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Proverb on title page:
Drop by drop is how the river overflows.

This is the same way that the student will learn Tamazight.
Step-by-step, patient perseverance and steady work will produce results.
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Introductory Note

This book is the Teacher's Manual for the Advanced level of the Tamazight
(Middle Atlas or Central Moroccan Berber) course called 4brid. The course has four
levels: Abrid I (Beginning Tamazight), Abrid 2 (Intermediate 1 Tamazight), Abrid 3
(Intermediate 2 Tamazight), and 4brid 4 (Advanced Tamazight). Each level has a
Teacher's Manual, a Student Book, and a Workbook. Each level consists of about 25
lessons, which are timed (when using supplementary material from the Workbook
mentioned below) to comprise about 40 one-and-a-half-hour sessions with a teacher.

The Teacher's Manual for each level is designed to give you pedagogical
instruction on how to teach the course. The Teacher's Manual is also designed to give
grammatical explanations to the native Tamazight speaker who may not have had
instruction in the grammatical structure of his/her language. The manual is important
because it helps you, the teacher, teach your language in a way that foreigners can
understand. Tt is designed knowing how many foreigners (from an English-speaking and
at times a French-speaking background) think about language learning.

The contents of the Student Book consist of various grammar explanations, basic
vocabulary for the lessons, and some dialogues. These are all items that are covered in
the course. All the material you cover is available in written form to the students. You
will be constantly referring the students to the Student Book as you cover the course
material.

There is also a Workbook that accompanies each level. The Workbook is not an
obligatory part of the course, but I believe that the students will find it useful and that
most of them will be motivated to use much of it. It is my hope that you, also, will find
the material a useful addition to course.

The contents consist of two main items: supplementary material and review
exercises. The supplementary material is meant to be used at your discretion in
class. There may not be time to do everything in class; hence, the reason the material
isn't obligatory. However, in order to make the 25 lessons into 40 one-and-a-half-hour
sessions, you do need to use a good bit of the supplementary material. Also, the lessons
without the supplementary material can become dry, since there's a lot of grammar, The
supplementary materials include dialogues, texts, proverbs, and some pronunciation
drills.

Secondly, the review exercises in the Workbook are designed to give the students
more opportunities to go over the items they've learned in class. You can also use some
of these exercises in class or assign them as homework. Some people can't handle a lot of
homework (and some homework is already built into the course apart from the
Workbook), so, again, these items aren't obligatory. Not every lesson has supplementary
material or review exercises. Much depends on the amount of content the lesson already
contains and the purpose of the lesson. The answer key is inctuded in the back of the
Workbook for the review exercises.

Each of the A4brid lessons was originally done in a class of five students. The
class lasted a full hour and a half and occurred two times a week. The next time the
course was done, there were two students who studied for an hour and a half in the
morning and an hour and a half in the afternoon, four days a week. The morning session
was used specifically for the lesson material, and the afternoon session was more fice,
focusing on review of the lesson and using the lesson in conversation. As the students
progressed, more and more time was spent in the afternoon session on conversation.



Thus, the course can be used at many different rhythms, and you are free to use
the material in the way that you want. There is plenty of room for creativity; your own
drills; additional dialogues, exercises, and homework; and other songs, poems, and texts.

I hope that this course will serve the purpose of being a practical and useable
course that students find to be systematic and understandable. I hope also that you, the
teacher, will find this a useful and practical course that gives you a framework from
which to teach your language to foreigners.

No doubt in a work of this magnitude there will be mistakes found in various
places throughout the course. Certainly enormous effort has been made to minimize
these, but mistakes are nonetheless unavoidable. Any corrections and suggestions are
welcome.

The preparation of this course has taken about two years, and many thanks go to
all those along the way who helped in numerous ways, especially the initial student
guinea pigs, the teachers willing to be trained to use the course, and numerous language
consultants (that is, everyday Imazighen willing to answer questions and talk about their
language).

Bruce Rathbun
August, 2005



o Lesson#l ©

L Any new information?
II.  Go over the homework from lesson 24, Abrid 3

(If you have already corrected this homework at the end of Abrid 3, you can skip
this section,} :

Ask the students on what page they found the five verbs they looked up.

Answers:
N~ W “f o w, w W W T M
DAl @) e (e Swast o Bl
page 450 page 600 page 39 page 661  page 342

See if the students had any trouble finding the verbs. If some students weren't successful,
why not? What did they try to look up? Have a student who succeeded explain what
he/she did to find the word. If no one succeeded, guide them through the various logical
steps to find the word. With the word _—33=3 | the (& can be pronounced as a sy
Thus, the heading on page 702 under "§t" refers the students to page 342 for the more
complete definition. It is also clear from the dictionary that there are many regional
variations for the passive forms. All the forms given in the lesson are valid forms. Again,
the students should find out what people around them are saying. The students could use
the passive sentences on pages 107 to 109 of the Abrid 3 Student Book as a tool to work
with a language helper from their area to find out the pronunciation of their region.

III. Review derived verb forms
If there has been some time between when the students have finished Abrid 3 and
when they start 4brid 4, it would be good to do a quick review of causative, reciprocal,

and passive verbs.
Choose a few verbs of each kind and have the students use them in a sentence.

IV. Start the grammar of comparatives
Lead the students through the following explanation step by step.

Since most adjectives in Tamazight come from verbs, most comparisons are based
also on the same verbs.

A.  Most comparisons are formed with the following structure. Write this on the
board:

8 + verbal adjective



Although some dialects use & ) or L;S)' , we will use A .

1. Then give a few examples:
Mobha is taller than Ishou., j—fﬂl NN PPNy S i)—c-!
Aisha is smarter than Mamma, Lame el Adae o780
These roads are wider than those roads. u-:.‘-JLU—-W (RPN U‘-‘:);.”l (rt g

Explain that the verbal adjective (that is, a verb that functions as an adjective) is
conjugated simply according to what the subject is, whether it is masculine or feminine;
singular or plural; or first, second, or third person. Even though literally the verb reads,

for example, “Moha is tall,” the N gives the added meaning of “—er than.”

2. Complete conjugated pattern using the verb chy e

Write on the board the sentence:
. J - - - . X * »

Have the students come up to the board and complete the full conjugation of the
sentences: “I, you, you, he, etc. is taller than Rehhou.” The board should look like the
following (without the English). Have the students say the sentences. Then have them
ask each other questions and give answers using these sentences: “Are you taller than
Rehhou?” “Yes, I’'m taller than Rehhou.” or “No, I'm not taller than Rehhou.” Be sure
they use the third person plural as well,

I am taller than Rehhou. ) LA CJ—) e

You (m.s.) are taller than Rehhou. . ij J N Jh_a 3;:;4
You (fs.) are taller than Rehhou. }; i) TN A t)—’a—ol
He is taller than Rehhou. A ) LAA Chy i)_’c’l

She is taller than Rehhou. Ly A A e

We are taller than Rehhou. ) LA iy TR

You (m.pl.) are taller than Rehhou. sy A ?J" " e
You (f.pl.) are taller than Rehhou. . jA _) A tes 3 w
They (m.) are taller than Rehhou. J—3 PR RN u—‘!—‘ J—°
They (f.) are taller than Rehhou, TN _) oA k—I—IJ-l _)—G
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3.  The long form of the preposition: ‘&

Now explain that when the person or the item you are comparing something to is a

pronoun rather than a noun, the long form of the preposition { ~“&-+& ) is used plus the
pronoun endings. Have someone give orally all the different forms of the preposition plus
pronouns. Write all the forms of the preposition plus pronouns on the board as the
students say them.

Using the following sentences, drill the various uses of the preposition plus
pronouns. Draw a stick figure of Itto. Then write only the first sentence on the board.
Say the sentence and then ask the students various questions, like “Is Ttto thinner than
you?” “Is Itto thinner than them?” Have the students respond, and then have them ask
each other the questions.

Ttto is thinner than me. (e J—Jﬁl 12

Itto is thinner than you {m.s.). s j_“L.’l Agdaai
Itto is thinner than you (f.s.). P }—L"l SRRV
Itto is thinner than him. FEracETs ji’l ACR

Ttto is thinner than her. RETRCRES J—Jal AUV

Itto is thinner than us. geige j—w]{l AU

Itto is thinner than you (m.pl.). ae U0 J—Ll AUV
Itto is thinner than you (f.pl.). RLINA e HY-S j—wb’l ATl
Itto is thinner than them (m.). NUNVR Y- Ji’l AL
Itto is thinner than them (f.). NLTREROVEL WV Spie B IR

4. Also tell the students that both of the following patterns of word order are valid:

Itto is thinner than me. (e gk S AR

w . N IS -
'j_kl ‘?a':r \J\ il

L%

5. Have the students take a few minutes to look over pages 10 and 11 of the Siudent
Book.

! For the dialects thatuse < ) or 5, its long form <) isused. See the Abrid 3 Student Book, lessons
11 and 12, pages 55 and 56, for the full pattern of the preposition plus pronouns.
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6. Do some brief drills with comparisons

Using some pictures on various noun cards, have the students make sentences
comparing the two pictures (two different trees, two different people, two different roads,
etc.).

Another possible drill is to have a list of cards with one verb (in its simple
imperative form) written on each card. The students must draw a card and then use the
verbal adjective in a comparison. Use the list of verbal adjectives on pages 72 and 73
(lessons 14-16) of the Abrid 3 Student Book for ideas.

7. Adjectives that aren’t based on verbs

Remind the students that a small number of adjectives aren’t based on verbs.
These adjectives combine with the verb “to be” 8", but they form the comparative in a

similar manner to the above verbal adjectives, Write the following chart on the board:

-

S EEN + the adjective +  theverb &

Then give some examples. You can use the following or your own examples. You can
write down one sentence, but there’s no need to write down more than that. Do the other
examples orally.

This book is older than that book. u_u\.ﬁ.&_" @i Hﬁ’al Wits s 8 ]
This house is newer than that house. et :)‘ 30 elA o WMoa et i), L L
This leaf is greener than that leaf. Lt ! i FIBESY R P | S |

8. Word order: subject before or after the verb

The students need to know that in normal word order, the subject comes after
the verb. This is very important for the students to understand, since it is different than
English or French. .

Tell them, though, that it is possible that the subject comes before the verb. In this
latter case, though, the meaning has a different nuance. The subject can come before the
verb for emphasis or to call attention to a subject that hasn’t been mentioned before.

This car is more expensive than that car. u—l-‘—g—u-n;—k G 54 J—Ia I
This car, it’s more expensive than that car. (il s oo 2’8 M2 7 S ga g

12



9, More drills

Using the sentences on pages 12 and 13 (under heading number 6) of the Student
Book (or your own sentences if you want), have the students change orally the sentences
from affirmative to negative (and vice versa) and from statements to questions (and vice
versa). You can do this by saying a sentence and having the students make it negative (or
positive}, or by making a statement and having the students use that sentence to ask a
question, Don’t have the students look at the pages; have them do the drills orally. If they
seem to be having trouble, then they can look at the sentences.

The point in these drills is to use comparisons but at the same time be able to make
the vowel changes needed in the negative as well as to move the preposition plus pronoun
when appropriate in negatives, with question words, and with tense indicators. Not
everyone moves the preposition plus pronouns, so be sure that the students know that both
word orders are possible. Have them practice both ways,

10.  Comparatives using the past participle form

The students must also be able to use the participle form in comparisons, since it
appears frequently.
Important grammatical rule: Explain that whenever a question word or a

relative pronoun ( S or Lg j ) is the subject of a verb, the verb takes its

participle form. (If the students need a reminder of the participle, they should see lessons
14 and 15, page 69, of the Abrid 3 Student Book. You may need to do a quick review of
how to form the participle.) This is true with verbs used in comparisons as well. The
following are examples using the “past” participle. (Remember that the “past” participle is
called “past” only because it is based on the “past” form. This form can have and often
does have, especially with verbs that function as adjectives, a present meaning.) Write
each example on the board and show how the participle is formed,

When a question word is the subject of the verb:

Tl S My ¢ (,4_1)_91 + Lgl.a] O "3 a 8
What/which is taller, ti’liS one (m.) or this one? .
FLS T Al Adige o ‘;ﬁ\.&
Who is smarter, Aisha or Tugga?

When the relative pronoun LS is the subject of the verb:

i O S ,_“'9'_’.“’1 L Thagtale® o gy a2l
I saw 2 woman who is bigger than oy aunt.
-NU. o~ . v !_ U& 4 g - L: _:)\Tn\i)’i OH é—-‘,—\'l_‘:\‘i

I saw a man who is shorter than you (m.s.).

13



11.  Drilling the participle form

Have the students open their Student Books to the sentences on pages 13 and 14
(under heading number 7). Using the sentences that start with question words, have the
students ask each other these questions and then give answers to them.

Then you give them an adjective verb (or a non-verbal adjective like “new,” “old,”
ete.) and have them ask a question about two nouns, Show them two pictures of houses,

for example, and tell them the adjective verb Pk E They must ask § CA L,
Do this with a number of pictures and adjective verbs.

V. Conversation

The grammar of this lesson can be pretty heavy. If it seems like too much for the
students, save some of it for the next class, There’s a lot of material to be covered in
lessons 1 and 2 about comparatives. Tt will take at least three class sessions to cover all
the grammar. Don’t rush through it. Be sure the students understand it and can use it.

Be sure to include some free conversation in each class. By this level the students
want to be able to talk. Always have a few questions in mind to use as discussion starters.

VI. Homework
Have the students read pages 10 through 14 of the Student Book and carefully go |

over all the example sentences. They should practice these sentences and do drills similar
to the ones they did in class.

VL. Workbook (optional)

The Workbook has a set of review exercises covering comparisons. The first exercise,
letters A-l, is appropriate after the students have completed lesson 1. These exercises can
be used for oral drilling in class and then for written work at home.

14



X Lesson#2 A

1. Any new information?

II.  Continue the grammar of comparatives

In the previous lesson we saw comparisons using the preposition ‘2~ . This is
by far the most common type of comparison, but there are some other types that don’t use
. 7 3 )

A. Comparison verbs or phrases that don’t use SN

Tell the students that some verbs or phrases already contain the meaning of

comparison. Thus, the preposition 3 jsn’t used with them. The two most common
verbs are the following. Write the 4 pillars of each verb on the board:

- I3 \ L—"J—-’ - Y to be better

s A A& S
oo\ S P 2J$ I to be older/bigger/
more numerous/
supetior

The latter verb’s meaning is ambiguous by itself and needs a context to give the precise
meaning. In both cases the person or item that something is being compared to is the
direct object of the verb.

Start with the verb <3 ) . Give some examples (See below.). Be sure to follow

the categories in a., b., ¢., and d.
1. Examples with <3|

a. When the two items being compared are nouns

Give the first two examples below. Then ask the students how to compare Coke
and Fanta. Ask them to compare other things like Fes and Meknes, Renault and Peugeot,
water and tea, etc.

Ali 1s better than Lhou. e g-‘-“ 5

(2} ]

? Some dialects pronounce this verb with a “y” instead of a “g”:
= o0\ = PR =,

15



Lhou is better than Ali. gH—o-c = Gy

Coke is better than Fanta. Lol S48 (h
Water is better than Coke. KS glals g

Note in the above examples that the noun nearest the verb is the subject. You can

also tell the subject at times by the dependent form, for example, (%3 and not gl

b. When the first item being compared is a pronoun

When the first item (the subject) is a pronoun, the subject pronoun is included in
the verb conjugation itself. Only when emphasis is degired is an independent personal
pronoun used. Give the following examples orally.

I am better than Hammou. S édgj

. s B. ", 0 w ) N R

We are better than our neighbors. g JINC Y e PR

. woey @ W . FY RN

You (s.} are better than my friend (). L Pala a7
He is better than his brothers. FET.LATY YT PW

Me, I’'m better than the others (m.). Or KA g CJ 9 ¢ u—\3—|

Have someone conjugate orally the full pattern: “T, you, you, he, etc. is better than
Addi.”

I'm better than Addi. TR §

You're (m.s.) better than Addi. L5 e aT8,d
You're (fs.) better than Addi. NE RRCR P
Ie’s better than Addi. Yo ayy

She’s better than Addi. Lo Chyd

We’re better than Addi. (5 e Lagl

You're (m.pl.) better than Addi. £S5 e ﬁﬁ_ﬁj
Youw're (£pl.) better than Addi. RERCM IR PL
They’re (m.) better than Addi. % e g
They’re (£)) better than Addi. Sle Gli

16



c. When the second item of the comparison is a pronoun

" When the second item (the object of the verb) of the comparison is a pronoun,
direct object pronouns are used. Give the following examples:

Ali is better than me.

His wife is better than him.

Her husband is better than her,

) [ u':l w] L] LS M}:\

) &, :J\—Ja_)al o n._H

Have the students conjugate orally the full pattern: “Ali is better than me, you,
you, him, etc.” If the students have trouble with thig, they should write it on the board.

Otherwise, doing it orally is sufficient.

Full conjugation pattern:

Ali is better than me.

Ali is better than you (m.s.).
Ali is better than you (f.s.).
Ali is better than him.

Ali is better than her.

~ Ali 18 better than us.
Ali is better than you (m.pl.).
Ali is better than you (f.pl.).
Ali is better than them (m.).
Ali is better than them (f.).

d. When both items in the comparison are pronouns

et
PRt P
e eJJ—'

‘“]a .Aseoﬁ

”»

] 0, A @
‘r L\\<Qﬂ

Give the following examples when both items in the comparison are pronouns:

He is better than me.

You (s.) are better than me.
You (m.pl.} are better than me.
He is better than him.

We are better than them (f.).

17
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P, 7

They (m.) are better than you (m.s.). S entd g

Have the students conjugate orally the full pattern: “I, you, you, he, etc. is better
than him.” If the students have trouble with this, they should write it on the board.

Full conjugation pattern:

I am better than him. RS- )

You (m.s.) are better than him. [& + 2l ] Paas Pl
You (m.s,) are better than him., [& + af8,s ] et P
He is better than him. R PO

She is better than him. N P

We are better than him. RuIa P

You (m.pl.) are better than him. RURPNE P
You (f.pl.) are better than him. [ <& + ladgi] Thlatdgd
They (m.) are better than him, i 9

They (f.) are better than him. [ S ’é} ] o ’._5

e. Better in what?

To specify the area in which someone is better than someone else, use the

preposition 8. Give the following two examples:

Aisha is better than me in music. e & A be (ﬁd 9
w % s £ i &, ¥ w 5w N
He is better than his wife in Tamazight. KL Vi DN e S L‘J bl A g

Have the students use these sentences (or other ones) but use different ideas at the end
of the sentence: ... 5.

. g

f. Other expressions using “9 |

Personal preferences can be stated using this verb:

) 6 e v, . 3 .
I prefer milk to/over tea. U1 el o Tlag
¥ Another verb that can be used here is : _)—DI Js N ,)—°| et s “wc . There are a

number of regional variations for this verb.

18



But he prefers tea to/over milk. a3 LQU‘ 9 M eE ey ﬁyj

Give some examples of other types of phrases that use this verb:

It’s better that (or: if) we go today. LU B 4u-“ | 8 9o

It’s better that (or: if) you (s.) be quiet. ATl | s

It’s better for you (m.s.). il gy

It’s better for you (m.pl.). O 5\ g

It’s better for us if we go today. LT 1AL L pl ey

s> 12 This one {m.) is better. Shes g
{Mor. Arabic)

FUNIVEEN (,531-“ This one (f.) is better. K P R
{(Mor. Arabic)

Lo fala Jud  Of (£) this one (m.) is better. N P PR

(Mor. Arabic) Of (m.) this one (m.) is better. RS PR Py

Oeaia e JLs Of(f) this one (F) is better, apd U

(Mor. Arabic) Of (m.) this one (f.) is better. ey U g

g. <A with participles

As with the adjective verbs we saw in lesson 1, the verb & is also used with
participles. Ask the students what the rule is—when is the participle used? Be sure they

R L) L) w. ° & »
can answer this: whenever a question word or a relative pronoun ( = or ¢ 1)is

the subject of a verb. This rule must be drilled into the students” minds.
Give some examples:

Which is better? lodem + ] oSk
Which is better in sports, ?,);}UE st el (Ll B & LJAJSL"

Morocco or Algeria?

* Some people use i here, literally “if,” instead of “that. ”

19



Which is better, this one or this one? flg e 1y < UJJ—WSL“

Which is better for you (m.s.)? T ila

Which do you (£s.) prefer? fod e s sl

I found something/one better. UJ | gt L C-‘J 9

I found someone better than you (m.pl.). o P USLJ‘; é—H’j
I found someone better than them (m.). P PR é—,.\—"u
I found someone better than you {(m.s.). U PR é—..\-éj

Note in these last four examples that the direct object pronoun precedes the
“u A w, » . [
participle. This is because the original sentence is: (2 (Slmd L& o=x3s5 “1
found someone who is better than you.” The relative pronoun W causes the direct

object pronouns to move to a place in front of the verb. However, saying the s
optional (just as the “who is” in English is optional), and in short sentences like this it
drops out.

There’s no one (who is) better than O Uile c;—j 1 s
you (1m.s.).

h. Drills with the verb <= |

Using pairs of noun pictures, ask the students in Tamazight “Which is better?,”
“Which do you prefer?,” “Which is better for you?,” etc. Have the students give various
answers. Then have the students ask the questions to each other.

Then referring to various areas (like sports, music, art, singing, etc.), have the
students ask each other “Is so and so better than you in ?” Have them use all
different pronouns as subjects. Notice that the pronouns will move when there’s a
question word. Be sure to use negatives also. These as well cause the pronouns to move.

2. Examples with _)_§|

Now go on to the verb _)Sﬂi . Explain that the context determines the meaning,

whether size, age, or quantity. Be sure to follow the categories in 4., b., and €.
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a. The verb by itself

Give some examples when the verb is used by itself. The second item in the
comparison is a direct object. Thus, when the second item is a pronoun, it is direct object
pronouns that are used.

Moha 1s older/bigger than Haddou. _ PR EEN el o .)jj—’..

Haddou is not older/bigger than Moha. N N Aa ),i}-’ J3
W 7 . -5

I’'m older/bigger than Kettou. S CAJ

The verb by itself, without a context, usually makes people think of age. But given
the proper context, the following sentences can have these meanings:

We are more numerous than them (m.). L :\SJ—‘
He has more than them (m.). g _).:S g

He has more than them (m.) all, .5‘5 jjT O )jﬁ

Who is older? ?CJOJ-’E JALA

b. The verb with the preposition §"

This verb also can use the preposition & . Give the following examples orally,

and see if the students know what they mean.

He is taller than his brother. 5 Bk T PN S
[tit: He is more than his brother in height.] . .
we B, ~ W %
He has more apples than him. .Cu——' i T =S 5
[lit: He is more than him in apples.| _
She has more money than them (m.) all. FUAPER ) i BT PP
He is older than me, ,)—A—afj &l 6L§JSﬁ
[lit: He is more than me in age.] . .
He is smarter than me. AT AE N gt st)oiﬁ
He is healthier than me. Cinfia & (5K
I have more money than her. H_} 3 | el :-—‘-:A:)AJ

* Some areas say b .
® Note the vowel change.
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I3
c. The noun T_JLSJ

Often the noun is used in comparisons. This word usually means “more,” but
sometimes it can mean “worse.” The context gives the precise meaning.

i & byitself

i - or A - w
Every day I understand more. IS Fealgmaia il S
He paid more, ._)@J i !

Who drank more, Bassou or Assou? fomwe ale glwly ¢ _)\E 3 O }.:.wgl.n

ii. OS5 with the possessive () and possessive pronoun endings to make a
compatison
He ate more than Ali. 4_4—05 J J‘s’) L |
This one (m.} is taller than this one (m.). L.,S‘)-—’h-"“ & s O _)lg) s
[lit: This one is more than this one in height.] .
They (m.) bought more than Assou. e g 8y et
She bought more apples than me. .Cm & )—"—.!)&J [ERV
4, - & - » N
They (m.) have more walnuts than you (m.pl.). = 8 TR )
You (m.s.) have more than me. .SHJ&J s U |
Of what [lit: in what?] 2 Of tea. gy & . &

iii. %5 with a verb to make a verbal comparison

J\S 3 can also be used with a verb to make a verbal comparison. The structure for
this is:

vetb + @ o+ O o+ &g

7 Some dialects use a shedda and say _)\5“_9 Other regions don’t use this word at all but instead use the

word 250 35 , {but not with the meaning “worse”). A b also uses the preposition 0.

8 Since _}—‘—UISJ is the subject of the verb, some people use the dependent form and say J—-‘-—’_)‘LSJ_S
“wugarinu.” In the following sentence the preposition (1 can be used insiead of t—‘
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foiidns 58 gl o OBy dslls) 50U slln RS )
Do you (m.s.) think my daughter wrote more words than your daughter wrote?
At Glatey il o U8y b dad e

A

I like it here better than you (m.s.) like it.
flit: The atmosphere/situation here pleases me more than it pleases you.]

d.  Drills with ST and S8

i. Using the phrase j—"—,.‘)lsj s U ], you say that to a student, and the

student must respond $ -2 &} You then give an answer, “in 7 The
student must then say the affirmative sentence “I have more than you.” For
example:

Teacher: You have more than me.

Student: In what?

Teacher: In apples.

Student: I have more apples than you.

Continue this drill concerning different objects. Then have the students do the drill among
themselves. They can also use the verb if they want.

. B
ii. Ask the students the question S )j Sk (refer to various people, real or
imaginary—use pictures if you need to). Then have the students ask the question to each
other.
III. Conversation or discussion
Have some discussion questions ready for free conversation.

IV. Continue comparison grammar

Previously we did “more than.,” Now we will do “less than” or “fewer than.”
There is a lot of regional variation here. Present a. below as the main way.

1. Less/fewer than

a. This phrase is said in the same format as comparisons using adjective verbs. (See
lesson |, part IV, A.} The verb used here is (39 2 “to be few.”

’The 3 is added for pronunciation to separate the (¢ andthe |. This is a very common pronunciation
phenomenon, Others here just drop the (s and say (file.
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i lefle Gl gl o sleds Rl Gyl
Hammou drank less tea than Haddou. )

[lit: What Hammou drank of tea was less than what Haddou drank.]
ot OARL Gls Ul ¢ s K ) 3)

You (f.s.) have less tea than me.

[lit: What you have of tea is less than what T have.]

SR s Ll d i) o))
There are fewer Moroccans in Marseille than Algérians.

S EPRNG SENg. e M (PR PR R Y|

I have less tea than you (m.s.). ’
[lit: Your tea is less than mine,]

There are two other ways that people may say this phrase. These may vary by
region, and some areas may not recognize them at all:

b.
noun + O + J_8
possessive pronoun endings +
He drank less than Haddou. 0 SRS N Ry PR )
You (m.s.) have less tea than me, .ZgU‘; & PRl i Ry ose U )
C.
noun + 10, + ‘g A
indirect object pronouns +
He worked less than Haddou. " I SEN S| R EPRCAEN ]
You (m.s.) have less tea than me. bl d gy e W |

2. Comparisons of equals: “as big as”

So far we have done unequal comparisons. But there are also comparisons of
equals. There are two different expressions to make these kinds of comparisons.

1 Although some regions don’t use the & with 51 3
"' This sentence could have three meanings. The others are “He worked under [spatially or in terms of
authority] Haddou.”
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a. Using the word eﬂi

i. With a conjugated verb

Write the first example below on the board. Note that the verbal adjective is
conjugated simply according to what the subject is. Even though literally the verb reads,

for example, “Moha is tall,” the e’i gives the added meaning of “as _ as.”

Moha is as tall as Ali. R R N = Ry

Give a few more examples:

He is as big as his brother. u-“l-ﬂg e-’i _)jﬁ;ﬂ |
[lit: He is big like his brother.]
I am as tall as Muhand. Ailahe W Ay
She’s not as smart as that girl. u—‘jb GJL‘ e’T L,,Sj-n-*-':\;' I3
Is he as big/old as you (f.5.)? § O e’i PakiEN o)
ii.  Without a verb
Your {m.pl.) house is like our house. C-lt-:l OHAS e‘i uL—"* BURN a’i
[lit: Like your house, like our house. | ]
A A" pmlike you NU RSP R W W

(Mor. Arabic)
[lit: Like me, like you.]

2 e men

b. Using the word 20y 5 0y

There is another way to make a comparison of equals. This way uses the word

& This word is a noun, and its dependent form ig GA T g Taifi’s dictionary,

on page 488, lists its meaning as “quantity, size; so much, so many, such; as much as, as
many as; of the same quantity as, equal to; as (fat, big, young, small, old, etc.) as.”"

" Some regions say <S71 | and others drop the < and reverse the letters to get (i 1.
3 When two items are being compared, the word used is G| However, sometimes this word is used
in contexts where a direct comparisen is not being made (see Taifi, page 488, for example: “What are you

going to do with so much money?!”). In these cases, the word used is (3-&"¥7 | and it can have direction

particles added to it. We aren’t concerned with this latter meaning in this section, We will cover that in
lesson 27 when we ook in more detail at quantity expressions.
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The comparison uses the possessive pronoun ) plus nouns. For pronouns, the

possessive pronoun endings are added onto the word GG L Give the following

examples. Write the first two on the board. Give the others orally. Have the students say
the examples. Ask them questions with these types of phrases, and have them give
answers.

I didn’t eat as much as Addi. S e o RN C—\—:“—' BE
I didn’t eat as much as him/her, RETRaiL A g GuF WU R
w . L e 5o, . "y 0 N
We have as many sheep as you (m.pl.). .g,—ljj O O | e e

You (m.s.) have as much money as me. (e 3 | O sindlily hhse U |

Note that in the previous example, the dependent form of the comparison word is used

because it is the subject of the verb i } . The comparison word “as much” is masculine

singular, so the verb is masculine singular, even though the noun after O is plural.

However, when the noun after O is plural, some people will use a plural verb ( o ),
even though technically that is not correct grammar.

Also notice in the two previous examples that the possessive (4 is used when
specifying a countable item: “We have as much as you of sheep.” Otherwise, the preposition

3 is used.

My daughter is as big/old as yours (£s.). ¥ Sy GlANT i P
LN & W Fy T W R, . o P one,E R R
Your (mpl) houseis  .O—e— & AISIAT o AW Al TIAS

the same as our house in price.

3. Summary of quantity expressions:

Have the students turn to pages 25 and 26 of the Student Book. Have them read the
summary of quantity expressions there.

You (m.s.) have more tea than me. Gy d iy )8, By WY
more sheep g,—j 99 &
You (m.s.) have as much tea as me, .Eﬁmj el Feinadly e U )
as many sheep g—‘ 93 O
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You have less tea than me. lﬁub O U s Ol—w‘—zt-‘ STER |
fewer sheep L__;J} 8

-

(S g, B D SN

or
You have less tea than me. .L_ﬁm_a i [ i o ] 95_5‘ 3 e Lﬁl
fewer sheep .H}j &

V.  Workbook (optional)

The Workbook contains supplementary material that is suitable for use at any time after
the middle of lesson 2. This material consists of a dialogue comparing Casablanca and
Ifrane.

The Workbook also has four sets of review exercises concerning comparisons. These
exercises can be used for oral drilling in class and then for written work at home.

VI. Homework

Have the students read pages 14 through 28 of the Student Book and carefully go
over all the example sentences. They should practice these sentences and do drills similar
to the ones they did in class. There is a lot of material here, so this could take a long time.

VII. Further grammar of comparisons

If you don’t have time, you may skip this part of the grammar in class. However,
if the students want to take the extra time for this grammar, then you should do it.

Each of the following are short elements of additional items that relate to
comparisons. Do each item as a separate entity. Follow the explanations given below.

A.  The prepositions and 23 and Jo

These prepositions usually mean “in front of ” or “facing.” When used in
comparative contexts, they can mean “compared to.” Both of these prepositions follow

the ddaw 9} pattern (preposition + indirect object pronouns) when combining with

pronouns, See the Abrid 3 Student Book, lesson 4, page 25, for details. d—‘i' is used
more in the southern portions of the Central Moroccan Tamazight language group.

i . b - LT R w %, o . v Mho o,

.u.ub J [d_“l_\ 01-](,,_\‘_". U‘ul‘<A U (\1.3\‘\ y Lﬁ S
Meknes is small compared to Fes.

.:\—A-’—lﬂlé L'} [ dJ»:! or ] L:_:_]L} 9 w“| ’(‘ L;l J wL‘ ’;:ﬂ |

3

Assou is short compared to Fatima.

" Other regional variations include <Y &by and <l |
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B. To be so adjective that ....

This construction is done with adjective verbs:

verb + J + adjective verb

God is so great that he rules over all that there is.

Laelil e 5= ) JT c;“‘ 3 J})’l
Zahi is so fat that the place [in a taxi, for ex.] doesn’t hold him.

C.  To become bigger, taller, etc.

The structure for this is :

verb used in the comparison + the conjugated form of the verb Ay
He got more angry/angrier. ae’y | 2l ) |
She became more angry/angriet. .15%3-:99_}2\ Ay 3
They (m.) became bigger/older. e Ay
D. It’stoo for me.

Depending on the context the words O8& and < 3 can mean either

“yery” or “t00.” Sometimes it 1s hard for the non-native speaker to know which meaning
is being used.

It’s bad. ARENy
It’s very or too bad. u@—\-ﬁ A | or o WA

s too bad forme. . OSd LR} o Ape B0 ULy

¥ Often when a “t” sound precedes a “z” sound, the “t” is pronounced as & “d.” Thus, you may hear this as
cale’yh Aty
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) A o
It’s small. &% |
b ° #d o o W, ~ e ¥Aoe
It’s very ot too small. OBE (5 ) or 50 (5 )
2 o #i w, - o [AJ
It’s too small for me. (& B8 (5 Jma]  or L A2E Gl DD L,S#,)—A!

Ao 7 I s who -,
The shirt is too small for me. ) = laiaall e (S =
LJ‘W')_l’ bﬂ\(‘ la s a2’y Zs‘fj.:.q_’:\

- !fofio -

K. The adverbs “like this” and “like that”

like this (in this way) Pdiia]  or (il
like that (in that way) pabita) or il

These expressions will be covered in greater detail in lesson 30. Don’t go into
detail now.

F.  Especially

This adverb is made up of the preposition ¢ plus the noun LPY w - So the
whole phrase is  Ula T “s umata."

R I S T s BT e R e R Y
The weather is nice in the south of France, especially in the winter. ’
ST S P TR UL B L

I really like fruit, especially grapes.

1® Some areas also say (sdias .
17 Other regional variations include Wasd and _lasd.
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€& Lesson#3 X

I. Any new information?

II. Review comparatives

Do a quick review of comparatives using noun picture cards or using the exercises
in the Workbook. Have the students make some comparative sentences. Ask them some

P RS

questions using the verbs <3 ) and V.

III. Conversation

Begin with some time for free conversation. Have some questions to ask the
students to stimulate discussion. You can also ask the students to bring some questions or
ideas that they would like to talk about.

One idea is that if a student has read a story or an article, he or she can explain the
basic story or the main ideas of the article to the class, You can help by correcting
grammar, pronunciation, and vocabulary. You or the students can also bring in pictures to
the class. The students can use these to explain what is happening in the picture.

IV. Superlatives

Begin by having the students open their Student Book and read the first paragraph
on page 29. Then have the students close the book.

A.  Superlatives using the past participle form

Ask the students when the participle form of the verb is used. They must be able
to answer this question. It is an important rule that must be reviewed again and again until
the students know it by heart:

Whenever a question word or a relative pronoun ( — or c_s"l } is the subject

of a verb, the verb takes its participle form. This is true with verbs used in superlatives
as well. Show now how this applies to superlatives by using the following examples with
the “past” participle.'®

First write the heading of number 1 on the board: participle + (_ﬁi . Then

write each example under number 1 below, sentence by sentence, on the board. (Write
only the Tamazight.}) Have the students repeat the sentences.

'* Remember that the “past” participle is called “past” only because it is based on the “past” form. This
form can have and often does have, especially with verbs that function as adjectives, a present meaning.
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1. participle + Lgti

Poms is good. g by gR
Fanta is better than Poms. Dea gy iAW laged

But Coke is the best. .[ Ol ) + Z.Slﬁ\] Ghasa 8T 18,8 =
[lit: But Coke (it is) that is best.]

Addi is tall. S ie e
Ishou is taller than Addi. Sile Caa pTh| cayTie)
But Hammou is the tallest. or or uJ—J )—*—wsi J—A-A HYJ

L

But Hammou is the tallest of (w3 (a3 "3 % K
them [lit: among them].

J_AA LH_-!YJ

Miriam is tall. H PPN WS T
Tuda is taller than Miriam. PRERSU R SEN AP G ERSOF S
But Itto is the tallest. or or WO 3 ST phy Y

But Itto is the tallest of them. ,<= i °<J\ s, < d w);’xti J_WL' 1 q,—wH‘z’j

Note that the participle doesn’t change for masculine or feminine,

Now write the heading for number 2 on the board: participle + LELA . Write

each of the three questions in part a. Using some pictures of children (or other people),
ask the students these questions and have them give answers. Have them ask each other

the questions.

If the students seem to understand, drill orally this type of question using other
adjective verbs. It is helpful if you have some pictures of objects or people about whom
you can ask things like “Who/which is the youngest/prettiest/strongest/newest/ etc. of

them?” You can also ask the students questions like the one in part €. below,
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2, participle  + LQLA

Who'’s the tallest?' Qu-’-i‘-e i)—’«ﬁl-ﬂ .a
Who’s the tallest of the children? ol _)—NI i O )_aALA
Who’s the tallest of them (m.)? ?L')-;u-ﬁ-ta;.,,d Cby ﬁu
Who'’s the tallest of them (m.)? ¢ O i)_r-l u_u.SAJ ;5\.4

Note that in the previous two sentences either word order is possible.

Aisha is the tallest.[ i =& ] + 1] oy 38T dige

Bassou is the tallest of them (m.) U;H'KJ,J Oy i)—’:gi gy
Who’s the youngest? o= jﬂu b
Who’s the youngest of the children? o t)—,ﬁ:/l & O MLA
Who’s the youngest of them (m.)? ?Q-'-ui-\":p,ﬁ O j_ASu
Who’s the youngest of them (m.)? $ il)\—“‘/l U_'.u_&.m sla
Youssef is the youngest. Rune vj—ﬂg%l L8 s gy
Who is the best of/famong ¢ lal ) i Qg_p C8 }ﬁu .c
you (m.pl.) in sports?

I’'m the best. UJ;’T u—..‘x—’

Next write on the board the heading of number 3 below: participle as adjective.

Then write the first sentence under part a. Ask this question to the students, and have
them give an answer. Have them ask this same question about other continents in the
world so that they can practice this type of question. Show them how to give various
types of answers to the question, that is, short and long answers, Have them answer using
the various different ways.

Then practice by asking another question of this same type. Have the students ask
each other the question. Can they make up their own questions?

' Depending on the context, this question could also mean “Who is taller?”
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3. participle as adjective

lady ) &y mila JR B | O&,l + o] g8k
What is the biggest country in Africa?

s i : short answer
. i} Egypt.
Lady | & UJJJ—AL S bed GEKT ya s : long answer
4 Egypt is'the biggest country in Africa.
%Hl &)l K] ya s : long answer

Egypt is the biggest in Africa.

faiilote ) & [o5)] B8y ST Uk b

Who is the nicest/best/most handsome man in your (f.s.) village?

0, A
e : short answer
Muhand.
. - e, & w Lad "o e R w:'fc- 0, ~ A
e & d-‘...)! BTSN B SN R A N : long answer
Muhand is the nicest man m my village.
sirae ] & gy alia : long answer

Muhand is the nicest in my village.

Explain that there are many different ways to ask this type of superlative question.
Some ways are specific to certain regions. Others can be used both by the same person in
the same region. The students need to find out how people around them ask this type of
question. In the class we will use the way expressed above.

But give the following examples of other ways to ask the question. This is so that
the students are aware of this when they come across it. Using the sentence that you wrote
above, change the parts necessary to give all the different examples below. Each of the
following questions means the same thing: “What is the biggest country in Africa?” The
only difference is in the question word.

Slady,id) & sl sl HolRkl

P
s

Tty & ghsia] Wil Je

In this case the word “mani” doesn’t mean “where?” but rather
“what is7”

‘ . i .
*® In some areas the question “Who is...?” is w—aSks |
! Some areas only use this as “who” and not as “what.”

33



Py, & )8l ahyiled O8) a0k i

Here the “d” is added only for pronunciation, to separate the
“may” from the “igan.” The dialect that does this never puts
the “may” plus a third person masculine singular verb

or participle together to form “gg.”

Tlasy ) & hes e Spiled Wy

In this case the word “matta” doesn’t mean “which?” but rather
“what is?” In this usage, “matta” doesn’t take the dependent form
after it.

? » s w.)j l é] Oi)—s a8 l QQHJLA_!’“ L:l ik _\_w“ i A vV

In this case the word “matta” combines with the independent
personal pronouns according to whether the noun asked about
is masculine or feminine and singular or plural. For example:

. . W 9, W
masculine singular noun + L L

.. R Vi @y Hha 7
feminine singularnoun + LA L.

. PR TV Wee
masculine plural noun + (&= L
w P 9 1 Vi

feminine plural noun + (—t—— i

B. Superlatives using the regular adjective form

Remind the students that a small number of verbs don’t form their adjectives by
using the participle. Instead they follow the “regular” pattern of adjectives. These
adjectives do not use the participle form in the superlative, just the regular adjective form.
Write the first example below on the board. Ask the students that question and have them
answer. Then use the other questions orally as drills. You can use your own questions as
well. Be sure that the students ask each other the questions.

AL e B NS I N St
What is the newest store in your (m.s.) village?
CHnliT AN H e, Qlitad LRl
What is the newest book in your (m.pl.) house?
Lﬂﬁ—"“ :_‘ U-JJ._\.:\A_}_I t_'u\_l_lj_AJ_k ULSLA
What are the newest cars on the market?
fLTh Gl plpla plepfela Rl

What are the newest ideas about medicine?
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V.  Workbook (optional)

The Workbook has five sets of exercises drilling the superlative. These exercises
can be used for oral drilling in class and then for written work at home,

V1. Homework

The students should read carefully pages 29 through 32 of the Student Book and
practice the various drills that were done in class.

Strongly recommend that the students do a number of the exercises in the
Workbook,
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K DLesson#4 O

L. Any new information?

II.  Review comparatives and superlatives
Do a quick review of comparatives and superlatives using noun picture cards or

using the exercises in the Workbook. Have the students make some comparative and

. \ P4 ~s e
superlative sentences. Ask them some questions using the verbs ‘9 1 and PENN

III. The construction "use to"

Tell the students that up till now they have learned verb tenses that, in general,
required new information. From now on, any new verb tenses will simply be combining
forms that the students already know. 'Thus, there are no new conjugations or forms to
learn, just new ways of using familiar forms together.

Use the following step-by-step explanation to present the construction "use to."

A, The construction "use to" is what is used in sentences like "I used to live in
America," or "I used to work in a hospital,” or "T used to like coffee.”

B.  The form in Tamazight is:

the verb in the present continuous tense +  the auxiliary verb el conjugated
in the past tense form

Write the rule on the board,

C.  Then give the conjugation in the past tense form of the auxiliary verb & Ask the
students to give you the conjugation. It is the same verb as "to go by," "to pass by." Write
this on the board:

g

N 51 “'S

sl;\:
B—

%
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D. Based on the above information, ask the students how to say "He used to work at
the Post Office.”" If they need help, guide them step by step through the rule, including
how to form the present continuous tense. The answer should be;

Watopt & adalyd =)

E.  Using this sentence as the third masculine singular, have the students give you the
complete conjugation pattern of all the persons. Write these on the board in order. The
board should look like this:

alupl @ L8453 160 it 3 L340 aX
Mot 8 2350 KT Uty A ateiah 0y

Matiend & 0880 % Latusnd & 88053 LX)

atapst @ %380 @i a8 80850 LG

F. Tell the students that to form the negative, you add )3 in front of the auxiliary
verb. Ask the students what changes need to be made. (The negative affects the vowel in

the auxiliary verb.) Using the above chart, add the )3 in front of each sentence and have

the students tell you what, if any, changes should be made. The board should now look
like this:

s o L B, e, - e o ° & LB, . ,
\Ja_..wj_\_‘ &l e.ﬁ#.ﬁ H_I_)_j Lln_m}J_\ & Cuaua &\AJJ
‘Lla_:s.uj_.\ﬂ L}:.ﬂ ;f;ﬁ\‘&o';a ‘~.:m<'.; s _Mﬁﬁé&ﬁ\’&p';a \.:w<,1_)_5

uﬂ_,-u i E:EJ o &\ A o';:j TR B 1_L_au i 2;_1 Jigﬁ\ ‘A a';a y 8
» ™ o .).j - > a .)J

Mottt & L0880 € 5y Watust 3 LAANE K,

ottt & et R E ey Gy Mt B LAy G,

The negative affects only the vowel of the auxiliary verb. Nothing else is changed in the
sentence.

G.  Give examples using the following sentences. Say the sentence in Tamazight, and
see if the students can figure out the meaning. Try to do this without writing down the
sentence. This will work on the students' oral skills. (If you must write down the
sentence, do so, but then erase it after the students know what it means.) Once the
students know what the sentence means, tell them, in Tamazight, to say the sentence but
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change the subject to another person; "I, you (f), you (m.), he, she, we, etc." Use a
number of different subjects for each sentence. You can add you own sentences as well.

oy sS pld e o350 X
P e U] Flad

-

O STyt LY LR

[

ey L€ Ll

.Lé_)_)‘é‘ _93_‘:1..:_1.33 L‘Sl

. a By - N w
Z Q c—*ﬁ
-

H.  Tell the students that what they've leatned above is the general rule. However,
there are some exceptions. In this "use to" construction, certain verbs do not use the
present continuous form. Instead, they use the simple past form which has a present

continuous meaning. This is true, for example, with the verb £ meaning "to be."

Knowing which verbs fit this category comes only by usage. Write the following example
on the board:

-
v

He used to be a farmer. AT 8 Y

- -

Have the students repeat the sentence. Then have them think of similar types of
sentences using the verb "to be." After that, give them more examples in the same oral
mannet that you used in part G. Ask them to transform the sentences using different
subjects, Use some of the following sentences (including negatives) and any others you
may want to use.

What did you (s.) use to be? fa,87 2 sl
She used to be my friend. RS <Al LI

It (f.) used to be red. t"—\—cﬂ "3 T

He used to live here. A t 3 o‘)J ﬁ’l

He didn't use to be a farmer. U &S | =) s

. w @ & w - o S W
She didn't use to be my friend. .- LS 370 18K Iz S s
He didn't use to live here. Ja & 3 QJ ! g"ﬁ [BSE

% This word is said with a rounded “k” sound, so that the word sounds to English cars like Uiy
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Note for the negative that the )9 affects only the auxiliary verb and not the second
verb, even though the second verb appears in its “past” form.

Have the students look at pages 33 and 34 of the Student Book.
I “Use to” with “to have”
Ask the students how to say “T have a mule.” Write the two ways on the board.

Then ask the students how to say “I had a mule yesterday.” Write that on the board. The
board should look like this:

I have a mule. WO ) s
I have a mule. 3 s | (I U |
I had a mule yesterday. i Na vy G e | (5= ul

Then underneath these write:

I used to have a mule. L9 e (SIS LS |

Ask the students to give the rule for how to form "use to have a...." Write this on
the board:

the noun in its + various forms of +  the auxiliary verb & conjugated

dependent form pronouns + < in the past tense form
The noun possessed (the subject)
determines the conjugation form.

Go over briefly the four possibilities for this type of sentence. Use the following
examples (even if the meanings are a bit strange), since they show clearly the dependent

form. Ask the students how to say “I used to have a female mule,” “T used to have wells,”
and “I used to have eggs.” Write these down. The board should look like this:

O3 ] gose LS
. - a,}dn ~ e L'.s_)}_‘; ‘ ws .

Ly guse oS
RS B PR PY SIS

Have the students make these sentences negative.

Have the students look at page 35 of the Student Book.
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J. The place of moveable pronouns

Tell the students that direct object and indirect object pronouns remain attached to

the second verb, since it is the principle verb and the verb that directly concerns the

pronouns. The first verb is simply a helping verb. Since the majority of the second verbs

are in the present continuous form, the pronouns come in their regular place with these
verbs, that is, between the tense indicator 2 and the rest of the verb.,

Give the following examples. You only need to write the Tamazight on the board.

Write just the first sentence of each group. Then ask the students to transform the
sentence by asking a question and by making it negative.

w - -

He used to give money to his son.  .(ii—a—s | (g d ] LSk why LX)
Did he use to give money to his son? fnlaa | O— 3 ! XL e X Lo

He didn't use to give money to his son. .(i—e—a l o) 3 l LS - U‘”‘J gsﬁ l I3

He used to help him in (his) studies. - P S R G WP P | <« 3 LS
S

Did he use to help him in (his) studies? ?Lj,))-"'#% el L’J‘J\-‘A‘w
v O f’g‘ . P
He didn't use to help him in (his) studies. S5 & ) slald

Have the students look at page 37 of the Student Book.
IV. Dialogue or conversation

Have some conversation time or use the dialogue in the Workbook.
V. Workbook (optional)

The Workbook contains a dialogue using the “use to” tense that can be used any
time after the grammar of this lesson has been covered.

There are also a set of exercises asking questions using the “use to” tense. You can

use some of these exercises as oral drills in class.

V1. Homework

The students should read over the Student Book, pages 33 to 37, especially reading

carefully pages 34 to 36. They should practice the sentences and use the same types of
drills that they did in class.
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A  Lesson#5

L. Any new information?

II. Review "use to"

Do a quick review of last lesson’s grammar, Ask the students in Tamazight “What
did you use to do when you were young?” The students may need help in understanding
the construction “when you were young.” Have the students give a number of answers,
even if they must invent something to say.

If you think the class needs more practice, other questions you could use are:

“Where did you use to go for vacation when you were in America?”
“What did you use to do on vacation?”

“Where did you use to work?”’

“What did you use to do there?”

“What foods did you use to like as a child?”

III. Headline exercise

Begin with the newspaper headlines exercise (Supplementary Material for lessons
5 and 6) in the Workbook. Spend about 30 minutes on this activity. The point of this is to
generate conversation.

IV. Indefinite adjectives and pronouns

There is a lot of material in lessons 5 and 6, although it is mostly simple
vocabulary. This lesson concerns indefinite adjectives and pronouns, words in English
like “another,” “other,” “someone,” “no one,” “everyone,” “some,” “somcthing,”
“anything,” “whatever,” “whoever,” “wherever,” and “however.” These are adjectives
and pronouns (and some adverbs) referring to non-specified things. The students will
have learned a number of these words by now. This lesson goes deeper into this subject
and covers the material in a more systematic and comprehensive way. Mostly the students
will be learning new and helpful expressions.

The basic method will be to present individual words and show how those words
are used in phrases and sentences. It is by hearing and using these words in every day

contexts that the students will be able to learn them.

LE 17

o -

A.  The indefinite adjective "another"; (isiay or (e

Write these two words in Tamazight on the board. Ask the students what they
mean. The students have been using these words already in a few phrases. Both words
mean the same thing and are interchangeable. Some regions may use only one of them;
other regions use both. (Although there are other regional variations, these are the words
we will use for the course.)
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1. Tell the students the following rule: These words are placed after the noun they
modify and are invariable, that is, they don't change whether the noun is masculine or
feminine or singular or plural. Write some examples on the board. (After the first three
examples, it's not necessary to write anything more. Just do the other examples orally. It's
also not necessary to write the English either.} Write down the first example. Then ask
the students how to say "another book." Write that down. In order not to use English,
show pictures of the words you want the students to say. Be sure the students know the
English translation for the plurals: "other ...."

another boy Oy W or Gttty W
another book Oy QAR or (Rritea’y ABAT
another house Oaly ) A% or ila Ty )l A3
other boys (i u\ul or Cmimimraeny UL‘Jl

other houses Oy G0 or Grliwleny Gmy A8
another time Oy €S or Oitan Ty 1y
other times Oiasy JUSS or Omialy JUSS

2. There are other ways to express the idea of "another" or "other." This is like in

Moroccan Arabic where you can say "another bus™; J}AT u-“—‘—’j-l’-' or "some other
bus: =1 (apsd s~ . Note the following phrases:

o -

some other house Cay or  (eddesany Sl 23 5 LS

a -

. . v « o, 7 - ? L . w
another house B or Uedebeie@e] “—U‘ O

some other man ey or Oiaa sy L) g W
another man (e or Criiwa WO O

-

3. Give some other useful phrases with the words (J——a— or (=i

another one (m.) O\ iiia ™y g
another one (f.) O\ iy Cign

° LI

other ones (m. or £) / some others (m. or £)  (mmadamy \ Oioidary (i

someone else / something else O\ Giany W
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Mention that (it ("ones") is the plural of (5= and <.

4, Drills

Have the students look at page 38 of the Student Book. Then do some drills with
these words. Put some noun cards on the table. Have one student ask another student in
Tamazight "Do you want thig 7" The other student should answer using one of the
phrases from this lesson, something like "No, I want another / some other

/ another one." Then that student asks a question. (The students can look at the
Student Book to refresh their memories.) You can vary the verb as well and vary the
"this" and "that," Some other example questions are:

"Did you greet that man?" "Did you visit those people?™
"Did you see this house?" "Did you buy those cars?"
"Did you read this book?" "Did you sell these books?"

5. In combination with demonstrative pronouns like "this," "that," "these," and

-

"those," the words (ilialy or =y cometo designate a definite other one.
Write the following on the board. After you write the first line, ask the students to tell you
what the following lines are. Have them give you both the Tamazight and the English.
The students may not be familiar with the last set of pronouns, Don't spend a lot of time
on them, but use them in some simple sentences. The verb that follows is in its participle
form when the last set of pronouns below is the subject of the verb.

this (m.) other one G\ iy

this (f.) other one ui*-a;‘ \ u—\—‘lha;" b

these (m.) other ones u—*é—’ \ iy (58
these (f.) other ones Ca\ (tiiay (A

that (m.) other one mas\ ity (ol

that (f.) other one ma\ iy

those (m.) othet ones G\ iialy (g
those (I)) other ones Oay\ il Ty

the other one (m.) who... Goal\ ity Wy
the other one (f.) who... Omm | ppiiimly LA
the other ones (m.) who... Oay | oy Uiy
the other ones (£} who... Oay \ (isay LS

You can do some simple drills with these words. Put noun cards on the table, two
of the same type of item far away from each other. You ask a student in Tamazight "Do
you want this car?” The student should answer "No, I want that other one." The student
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then asks another student a similar question. Vary the genders, singular and plural, and
"this" and "that."

B. The following words are also a combination of the demonstrative pronouns

by, W, (55, and (= “this/that/these/those™) with the Uy 4" of Cmiiiialy o
: Y

1. These words mean cither "another one" or "the other one." Tt is the context that

determines whether the reference is indefinite or definite. Write the following four words
on the board with their English translations. Show the students how the words are made

up of the demonstrative pronoun (for example | 3) and the "yd" of (2 Lo 1 or
J—asy (the Ual).

another one, the other one (m.) Uasl g
another one, the other one (f.) ais
other ones, the other ones (m.) oy or Ul
other ones, the other ones (f.) pald o e

Use the words in some short sentences or phrases, like the following ones:

Bring the other one (m). / Bring another one (m.). FEu| PRWPY
Give me the other one (f.). / Give me another one (f.). .u-'a—’o..u Ay
[Kids are playing with blocks. The dad gives them ety la

more blocks. Each time he hands them a bloclk he
says:| Here's another one.

Where are the others (m.)? g (=l
Not like the other (m.). ey a1 2

Have the students look at pages 39 and 40 of the Student Book.

2. These words can also function as indefinite adjectives. However, unlike the words

(il or (aly , the words =35 etc. come before the noun and vary by
person and number. The noun that follows is in the dependent form. Write these
examples on the board.

another man / the other man _)\-‘..OJT ol
another egg / the other egg S B N O &
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other wells / the other wells \-:UJ MJ

L] oh (.98 P aw
other eggs / the other eggs Q,SM—J e

Again do some simple drills with these words. Put noun cards on the table, at least
two of the same type of item. You ask a student in Tamazight "Do you want this car?"
The student should answer "No, I want the other one/another one" or "I want the
other/another car." The student then asks another student a similar question. Vary the
genders, and singular and plural.

C.  Different phrases using the word "one": (Js=, <=, and iy

1. Start with the singular “one.” These words are very common and very useful. You
say the Tamazight, and then write the Tamazight on the board. See if the students can use
cach phrase in a sentence.

someone {(m.) U
someone (f.) 5
someone else (m.) GOm0\ (priiialy (s
someone else () (—ay\ ity gy

C-C G C

no one (m.) O 29

no one (f.) gy 27y

1o one else (m.) Goa\ il Ty s 2
no one else () O\ il Ty Gy 2l
each one (m.) U S
each one (f.) Cigy  5S

Drill these words by asking in Tamazight questions like:

"Who came to the meeting?" "Who did you see?"
"Who goes to Ifrane in the summer?" "Who goes to the desert in the
summer?"

The students should answer in full sentences using the above words they've just learned.
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2.  The word "one" by itself can be an indefinite pronoun.

Give the following examples. You say the Tamazight, and see if the students can
explain the meaning (in Tamazight). After each phrase, ask some questions in Tamazight
in such a way that the students can respond with the phrase.

Someone (m.) came. Ol |
Someone (f.) came. ey A AT

I saw someone (m.} who was a drunk. Lﬂﬁ);&“ﬁl & I uss él—w"i

He's someone difficult. LR gl s

She's someone difficult. \g—“\ s LJL-B-;*“ g

one (m.) among them/one of them L)—*‘*g--Lj SEr!
one (f.) among them/one of them ‘--‘L‘—’“‘L..'J b
another one (m.) Oay\ Gilialy () o

another one (f.) Gma\ Oriliay gy

Have the students look at pages 40 to 41 of the Student Book.

3. The word "one" functions also as the indefinite article "a” or "an." This is the

equivalent in Moroccan Arabic of gﬁ ,asin LJ-:A_) g;-*-'ﬁ [EN ("A man came."). Give
the following examples in Tamazight.

A man came. _)L’.. :)T G 31
A woman came. Chiethte™ oy Cagn M AT

MS W &0 s ease g CONAE @ (08l o) Wogs &40
I saw something [a thing] in Moha's house that I didn't know what it was.

He took another [an other] road. O Mgl s WS

Y. Homework

For each page of the Student Book (pages 38-41), the students should write three
original sentences using three words or phrases on the page. Thus, three sentences for
each of the four pages make a total of twelve sentences.
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X Lesson#6 [

L Any new information?

II. Review the homework

Go over the twelve sentences that the students have come up with by using the
vocabulary from the previous lesson.

Ifl. Conversation

Have some discussion questions or ideas so that the students have opportunities to
talk at length, tell stories, or give opinions.

IV. Indefinite adjectives and pronouns continued

A.  Different phrases using the word "one"; (s, <=, and i (continued
from last lesson)

1. The word "some" is the plural of the indefinite "one." This is often expressed by

the Tamazight word LW | You say the Tamazight, and write it on the board. Ask the
students what it means. Have them use the word in a sentence.

By itself this word means: someone or something L
someone/something else G\ O . 4‘—‘.. L

I want something cheap. .L'Jba)’l W Ay

Used in combination with other words it means: some L
some among them (m.)/some of them (m.) u_mi_\‘“_\ L
someone (m.) Os O &

someone (f.) Gy o W

someone else (m.) (A \ Obiaal e o W

someone else (f.) Oma\ Gilialy Giey g W

some people O3 o W&
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some other people (i A o L
some men O BYe La
some other men  (pmada—y \ iiay L'J:}-.L)’l O W
some women Celigd o W
some other women (—a— \ (e Oaigd g L
some water Quly o W
a little bit [lit: some of a little] 5 i oo
some place e -o-‘-JFl O W oor Ly o W
Used in combination with a negative it means: anything, nothing Wi L s
I don't have anything, L GIrS s
I didn't drink anything, AN NSV
They (f.) didn't go anywhere. AR SRA W J39
2. Another plural of the indefinite "one" is iy , meaning "ones.” It is the same

plural word for masculine and feminine "one." It can be translated in different contexts as
"ones" or "some." In certain contexts a literal translation would be "someones." This
doesn't exist in English, but does in French: gquelques-uns, quelgues-unes. Other
translations could be "certain ones" (in French: certains, certaines). Give the following
examples:

Only some [quelgues-uns] came. oy pele a3 3

some days O lusy O oy

some among them (f.)/some of them (f.) AL < 2N iy
some people I don't know C—‘i“‘ 08 O pelig

Have the students look at pages 42 and 43 of the Student Book.
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- ¢ e . .
B. Phrases using the word < s | meanin "whatever," "whoever," "anything," "an
) s Y
place," etc.

1. Tell the students that we are writing the word "awk" in the above fashion, although

technically it would be just Y, The pronunciation is "a" plus a rounded "k." The lips

are rounded before the "k" is pronounced. Many phonetic transcriptions write the word
"ak™." English speakers tend to hear a "w" sound before the "k."

2. independent pronouns + e &y

Write the above construction on the board. Then start out with the third person
masculine singular, and write that on the board. Then do the third person feminine
singular. Explain that these mean "whoever/whatever it is.” The board should ook like
this:

whoever/whatever he/it (m.) is St T W SPE B
whoever/whatever she/it (f.) is Rl W W MPYE R
Then give an example of how these phrases are used. You say the Tamazight, and

see if the students can figure out the meaning. For some students, the French word might
help them to better understand,

Ui T B RN S B T S VAL LR DA
Which one of them (m.) do you (s.) want? Anyone./Whatever./N'importe lequel.

MU AT SIS L IS G e
I want a glass. Which glass? Anyone.

U Mk W SIS B (RPRFLIRDSCRE WA BTN W BV N
- F
I need some work, whatever it is.

Now go on and complete the full pattern using all the independent pronouns. Have
the students give you the chart as you write it on the board. The chart should look like this:

whoever/whatever I am u—,}z—’J SR _9’1

whoever/whatever you (m.s.) are  (J—— 31

whoever/whatever you (f.s.) are Ui W
whoever/whatever hef/it (m.) is S R W S Y
whoever/whatever she/it (f) is i T U AN JT
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whoever/whatever we are (o i &
whoever/whatever you (m.pl.) are g—'-is U d
whoever/whatever you (f.pl.) are Lr'—ﬂi‘z Wil &'y
whoever/whatever they (m.) are T"‘A SIS

whoever/whatever they (£) are (=3 e &'y

Give some more examples of sentences and phrases using these words. Have the
students come up with some of their own phrases. You can use the following sentences
and any others you may think of,

P RVAL U U Wk T T RPRY: (g BN

Bring anyone of them (m.).
. g i »J‘J ¢ i il éj iﬁ«i ¢ D i L:J Llj; -~ ...94.' U < .'J U;‘ -

If you (s.) find in it a fault, whatever it is, return it (m.) to me.

-g ) ‘e W O, W ~ LI -

LT i e WD S A
. Anyone can do this,

Ol Uil YTl ENE e

Don't come closer, whoever you are.

3. other question words + & 5|

Tell the students that we will now do <! g1 plus other question words. For each
.ol

entry below, write the Tamazight heading (for example, paSea 4 & Jl ), and

then use that in a sample sentence. See if the students can understand and also use the
word. Once they've used the word (or if they just can't understand what it means), write
the English and French meanings on the board.

- # -

a. + & anyone, whoever, n'importe qui

PRSP B B TR N .Obl.::’l G oo oo WS =)

I want someone to help me. Who? Anyone./Whoever./N'imporie qui.

b. u-JLA + & any place, wherever, n'imporie ou

Pk DY B I TR
Put it (m.) down any place/wherever/n importe ou.

O O gy Ggtle &
Wherever they (m.) find him, they'll kill him.
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c. verb + E'_fa"‘-ﬂ Y whatever I/yowhe etc. does

-"'M . wa" @, o 0 e
glad o€ e (FUSH e &Y
Whatever you (m.s.) do [in the future], just do it quickly.

Sil o gle AT a5,
I threw up whatever I ate.

d. 24&;“ o+ Al anyhow, in any way, n'importe comment

e e e N Y R IO RS TIPRCL Ry A
They (m.) built the houses any old way/n'importe comment, That's why they collapsed.

C. Other phrases meaning "whatever": SRy

The following are other phrases meaning "whatever." Go over each sentence with
the students. Explain in Tamazight a context in which you would use these phrases.

Whatever you (s.) want. A LA
Whatever there is. O Ly

Whatever you (m.s.) like. (literally: Whatever pleases you.) e | Ry

Take (f.pl.) what/whatever you want. RIRON i W ) |

Point out to the students that when “—— | is the subject of the verb, the verb is
in its participle form.

Have the students look at pages 43 to 45 of the Student Book.

D. So and so, such and such

The main word for this expression is P4 | This is the most commonly used
form. Give some examples.

I asked so and so. Ry CL»A_..»
I was at so and so’s house for a few days. .y ¢ L& O e g s

those of so and so, the people of so and so O ety

3 'This form of the future won’t be studicd until lesson 28. Briefly, it is the present continuous tense without
the tense indicator. It is used after question words, relative pronouns, and negatives.
# These two words run together and sound like “smi.”
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There is a feminine form, if the “so and so” is feminine. The word can be either

WO o CcaliDls
So and so (f.} saw me. R - SO

In some usages the form is OIA , whose dependent form is S PR

not clear when this form should be used instead of the above form, but the following are
some examples:

ST 2 Oy 0 LT platila
I asked so and so, and so and so, and so and so.
oMl o e

such and such a place

The word for “such and such” as a noun is 13\
He told me such and such. Jas |

V. Homework
For each page of the Student Book (pages 42-46), the students should write three

original sentences using three words or phrases on the page. Thus, three sentences for
each of the five pages make a total of fifteen sentences.
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2 Lesson#7 I

L. Any new information?

II. Review the homework

Go over the fifteen sentences that the students have come up with by using the
vocabulary from the previous lesson.

III. Conversation

Have some discussion questions or ideas so that the students have opportunities to
talk at length, tell stories, or give opinions.

IV. Words used in negation

There is a lot of material in lessons 7 and 8, although much of it can be done
quickly. Up till now the students have learned many different ways to say negative
sentences in different tenses. This lesson is a review of some of those but also a more in-
depth and systematic coverage of negation in general,

The basic method will be to present individual words and show how those words
are used in phrases and sentences. Since the students already know a number of the
words, it will be up to them to give you example sentences for many of the words. During
this lesson you will need to refer to the Student Book, since the sentences there will not be
repeated here in the Teacher’s Manual. _

Because there is so much material in this lesson, the grammar explanations have
been indented below so that you can follow them more easily.

Some general rules

Go over the following three general rules for the negative. Don't just give the
rules, but ask the students to give them to you.
First, ask the students "What do most of the negative words in Tamazight

contain?" The answer should be rule number 1 below. Then ask "How does 3 affect
pronouns and direction particles?" The answer should be rule number 2 below. Be sure to

say that not only _3 but also all its forms have this effect. )3 can also make certain
prepositions with pronouns move to a place in front of the verb. This latter is less

consistent but does happen. Then ask "How does 3 affect the vowels of verbs?" The

answer should be rule number 3 below. Again, be sure to say that not only 3 but also
all its forms have this effect. This applies only to verbs in the past form.

1. The majority of negative words in Tamazight contain the word _. This is the
foundation of negation in Tamazight.
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2, 22 and allits forms cause direct and indirect object pronouns, certain prepo-
sittons combined with pronouns, and direction particles to move to in front of the verb.

3. For most (but not all} verbs, the negative )3 and all its forms cause the final
vowel of verbs in the past form to change to an "i" (whether a ya’ or a kisra).

Then begin by covering various negative words,

A3

1. With the past form and a past meaning

Write the word U3 on the board and the heading "With the past form and a past
meaning." (If you don’t want to write the English, just explain the idea in Tamazight.)
Have the students give you some example sentences. Have them use some pronouns in
the sentences also. There is no need to write these sentences down, unless there is
something particularly difficult.

If you need some sample sentences, use the material on page 47 of the Student
Book (although don’t have the students look there yet), but if the students give you enough
sentences, there is no need to use the ones in the book.

2. With the past form and a present meaning

Then write on the board the heading “With the past form and a present meaning”
(or explain the idea in Tamazight). Use the same above procedure: ask the students to
give you sentences illustrating the idea. If you need more sentences, use the material on
page 47 of the Student Book.

3. With the future tense

An auxiliary verb is used: the past conjugated form of (') .
The 3 affects only the vowel of the auxiliary verb, not the main verb.
Then write on the board (or tell the students in Tamazight) the heading "With the
future tense.” Ask the students to explain how to form the negative with the future tense.
Be sure they mention the rules above. (This is just one way to form the future negative.
We will learn other ways later in lesson 28.) Have the students give some examples in the

same manner as above. If you need more sentences, use the material on page 48 of the
Student Book.

4. With the present continuous tense

The L3 causes no vowel changes.

Then write on the board (or explain) the heading "With the present continuous
tense.” Ask the students to explain how to form the negative with this tense. Have the
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students give some examples in the same manner as above. If you need more sentences,
use the material on page 48 of the Student Book.

5. With the past participle

The )3 affects the vowel in most (but not all) verbs.

Then write on the board (or explain) the heading "With the past participle." Ask
the students to explain how to form the negative with the past participle. You may first
have to review with them how to form the past participle. Have the students give some
examples in the same manner as above. Be sure to give some examples where the vowel
changes and where the vowel doesn't change. Use the singular and plural. If you need
more sentences, use the material on page 48 of the Student Book.

Have the students look briefly at pages 47 and 48 of the Student Book. Then have
them close their books again.

B. Uy

The meaning of this word is: "not yet, pas encore, JI % " Some dialects
use W)y

Write the word U :)_9 on the board, and ask the students what it means. Have the
students give you some example sentences. Encourage them to use different tenses.
There is no need to write these sentences down, unless there is something particularly
difficult. Since the students may not have had a lot of practice using B ’)s with different
tenses, cover the example sentences on pages 48 and 49 of the Student Book as well. You
give the Tamazight, and see if the students understand. If not, explain what it means in
Tamazight or have a student who understands explain the meaning in Tamazight.

c. g
1. With the present continuous tense this means "to not do something anymore."

Write the words <4 s on the board. Then write the heading (or explain) "With
the present continuous tense." Ask the students what this means. Ask them for some

example sentences. Be sure they use some pronouns. If you need to, use the sentences on
page 49 of the Student Book.

2. With the past tense this means "to not end up doing something." For example, "I
was going to go to the market, but in the end I didn't. I didn't end up going to the market."

Then write on the board (or explain) the heading "With the past tense." This isa

new usage for the students. Explain that it means "to not end up doing something." Give
the above example in English. Then explain some situations in Tamazight, using the
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examples on page 49 of the Student Book. This construction is somewhat confusing, so
you should explain the Moroccan Arabic equivalent, for example:

Bl iy dite M:,LA
D. <=3

This word is used to negate non-verbs.

Then write the word 233 on the board. Ask the students how it is used. Have
them give you some examples. They've already learned this, so it should be easy. Ifthe
examples are sufficient, you don't need to use the sentences on pages 49 and 50 of the
Student Book.

E. O g

This word means "ever" and "never" and is not used in the present
continuous or future tenses.

Now write the word (> 3 5 on the board. Ask the students what it means.
Have them give some examples. Be sure that the examples include the two categories
mentioned below. If not, use the example sentences on page 50 of the Student Book to
cover each category: the "positive" use with the past tense, and the "negative" use with
the past tense. The easy explanation is that the word means "ever" and "never."

1. With the past tense in a question this means "Have you ever done something?" In
English this type of sentence is "positive." In Tamazight, this type of sentence uses a
negative,

2. With the past tense in a non-question this means "to never have done something."
. b

Now write on the board the word 3. Ask the students what it means and
when it is used. Have them give some examples. The students have already done this
construction and so should be able to do this. If you need more sentences, use the material
on page 51 of the Student Book.

This word is used with the future tense (not the past or present continuous)

to mean "will never do something." Some dialects use _)Lwa_)) . Since the
future 1s being negated, there must be the presence of the auxiliary verb:

25
}

the past conjugated form of (&= | *. See below, in parts I and J, where

Dl is used with the negative imperative to mean "never do something."

> Some regions don’t recognize this negation of the future. We will study other ways later in lesson 28,
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Have the students look briefly at pages 48 to 51 of the Student Book. Then have
them close their books,

G 291

Write )51 on the board. Ask the students what this is used for. Have them
give some examples. The students did this lesson in the recent past, so they should be able

to remember. Ask them to give the other forms they know with _)J—"'T and to give

examples of them. This will cover letters I, I, and J below. You don't need to use the
sample sentences on pages 51 and 52 of the Student Book if the students give good
examples; however, you should give the examples that use pronouns and use new
vocabulary words.

This is used with the continuous imperative form to make the negative
imperative: "Don't do something."

H b e

This is used with the continuous imperative form to make the negative
imperative: "Don't do something anymore/again.”

L by

This is used with the continuous imperative form to make the negative

imperative: "Don't ever do something." Some dialects use Dby,
g sl

This ts used with the continuous imperative form to make the negative
imperative: "Don't ever do something anymore/again." Some dialects use

b et

The next group of words concerns the word 3 plus a verb plus another word.
Many of these may be new to the students, but they should understand the explanations
and examples in Tamazight. Write each heading on the board together in a list, since
these phrases have a similar structure.
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K. LW o+ verb + 3%

First, write the heading W+ verb + 2.3 on the board. Give some examples in

Tamazight. Since the students know the words Clé 3% , you can explain the phrase

by substituting > 27Y for LS. Do the same for atr—a 3°5) and s,
y c

Thus, over all, letters K, L, M, and N mean the same thing. You should write the four
headings, one below the other, on the board.

Now go back over each one with any details that need to be covered. With letter

K, the order can be reversed, and )y L appears before the verb for emphasis. Give
those examples (on page 52 of the Student Book). Explain that the added = is a direct

object pronoun referring to the L,

For letter L, give the cxamples of 7l 3 B by itself and the word 2 5T b
g C y

itself and in combination with other words meaning "no place" or "nowhere."

L.

The construction & + verb + 9 is one way of saying "nothing" or
y ying g

"not anything." Other ways that have the same meaning are listed under
letters L, M, and N,

When the order is reversed, that is, the phrase is _.$ L , this denotes
emphasis, as if you are defending something. The general meaning is the
same, but the tone is stronger. Alsoa ‘= (meaning "it" (m.) ) is added.
This "it" is a direct object that refers to the L (meaning "something").
For example, a sentence would normally read "Something, T didn't say it."

The "it," which comes after the verb normally, moves to in front of the verb
because of the negation. See the following examples:

cla 397 + verb + .9

Example sentences are found on page 53 of the Student Book.

This is one way of saying "He did nothing" or "He didn't do anything."
With a verb of movement it can mean "He went nowhere" or "He didn't go
anywhere." Other ways that have the same meaning are listed under letters
K, M, and N.

By itself, the words C\A 375} mean "nothing," and at times they can
mean "nowhere,"

The word S 3 1 by itself means "also" or "too." The equivalent in

Moroccan Arabicis (s——>. 2 31 has the same range of meaning as
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——> . Thus, in positive statements it means "also" or "too," but in
negative contexts it means "any" or "no," as in "anything/nothing,"
"anywhere/nowhere," and "anyone/no one."

M. pla—a 397 + verb +u9

Example sentences are found on page 53 of the Student Book.

This is one way of saying "He did nothing" or "He didn't do anything."
Other ways that have the same meaning are listed under letters K, L, and N.

N. 3—“3 + verb + 038

Example sentences are found on page 54 of the Student Book.

This is one way of saying "He did nothing" or "He didn't do anything."
With a verb of movement it can mean "He went nowhere" or "He didn't go
anywhere." Other ways that have the same meaning are listed under letters

K, L, and M, The use here of j—“ 3 is from Arabic, although some people

do use it. For a more specific Tamazight use of the word puip , see letter
Y.

Have the students look at pages 52 to 54 of the Student Book. The rest of the
negative words will be covered next lesson.

V.  Workbook (optional)

The Workbook, under Supplementary Material lesson 8, pages 41-48, contains an
article listing numerous Berber proverbs using the negative. Any of these proverbs or
sayings can be used at any time during this lesson.

V1. Homework

The students should review pages 47 to the top of page 54 of the Student Book.
They should come up with two sentences using each category of negative word on these

pages.
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H Lesson#8 [

L Any new information?

II. Go over the homework

Review orally some of the sentences that the students have written using negative
constructions. If there’s no time for this, you can correct the papers at home and hand
them back next lesson.

III. Traditional Berber riddles

Using the Workbook page concerning Berber riddles (Supplementary Material for
lesson 7), explain the traditional way that Berbers tell riddles. Explain the introductory
phrase, and then give the examples listed on the Workbook page. (Each of these riddles
uses a negative.) Don’t have the students look at the Workbook page, since they may see
the answer. Sometimes the answer is very difficult for an outsider to understand, You
may need to explain some vocabulary, customs, or culture.

IV. Continue words used in negation

This lesson picks up where you left off in lesson 7. Continue to use the same
method. You will need to refer to the Student Book for example sentences for each
category if you need them.

- & -
» £

0. <9 33871/ G2 291 + verb +9

Write the heading <032 351 / (32 251 + verb + 3 on the board.

Ask the students what it means. They should know this from the lesson on indefinite
adjectives and pronouns. Have them give some examples. Be sure to give the examples
in the Student Book on page 54 concerning things (as opposed to just people). The
students will be familiar with the meaning referring to people, but the reference to things
is more unusual.

When these words refer to people, the meaning is "He didn't (verb)
anyone." or "No one did something." The "anyone" or the "no one" is

either masculine ( ()91 or feminine { <4 9=3).

When these words refer to things, the meaning is "He didn't (verb)
anything." The "anything" is either a masculine object or a feminine
object. The meaning is like "any one thing" or "any one (of the things)."
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P. Cﬁ + verb +.9

Write the above heading on the board. Students may not know this. Give the

following examples. Explain what Cﬁ means by itself and in combination with 9.
Example sentences are found on pages 54 and 55 of the Student Book.

This is a way of saying "didn't do anything at all." The word Cl—wg by
itself, without a negative, means "all," "any," and "entirely." With a
negative it adds emphasis "at all," "nothing" (strong), or "never." It's like

the Moroccan Arabic &13 ,

Q. ‘531 + verb +.39

Write the above heading on the board. Explain that this is similar to the previous

construction with Cﬁ . Remind the students of the pronunciation of < '3 1 and why we

are writing it this way. Ask the students if they can give you some example sentences.
Other sentences are found on page 55 of the Student Book.

This is a way of saying "didn't do anything at all." The word &y by
itself, without a negative, means "all" and "any." With a negative it adds
emphasis "at all," "nothing” (strong), or "not even." It's like the Moroccan

Arabic &1'5- :

We are choosing to write the word in this way: i ijli "awk," although that is
¥

technically not correct. It is what English ears hear. However, the word is really just an
"a" plus a rounded "k." Many phonetic systems write that like "ak™." The "a" is said, and
then the lips are rounded before the "k" is said. Although the word is then technically just

Mok or & , because of the rounded "k" English speakers tend to hear "awk." To not

confuse people with just AT, wewilluse & 51

R. u-u'-é + verb + 3

Write the above heading on the board. Give the examples on pages 55 and 56 of
the Student Book, and see if the students can come up with the meaning. See if they can

give some other sentences using this construction. Explain what wile means by itself.

The word (< means "only," "just," "except,” "nothing but,” "unless,"
and in certain contexts "as soon as." With a negative the phrase means "to
do only something," or "to do nothing but something." It's like the French

meaning ne...que. The equivalent in Moroccan Arabic is J=¢ (witha
very similar range of meaning, including "as soon as").
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There are some regional variations to this word. Some regions say BTEN ,
and others shorten the words to (= and (=

Have the students look briefly at pages 54 and 55 of the Student Book. Then have
them close their books,

S. Y9 + verb +.9

Write the above heading on the board. Give the examples on page 56 of the
Student Book. The students should be able to guess the meaning from the context. Have
them come up with some other sentences. Ifit’s a verb, its vowel is not affected by the

negative word Y.

This phrase means "to neither do something nor do something else" or "to

neither do something nor something else." The word following the ¥ 3 can
be either a verb or a noun.

T. IS

Write the above word on the board, and ask the students the meaning, If they can't
remember, remind them by saying "compound nouns." Have the students explain the
usage and give some examples. You probably won't need to use the examples on page 56
of the Student Book.

This word plus a noun in its non-dependent form refers to a noun meaning
"a without something." An example in English would be "a homeless
man." This is the form for a compound noun of privation, elaborated on in
the Abrid 3 Student Book, lesson 20, page 93. The forms vary by gender
and number. Thus, the four options are:

(mpl) s 4] (ms) s
(Ept) M 3] (fs) U

U SRy

Write the words 3% 3 and ¥ on the board. These mean simply "no." You don't
need to give any special examples. Note only that although ¥ is Arabic, people use it
sometimes. Mention the regional variation below.

%5 means simply "no." A regional variationis (& | .
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This word by itself means simply "No." It is Arabic, but you will hear it
used at times when the word _#3 would have been appropriate and there

is no discernable reason why the speaker used Y instead.

Some people also say JY and JYY.

w. ¥s..Y

Write the above heading on the board. Give the examples on page 57 of the
Student Book. The students will be able to understand from the context. Have them give

[{ ]

their own examples. Note the addition of the "y" vowel for pronunciation at times.

This phrase means "neither something nor something else.” Both parts are
followed by a noun in its non-dependent form. If the noun starts with a
vowel, a "y" sound must be inserted for pronunciation purposes between

the aliph of the % and the initial vowel of the following noun.

Have the students look briefly at pages 56 and 57 of the Student Book. Then have
them shut their books.

y G A

»

Write this word on the board. Have the students give examples of this preposition
with nouns. Note that if the noun starts with a vowel, a "y" sound must be inserted for

pronunciation purposes between the aliph of the M and the initial vowel of the
following noun. Some examples are given on page 57 of the Student Book.

When > is used with pronouns (“without me” , give this ag the rule:
p g

independent personal pronouns + I

Have the students give orally the full pattern with all the pronouns. The chart is listed on
page 58 of the Student Book. Mention that there are two other regional variations for how
to form this and give one example of each:

(without him/it) gTaay I possessive pronoun endings + S5
without him/it b indirect object pronouns + S
ject p

This is a preposition from Arabic meaning "without." The noun that
follows is in the non-dependent form. If the noun starts with a vowel, a "y"
sound must be inserted for pronunciation purposes between the aliph of the
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3 and the initial vowel of the following noun. There are three main

variations for how > combines with pronouns. See page 58 of the
Student Book for the details.

Another situation occurs when Y3 is used with a verb. The structure for this is
as follows. Write it on the board. Many people, but not all, add a “y” sound to separate

the two “a” sounds from the end of > and the beginning of Ly

verb in two-verbs-together format + ) + A5
AL

Give the following two examples or others you may think of. Ask the students to use the
construction in a sentence.

AisT 25T (A 2 S gl 5

He went by us without even greeting us [lit: without saying to us even a word).

(g ] ¢S R
Without wanting to, he offended me,

y. s

Write this word on the board. Before giving the following explanation, give the
examples on the top of page 59 of the Student Book. See if the students can explain the
meaning. Then, just to be clear, since this is an important phrase, be sure that the students
understand the following explanation.

This word plus a noun in its non-dependent form {or pronouns and
prepositional phrases) gives the distinctive Tamazight use of this word:
"There isn't something." The equivalent in Moroccan Arabic is

S8l | The meaning, depending on the context, can also be in the

past tense: "There wasn't something." In Moroccan Arabic, BRI (3
the following noun starts with a vowel, a "y" sound must be inserted for

pronunciation purposes between the final waw of J—“ 9 and the initial
vowel of the following noun.

Then go on and give the following explanation.

The word 5413 combines with direct object pronounns to give the
meaning "I'm not here, you're not here, he isn't here, etc." Depending on
the context, the meaning can also be in the past: "I wasn't (here, there), you
weren't (here, there), he wasn't (here, there), etc.”
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Write the third masculine singular. Then have the students give you the rest of the
pattern. Write these down. The board should look like this;

Flsds =255
OS5 Sl
T S Y o g4l
Ol SPAP
Qg Sl

Give some of the examples on the bottom of page 59 of the Student Book. Then
have the students come up with some examples of their own.
Have the students look briefly at pages 58 and 59 of the Student Book.

V. Workbook (optional)

The Workbook contains a dialogue using many negative phrases. This is
appropriate for use at any time after the completion of lesson 8. Following the dialogue is
an article listing numerous Berber proverbs using the negative. You can use individual
proverbs as you like, to illustrate certain negative constructions or to stimulate discussion.

There is also a set of review exercises which involves making affirmative
statements negative. All different negative constructions are covered in these exercises.
Some of this material can be used orally in class.

VI. Homework

The students should review pages 54 to 59 of the Student Book. They should also
do the review exercises in the Workbook.

Have the students memorize a proverb or two. This can be very useful for them in
conversations with people, and memorization helps the students improve their fluency and
ability to string phrases and sentences together.
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[ Lesson#9 3

I. Any new information?

II.  Go over the homework

Review orally some of the sentences from the Workbook page that the students had
to do for homework.

Also have the students recite the proverbs they memorized.
IIT. Conversation or dialogue

Use this time for free conversation or to go over a dialogue.
IV. Past continuous tense

As with the verb tense “used to,” the past continuous tense doesn’t contain any
new forms, just new combinations of forms the students have already learned. Follow the
step-by-step explanation given below:

1. This is the tense in English like "I was working" or "I was going" or "I was eating."

2. The form in Tamazight is the following. Write this on the board:

the verb in the present continnous tense  +  the conjugated auxiliary verb cr‘ |

3. Have each student give orally the complete conjugation of L{r’ | in its past form.

Have one of the students then write it on the board. This will help the students as they try
to form sentences,

Plural Singular
P B W

P e Ay
o g
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4, Then give some examples. See page 60 of the Student Book for these or make up
your own examples.

5. Drills using the past continuous tense

Ask the following types of questions in Tamazight. When a student gives an
answer, have the student ask another student the same question. Be sure the students get a
lot of practice asking and answering these types of questions.

What were you doing last night when the guests came?

What were you doing when your (mother/spouse/son/etc.) called you?
What were you doing when the lights went out?

What were you doing when the phone rang?

What were you doing when the match started?

What were you doing when the accident happened?

Then change the subject of the question to the plural, to the third person, and to the
first person.

6. Tell the students that not all verbs follow the above rule. With certain verbs that
have a present meaning in the past form, the past form is used for the main verb rather
than the continuous form. Knowing what those verbs are comes by practice and usage.
Use the examples on page 61 (under part 5) of the Student Book or come up with your
own examples,

Point out to the students the difference in meaning between the two sentences
below.

Note the following distinction for the verb 3.

L T P I
I was going to Fez when I saw an accident.
This is like in Moroccan Arabic: ... L_.,SJL"‘— 1S

o glalels BT L ,Te 003 &0
I was going to Fes [regularly in the past, that is, many times] when I met him.

L. . . DL w, e A
This is like in Moroccan Arabic: ... L,—-*-“—A—'A Gl S

7. Some more drills

Ask the following types of questions in Tamazight. When a student gives an
answer, have the student ask another student the same question.

What were you wearing when I saw you yesterday?
Where were you sitting when the accident happened?
Where were you standing when the murder happened?
Why were you sleeping when I was teaching?
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Then change the subject of the question to the plural, to the third person, and to the
first person.

Have the students look briefly at pages 60 and 61 of the Student Book. Then have
them close their books.

8. Another way to do the past continuous tense
The above way of doing the past continuous concerns sentences with two parts: I
was doing something when something else happened. But there is another way to do the

past continuous when you want to say just "I was working." or "I was eating." These
types of sentences are formed as follows. Write this structure on the board.

the present continuous tense without the tense indicator 3 + JI

Note that some regions use _)’T instead of JV .

9. Give some examples:
He was drinking. a1 I was working. C;A AT
They were drinking. s el He was eating. LT

They walked a long time. = They were walking and walking. .03 2331 ¢ gy 24T

10.  The conjugation pattern for 1, you, he, etc. was drinking:

Have the students give orally the full conjugation pattern for I, you, he, etc. was
drinking. Have a student write the full conjugation on the board.

PV i | Aot 2
el D T LG
SAy Ey

Stk IV R

11.  More drills
Using the structure the students just learned in part 10, ask the following types of

questions in Tamazight. When a student gives an answer, have the student ask another
student the same guestion.
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What were you doing yesterday at 8:007
What were you doing yesterday at 12:00? at 3:00? at 9:00 at night?
What were you doing yesterday at this time?

Then change the subject of the question to the plural, to the third person, and to the
first person. '

Another idea is to have a student explain in paragraph form where he or she was at
certain times yesterday and what he or she was doing, for example, at 8:00, 11:00, 12:30,
2:00, 6:00, 9:00, and 12:00 midnight. You can start with an example. See the Workboofk,
page 56.

Tell the students that in these types of sentences, because the verb (;j | is used to

say where you were, it isn’t necessary to repeat it when speaking about what you were
doing. This is like in English: “I was in the house. I was sleeping.” becomes “T was in
the house sleeping.”

LI e s T [ e CE O T - ? W » . w ow at ° - B
_Mwm@maujluﬂwcwo@é}

12,  Insome contexts the above formation in parts 8 to [0 means “to start doing

something” “se mettre a fuire quelque chose.™® The idea has a continuous past element:

began doing something and continued doing it (for some period of time).

RUET ST L e [P RN E L P § B S
He began crying until his eyes turned rﬂed (to him).
TR PSRy
She started running until she fell.

NUB LR ¥ SOV | R R TRTY R NE APNEN
The villagers got together and began discussing/consulting.

Have the students look briefly at page 62 of the Student Book.

V. Workbook (optional)
The Workbook contains two sets of review exercises using the past continuous

tense. This is appropriate for use at any time after the completion of lesson 9. You can
use some of these orally in class to drill the past continuous tense,

VI. Homework

The students should review pages 60 to 62 of the Student Book.

% See Taifi’s dictionary, page 555, under “R.”
? Depending on the context, the word @3 T can mean “when” or it can mean “until” (followed by a

verb). See Taifi’s dictionary, page 361, col. 2, under "L." In all its meanings, it causes pronouns, eic., to
move. However, not everyone does that with this word, so it is optional,
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O Lesson #10 Y

I Any new information?

II.  Free conversation time or a poem or a song
Ask some questions to stimulate discussion, or present a poem or song in

Tamazight. If you present a song, be sure that you write out the words for the students so
that they can follow along. You will have to go over new vocabulary with them as well.

III. Conditionals

This lesson on conditionals contains three parts:

L. Real, possible conditionals
2. Unreal, imaginary or hypothetical conditionals (present and past)
3. Other conditional type phrases

There is a lot of material in this lesson, and it will certainly take more than one
class session to do. It is necessary to cover well both the real and unreal conditional
phrases. However, if time is a factor, you may skip the other types of conditional phrases
in parts L and M (pages 69-72) of the Student Book, or just agsign that as reading
homework.

Mention that there are many reglonal variations for the conditional words. To keep

things simple, we will use in class Uioa for the real conditionals and D4 or _—a
for the unreal conditionals. There is no need to present the other regional variations. The
students can read about these in the Student Book.

1.  Real, Possible Conditionals

Give the following presentation to explain real conditionals:

A.  The word used for "if " in these types of conditionals is (“— . As in Moroccan
Arabic, the verb form that follows the word "if " is the past form, even though the
meaning is present or future. Thus, the "if " clause ts formed like this (Write the rule on
the board.):

» -

verb in the past form  + (e

B. The "result" clause can have an imperative, as in "If you see him, tell me."

. RS A . ﬁ! - ¢ ! ° A_O_JL:\U [
If you see Ali, greet him.
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SISS ESC L RN LN«
If you want meat, go to the butcher's.

C. The "result” clause can also have the future tense, as in "If he sees him, he will tell
me."

st la T olay ) aady ile
If I find money, T Wilfbuy a car.

RETSE WU RO OVICY P Ly R B ' St
If I see Ali, T will greet him.

C_g:‘.‘::lli sé__g_)jj (et
If Tknow, T will go.

D. The "if " clause can come first, as in the above examples, or the "result" clause can
come first, as in the following examples.

Tell it (m.) to Ali if he wants to know (it).

- o IE

00y dds Ghle sasth Tl

I will buy a car if T find money.

E. The word (= causes pronouns, direction particles, etc. to move in front of the
verb.

e PRI SOR LA S G Loty
He will greet Ali if he sees him.
Ol K el e ) DUk Gl
Pass greetings to Ali if he phones you (m.s.).
NUTE WU B R < RN PR SR S SR PPy

S

Write to Kettou if she doesn't phone you (fs.).

F. The word ui‘—’ﬁ can be used with the present continuous tense if there is a
continuous or habitual meaning.

If she tells me something, 1 put it into practice.

% Different regions do different things when adding the first person singular ending Z toaverbendingin & .
In this way here, the ¢ assimilates into the & to form ¢ . Others make the final sounda 3 ora #.
Others pronounce both sounds: - .
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B o BBE) 23 e AT Tele ) pLST Gy

) I give my son candy if he obeys me.

G.  This type of phrase can be used with an independent pronoun: “If it is me,” “if it is

him,” etc. In this case, the predicative 2 is used, that is, the 2 that means “he/she/it is”
or “they are.”

LT Ay o8l 8 il
If it’s me, I’1l take the responsibility

4
[/

?d-};oé’ri \J;°l“¢'; i:l‘ CLQ ‘J_\)A LE] UJJ )—M‘ J(}&—A
If it’s a mule that you want, why did you buy a donkey?

H.  Whenthe word 08\& is used with u-“—A the meaning is different depending on
whether the L& comes before or after the (ies |

Ex 1]

sauf si,

b N1 L1 9% L4

1. Before: “unless, que si,” “perhaps,” “peut-étre que”

_L"_ij_wA’! uii_,.o U.ui.l':-

Unless he died,
Perhaps he died.

aga] (il e Ay 3T 130N
He must come back, unless he died
.'.i_\_!_.i Li-u\-& U.ui.c C_“ S )9

I won’t speak unless you (s.} tell me to [lit: unless you say to me],

Ii. After: “If there is just,” “si ce n’est gue”

e s UENT Lde s ale
If there is just that, I don’t want it.

L Drills for the real conditional (various ideas)

i Bring a number of slips of paper, with each slip having a different “if clause”
written on it in Tamazight. One at a time each student should take a slip of paper and read
the sentence out loud. He or she should then finish the sentence with his or her own ideas.
After one student answers, the others can answer the same question. Then a new student
comes up and takes a new slip of paper and follows the same procedure.

The “if clauses” could include sentences (in Tamazight) like the following:

If I come to class late. ...
If T go too fast on the road....

* This form of the future will be studied in lesson 28: the present continuous tense without the tense indicator.
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If T lie to a friend....

If I my cell phone breaks....

I I see your cousin....

If I don’t do my homework....
If T don’t lock my house. ...

If T get sick....

If someone gossips about me....

ii. Another idea is to have ten slips of paper, five slips have written on them (in
Tamazight) “if clauses” (one “if clause™ per slip of paper) and five slips have written on them
“result clauses” (one “result clause” per slip of paper). Each group of papers is mixed up.
The students need to match the “if clanses™ with the appropriate “result clauses.”

For example, the following would be written (in Tamazight):

I will visit the Eiffel Tower
my family will be hungry

tell them I will call them back
please greet him

I won’t learn Tamazight

If you see my brother

If I don’t come to class

If I burn the soup

If my parents call me

If I go to France this summer

ok W
SESRoY- S

e

1I.  Another idea is to have slips of paper with each slip having on it an “if clause.”
The student must take a slip of paper and then ask another student “What will you do
if....”" according to what the paper says. (You will need to give an example of the
question, since it will involve a form of the future that they haven’t learned yet: after a

question word the future tense indicator isn’t 2T butis rather &
.0 289 L L)

The following types of “if clauses™ would be written on the slips of paper (in
Tamazight):

if you get sick if you see an accident

if your dog gets sick if it gets really hot

if your car breaks down if you lose your train ticket

if you miss the bus ~ if your children don’t like the meal
if you stop studying Tamazight if he wants to go to Spain

2. Unreal, Imaginary or Hypothetical Conditionals

Use the following steps to present unreal or imaginary conditionals. Remember
that there are two types: present unreal conditionals and past unreal conditionals.

A.  The word used for "if " in these types of conditionals is _ <, although s
also quite common. As in Moroccan Arabic, the verb form that follows the word "if " is
the past form. Thus, the "if " clause is formed like this (Write this on the board.):

verb in the past form + o
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B. One type of these unreal conditionals is like the sentence "If I found a lot of
money, I would buy a car." These are present unreal conditions, We are speaking
about a present or future situation, but in a hypothetical or imaginary way. In this type of

sentence the "result" clause begins with 2 , and the following verb is in its future form,

although in English we would translate the phrase not "I will buy a car" but "I would buy a
car."

R T ST EYRr SUYRYD
If T found money [which is unlikely, imaginary], [ would buy a car.
o .0 30, I NP, w b . " °

\.l:n_f&.a.s_\ C\J al o« }.Ja jJ tﬂ =) oe

If I won the lotto, [ would give a party.

Drills for the present unreal conditional: You can drill this type of conditional
with the same ideas as above in part I, except that instead of (%~ the clauses would

have s . (The result clauses cannot have an imperative.}

C.  Another type of these unreal conditionals is like the sentence "If I had known, I

would have come." In Moroccan Arabic: <apa (ISsd ¢ '8 y'e S ol These
are past unreal conditions. We are speaking about a situation that has already happened,
but in a hypothetical or imaginary way.

This construction varies widely among dialects and regions. We will choose one
way here, but tell the students that they must verify with the people around them what they
are saying. The way we are following in this lesson is from the Izayan, around Khenifra. In
this type of sentence the "result" clause begins with the word g,ri ), which always stays the

same, and the following verb is in the past form. (The regional variations all concern what
word 1is used to start the result clause.)

dsash Faate (A ot Aady jsa
If I had found money, 1 would have bou’ght a car.
_J‘ A% ";.j l ‘ uin:\ D5
If she had known, she woulgl_have come.
Ot plan s () e paKiE A )4
If I had been you, I would have given him money.
L gl Y s e
If I had been able, T would have éone today.
[lit: If I had found (that is, had found the ability), I....]""

** Some dialects frequently insert a = in these two-verbs-together formats and would say here @i 3.

*! This sentence seems to be missing a direct object from an English point of view, but it communicates very
clearly the idea of ability or means in Tamazight,
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D.  Theword U3 (and all the regional variations) affects the following verb's
vowel just like a negative affects the past form of the verb. Tt is thought that the word

J5= may come from "m" plus the negative "ur." In any case, although the meaning is
affirmative, grammatically the word acts as a negative.

A ZﬁgLo Oty 37 ¢l Hl )5
If he were here, he would know what you (s.) said.

If he had passed by, you would have seen him.

E. The "if " clause can come first, as in the above examples, or the "result” clause can
come first, as in the following examples. However, with past unreal conditional

sentences, the ;A | is dropped and cannot be used to start the sentence.

I would give a party if I won the lotto.
O3] ety Dse dsesh

I would have bought a car if I had found money.

F. The word )~ causes pronouns, direction particles, etc. to move to a place in

front of the verb. However, the word (r‘ | does not have this affect.

JUPLEN B R L RURW IS PUUPE TR YU SN YO

If T phoned you (m.s.}, you would phone het/him.
sl GRS 1) opial R iy

If I had phoned you (m.s.}, you would have phoned her/him.
G ) eghle ) OS5

If he had helped them, they (m.) would have been happy.
e P IERTRR SR P

If he had come, we would have helped him.

G.  Ifthe “if ” clause has a negative meaning, the conditional word is not 3= but
rather S3)3~ or ).

OB AT JeelST cdipuly ¢ LD GASUIE A5 Ly s
If he hadn’t built his house near the river, it would still be there.

oy S ] c@slad o s O 3] 05 X
If Bassou hadn’t hit the storeowner, they (m.) wouldn’t have arrested him,
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H.  This type of phrase is often used with an independent pronoun: “If it were you,”

“if it were me,” “if it had been you,” “if it had been me,” etc. In this case, the predicative

= is used, that is, the 2 that means “he/she/it is” or “they are.” The negative form of the
predicative 9 is )3 or 3—..* J9 asin OS )5 “It’s not me.” Thus, in the
case of unreal conditionals, the word used is ==)3< or L9

B T P b ) I = S J BS R RS S RO
If it were me, I would say to the policeman, “It wasn’t my fault [lit: the fault
wasn’t mine.].”

Mol gy BT e ) et () oD a5
If it had been me, I would have said to the policeman, “It wasn’t my fault [lit: the
fault wasn’t mine.].”

L Drills for the past unreal conditional

These drills are similar to the ones in part 1, I, above, yet with the past conditional
tense.

i. Bring a number of slips of paper, with each slip having a different “if clause”
written on it in Tamazight. One at a time each student should take a slip of paper and read
the sentence out loud. He or she should then finish the sentence with his or her own ideas.
After one student answers, the others can answer the same question. Then a new student
comes up and takes a new slip of paper and follows the same procedure.

The “if clauses” could include sentences (in Tamazight) like the following;

If I had come to class late....

If I had gone too fast on the road....
If I had lied to a friend....

If I my cell phone had broken....

If I had seen your cousin....

If I hadn’t done my homework....

If I hadn’t locked my house....

If T had gotten sick....

If someone had gossiped about me...,

ii. Another idea is to have ten slips of paper, five slips have written on them (in
Tamazight) “if clauses” (one “if clause” per slip of paper) and five slips have written on
them “result clauses” (one “result clause” per slip of paper). Each group of papers is
mixed up. The students need to match the “if clauses” with the appropriate “result
clauses.”
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For example, the following would be written (in Tamazight):

I would have visited the Eiffel Tower
my family would have been hungry

T would have called them back

you would have recognized him

1 wouldn’t have learned Tamazight

If you had seen my brother

If T hadn’t come to class

If T had burnad the soup

If my parents had called me

If T had gone to France last summer

e
HEOW

.  Another idea is to have slips of paper with each slip having on it an “if clause.”
The student must take a slip of paper and then ask another student “What would you have
done if...” according to what the paper says. You will need to give an example of the
question, since it will involve a form of the future that they haven’t learned yet: after a

question word the future tense indicator isn’t 37 butis rather \&

Lt e L

- 32 "v‘-. Fo O
?.-._)—A [ | R '\<\]L\J<\ \JJ

(The form of the question is the auxiliary verb g;‘ | in its future conjugated form plus the

second verb in the past tense conjugation. If this were not a conditional, the phrase would
read: “What will you have done?,” which is the future perfect tense. We will study this in
lesson 28. But since the context is a conditional sentence, it reads “What would you have
done?” Don’t go into the details of the grammar here. Just have the students learn the
guestion as an expression.)

The following types of “if clauses” would be written on the slips of paper (in
Tamazight):

if you had gotten sick if you had seen the accident

if your dog had gotten sick if it had gotten really hot

if your car had broken down if you had lost your train ticket

if you had missed the bus if your children hadn’t liked the meal

if you had stopped studying Tamazight if he had wanted to go to Spain

3.  Other conditional phrases (optional)

The above grammar points for the conditional are the most important, The
remaining items in the chapter (parts J, K, L, and M on pages 69 to 72 of the Student
Book) are optional. If the students have the time to add an extra class and want to cover
the grammar, then you can present these items by following the steps in the Student Book.
The grammar is quite complicated, so be sure to be clear and give examples.

IV. Workbook (optional)

The Workbook contains a dialogue using conditional phrases. This is appropriate
for use at any time after the completion of lesson 10.

There are also three sets of review exercises using conditional phrases. You can
use some of these orally in class to drill the conditional,

* This direct object pronoun <4 refers to the Y. Literally it reads “What would vou have done it?”
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VY. Homework

The students should review pages 63 to 72 of the Student Book. Be sure that they
read the bottom of page 67 to page 68. These are regional variations for how past unreal
conditional sentences are made. This is only for reference, not for learning the structures,
but the students should be aware of the variations.

The students should also do the review exercises in the Workbook. These involve
using the correct conditional word in various sentences.

78



® Lesson#ll C

L. Any new information?

II. Go over the homework

Go over the homework that the students had, the review exercises for lesson 10 in
the Workbootk.

III. Conversation

Have some time for free conversation. Ask the students some questions about
current events and have them give their opinion. Help them with some “opinion”
vocabulary.

IV. Participles

This is an extremely important chapter in Tamazight grammar.
Understanding the participle, how it is formed, and when it is used will take away a lot of
questions that students have for why a certain verb has the form it does (Why is there the

<) at the end? Why does the verb look masculine singular even though the subject is
plural or feminine?).

The participle in Tamazight doesn’t have any relationship to the idea of a participle
in English or French. The Tamazight participle is simply the form the verb takes

W o -
when a question word or a relative pronoun ( = “nna” and & | “ay”)is the
e y

subject of the verb. The rules for how to form the participle are straightforward and
easy.

Give the presentation of the participle in the step-by-step format below: past
participle, present participle, and habitual participle. (We will save the future participle
for lesson 28 on the future,)

To begin with, ask the students the rule for when the participle is used. (You
already covered this in the lesson on comparatives, lesson 1, page 13, and in the lesson on
superlatives, lesson 3, page 30, of this Teacher’s Manual} The students need to know this
rule by heart.

Then have the students open their Student Books to page 73 and have them read the
first paragraph there. After that, have them close their books. If you want, you can
explain the paragraph to the students in Tamazight.
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A.  The Past Participle™

Write on the board: “Past participle.”

The students have already seen the past participle a few times (the 4b#id 3 lesson
on adjectives, the 4brid 4 lesson on comparatives, and the Abrid 4 lesson on superlatives),
so this section is a review. You can go through it quickly. You ask the students to explain
the grammar to you.

Ask the students: Why is this participle called the past participle? Does it have a
past meaning?

1. The past participle is "past” because it is based on the past tense form of the verb.
However, as we have seen, some verbs in the past tense form also have a present meaning,
Thus, the "past” participle can also have a present meaning.

Ask the students: How do you form the past participle?
Is there a singular and plural form?
Does the participle vary for gender?

2. The students should be able to explain to you the way it is formed, since they’ve
already had the lesson on this. The explanation is given again on pages 73 and 74 of the
Student Book.

Ask the students (again): When is the participle used?
Have them give examples for each case.

3. The past participle is used in the following three situations (which are really just
two categories):

a. When the subject of the verb is an interrogative pronoun, that is, a question
word.

Be sure to give the following explanation to the students, including the one
regional variation:

In this case the verb used is the singular participle form, since the words
“who” and “what” are singular. When the interrogative pronoun L._S\-A

“may” encounters the | “i” of the third masculine singular form, the result

35
is ... Sk “magge....” Some dialects, in order to avoid the doubled “g”
sound, insert a “d”” sound (for pronunciation only) between the question
word and the third masculine singular form. Thus, for example, they would

say ?Ql_)%.’l 2l instead of ?O‘JQA.K\-A.

The students should be able to give examples, but if you need more, use the
examples on page 74 of the Student Book.

** The past participle was introduced in the Abrid 3 Student Book, lessons 15 and 16, pages 69 and 74.
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b. When the verb follows a relative pronoun and the relative pronoun is the

subject of the verb. The relative pronouns are 3 “nna” and ngi “ay.”

Be sure to give the following explanation to the students, including the one
regional variation:

Although the singular form can be used in all cases, some regions use the
plural when the noun being referred to is plural. When the relative pronoun

LI -}

¢ | “ay” encounters the | “i” of the third masculine singular form, the
> ¥ P gu

ﬁ:' e
result is ... = | “agge....” Some dialects, in order to avoid the doubled

(1P}

g” sound, insert a “d” sound (for pronunciation only) between the relative
pronoun and the third masculine singular form. Thus, for example, they

s 0 ~E e g
would say O's—) 29| instead of OV s 8]

Be sure that the students give examples both with '= and with °LS’T . If they can’t

give any examples, you can use some of the examples on the top of page 75 of the Student
Book.

c. Certain adjectives that follow the noun they describe take the participle
form. We saw this in lessons 15 and 16 on adjectives in the Abrid 3 Student Book, pages
69 and 74. In this case, if the noun is singular, the participle is singular, If the noun is
plural, the participle can be plural (although some regions don’t ever use the plural
participle). Gender, however, doesn't affect the participle.

The students should be able to easily give examples of this use. (Other examples
are on the bottom of page 75 of the Student Book.}) However, be sure to add the following
explanation:

In reality these adjectives are really cages where the relative pronoun (=
is not expressed but is understood. Ol | ¢ &1 “hot bread” is

really L'JLA:A l [ as )—oﬁ T “bread which is hot,” but the s not
expressed. Part iii, then, is just a special form of part ii.

Ask the students: Does the negative affect the past participle? If so, how?
Have the students give some examples.

4. The past participle also has a negative form. The word _).3 is put in front of the
participle. If the verb is one which has a vowel change in the past negative form, then that
vowel change also applies to the participle. If the verb's past negative form doesn't
undergo a vowel change, then neither does the past participle. Further examples are on
page 76 of the Student Book.
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B.  The Present Participle

Write on the board: ‘“Present participle.,” This is new to the students, but the
formation and rules of use are exactly the same as the past participle, so they should be
able to follow the explanation.

Give the following explanations:

1. The present participle functions like the present continuous tense in English: "is
telling," "is selling," "are doing," etc. The present participle is based on the present

continuous tense.

2, How to form the present participle:

The present participle has a singular form and a plural form, although neither form
varies with gender. However, since many people use just the singular form, that is what
we will do below.

The participle is formed by adding an O “n” on to the third masculine singular
form of the present continuous tense (without the tense indicator 2 “da”). Write the

present continuous form of the following verbs on the board. Write the English as well,
since it will help the students understand the meaning of the present participle.

he is telling (st 3
heis doing LS55 3

he 1s running J= H 2
Based on the rule that you told the students, ask them how to form the present

participle. Write the present participle across from the present continuous tense so that the
board looks like this:

telling/is telling (it ) heis telling  (s=i—ind

w‘.‘ r,.l R . w-‘V" LTI

doing/is doing - | heis doing iy

oy e - e - o -

running/is running u—‘ﬁ J) he is running J=s D= a

These examples are probably sufficient, but use more if the students don’t seem to
be understanding.

Briefly explain how the plural is formed, although we won’t use it in class; The
plural form, for those who use it, is formed by addinga O« “in” on to the third
masculine plural form of the present continuous tense (without the tense indicator), Give
an example:

-

doing/are doing RS ) they are doing SS90
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3. When the present participle is used

The present participle is used in the same grammatical situations as the past
participle: when the subject of the verb is a question word, and when the subject of the

verb is a relative pronoun 5 “nna” or (,.5 ) “ay.” (The situation of the adjective
doesn’t apply here, since it is like the situation of the relative pronoun when the relative

pronoun is left unsaid. See below for some examples.) The singular participle is
acceptable in all situations, although some regions will use the plural when the noun being

referred to is plural. The relative pronoun s optional and can be left out.

The only difference between the use of the past participle and the present participle
is that the present participle occurs when there is on-going, continuing action.

Give some examples, first with question words, then with the relative pronoun [

and then with the relative pronoun :_5 }. See the bottom of page 77 of the Student Book
for some examples.

4. Drills

To drill the formation of the present participle, have the students take out a piece of
paper. You say the third masculine singular in the present continuous form of a verb. The
students must write down the present participle (singular) of that verb. Have a list of ten
verbs that you will use. Say the verb two times, and give the students fifteen seconds to
write the present participle. Then go on to the next verb. When you’ve finished, have the
students take three more minutes to also write down in English the meaning of each verb.

If there’s more than one student, you can make this into a contest to see who gets
the most correct. When correcting the contest, have the students switch papers and correct
someone else’s responses: one point for cach correct present participle and one pomt for
each correct meaning.

C.  The Habitual Participle

Write on the board: “Habitual participle.” This is also new to the students, but the
formation and rules of use are almost exactly the same as the present participle, so they
should be able to follow the explanation.

1. The habitual participle functions like the above present participle except that the
meaning is a habitual, regular, repeated activity instead of an on-going present activity.

2, How to form the habitual participle:

The habitual participle is formed just like the present participle except that the

tense indicator ° “da” is included. The habitual participle has a singular form and a
plural form, although neither form varies with gender. However, since many people use
just the singular form, that 15 what we will do below.
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The participle is formed simply by adding an & “n” on to the third masculine

singular form of the present continuous tense with the tense indicator 3 “da.” Write the
present continuous form of the following verbs on the board. Write the English as well,
since it will help the students understand the meaning of the present participle.

he is running/he runs dx }—-»,-! K
he is laughing/he laughs Latl syl
he is fighting/he fights ¢33
Based on the rule that you told the students, ask them how to form the habitual

participle. Write the habitual participle across from the present continuous tense so that
the board looks like this:

(who) runs uﬂK :)L.} 3 he is running/he runs B :)—,-} 3
who) laughs (boaa’y 3 he is laughing/he laughs Vi ha®y
g - )

(who) fights el d he is fighting/he fights g5 3

These examples are probably sufficient, but use more if the students don’t seem to
be understanding.
Briefly explain how the plural is formed, although we won’t use it in class: The

(23 1)

plural form, for those who use it, is formed by addinga = “in” on to the third
masculine plural form of the present continuous tense. Give an example:

(whoydo (LS50 they are doing/they do oS
3. The habitual participle is used in the same grammatical contexts as the present

participle. The only difference between the present and habitual participles is that the
habitual participle occurs when the meaning is a repeated or habitual action instead of an
on-going present action.

4, Note the following difference between the "presently occurring” meaning and the
"habitual” meaning after question words, the relative pronoun 5 | and the relative

ronoun (5 1. In the "habitual" meanin , the tense indicator is added again to the present
p = g & p

participle. Note that the participle still does not vary with gender.™ Give the following
examples. (Others are given on pages 78 and 79 of the Student Book.)

** And only varies with number in regions which use the plural form.
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Examples with question words:

T O
Who is calling?
OIS LA
Who calls every day?

Examples with L,

Syl *.J“-:J (L) “hyhe il
Where is the woman (who is) telling stories? [currently happening now]
?Q] .'.-a] . '..“w..ewa (\_w-.‘) w-k wl 8 T ‘FSIA
Where is the woman (who) tells stories? [regular, habitual action]
Note that in everyday speech many people do not distinguish between the present
and habitual participle. Thus, the present participle (the one without the tense indicator)
can mean a currently happening action or a regular, habitual action. Context clues are

what determine the meaning., Usually, however, the habitual participle (the one with the
tense indicator) refers just to regular, habitual action.

Examples with LﬁIT :

CEETES R LI S P ST PR 3 IS S S
(It’s) your (m.s.) (paternal) aunt who is speaking Tamazight in the kitchen.
s S O S TRy | PRTR [ The Lﬁ drops out. | i e—).-w-ﬂ—’f-
(It’s) your (f.s.) (paternal) uncle who speaks Tamazight.

u‘—m—-iﬂ e [ The (& dropsout, | 1 =S )
Is it Kettou who is laughing at me?
.QLim_'L.l it ) [ The (§ dropsout. | 1 S |

Is it Kettou who laughs at me?

Note in the last three sentences that the Ls in Lﬁ? drops out before the tense

indicator 2 and before a preposition.

D. Different nuances of meaning expressed by participles

Different shades of meaning can be communicated by different participles.
Although sometimes these can appear subtle, they are important to communicating exact
meaning. It is best to learn the shades of meaning from examples.
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fld e e dliN ) (l__,) . E IS PO T S T e N
Which is the taxi that goes to Fez (habitually)?

fuald 7 O}u)l () JRPPPUVREN Wl Z g Uk R e A
Which is the taxi that goes to Fez (habitually)? or
Which is the taxi that is going to Fez (soon or now, but it hasn’t left yet)?

?U.u\a _)._:c. ul 3;‘- [ g?moq 5 T W A T e N
Which 1s the taxi that has gone to Fez? or
Which is the taxi that is going to Fez (and has already left. It’s in the middle of
going.)?

E.  Useful expressions using participles

Based on page 81 of the Student Book, present the expression “I don’t care” or I
don’t mind.”
Write down the following rule:

ULSJ_ +  direct object + 2,.5\-“ \ Lo

(past participle) pronouns

Based on this rule, have the students give you the full conjugation pattern, using “I,
you, you, he, etc.” Write the full pattern on the board. Then give some example sentences
to illustrate the meaning. See if the students can figure out the meaning from the context.
If not, you can tell them the meaning in English (or French or Arabic). '

Still based on page 81 of the Student Book, give the two different structures in
which this expression is used:

af + UIS l 4 direct object - ;9LA \ L
{past participle) pronouns
verb in the past form  + i + oS ! +  direct object + Lﬁl—“ \ L
(past participle) pronouns

Give an example of each. Then have students come up with their own examples.
Have the students ask each other questions using these forms and give answers.

Y. Drills in c¢lass or for homework

If you want to do further drills in class on the formation of the various types of
participles, use Review Exercise number 1 (for lesson 11) in the Workbook concerning the
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formation of the various types of participles. These exercises can also be done in a contest
format if you want.

VI. Workbook (optional)
The Workbook contains a listen and repeat exercise using some participle forms. A

tape accompanies this material. There are also some traditional Berber riddles that use
participles. These are suitable for use after you’ve completed the grammar of lesson 11.

VII. Homework

Have the students do the Review Exercises (under number 2) that give sentences
and call for filling in the blank with the correct verb form.
The students should also review pages 73 through &1 of the Student Book.
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+ Lesson #12 LU

L. Any new information?

II.  Go over the homework
Go over the review exercises that you assigned for homework.

ITII. Dialogue or some riddles

Use this time for a dialogue or some of the traditional riddles found in the
Workbook.

IV. The adverb “when”

A.  The two main ways to say “when”

This lesson distinguishes between the two main ways to say “when.” This is
important, because unlike English, French, and Moroccan Arabic which have only one
word for “when,” Tamazight has two main words used in different grammatical contexts.
Students must learn to use each word in its correct context.

Foltow the step-by-step explanation below:

1. This concerns not the question word "when" but the word used in sentences like:
"When I was in France, I stayed at my friend's house," or "When I go to work, I stop ata

cafe." This corresponds to the word Lrw\;A in Moroccan Arabic.

2, The main rule: In Tamazight there is one word for "when" used for sentences
concerning completed actions in the past and another word for "when" used for
sentences with present, habitual, and future meanings.35

3. The word used for sentences in the past is: 36&‘—.;” (allig).

Write this word on the board. This is the form that we will use; however, tell the
students that there are regional variations. They don’t need to learn these variations but to

just be aware of them: ;,—..‘—N‘T (alliy), L_;” (alli), ‘i‘—\ﬂ (llig), and
g g).

fs This is the main rule to learn. However, there are cases in which the word used for sentences in the past,
S Y | s used with the present continuous tense to indicate a habitual action. Even so, this usage seems to

be rare.
*® This word is listed in Taifi’s dictionary on page 361, column 2, under “L.”
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The word used for sentences in the present and future is: 37 LS‘ 37 {adday).

Werite this word on the board. This is the form that we will use; however, tell the
students that there are regional variations. They don’t need to learn these variations but to

just be aware of them. Variations for this word include: | 37 (adda).

4. Examples in the past: Note that the “when” clause can

come first or later in the
sentence.

& Wy B
Give some examples of the use of ST | See pages 82 and 83 in the Student
Book for some examples,
A2V causes direct and indirect object pronouns, direction particles, and

prepositions with pronouns to move in front of the verb. However, not everyone does this,
so it 1§ optional. Both ways are correct. Give examples of these two ways.

5. Examples in the present and future; Note that the “when” clause can
come first or later in the
sentence.

Tell the students that LS‘ 37 is followed by the two-verbs-together format (simple
imperative plus regular conjugation prefixes and suffixes). This is an important rule!*®

Then give some examples of the use of ;9‘ 37, See pages 84 and 85 of the
Student Book for some examples, Note that E.__s.\ Y7 causes direct and indirect object
pronouns, direction particles, and prepositions with pronouns to move in front of the verb.

Unlike with <17 | this happens all the time. It is not optional. Divide the examples
up the way the Student Book does:

a future meaning or nuance

The main clause contains an imperative:
The main clause containg a future form:

habitual, regular, or repeated meaning

Examples with moveable items

*7 This word is listed in Taifi’s dictionary on page 81, under “DY.”
* Even though this is widely true, some regions in the southern portion of the Central Moroccan Tamazight
language group use just the normal past form of the verb,
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6. Negation of the verb after 2_.5‘ 7

See the grammar note on page 77 of the Workbook. Explain to the students that in
Tamazight the negative usually receives special attention and treatment. This is the case

here with a negated verb after LS\ 3. Aswe learned, the form used after (_5] 3T s the
simple imperative plus regular conjugation prefixes and suffixes. However, this form

cannot be negated.” To negate the verb after Ls\ 3 , we must revert to the normal past

tense form (which will mean certain verbs will have a vowel change). Write these
examples on the board:

example: ... ! L,Sl ¥ When he eats....
g ) 95 13T When he doesn’t eat....

Call the students’ attention also to the fact that the LS in ;5‘ 37 drops out
before the U.) Have the students look briefly at page 77 of the Workbook.

7. A precision

Although the general rule is that LS‘ 3T is followed by the two-verbs-together

format (simple imperative plus regular conjugation prefixes and suffixes), people at times
use the continuous form (but with no tense indicator) when speaking about habitual,
repeated situations. Thus, you will at times hear sentences like the following:

5 o b 7 O O 7 N We ° B . w @ w e
}_HS_\ C._w_u'\l C._.gﬁudctﬁh] CL‘” gl 3

Gl

, When I drink tea, I like to eat a pastry.
LS 8 QAT o) BT A 453
Mina is happy when her husband helps her in the kitchen.

Have the students look briefly at pages 82 through 85 of the Student Book to get an
idea of what is listed there. Then have them close their books.

# Wy g ° w g
8. Drills for €.V and (__.5‘ 2| (various ideas)

i Bring a number of slips of paper, with each slip having a different “when clause”
written on it in Tamazight. One at a time each student should take a slip of paper and read
the sentence out loud., He or she should then finish the sentence with his or her own ideas.
After one student answers, the others can complete the same sentence with their own ideas
if they want. Then a new student comes up and takes a new slip of paper and follows the
same procedure.

% Some areas in the southern portion of the Central Moroccan Tamazight language group do negate this
form and just add b to it, but this is not the most common way and not the way that we’ll use in Abrid.
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The “when clauses” could include sentences (in Tamazight) like the following
(Note that oY and LS\ Y7 can be done separately or all mixed up together.):

When I heard the baby crying....

When the policeman stopped me on the autoroute. ...
When I caught my daughter smoking. ...

When the boat the Titanic sank....

When my neighbor invited me for dinner....

When I go to America. ...

When springtime comes....

When my children complain....

When my wife/husband gets depressed....
When someone lies to me....

ii.  Another idea is to have ten slips of paper, five slips have written on them (in
Tamazight) “when clauses” (one “when clause” per slip of paper) and five slips have
wriften on them “result clauses” (one “result clause” per slip of paper). Each group of
papers is mixed up. The students need to match the “when clauses” with the appropriate
“result clauses™ so that the sentences make sense.

For example, the following would be written (in Tamazight):

L. When I was young A. they are often impolite

2. When my neighbor visited m B. I drink a glass of water

3. When I get the hiccups C. I called the fire department
4. When I saw the fire D. I used to swim every day
5. E.

When people are in a hurry I forgot to serve him/her tea

ill.  Another idea is to have slips of paper with each slip having on it a “when clause.”
The student must take a slip of paper and then ask another student “What did you do
when...” or “What will you do when...” or “What do you do when...” according to what
the paper says and what type of “when clause” is written. The second student must give
an answer. (You will need to give an example of each type of question, so the students
know exactly what to do. The future question involves a form of the future that they

haven’t learned yet: after a question word the future tense indicator isn’t 37T but is rather

e

k wpre & £ ]
What did you do when...? £ a8 ol
What will you do when...? g... LQ‘ 3’1 A8 e L
What do you do when...? £...0007 2 R sl )

91



The following types of “when clauses” would be written on the slips of paper (in
Tamazight):

when you get sick when you forget your cell phone
when it snowed yesterday when it gets really hot

when you call your parents when you got lost in the medina
when you missed the bus when the party is over

when your telephone bill comes when the dog bit you

B. Other ways to say “when”

There are some other ways to say “when” that the students may come across.
Number 1 below is quite common in stories. Numbers 2 to 4 are less common and are
used only in certain regions. In each case, write the word and give some examples. Have
the students come up with their own examples. Don’t spend a lot of time on these words,
though.

1.  Another way to say “when”; L

This conjunction is used in telling stories in the past. The time between the
“when” clause and the following action should be relatively short. Taifi says (page 503)
that the word is used “in a story where rapid actions follow each other.,” In other words,
story-telling style will lead to this word being used instead of the more normal choices
listed at the beginning of the lesson.

The word is used with the “past” form (although occasionally with a past
continuous), and the word does not cause pronouns, etc. to move."

Some examples are on page 86 of the Student Book.

2. Another way to say “when”: 5y

This word can also mean “when” in certain contexts. It can be used with many
tenses. This word causes pronouns, etc. to move, but not everyone does this, so the
movement is optional. Not everyone recognizes the use of this word as “when.”

Some examples are on page 86 of the Student Book.

=
» [

3. Another way to say “when”: g 21

This word can also mean “when” in certain contexts.*! Tt causes pronouns, etc. to
move, but not everyone does this, so the movement is optional,
Some examples are on page 87 of the Student Book.

® The word literally means “he” or “him;” however, the word is invariable with gender and number. In
spite of the many clear examples of this, Taifi (on pages 503 and 505, under “NT” and “NTN”) says that this
word “when” varies with gender and number, so that <550 50 and (~AiSo3 are used depending
on whether the subject is masculine or feminine and singular or plural. Is he describing a regional variation?
' In other contexts, this word means “because.”
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4. Another way to say “when”; il

This word usually means “where,” but some dialects use it at times to mean
“when.” This corresponds to Moroccan Arabic, which sometimes uses the word for

“where” (- as “when.” This word causes pronouns, etc. to move.
Some examples are on page 87 of the Student Book.

V. Workbook (optional)

The Workbook contains as supplementary material a text that uses “when” a
number of times. A grammar exercise accompanies the text. There is also a traditional
Berber riddle using “when.” These are appropriate for use any time after the completion
of lesson 12.

There are also three sets of review exercises like the drills suggested for class use.
You can use some of these orally to go over the two words for “when.”

V1. Homework

The students should read pages 82 to 87 of the Student Book as a review.
They should also do exercises 2 and 3 of lesson 12 in the Workbook. These

involve circling the correct form of either LI Lﬁ‘ 3T and then circling the
correct verb form that goes with these words.

*2 Some regions just say gf'l-ﬂ .
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5  Lesson#13 X

| Any new information?

II. Go over the homework

Go over the review exercises that you assigned for homework.

III. Conversation

Use this time for free conversation. Ask the students what topics they would like
to discuss, and come up with some questions to stimulate discussion. Or have the students
bring in their own questions to ask the other students.

IV. A Further Look at the Relative Pronouns = and g,i

This is an extremely important grammar lesson and will take two or three
class sessions to cover. Be sure to take your time so that the students can understand this
grammar. The lesson involves important ways to link phrases within complex sentences.
Without this lesson the students will not be able to make or understand complex sentences.
These relative pronouns are small words but have big implications for sentence structure.

Even though this material is presented here in one lesson, you will need two or
three classes to go over all the material. Don’t skip anything.

A.  Other forms of taking a participle

We saw in lesson 11 of Abrid 4 how the relative pronoun 5 takes a participle
after it when the relative pronoun is the subject of the following verb. This is also true

when i appears in various forms. The following words always take a participle when
they are the subject of the verb. This is true because each of these words contains the

W,
relative pronoun o

1. SRy aynna “that which,” “whatever”
Write this word on the board, and give examples of its use. Some examples are

found on page 88 of the Student Book. Note how in each of the examples the word
LT isthe subject of the verb.
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2. The phrases “he who,” “she who,” “they (m.) who,” and “they (f.) who”

Write these words on the board, and give examples of their use. Some examples
are found on pages 88 and 89 of the Student Book.

they (m.) who  winna s he who una iy
they (f.} who tinna [ she who tenna L

For each example, have the students repeat the sentence. Then ask the students a
question about the sentence so that they must answer with the first part of the sentence.
For example, for the sentence

*

. @ o “& oy w w - E w,
S I B R R s J
you can ask

“Who will the wolf eat?” fomdsy i) L L

(You will need to explain just briefly this form of the
future. You won’t formerly cover it until lesson 28,
Explanation: After a question word, the future tense

indicator isnot 31 but & )
To which the reply would be:
“He who is the son of the ewe.” . g_r*-“o—‘—,‘ O umrew S | iy

This allows the students to repeat the phrase, get used to saying relative clauses,
and answer a question in a relevant way with a relative clause.

B. When “ does not take a participle

Explain to the students that when 5 s not the subject of the following verb, the
verb ig not in its participle form. Use the examples on page 89 of the Student Book (or

your own examples) to illustrate when 5 jsan object of the following verb.
Have the students repeat each phrase, then you ask a question about the phrase. For
example, for the phrase

ETRLEE T
you can ask

“Which man?” ¢ _)LJDJi [ B
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To which the reply would be:

“The man that you saw.” AL W _)‘-.—.‘_)’l;

C. More complex forms of [

There are more complex forms of L= | These are found in phrases like “in
which/whom” dans leguel, “about which/whom” sur lequel, “with which/whom” avec

lequel, “to which/whom” auquel, etc. These forms of S are not subjects of the
following verb; therefore, they don’t take a participle. The structure of these phrases is as
follows, Write the whole structure (including the English example) on the board. The
board will look like this:

verb  + preposition -+ S 4+ nomn
you are talking about which the movie

the movie about which you are talking
the movie you are talking about

Use all the examples on the top of page 90 of the Student Book. Give an example
using each one of the major Tamazight prepositions. Be sure here to write cach phrase on
the board, since this could be confusing for the students. Have the students repeat each

phrase, then you ask ¢ ”_LM S« The students should reply using the phrase
that is written. Then each student can ask the others the same question.

Follow this procedure for each of the sseven phrases. Keep each phrase written on
the board, so that in the end all seven are written. Then you ask § hgldalll UNia,

The students have a choice of which response to give.
The board will look like this:

ST R VPRI R T R s P

GHCA Oy g palts alsta) AT hsthle
o ODT Gsta) alh hagthtel

OS] g el gtk

VISP PV Ul R P N

w] G, @ -rl. 3 A ”.l: "t
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This is the form that we will use to express these “complex relative clauses.”
However, there are three other regional variations that the students should be aware of,
although they don’t need to learn them for the class. But they may come across them in
people’s speech,

To explain these variations, keep the above seven phrases on the board. Explain
that there are regional variations, and show the students how those variations are formed.

Do this by just changing the word WS and the preposition and putting the alternative in
its place.

Explain that in the first variation some regions add (4 after the preposition. On
the board add (s= to each sentence, and have the students repeat cach sentence as you do
it.

Then explain that the s optional when it is the object of the verb, and so
some regions or individuals may leave it out. (This is like in English: “The man whom I
saw” is usually said just as “The man I saw.”) Thus, erase the —, leaving just the
preposition and (s . This is the third possibility. Have the students say each phrase as
you erase the -y

The final fourth possibility is that some people leave out the 5 and don’t use
the (s either. Thus, only the preposition is used. So erase the (5= , leaving just the

preposition. Have the students say each phrase as you crase the (52 . Admittedly, this is
the most difficult and confusing variation, becanse the preposition is so short and easily
missed by non-native speakers.

Have the students turn to pages 89 and 90 of the Student Book. Have them take a
few minutes to read part III, starting on page 89. Be sure that they read the special box on
page 90 and footnotes 4 and 5 on page 90. Don’t have them read the section starting with
“Other examples.” You’ll do that next orally.

Now put back the 5 in each of the seven phrases, since this is the way we’ll be
using for the class.

Give other examples of the complex forms of Sy 'Use the examples on pages 90
and 91 of the Student Book, but don’t have the students open their books. They need to
get used to hearing orally this grammatical construction. They can read the examples later
at home.

Remember that this lesson takes two or three class sessions to cover. So the above

grammar is sufficient for one class session. Use any remaining time for conversation. In
the next class session cover the following grammar:
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D. Complex forms of L with prepositions of spatial and
temporal relationships

In part C we saw the complex forms of L5 used with the main Tamazight

prepositions, However, complex forms of LS can be used with prepositions of spatial
and temporal relationships as well. The structure of these phrases is as follows. Write the

whole structure on the board, including the English example. The board should look like
this:

velb  + = O +  preposiion + ()} + noun
you put the pen what under (usually left out)  the table

the table under which you put the pen
the table you put the pen under

Note that the 3 is usuvally left out, since it would make the phrage too long and

awkward. Notice also that after the preposition must come the phrase (s< . Write
the following Tamazight example on the board:

. ]..,.«w : e _ LS L‘FA o 3‘3 :Io.ﬁ! ‘Fgw\_w.‘—i

Now make a list of all the other complex forms of spatial and temporal
relationships. Have the students give you the list, based on their knowledge and memory

of those prepositions. The list on the board should include (There is no need to write the
English.):

on/above which; " e J LA

beside which. .. = O L3

in front of which. .., before which. .. P NS RSER
behind which. .., after which. .. e O
above which. .. U é‘—,\i

between which. .. U J&’!

across from which... P SN UER ER A

Have the students make a few sentences using some of these prepositions.
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E. ' with moveable pronouns and direction particles

5 inall its forms causes direct and indirect object pronouns, direction particles,
and prepositions with pronouns to move to a place in front of the verb. This is true
whether the verb is in its participle form or not.

This is always difficult for non-native speakers, so be sure to give examples and
have the students practice them. Use the examples on page 92 of the Student Book. Be
sure to use the following four examples and write all the structures on the board.

e, ~ &

PRI AN PPN RSy
I saw the (big) knife with which she cut it (m.).
i R R o
I saw the girl to whom they (m.) said it (m.).

Note that in the two previous sentences the order is:

the moveable pronoun + the preposition of + [
the complex form

AN gl S Lagag c_x_a_"...u

&

I bought the sandals that go with the jellaba.

Note that in the previous sentence the order is:
the participle Obwss 4+ the direction particle +  the indirect object + =

2, which is always pronoun ol
used with this verb

AT S ol DT ) e o]
They (m.) will call the man who arrived (there) in Agadir.

Note that in the previous sentence the = atthe beginning of the participle is the
J of farness.

Thus we can summarize the word order for all possible situations as follows:

the verb + direction + the moveable pronouns + the preposition of + [
particles (if they are used) the complex form
(if they are used) (if it is used)
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All this is quite complex; thus, tell the students that this will take a lot of time,
practice, and listening to others to get used to using these very complex phrases. It is not
often that all the above possibilities are used together, so it won’t be something common
that the students must be able to master.,

2 “E

Now that you’ve covered the relative pronoun [ ,goonto (5 1. Youcan

explain the following paragraph in Tamazight or just have the students turn to page 93 of
the Student Book and read it (or do both).

Although Zﬁzi is a relative pronoun like 3, Lf’i is used in a different context

than . Taifi describes the use of Lﬁi as follows: It “introduces a relative clause in a
form called ‘a pre-announced topic.” When the demonstrative is the subject of the clause,

the verb takes its participial form.”" Thus, Lﬁli is used in situations where a certain

emphasis™ is being used by changing the normal word order of a sentence so that
something other than the verb comes first. The sentences are of the following type: “It is
this that...,” “Is it this that...?,” and “It isn’t this that....”

G. When Lf’i does not take a participle

We saw in lesson 11 some examples when °L"S’Fl is the subject of the following

verb and so the verb must be in the participle form. Write down one example illustrating
this. Ask the students to give you the example. (See page 75 of the Student Book for
other ideas.)

Explain now that when Z:,S’T is not the subject of the following verb, the verb is

not in its participle form. Give some examples where Z.S’i is an object of the following

verb. Use your own examples or the ones on page 94 of the Student Book.
Have the students repeat each sentence, then you ask a question about the sentence.
For example, for the sentence

N L e i

you can ask

* Taifi’s dictionary, page 1, column 2, under “a/ay/ayd.” The original French is: “a/ay/ayd [est] un
démonstratif invariable en emploi de pronom introduisant une proposition & valeur relative dans une
tournure appelée ‘anticipation renforcée.” Quand la démonstratif est ‘sujet” de la proposition, le verbe prend
la forme ‘participiale.’ ”

“ However, there are certain phrases that use (s'1 (especially ones which use the verb & “to be”) in which

no particular stress or emphasis is intended.
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“Is it them (m.) that she saw?” L & P PP S B
To which the reply would be:
“No, it’s you (m.s.) that she saw.” L.SL—-\U gsl é—& ¢ 3R

This allows the students to repeat the phrase, get used to saying this type of relative
clause, and answer a question in a relevant way with a relative clause.
Point out that before the present continuous tense (and the negative and certain

forms of the future} the LS drops out and only T is used.

% v o B wa -
TOds (o ] 18 )
Is it Kettou whom the people love?

Other examples are on page 94 of the Student Book.

Remember that this lesson takes two or three class sessions to cover. So the above
grammar is sufficient for the second class session. Use any remaining time for
conversation or a dialogue. In the next class session cover the following grammar:

&

H. More complex forms of (5 |

Like 5| there are more complex forms used with ;_SIT as well. These are

formed in the same way, by adding the preposition to LST , except that when the

preposition is added the L5 drops out. These forms are not subjects of the following
verb; therefore, they don’t take the participle. The structure of these phrases is as follows.
Write the whole structure on the board, including the English example. The board should
look like this:

verb -+ preposition  + ! +  noun/pronoun

you went with whom It’s not me

It’s not me with whom you went.
It’s not me that you went with.

Use all the examples on the top of page 95 of the Student Book. Give an example

using each one of the major Tamazight prepositions. Be sure here to write each phrase on
the board, since this could be confusing for the students. Have the students repeat each
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Q-‘l The students should reply using “yes” or “no” and the

phrase that is written. Then each student can ask the others the same question.

Follow this procedure for each of the nine phrases. Keep each phrase written on
the board, so that in the end all nine are written.

The board will look like this:

phrase, then you ask

- - - - - & -
Lt S | PRSVRCERTEE SN IS ROV S R I U BRI

.J_B.\}_Aﬂ ..‘nli u..JnL .L..g_)_j

" # o bw

o8 L ] uesd] e or eS8 LV W] L gd

Note that some regions add (s= after the preposition. In this case, just add (52 to
all the above sentences. The meaning is exactly the same. After the students have said

cach sentence, erase the (54, since we won’t be using that in class.
Give the students some examples of questions using complex forms of Lgl'i . (As

above, some regions add (s< after the preposition.) Use the examples on the top of page
96 of the Student Book.

a ~

L § | with prepositions of spatial and temporal relationships

As with = , ;ﬁli can be used with prepositions of spatial and temporal
relationships. When this happens the phrase (s« O follows the preposition. Also, the

whole prepositional phrase precedes the L;T in the sentence. Thus the structure of these

*“The 3 isthe 2 of direction making the difference between “he came out” and “he went out.”
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phrases is as follows. Write the whole structure on the board, including the English
example. The board should look like this:

o

verb + L..s’T + (s O + opreposition +  noun/pronoun

he lives that which behind Is it the bank

Is it the bank behind which he lives?
Is it the bank that he lives behind?

?" :«“ &3:)_:\ ;E‘T s L.J' J.‘:wéa'; 1(“1’.\" 3
Is it the bank behind which Aisha lives?
Is it the bank which Aisha lives behind?

w - . - e,ﬁ""a . "" W, P N N
PPN &J‘)él (5 uéj—Hu»—J—U‘J—‘ 3]
Is it your (m.s.) house above which Hammou lives?
Is it your house that Hammou lives above?

Other relative clauses with spatial and temporal prepositions are listed in part D on
page 98 of this Teacher’s Manual. You can have the students give you the list again, or just
have the students come up with some of their own sentences using these prepositions with

o “£

s |

LIPS

J. $ ! with moveable pronouns and direction particles

LST in all its forms causes direct and indirect object pronouns, direction particles,

and prepositions with pronouns to move to a place in front of the verb. This is true
whether the verb is in its participle form or not.

This is always difficult for non-native speakers, so be sure to give examples and
have the students practice them. Use all the examples on page 97 of the Student Book.

Note that sometimes the 2.5 drops out. Some dialects add a 2 for pronunciation

purposes. Thus, the relative pronoun (§ | can appear as

“B

] or (_ST or !

A ® T, 0 W, @ F W 0,
R S S B I o4 m‘}, 3 ] l ()
O ! 3

(It’s) he who showed it (£.) to him.

Note that in the previous sentence when indirect object pronouns are used, the

word LGT takes the form J—’ii ,witha = added simply for pronunciation purposes.
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This 2 should not be confused with the preposition 2 or with the @ of direction. It is
simplya 2 of pronunciation.*® (Not all dialects use this 2 here.,)

Note from the last four examples on page 97 of the Student Book that the order of
the prepositions, pronouns, and direction particles is exactly the same as the order with

W in part E, page 97, above. Thus we can summarize the word order for all possible
situations as follows:

o ’Fi

the verb + direction + the moveable pronouns + the prepositionof + (g

particles (if they are used) the complex form
(if they are used) (if it is used)

Although these are hard concepts to control orally, the students should not get
discouraged. It will take time and practice to be able to use these things in a fluent
manner. Fortunately, not all of the above elements usually appear in one single sentence.

This finishes the third class session covering the grammar of lesson 13.

V.  Workbook (optional)

L]

The Workbook contains a text using the relative pronouns L=  and (...51 ,and it
is suitable for use any time once the grammar of lesson 13 has been covered. A grammar

s -

exercise accompanies the text. The exercise involves taking participial phrases using 5 |
and changing them to normal verb conjugations.

There is also a traditional Berber riddle that uses a form of 2 plus participles.

In addition, there is a set of review exercises involving circling the correct verb
form that goes in the sentence. The student must be able to distinguish when a participle
should be used or not.

VI. Homework

Each evening after the three class sessions covering the grammar of lesson 13, the
students should read over the relevant pages in the Student Book (pages 88 to the top of 91
for the first session, the middle of page 91 to page 94 for the second session, and pages 95
to 97 for the third session).

The students should also do the review exercises in the Workbook. This grammar
requires much effort to understand and use.

% Not all dialects use this 3 here. The Ayt Seghroushen say (.'}l—w'!_j GSY (.5? Ly “(It’s) the boy
who told it to you (m.s.).”
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o Lesson#l4 ©

L Any new information?

II.  Go over the homework

Go over the review exercises that you assigned for homework.

III. Linking words

This lesson is essentially a vocabulary lesson, although the vocabulary is of a
patticular nature: words that link sentences, paragraphs, and ideas together. These are the
“small” words of language that allow the organization and expression of things like
sequence, something additional, conclusions, contrasts, cause and effect, etc.

The material in the Student Book goes from pages 98 to 127, and it is meant to be
covered in both lessons 14 and 15. Not all the material can be covered in class. Some the
students can discover on their own by reading the Student Book.

The linking words are divided into the following groups:

Sequence and time words

Something additional

Conclusions

Contrasts

Cause/effect or consequence

Other

Summary of words with multiple meanings.

Nk~

This latter section is included because some of these “small” words have two or
three different meanings, which can be quite confusing to students. However, this is no
different from English, in which, for example, “since” has both a temporal meaning
(“from a certain time”’) and a causal meaning (“because”).

Use the vocabulary lists on pages 98 through 127 of the Student Book, although
don't have the students turn there until you've gone over the words orally. (Many students
stop paying attention orally once a written list is put before them.) Writing the words
individually on the board as you go over each one is fine. Come up with some sample
sentences using these words, or use the examples in the Student Book. See if the students
know what the words mean from the context of the sentence and how you use it. See if
the students can use the word in their own sentence,

Cover the words category by category. Don’t jump around from sequence to
contrast to cause/effect back to sequence, etc. That would be too confusing.

For lesson 14 cover the first two categories: sequence and time words, and
something additional.
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1. Sequence or time words

Although you won’t be able to cover all the words in this category, there are some
important ones that you must cover. These are:

after + verb verb + J-.-.‘—’—'U L

(in past, future, and present continuous)

before + verb verb + <l M
(in past, future, and present continuous)

and, then, so s Y

(sometimes not translated at all)

To lead up to letters L and M, begin with letters F through K: “after this, after that,
before this, before that, after + noun, before + noun.” Although there are many regional
variations to these words and expressions (as explained in the Student Book in footnotes 3
(page 99) and 9 (page 103) ), we will use the ways written in the Student Book.

For letters L and M, explain to the students both ways of forming the construction
for the past, the future, and the present continuous. Be sure to write the charts explaining
the construction on the board.

Do some drills with these constructions also. For example, write a list of five
verbs on the board (in the simple imperative). Using each category (past, present, and
future), have the students make sentences using the verbs and “after,” then the verbs and
“before.” Or students can draw out of a hat slips of paper with a verb written on it and
anothet slip with either “after” or “before” written on it (in Tamazight). Then they must
make a sentence.

When you’ve finished with letters L and M, do some other words in the sequence
category, but be sure to leave enough time to cover letter Y.

Have the students turn to page 107 of the Student Book and read the paragraph
under letter Y. Then turn the page to the example on the top of page 108, and go over that
example. The students will need to have their books open for this.

2. Something additional

Then go on to the second category, something additional. You should certainly
cover letters A, B, D, and G. But be sure to leave enough time to cover H:

e
and (between verbs) L ! H
(sometimes not translated at all)

Have the students turn to page 111 of the Student Book and read the paragraph
under H. Then go over the examples on pages 111-113. The students should keep their
books open to be able to follow the long examples.
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IV. Workbook (optional)

The Workbook contains a poem that the students will enjoy reading. This can be
used any time during or after lesson 14. For those who are interested, they could
memorize the poem and recite it in class. This type of memorization can help the students
improve their fluency and ability to string phrases and sentences together. There is also
some cultural and historical information included at the end of the poem.

V. Homework

The students should read pages 98 to 113 of the Student Book, especially noting
the words that they didn’t have time to cover in class. Tell them to note any questions
they may have as well.
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X Lesson#15 A

L Any new information?

II. Continue linking words

In this lesson you will be covering the linking words in the following categories:

3. Conclusions

4. Contrasts

5. Cause/effect or consequence

6. Other

7. Summary of words with multiple meanings.

Again, you won’t be able to cover everything, but certain words that you must cover will
be noted below. See page 105 of the Teacher's Manual for suggestions on what method
to use.

3. Conclusions

Cover at least letters A and B of this category.
4. Contrasts

Cover at least letters A, B, C, G, ], K, and M.
5. Cause/effect or consequence

Cover at least letters A, C, D, E, and F.
6. Other

Cover at least letters A and B, but be sure to leave time for letters E and F:

(for emphasis) OB a O g S g

Have the students turn to page 123 of the Student Book and read the paragraphs
under E. Have them also read the box on the bottom of page 124. Then go over the
examples on pages 124. The students can keep their books open for this if they want,
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it happened that, il se trouvait que Jad Mgy

This is a very common expression. The students don’t need their books open for
this. Using the paragraphs on page 125 of the Student Book, explain the meaning and the
structure of this phrase. Write the structure on the board, especially pointing out the “d”
of direction. Also show the frequent form this expression takes in its sentence connection
form. Give examples.

7. Summary of words with multiple meanings

Point out to the students pages 126 and 127 of the Student Book. They should
especially go over this at home,

III. Workbook (optional)

The Workbook contains a text that is appropriate for use any time near the end of
lesson 15.

IV. Homework

The students should read pages 114 to 127 of the Student Book, especially noting
the words that they didn’t have time to cover in class. Tell them to note any questions
they may have as well.
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& Lesson#le #

L. Any new information?

II.  Go over the homework (if any)

Go over any homework you may have assigned.

III. Expressions of nuance with verbs
This lesson covers expressions like:

I just did something

I almost did something

I was going to do something but...
Maybe he ...

He began to do something

He kept on doing something
Expressions of obligation.

A - e

To get all the explanations of the various structures and for sample sentences see
the appropriate pages in the Student Book. Don’t have the students look at the pages until
after you’ve done them orally. Be sure to write each structure on the board. These
structures make the grammar very clear. Some of the expressions you can cover quite
quickly. Be sure to leave plenty of time for the expressions of obligation. One of the
structures is quite complicated.

This material will probably take two class sessions. Make sure that you leave time
for conversation and free discussion.

1. 1 just did something

There are three ways given to say this type of expression. Using the information
on page 128 of the Student Book, present the three different ways and give examples. Let
the students come up with some of their own sentences. Don’t present regional variations
here. The students can read about that on their own.

To drill these expressions, you can ask the students some questions to which they
can respond “I just....” You can use questions (in Tamazight) like:

When did you get your driver’s license?

When did you finish your homework?

When did you hear the news about such and such?

Where is Bassou? (Answer: He just....)

Did you hear about the accident? (Answer; Someone just....)
Have you been here for a long time? (Answer: No, I just....)
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2. Y almost did something

There are three ways given to say this type of expression. Using the information
on pages 129 and 130 of the Student Book, present the three different ways and give
examples. Let the students come up with some of their own sentences.

For the regional variations in part A, just present the first two ways:

verb in the past tense form  +  Z0 3

verb in the past tense form ~ + (&1 + g0
For part C, don’t present all the different ways on the bottom of page 130; just
present the first and the last one. The students can read about the others on their own.

He almost fell in the well. or sy & —s) Jadlle

s @ Ty Wy ) ode

To drill these expressions, you can ask the students some questions (in Tamazight)
to which they can respond “T almost....” (They may have to use imaginary answers.) You
can use questions like:

What happened to you on the way to class?
Is your friend okay? Iheard something happened to him/her yesterday.

3.  Iwas going to do something but...

Although there are two ways given to say this type of expression, present only the
way given in part A on page 131 of the Student Book. The students can read about the
other way on their own. Give examples and have the students come up with some of their
own sentences.

To drill this expression, you can ask the students some questions (in Tamagzight) to
which they can respond “I was going to....” You can use questions like:

Why didn’t you come to the party last night?

Why didn’t you call your mother? She was expecting to hear from you.
Why didn’t you bring your children with you?

Why didn’t you go to the medina with us yesterday?

4.  Maybe he ...

There are three ways given to say this type of expression. Using the information
on pages 131 and 132 of the Student Book, present the three different ways and give
examples. Let the students come up with some of their own sentences.
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To drill some of these sentences, ask the students some questions (in Tamazight) to
which they can reply with “Maybe ....” You can use questions like:

Where’s Aisha?

Do you think Haddou will call us today?

I wonder if there will be a strike today? What do you think?
Where did Itto go today?

Where will the students take the test?

5. He began to...

There are five ways given to say this type of expression. Using the information on
pages 133 to 134 of the Student Book, present the five different ways and give examples.
Let the students come up with some of their own sentences. Be sure to emphasize the use

of the verb )ﬁ in part D, since this is very common and has a few different nuances.
To drill these expressions, you can have the students finish a sentence with
“He/she/etc. began to....” You can use sentences (in Tamazight) like:

When the soccer fans from Meknes met the ones from Casablanca, ....
When the soldiers reached the city, ....
- When my neighbors heard the bad news (or the good news), ....
After the doctor examined me, ....
After I told my children “no,” ....

6.  He kept on doing something

Although the verb e—,.‘—?‘ in part E above can mean “to begin doing something,”
the exact same structure can be used to express “to keep on doing something,” since the
verb can mean “to stay.” Sometimes it’s only the context that shows the difference in
meaning. Since the first example below involves movement, it clearly means “to keep on”
rather than “to begin to.” The second example is ambiguous without a context.

He kept on walking, TR Y R P |
The woman kept on crying, Rt _)"i "l golall Lep 8%

7. Expressions of obligation
There are five ways given to say this type of expression. Using the information on

pages 135 to 139 of the Student Book, present the five different ways and give examples.
Let the students come up with some of their own sentences.

A, Remind the students that mild obligation can be expressed by the verb Las
There is no need to spend any time on this verb.
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B.  The verb ?:N,l (stronger than e i)

Present the two different words: ei}y | and p 3. Follow the explanations on
pages 135 and 136 of the Student Book.

C. Theword | 35Y¥
Now present this word according to the material on page 136 of the Student Book.

To drill the expressions in parts B and C, have the students take slips of paper on
which are written (in Tamazight)} verbs in their simple imperative form. One verb is
written on each slip of paper. When the student takes a slip of paper, he must read the
verb and then make a sentence using that verb and one of the previous expressions of
obligation.

D. Theverb (8 (very strong)

Be sure to follow the presentation in the Student Book (pages 137 and 138) exactly,
writing all the structures on the board, including the full conjugation pattern on the bottom
of page 137. Leave this full pattern on the board so that students can refer to it when
making their own sentences.

This is an important expression, but its grammar can seem quite complicated at
first. Present the verb used both with pronouns (part i) and nouns (part iii). Give
examples, and have students come up with their own sentences.

To drill the expression in part D, have the students take slips of paper on which are
written (in Tamazight) verbs in their simple imperative form. One verb is written on each
slip of paper. When the student takes a slip of paper, he must read the verb and then make

a sentence using that verb and the expression of obligation with the verb O3

E.  The adverbial expression ﬁ‘_)wﬁ M

If you have time, present this expression using the information on page 139 of the
Student Book. If you don’t have time, the students can just read it at home.

IV. Brief sentence connection grammar lesson
Go over the grammar note in the Supplementary Material of lesson 16, number 2,

of the Workbook. This is on page 106. This lesson is important, and the students can see
it applied if they read the text that follows in the Workbook.
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V. Workbook {(optional)

The Workbook contains a listen and repeat exercise dealing with sentence word
order and emphasis. A tape accompanies this material. This can be used any time after
lesson 16.

In addition, there is a text that can be vsed any time during lesson 16. Be sure to
do the grammar section that is right before the text, since the grammar will be applied in
the text.

There are also three sets of review exercises dealing with expressions of obligation
and other expressions learned in this chapter. These exercises are very helpful in applying
the grammar of the lesson. Many of these can also be used orally in class,

VI. Homework

The students should review the different expressions on pages 128 to 139 of the
Student Book, especially noting any expressions that they didn’t have time to cover in
class.
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K Lesson#17 O

1. Any new information?

II. Conversation, dialogue, or text

Take some time for conversation or to cover a dialogue or a text.

1II. Complex question words

We already looked at question words in the Abrid 2 Student Book, lessons 20 to 22,
pages 69 to 73. The current lesson concerns more complex questions such as “With what
did you do that?” or “In what did you put it?”

There are a number of different ways to form these questions, depending on the
region in the Central Moroccan Tamazight language group. The lesson presents the three
main ways to ask these types of questions. Focus especially on the first way (in part 1),
since that is what we will emphasize, but the students need to know the other ways as

well. Part 2 is important, since it shows different ways that (s< isused. This is a very
important and useful word. Part 3 isn’t that important; it’s just a variation. Part 4 just
shows the same phrases but used in an affirmative context.

1. preposition -+ L

Use the material on pages 140 and 141 of the Student Book. Don’t have the
students look at the book until after you have covered the material orally.
After explaining that you’ll be talking about complex question words and three

different ways of asking complex questions, write the heading “preposition  + Le”on
the board.

Each question on pages 140 to 141 uses a different preposition in a complex
guestion. Ask each question orally to the class, and have someone give an answer, even if
it is an imaginary answer. After each question, write the question word on the board.
After you have finished, the board should look like this:

preposition + La
0. ke O Al D) ¢ caals
¢ il g, el e ke
?... LWQ_) (_:,—"LA ?... L'._g_).l"“ ?... ala

Have the students try to ask each other questions using these question words.
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Another drill that you can do is to have slips of paper on which are written various
statements that are answers to questions, one statement per slip of paper. A student should
choose a slip of paper and read the statement. He or she must then ask the appropriate
question in Tamazight. For example, statements something like the following ones could
be read (in Tamazight):

I cut it with a knife.

He spoke to me in Chinese.

I'm from the city of Chicago.

I gave the money to the shopkeeper.
I bought the game from Label’ Vie.
They are going to Oujda.

My son went with his friends,

The book is in the drawer.

2. (s® +  preposition

For part 2, kecp what you’ve written on the board, but now add the heading

(= + preposition. Explain that this is another way that some regions ask these
complex questions.

Follow a similar procedure to what you did in part 1. Using the material on pages
141 to 143 of the Student Book, ask the students the question and have them give an
answer. After each answer, write the question word on the board next to the question
word that is already written. For example, next to ... <3 you would write
f o0 LA

Do that for each question until the board looks like this:

preposition + L

(& + preposition

C a1 =0 il e &= € 3L f 0 G - f Gl
e, e 22 = 0 ek $.0 0 = f. ot
@) e Cgn ) =gl fge 2 =93

(There is nothing to add to the last two items.)
Then using the same material on pages 141 to 143 of the Student Book, do the
second part of each set of questions, that is, you say the statement and the students should

answer with, for example, ?(__5“ . Another student (or you) then gives the answer.
See the following full example:
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4,

: o.ﬁI . ?(5&\ - .: e.ﬁl . e-")_a‘,;r]. u’l
On the table. On what? The bread is on the table.

This teaches the students to be able to ask questions about any object of a
preposition. You can add more of your own sentences if you’d like.

Then mention briefly the material in parts B and C on pages 143 and 144 of the
Student Book. The use of (_51 mentioned in part C is quite common.

Also cover the material in part D on page 144 of the Student Book. However,
don’t do all the examples. Do just one or two so that the students understand the structure.
But keep the board as you now have it, because you will add to it from part 3.

3. ° + preposition + e

For part 3, keep what you’ve written on the board, but now add the heading

@=* + preposition + "% Explain that this is a third way that some regions ask
these complex questions.

Follow a similar procedure to what you did in parts 1 and 2. Using the material on
page 145 of the Student Book, ask the students the question and have them give an answer.
After each answer, write the question word on the board under the question words that are
already written. For example, under Qg;& A =0 Al you would write
Cen —aala,

Do that for each question until the board looks like this:

preposition + la
(s* __+  preposition
(s2___+  preposition + Le
ot 1=% el fee =8 A 0 Lewala -t il
0. i ¢ e Al S, oo alala
P T ij_’c.:?__.J_’cu T = 5., oela
Y el fge wila
f.) e gl =5 gl e =1

(There is nothing to add to the last two items.)
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You don’t need to drill the items in part 3. The students just need to be aware of
them.

4. Affirmative sentences

All these complex question words can be used in affirmative sentences. Give some
examples, using the material on pages 145 and 146 of the Student Book. At first give one
or two examples. When the students understand, have them give some examples referring
to the various phrases on the board.

IV. Question drill

It is very important to do the following exercise in class. Use the first sentence of
exercise 2, lesson 17, in the Review Exercises of the Workbook, page 119, (Don’t have
the students turn there, however.} Write the sentence on the board. Then have the
students ask as many different questions as they can about the sentence. For example,
they should ask questions that give the subject, then the object, then the object of the
preposition as answers. Have them use all kind of questions, complex or non-complex
forms. Write down all the questions they come up with on the board. (Some answers are
given on page 119 of the Workbook. You may come up with more questions than are
listed there.)

When the students are able to do this type of exercise well, that shows that they
really know how to ask questions and manipulate the language to make their questions
understood. This is a great exercise to do from time to time in future classes. You can
do this with any sentence that you think of,

V.  Workbook (optional)

The Workbook contains some traditional Berber riddles which use question words.
These are suitable for use any time after you’ve covered the grammar of lesson 17.

There are also two sets of review exercises dealing with various types of complex
question words. The first exercise drills the use of complex question words, and the
second is the same type of exercise that you did in part IV above,

V1. Homework

The students should review the different expressions on pages 140 to 146 of the
Student Book, especially noting any expressions that they didn’t have time to cover in
class.

You should also assign some of the review exercises for homework,
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A Lesson #18

I Any new information?

II. Go over the homework

Go over the homework from the review exercises that you assigned in the last
lesson.

II. Conversation

Take some time to have free conversation and discussion.

IV. All, each, and every

This lesson deals with all the various expressions and ways to say “all, cach, and
every.” Overall the lesson is pretty light and easy. It involves just learning to use certain
phrases, many of which the students have already encountered in previous lessons. This
lesson brings together all that material. The five categories of words and expressions are:

A S and JdsS

B. %7 “awk” or “ak™

C C‘-ﬁ (a synonym of ‘i‘isiﬁl)

D.  The expression: Olgl 2l
E The expression; l—u"l oube

A, S and L.JJS

Have the students turn to page 147 of the Student Book and read the two
paragraphs under part A. Gtve them examples of how to pronounce the words: both the
hard “k” sound and the fricative “k” sound. Then have the students close their books.

1.  Eachand every

Follow the material on page 147 of the Student Book to present the word S
Remember that the following noun is in its non-dependent form. Give some examples,
both with nouns that start with a consonant and those that start with a vowel.
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2. All

Frequently to say “all” the word Js< isused. Itcan appear before or after the
noun, and it occurs in some contexts apart from a noun.

a. Before the noun

In this case JsS appears before the plural noun in its non-dependent form. Give
some examples from page 148 of the Student Book. Mention that some regions say

J—‘JS or jﬂ S instead of d}S

b. After the noun

i) Tn this case JsS appears after the plural noun. Give some examples from pages
148 and 149 of the Student Book.

Now have the students open their books and look briefly at pages 147 to the top of
page 149. Then have them close their books again.

iil}  The same people who use the above forms will also use at the same time the
following structure. Write the structure on the board. Then write the five plural words.
As you write, have the students tell you what to write according to the rule you’ve given
them. The board should look like this:

plural possessive pronouns  + d}S +  plural noun or pronoun

all of us C—ﬁ‘;x_s-s
O 58

w 0. @, —1—9—5

R ‘b_s

W 0, ’I}_S

Give some examples from page 149 of the Student Book.

iii)  For this course we will use the above structures. However, the students should be
aware that other regions use the following structures. Write the structure and the chart on
the board. Have the students tell you what to write according to the rule you’ve given
them. The board should look like this:
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plural direct object pronouns  + JsS o+ plural noun or pronoun

TolplsS o £YsS
OSsdsS o XSS
CUGIS g LS
SUslS o oyS
G o ati,S

Give some examples from page 150 of the Student Book. Then have the students
look at pages 149 to 150 of the Student Book. After that, have them close their books.

3. Drills

If you want to drill these words, you can use the review exercises in the Workbook
that call for the students to use an appropriate form of S and JsS.

o g
B. ST “awk” or “alk

Explain to the students that we are writing the word "awk" in the above fashion,

although technically it would be just AT, The pronunciation is "a" plus a rounded "k."

The lips are rounded before the "k" is pronounced. Many phonetic transcriptions write the
word "ak™." English speakers tend to hear a "w" sound before the "k."
In certain contexts this word means “whatever, whoever, wherever, etc.” (See
lessons 5 and 6 of the Abrid 4 Student Book, pages 43 to 45.)
But the word can also mean “all.” Give some examples from pages 150 and the
top of 151 of the Student Book. .
Using the material on page 151 of the Student Book, explain the negative use of the
phrase and the different possible word orders. Give examples.

C. Y8 (asynonymof 9T

1. Using the material on pages 151 and 152 of the Student Book, explain that Cuﬁ is

a synonym of 5T . Give examples of its usage in positive and negative situations, with
the different possible word orders.

7 Some regions add a shedda on the J for all these forms.
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2. Some people use the following structure. Write the structure on the board, and
write the chart as well. Have the students tell you what to write according to the rule
you’ve given them. The board should look like this:

plural possessive pronouns -+ CL-'% 4+ plural noun or pronoun

all of us Al

Give some examples from the bottom of page 152 of the Student Book. Then have
the students look at pages 150 to 152. After that, have them close their books.

3. Drills

If you want to drill these words, you can use the review exercises in the Workbook

that call for the students to use an appropriate form of & fﬁ and C& .

¥

D.  The expression: ol ! 2l

This phrase is used to express “every” or “all” plus a noun, as in “every city” or
“all cities.” The structure is the following. Write it on the board. Mention that the 2 is

W
added for pronunciation. Other regions say CJ\ALA . Then give some examples. You
can have the students open their Student Books to page 153 to follow the longer examples
in the book if you want.

1

singularnouwn + O8] 25l

-

(in its non-dependent form)

E.  The expression: L—-‘l ol

"

This phrase is used to express “in all 7 or “throughout
“all over ,” as in “in all Fez” or “throughout Fez.” It can also mean “all of
something.” Literally the phrase is “with with what it is.” Note that the verb is conjugated
according to what the preceding noun is.

Write the expression on the board. Also write one example, so that the students can
see it. Change the subject of the sentence so that the verb conjugation changes. Give some
other examples orally. Some examples can be found on page 153 of the Student Book.

or
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.1 vl] "o U“LA g w],os’ O " o,M o o L‘:ix ; o, /,‘;l ﬁm‘
The news spread throughout the city of Meknes / in all the city of Meknes, )

R R D P A I RO Sy B WY

The news spread throughout Azrou / in all Azrou. 4

G ol o Ukl @] o olle) 8 gle gl
The people had peace throughout the villageé of Ayt ‘Atta. or
The people had peace in all the villages of Ayt “Atta.

O e o pmeiald g gl o)
The police took away absolutely everyone.
[lit: The police took away the people all of them with with what they were.]

V. Workbook (optional) -

The Workbook contains a short text using some “all” words. This is suitable any
time after lesson 18.

There are also review exercises dealing with various types of words and
expressions meaning “all, each, and every.”

VI. Homework

The students should review the different expressions on pages 147 to 153 of the
Student Book.
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X Lesson#19 [

I. Any new information?

II. Conversation, dialogue, or text

Spend some time in conversation or going over a dialogue or text. Make sure that
the students have plenty of opportunity to speak and to practice what they are learning.

III. Expressions with Jad

This lesson is easy and concerns just certain expressions. There is no new

grammar in this lesson. The word Jod s very important and used in all sorts of
expressions. The point of this lesson is to learn many of those expressions,

Follow the Student Book (pages 154 to 157) in presenting the different expressions.
In other words, use the four different categories for what Ja meansto give the
various expressions. If you think of other expressions, feel free to add them.

In order to drill various expressions, ask the students questions either using the
expressions or requiring an answer that uses the expressions. Have the students ask each
other the same questions,

1. Jol canmean “weather,” “temperature,” or “state of the atmosphere.”

2. Jal can mean “time.”

Be sure to write this structure on the board and use it in various contexts with
various examples:

B .

Jat 8 ] & + indirect object  + (e
pronouns
If we are able, 8 ENM i U I CPRE T A0
[lit: If the time/situation permits it to us.]
If you (m.pl.) ate able. Aol 8 ! I g
3. Ja can mean “circumstance,” “situation” or “state.”

Be sure to write this structure on the board and use it in various contexts with
various examples:
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You have to do something. verbin two-verbs-  + 21 4+ Jadd 8 ]

(The situation is such that it together format
constrains you to do some-
thing, with a nuance that
you don’t really want to.)

We have to visit him/her. AT pyee 2 i Jud LS |

'
A

[lit: We are constrained to go to his place.]

ak ¢ @ . » .- e .
4. The word “=—Wa"l means “situation” or “condition of life;” “state” or
“condition;” or “aspect.”

IV. Workbook (optional)

The Workbook contains a dialogue using expressions with Jal | This can be

used any time after lesson 19.
There is also a set of review exercises that involves matching expressions using

JaZl with their synonyms. A further set of exercises drills the expression of obligation
Jast Ky,

VY. Homework

The students should review the different expressions on pages 154 to 157 of the
Student Book.
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£ Lesson#20 T

L Any new information?

II. Conversation

Spend some time in discussion and conversation.

III. The Vocative, Exclamations and Interjections, Warnings,
and OQaths and Swearing

The next two lessons, 20 and 21, concern certain ways of conveying emotions or
expressing things in short bursts of phrases. The topics covered are:

The Vocative

Exclamations and Interjections

Warnings and Maledictions

Benedictions and Exclamations of Encouragement
Oaths and Swearing

N N

There is a lot of material in these next two lessons, so it may take you three or four
class sessions to cover these lessons. Be sure to always have enough time for
conversation, since at this level the students need opportunities for that. Lesson 20 will
cover topics 1 to 3, and lesson 21 will cover topics 4 and 5.

Follow the material in the Student Book, pages 158-178, for the explanations and
examples for each of the above categories.

1. The Vocative

Use the material on pages 158 to 159 of the Student Book to present the vocative:

Cly 3

parts A, B, and C. The grammar is easy and straightforward. Remember that a “y” sound

must be added between the | and the word starting with the vowel, since Tamazight

doesn’t like two vowels coming together. Don’t use all the examples given, just some of
them, This should go pretty quickly.

Spend more time on the expression in part D, pages 159 to 160 of the Student
Book. This seems strange to someone from an English/French-speaking background,
because it uses a third person pronoun to address someone directly. Be sure to give
examples, either your own or the ones in the Student Book.

Skip part E for now. We’ll do that later in the oaths and swearing section.
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2.  Exclamations and Interjections

These are short phrases expressing various emotions. The grammar is quite casy.
It’s more of a vocabulary lesson than a grammar lesson. Use the material on pages 160 to
164 of the Student Book to present the material. Use the three main categories there to

cover the grammar: questions words, the vocative plus Dl , and other expressions.

A.  With question words

Many question words are used with a tone of voice of surprise or amazement to
express an exclamation. The grammar is the same as with the question words, except that
no question is being asked.

Write three lines on the board:

Jats Jlatile and Utdle
1.#..’

]

sle

Then give examples of exclamations using these three different types of question words.
You can use your own examples or those given on page 161 of the Student Book, under

parts 1., ii., and iii. Note that the vocative can be added for emphasis (part iv.).
B.  With the vocative and the word &

The word J% means “bad,” “vile,” or “despicable.” It is used before an
independent personal pronoun or a noun in its non-dependent form:

noun in its non-dependent form  + _)L’..
independent personal pronoun

Write the structure on the board and give examples (page 162 of the Student Book) using

both nouns and independent personal pronouns.

C. Other exclamatory expressions

There are many of these types of words, and so the following list is not an attempt
to be exhaustive. Explain, in Tamazight, various situations (that is, set the scene), and
then show how the exclamation or interjection is used in those situations. Be sure that the
students have opportunities to say the phrases. Feel free to add other exclamations or
interjections that you know of.

Have the students explain, in Tamazight, their own situations in which these
phrases could be used.
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3.  Warnings and Maledictions

This topic is more complicated and will take longer to present.
Start out with parts A through E, since they generally belong together.

A, with ®se

Write the structure and the different forms below. Have the students give you the
forms based on the rule you gave them.

indirect object pronouns + &
(espectally the “you” forms)

Losose 1o

i fyse  lalyse
Then write the following phrase. Say the English translation, since that will help

the students understand quickly and exactly the meaning of this phrase, Then give
examples, either your own or those on page 164 of the Student Book.

-3

Watch out lest something happen. e AT O e

Watch out that something doesn’t happen.
Be careful that something doesn’t happen.

Then show how the phrase is used with just a noun:

Beware of something! noun + e
Watch out for something!

Mention different regional variations, since the students may hear these. Regional
variations include:

ete. ¢ L_\LI:s‘J_“!A ‘ UJU_IA ¢ e\_)._g._& cufﬁb_.g.';
ete. ¢ i g yl& ¢ A NS ENEAE L[ ES

ote. ¢ il ¢ Olme o e o il e

* Some areas pronounce a _J likea J and say dss
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B. With the verb U}

Use the material on pages 165 and 166 of the Student Book. Write the singular
phrase, the phrases with pronouns, and how the phrase is used with nouns. Then give
examples.

P Oy
This expression can be used with possessive pronouns as well :
ot iy 1 asant
PanBALT Gty )y 1500 ),
Watch out for something! ! noun + J Jud

Pay attention to something!

Another expression is used in an equivalent way (although without possessive
pronouns). Write these on the board and give examples:

R e I

Watch out for something! | houn + l L et Y Ji_)

Pay attention to something!

Another phrase is:

Listen to me well! L gose SD0UaTa) Sy
[lit : Return your (m.s.) ears to me.|

(Notice the 2 of direction, since the action is toward the speaker. If the action is not
toward the speaker, the 2 isn’t used.)

C. Wwith <l gaila o Ola

We saw these words in lessons 14 and 15 on pages 123 and 124 of the Student
Book. Often they are used just for emphasis. Sometimes they can be translated, and
sometimes not. Yet sometimes these words have not just an emphasis meaning but a
meaning of warning or threat implied in the emphasis. The threat meaning is not always
able to be translated into English with one specific word, yet it is there.

Write the three words on the board and give examples of their use when they have
a warning or threat meaning implied. See the examples on pages 166 and 167 of the
Student Book.
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Use the following examples to illustrate two different verb forms used in warnings.
Write these (just the Tamazight) on the board as illustrations.

Be sure not to go with Bassou! ! _9—"‘Hu 2 J—-‘J—A—’T cla
Watch it lest you go with Bassou!
May no one hit another! L oadls @ fn§ W ol
Watch it lest someone hit someone else!
May no one hit another! RN e W g
Watch it lest someone hit someone else! ) ’
May none of you speak! ! 4903‘_9;*-"11 ULJ Lol

Watch it lest someone of you speak!

Notice in the previous sentences that the ('8 gives a negative meaning to the
sentence, even though there is no negative in the verb. This is not always the case when

OW s used.
Note also that there is only one way to give a warning in the second person (as
illustrated in the first sentence above). Write this structure on the board:

verb in the two-verbs-together format -+ 35 + Q\-ﬁ

However, for third person warnings, there are two ways. These are the above way and the
following. Write this structure on the board:

present partticiple ~ + L+ Ol
(that is, the third person singular continuous
form plus “n” and with no tense indicator)

-

D. With hie

For this word, write the following forms on the board. Use the examples from
pages 167 and 168 of the Student Book.
This expression is used with direct object pronouns:

Watch out! Pay attention! I Slatite P oslaie
(Mor. Arabic) ! dlali’e
T isialie adlati’e

* Notice the participle form here. Maybe this reflects something like: “Watch it lest (there be) someone
among you wheo is speaking,”
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The expression can also mean “Woe to....”

Woe (to)} the shepherd if he loses ! (___AJ le Jie LSl lalie
the sheep!

{Notice that even though in English the construction is “Woe fo someone,” in
Tamazight the noun is a direct object: “Woe someone.” There is no preposition between

lai%e and LWwS"WT. Theadded ~ between the two words is for pronunciation to
avoid two vowels coming together,)

The expression can also mean, depending on the context, “How unlucky!” or
“How ill-fated!”

We " . % . wy B “ a, -
How unlucky (for) him, the poor guy, R ROV S U—‘Al ¢ Glalise

(his) sheaf (of grain) burned.
[lit: The sheaf burned to him.]

E. With the verb _sa"a , which means “watch, watch out for, beware of, guard
against” (among other meanings).

Write the following expressions on the board and refer to the examples on page
168 of the Student Book.

5 .Iﬂ.’,’ .0, - . 9 G, "4 0, . 9
! OU_I_i_j\_QA,l t_ﬂ_‘!_}_n.a...:. !ui'l_\JA,l g
w o BorL oy s, - 9 . ° B, 7 0, .
Phaiid e Giagun’s atiia) suias

Another expression:

Sar R @

Poled] Glhgua’s 10,087 pm’s

@, g o

w o, B 2w - . .
fc_\_1_.:Lq._al Ciagains lpigad] sim’a

5% One can also say U:J—A-a-l , using the singular for “head” but with the plural possessive ending.
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If you have time, you can cover parts F and G; otherwise, you can skip them and
have the students read them on their own.

F. With the verb ¥ | which means “to be awake” {among other meanings)

Stay alert! ! e@uﬁ oy Paldlast ..78
il ilavay™d P alals ™ HJ“W

G.  Come to your senses!

Come to your (m.s.) senses! Poiiiaia & )
[lit: Be in your head.]

H.  Maledictions: “Woe to you!”

This expression will take time to explain. People probably won’t use it orally, but
they should leamn to recognize it. Write the full expressions and the entire structure below
on the board. Include the English.

This expression uses direct object pronouns:

e, . A g . % “g
Woe to you! Po—eh oSh Po—el L
[lit: Oh that it afflict you!]
Polelh &ty Poeh amdh )
The structure is:

o +  direct object pronoun + LS j + - + i
past participle form of relative a*y” added for  vocative
the verb '&'T pronoun “ay” pronunciation “Oh”

“to afflict,” “to attain” (The *y” often to separate two

disappears when it vowels

encounters a consonant in
the direct object pronoun.)

s e

Since the relative pronoun (5 | is the subject of the verb t’ﬁl , the verb is in its

@ e

participle form. The relative pronoun 5 | can appear in various forms, as either

a/ ay / ayd SU In the first case, the “y” just drops out. In the third case, a “d” is added
for pronunciation. In the following patterns, the “y” of “ay” drops out in the first and
second persons but remains in the third person. (Some regions drop the “y” even in the
third person. Regional variations depend on what form of “ay” is used.)

*! See 'Taifi, page 1, bottom of column 2, under “a/ay/ayd.”
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Based on the above rule, write down the complete pattern for all the persons. Have
the students tell you what to write.
The board should look like this (without the English):

Woe is us! ol CL'.. i Woe is me! !520—0‘5%\ 9
Woe to you (m.pl.)! P o—ely u’ﬁl-,' T Woeto you (m.s.)! Pomel b 7

Woe to you (f.pl.)! Poely @iy T woeto you (fs.)! ! S a-;;\:.‘ j

Woe to them (m.)! Posely o850 Woeto him! | ¢l <y 7
Woe to them (£)! | =8l GG Woetoherl | =&l &ty

When you’ve written everything and the students have had the opportunity to say
the phrases, have the students turn to page 169 in the Student Book. Give them a few
minutes to look over the page. Then they should close their books.

Then give some examples in sentences. Refer to page 170 of the Student Book for
the examples.

Another way that people use is like the above structure, but without the participle
and with independent personal pronouns instead of direct object pronouns. As above, the
“y” in “ay” drops out., Write the following structure and give some exarmples (page 170 of
the Student Book).

P

independent personal pronouns + LS i + = + ]

L. Other expressions of “Woe to you”*’

You can skip this part and have the students read about it in the Student Book.

J. Verbs meaning “to curse”

Using the material on page 171 of the Student Book, present the two verbs meaning
“to curse” and give examples.

*2 This comes from (&L =4 I, With all the “y” sounds, this gets shortened to what is listed above,

> Not all regions use all these expressions, so be sure to tell the students to check with people around them
to find out what they use.
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IV. Workbook (optional)

The Workbook contains a text using warning expressions, There is also some
cultural information included at the end of the text. This text can be used any time after
lesson 20.

There are also five sets of review exercises that involve vocatives, exclamations,
and warnings.

V. Homework
The students should review the different expressions on pages 158 to 171 of the

Student Book. There is a lot of material there, so they need to set aside some time to do
this review.
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II.

1.

#  Lesson#21 L[

Any new information?

Conversation

Spend some time in discussion and conversation.

Continue the Vocative, Exclamations and Interjections, Warnings,

and Oaths and Swearing

4. Benedictions and Exclamations of Encouragement

5.  Oaths and Swearing

There is a lot of material in this lesson, so it may take you two class sessions to

cover this lesson. Be sure to always have enough time for conversation, since at this level
the students need opportunities for that.

Follow the material in the Student Book, pages 171-178, for the explanations and

examples for each of the above categories.

4.

A.

Benedictions and Exclamations of Encouragement

Use the material on pages 171 to 173 of the Student Book.

Benedictions: “Happy are you...” or “Blessed are you...”

Using the material on pages 171 to 172 of the Student Book, present the following
expression. Write the expression and structure on the board., Then give examples.

This expression uses possessive pronouns:

d, “w o
Happy are you... v =it ey
Blessed are you...

The structure is:

" o -
possessive pronoun + | +

a*“y” added for
pronungiation
to separate two

a word for “luck” or
“happiness.”
Some people use just

=T
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When a noun is used instead of a pronoun, the preposition ) isused:
oasd) hsthlt UL LB T o o]
Happy is the man who has a good wife.

But note the different ways to say the same thing:

e S RTINS
Happy is he who does good.

) wh “o W, . T ') ~E

oA PSS Wy ) peniy e
Happy is he who does good.

NS RN R e i R B PR LA

Happy is he who does good.

B. The benediction “Blessed are...” with the adjective u-': i)l-‘L"i

Using the material on page 172 of the Student Book, present the structure of how to
use this adjective, and give examples.

The structure is :

theverb & + oL__S’i + the regular adjective that agtrees
with the following “to be” verb .

C. Other expressions of encouragement

Using the material on page 173 of the Student Book, present the word j\-‘ .

5.  Oaths and Swearing

There are a lot of different ways that people use to make oaths and swear. In one
sense, this isn’t too important. However, students should be aware of what people say.
How much oral drilling you do here depends on the students. Some students may be
uncomfortable saying sentences that involve oaths and swearing. If that’s the case, don’t
do much oral drilling. If they don’t care, then do whatever oral practice you would like.

A. One way that people swear or make an oath is by using the word for God plus “u”

before it: 4 3 “ullah.” The basic meaning is “By God” or “I swear to God.” What
comes after this first phrase can vary according to the situation or type of oath.

Using the material on pages 173 to 175 of the Student Book, present the different
types of oaths:
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ii. A positive past oath
iil. A negative past oath
1v. A conditional oath

V. A future positive oath
vi. A future negative oath

Each of these types of oaths has a different structure. Tt is important that the
students learn each structure (not to use orally but to understand it when they see it). The
structures are important, because they are very different from anything in English. For
example, there are negative oaths that don’t use a negative word. This can be confusing,
Also, some of the future tenses are different from what the students have learned in the
past.

The students also need to learn these types of oaths because the other ways of
making oaths that we will cover in part B will use these same types.

(Remember that “positive” and “negative” refer to the grammar of the sentence not
the content. A “negative” oath is swearing that you did not do something. A “positive”
oath is swearing that you did do something. Thus, “I swear I will kill you,” is a
grammatically positive oath, even though it is not a nice thing to say.)

I By itself
By God! Pall g
I swear!

ii. A positive past oath

Write the structure on the board and write one example. See page 173 of the
Student Book.

The structure for this is:
verb in the past form + J’i +ooad 3

iii. A negative past oath

Write the structure on the board and write one example. See pages 173 and 174 of
the Student Book.

The structure for this is:

. @
verb in the past form  + Mia o+ 4

* See lesson 10, page 63, of the Student Book for different regional variations used for this word “if.”
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iv. A conditional oath

Write the structure on the board and write one example. See page 174 of the
Student Book.

The structure for this is:

verbinthe pastform  + C—a 4+ 4l

The result clause uses the present continuous form without the tense indicator’®.

Note that the s~ affects the vowel of the following past-tense verb form just like s
does.

V. A future positive cath

Write the structures on the board and write one example of each type. See page
174 of the Student Book.

There are two possible structures. The meaning is the same:

a)
the verb in the continuous tense + 4\l 3
(which has a future meaning without the tense indicator)

Note that this way of making the future hasn’t yet been covered formally. We will
see it in lesson 28,

b)

the verb in the two-verbs-together format + 3 + 4 g
{(simple imperative plus regular conjugation affixes)

vi. A future negative oath

Write the structures on the board and write one example of each type. See page
175 of the Student Book.

There are two possible structures. The meaning is the same. The word Jlas can
be substituted for )9 to make the oath stronger (“never” in place of “not™):

35 See lesson 10, page 65, of the Student Book for different regional variations used for this word “if.”

%% 1t may be that the continuous form is used in swearing as some sort of emphasis or way to show that this is
someone’s habit, Take the swearing away from these sentences, and they become normal conditional
sentences, and the continuous form would not be used in the result clause,
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2

the verb in the continuous tense + X} + 4 3
{which has a future meaning without the tense indicator)

b)

the verb in the past tense form + s + all
(but in this case there is a future meaning)

By the time you get to this point, you will have one example of each type of oath
on the board. Keep the sentences there, since you will want to refer to them again in part
B.

B.  Other formulas for swearing

i. Using the phrase I SEN haqq,” which means “in truth,” but functions as “I
swear.”

Write down the structure for this way of swearing. All the types of oaths that
you’ve written on the board work with this formula for swearing. Have the students

substitute this formula for the ones on the board and say the sentences. Give examples of
different things that pcople swear by. (See pages 175 to 176 of the Siudent Book.)

The structure is:
the noun by which one is swearing + (&) + (3= 3
(Then the same positive, negative, conditional, and future structures

are used as mentioned above in part A.)

Notice in some of the sentences that there is no (& . 1t’s not always necessary.
When (& is used it adds emphasis to the oath.

b ]
!

ii. Using maledictions: “May I if1

Present briefly this way of swearing from page 176 of the Student Book.

iii.  Using the verb “to swear”

Introduce the word for “to swear” and “an oath,” and give some examples. (See
pages 176 and 177 of the Student Book.

"

to swear =~ — Ls-jJSl BERAR 351 i K g S
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P A
an Oath — ‘-—-\—.1-.“5—..!

The same structures (positive, negative, conditional, and future oaths) are used as
mentioned above in part 5A. Give examples, referring to all the types of oaths that you’ve
kept on the board, that use the verb “to swear.” Better than that, have the students give
examples using the verb “to swear” and referring to the types of oaths on the board.

Then show the following structure and give examples, or have the students make
their own examples based on the rule.

Another way people swear with this verb is:

what one swears + independent + 7 + the verb J=S
personal pronoun

a swearing formula

The above formula works with all the different structures of swearing (the positive,
negative, conditional, and future oaths mentioned in part 5A above):

IV. Workbook (optional)

The Workbook contains a short text using warning expressions. There is also some
cultural information included at the end of the text. This text is appropriate after the
grammar of lesson 21 has been covered.

There are also four sets of review exercises that involve benedictions, and oaths
and swearing.

V. Homework

The students should review the different expressions on pages 172 to 178 of the
Student Book. There is a lot of material there, so they need to set aside some time to do
this review.

57 This is explained in part 1E, page 160, and in part 3H, page 169, of the Student Book.
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| Lesson #22 3§

I. Any new information?

II.  Conversation, dialogue, or text

Have time for conversation or discussion, or go over a dialogue or a text.

III. Indirect or reported speech

This lesson concerns commands, questions, and statements made indirectly to
someone via someone else. For example:

Direct command; Ahsiku said to Bakku, “Be quiet.”
Indirect command:  Ahsiku told Bakku to be quiet.

The lesson is not complicated, and many of the constructions the students have
already seen.

A.  Indirect commands

The main structure of the indirect command is to use the tense indicator 2 Gl followed

by the verb conjugated in the two-verbs-together format, This is technically a “subjunctive”
from an English perspective.

verb in the two-verbs-together format  + Oy

Remind the students to be sure to change any elements in the sentence that need to be
changed so that the sentence makes sense {(for example, “your” to “his/her,” etc.). Also

remind them that 2} causes various items to move in the sentence,

Give some examples from page 179 of the Student Book. For each pair of examples,
write the first one on the board and have the students transform it into reported speech. You
may need to do the first one, so that the students know what you want them to do.

To drill this orally, use a number of direct statements. You say the direct statement,
and the students mwust change it to an indirect statement, For example, you can use statements
(in Tamazight) like:

Assu said to Hammou, “Buy a car.”

Lwiza said to Zahra, “Call your mother.”

My sister said to your sisters, “Meet me here at 2:00.”
The boy said to his dad, “Help me with my homework.”
His dad replied, “First, clean up your room.”

A mother said to her daughter, “Be good.”
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The boy said, “Give me some money.”

B.  Indirect questions

Making a direct question into an indirect question in Tamazight is casy. No changes
are made to the question words or the word order in the sentence. The sentences just change
from an interrogative meaning to a statement meaning. The only thing to remember is to
change things in the sentence to make sense (like “your” to “his/her,” etc.).

Give some examples from page 180 of the Student Book. Write the first example on
the board, then do the others orally.

For drilling, you say the direct question and have the students transform it into an
indirect question. Use sentences (in Tamazight) like:

Daoud asked Ali, “Do you know that man there?”’

Driss asked Haddou, “Why didn’t you call me?”

Lwiza asked Kettou, “How do you make such good bread?”
Kettou asked Itto, “Why do you complain so much?”

She asked her sisters, “Who did you visit yesterday?”

He asked the mechanics, “Could you repair my car, please?”

C. Indirect affirmative statements

Making a direct statement into an indirect statement in Tamazight is easy. No
changes are made to the tenses in the sentence.’® The only thing to remember is to change
things in the sentence to make sense (like “my” to “his/her,” etc.).

Give some examples from pages 180 to 181 of the Student Book. Write the first
example on the board, then do the others orally.

For drilling, you say the direct statement and have the students transform it into an
indirect statement. Use sentences (in Tamazight) like:

Daoud said, “I was fired from my job.”

Ali said, “Someone robbed my cousin yesterday.”

Hammou’s sisters said, “You scared us.”

Addi said, “I love chocolate!”

Driss said, “I lost my wallet.”

Driss’ brothers said, “We found your wallet behind the house.”

D. Negative third person imperatives

Refer to the grammar note of the Review Exercises of lesson 22 in the Workbook,
page 153. (Don’t have the students turn there until after you have presented the material.)

Part A above dealt with indirect affirmative commands. But what happens when they
are negative? Ask this question to the students, and see if they can come up with a response.

Remind them how a direct command is made negative. Write the following command

on the board: e—‘J . Now have the students give you the negative: Lampi 3 ,)_93’1 . Ask

% This is unlike English where the indirect or reported speech is in some form of the past, unless it was reported
immediately after it was said.
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the students what the rule is. (The negative command uses the continuous imperative of the
verb.) The board should look like this:

RS ST | o

Now underneath the word e—'ﬁ write two affirmative indirect commands:

A ST | o8

.3
w

FETSERPINC BN WY R P

Then explain that to make these indirect commands negative, the continuous form of
the verb must be used, although it is conjugated according to whatever the subject is. Ask the
students to follow the rule and give you the negative indirect commands. Write them on the
board:

VT S Py | a8
APNE R PP g EWa JPRSCHNY IR PN
s AT 55 Al iy s dan

Next, use the same affirmative indirect commands, but address them to a woman, a group of
men, and a group of women. Have the students come to the board and write these underneath the
above chart. Then have the students come to the board and make them negative. The additional
sentences (for the verb “sit”) should look like this:

y P g . w, whe  Fop . w,

LA_V.\M D U.ula_“\_l S | U.u\a_ﬂt_.s
RS S TR U a8 ] Gl

‘_. 9,1 w. LY J}_\.’i o fa 1. ..w. ‘u_ e, " ww.- a’si w 9. - 1, “w,

Then have the students turn to page 153 of the Workbook and take a few minutes to
look at the grammar note there.

IV. Workbook (optional)
The Workbook contains a dialogue using reported speech. It’s suitable for use any
time after legson 22,

There are also review exercises that involve reported speech.

V. Homework

Assign the review exercises for lesson 22 in the Workbook.
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O Lesson #23 Y

I.  Any new information?

II.  Go over the homework

Go over the homework that you assigned from the Workbook.
ITII. Conversation

Have some time for conversation and discussion.,
IV. Myself, yourself, etc.

This lesson is easy and doesn’t involve new vocabulary, just using what the students
already know in a proper way.

There are a number of different ways to say “myself, yourself,” etc., depending on
what you mean in the sentence. Present the various ways, being sure to write the structure

and the full patterns on the board. Have the students tell you what to write based on the rule.
Give examples and have the students come up with their own examples.

1. The meaning of “just you” or “you alone,” that is, you did something “yourself ” or
“by yourself.” Some of these phrases, both in Tamazight and in English, can be ambiguous
or have two meanings, depending on the context: “I did something myself” (that is, no one
helped me) or “It was only me who did it” (that is, no one else did like I did).

A, The first main way people express this is:

. 59 .
independent personal pronouns + e

PRADER I SICOPTS i e
. ' O ’. UJ.ILG 1™ u.uLG

See page 182 of the Student Book for some examples.

%9 Regional variations for this word include o, (& | and (i
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B. Sometimes people use the following expression:

. 60, .+ -
possessive pronouns + St
. B, - e - . ° -
6_1.343 Saltien g
&, < e - P -
T Ty it S g
e, B, ~ @ - &, = o -
Lf..l_!_il_*s_j {h-.’»l—;}
- G, -~ » - @, -~ o -
it Ao g T e Ty
SRR BV .‘J""":'J U‘“""‘L:‘J

See page 183 of the Student Book for some examples.

C.  Anunambiguous instrumental meaning of “by yourself,” that is, “no one helped you,”
is expressed by the following. However, at times this expression can mean “personally” or
“in person.”

possessive pronouns + s + o
610‘1"-"°a N P3N
o _5[_9_1’1 L J.._L;..\.s...a. l )
B, my P e s, W B, mee,
(= JUA} M ua_lJA’l L
ety :sa“\’l " AT T804 Jat
. + Ta J\ M * /l L)‘u . T . /l w
SN S R TR N R WA A
See page 184 of the Student Book for some examples.
2. The meaning of your own self, as in doing something to “yourself
The structure for this is:
possessive pronouns +- A

8 Some regions pronounce the s as a vowel: “ukdinu,” etc., instead of “wehdinu,” etc.

8! One can also say just c—auék w4, using the singular for “head” but with the plural possessive ending.
This applies to the whole plural colummn. The meaning is still *by ourselves, yourselves,” etc,
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62 . 8,7y “qro. . N v 0,
c_l_\ju_al gelatdny |

Lt e wR, "e 0
'j] .1 . l
~ S A

d, ~, ~ o ]

RS AR A P X A
s p—— )

Y RPN B, <40,
Q....m__\_..i_g\sA| (e
F ¥

- #, N
w G w.'.:51o=.l ‘o l
g - y

See page 184 of the Student Book for some examples.
3. Drills

Drill the various expressions by asking students appropriate questions using the
different expressions. Mix up the different ways mentioned above. Use questions (in
Tamazight) like;

Did you make that cake yourself?

Did you go by yourself to the concert/café/movies/etc?

Did the students do the project themselves or did someone help them?
Did you come alone, or is Bassou with you?

Can you do this job yourself or do you need me to help you?

Can your daughter ride her bike by herself?

V.  Workbook (optional)

The Workbook contains a poem that can be used any time. It doesn’t specifically go
with this lesson. For students who want to, they may like the challenge of memorizing the
poem and reciting it in class. This type of memorization can help the students improve their
fluency and ability to string phrases and sentences together.

V1. Homework

Have the students prepare two or three questions or topics of discussion for the next
class.

% One can also say just ciuAl , using the singular for “head” but with the plural possessive ending. This
applies to the whole plural column. The meaning is still “ourselves, yourselves,” etc.
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® Lesson#24 C

L Any new information?

II. Conversation

Have some time for conversation or discussion based on the questions and topics the
students have prepared. Help them with vocabulary when they are stuck in discussion.

HI. Kids’ language

This lesson concerns language used especially with children or very young kids. This
mainly concerns certain vocabulary words used when addressing young children. Examples
in English include “booboo” (for a small cut or wound) and “tummy” (for stomach).

These words in Tamazight can vary from region to region, so the students need to
verify the words with the people around them. If they don’t use the words, maybe they use
something else for that same vocabulary item.

Use the vocabulary lists in the Student Book, pages 185 to 189, to give examples to the
students. You don’t need to cover every word. What you don’t cover, the students can read
at home. The list is by no means exhaustive. Maybe you know of some other words as well.

1. Vocabulary words used at times in talking to young children

These are words that would be said to young children but which would be
inappropriate to use in other contexts. Sec pages 185 to 186 of the Student Book for a list of
these words. :

2. Normal words that are frequently used in the context of talking with children

These are normal adult words, but they are often used in conversations with children.
The list here could be very long, so the Student Book, page 187, gives just some ideas. Add
to the list your own words.

3. The use of diminutives

As we saw in the beginning of the Abrid course, one use of feminine nouns is to
express the diminutive, “something little.” Often when talking to children, adults will use
diminutive phrases, especially when referring to body parts. See page 187 of the Student
Boot.

4. Ways to say children’s names
There are certain affectionate ways to say people’s names. These ways may not be

universal and may be specific to just certain individuals or families, The idea here is for the
students to just be aware of this phenomenon. Sece page 188 of the Student Book.
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5. Euphemisms

This topic doesn’t concern kids’ language, but it’s included here because it involves
special words used only on cettain occasions. There are certain things that you shouldn’t say
or do® before you eat breakfast. Laoust™ writes “Certain objects must not be called by their

proper names, especially in the morning, because of bad omens ( Jal ) and cven at all times
when the words bring up the idea of ‘black.”” This cultural element of Berber life is
disappearing, and it may not be recognized by younger people or by urbanized Berbers.

Some examples of words that shouldn’t be said before breakfast are given on pages
188 and 189 of the Student Book. If the object must be mentioned, the euphemism or
substitute word is given.

If someone does say one of these words in the morning before breakfast, someone will
reprimand the person with a phrase like:

w - . 7. & - ¢,

We start the morning with God (not with W= J S f—la
that word).

Don’t start the morning with that word. P L C‘ e s

IV. Workbook (optional)

The Workbook contains a crossword puzzle that can be used at any time. It doesn’t go
specifically with this lesson.

 Among the things you shouldn’t do before breakfast is to sew clothes.
“ Cours de Berbére Marocain: Dialecte du Maroc Central, p. 17. On pages 17-18 he gives a list of words used

by Beni Mguild ( Jsme 5T,
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+ Lesson#25 U

I. Any new information?

II. Conversation

Have some time for conversation or discussion.

III. Similar Sounding Words with J

Because Tamazight verbs are based on a consonantal root system, there are often a
number of different words that sound similar although they have different meanings. This
isn’t a problem for a native speaker, but for a language learner it can be quite confusing.

Explain to the students that a good technique at times is to put all the similar sounding
words on one sheet and concentrate on pronunciation and using the words in sentences in
order to distinguish the meanings. The students can also use the sheet of words that give
them trouble with a language helper who can drill them on the different words.

This technique can apply to any group of words which gives them trouble. We will

apply the technique here just to similar words that are based on _).

Thus, the main purpose of this lesson is to teach a technique; the secondary purpose is
to learn vocabulary.,

Follow the presentation in the Student Book, pages 190 to 197, doing each group (A,
B, C, D, and E) by itself.

A.  Group A

For group A (page 190 of the Student Book) write each of the 4 pillats of the four
verbs on the board. The students should be able to give you the 4 pillars for verbs 1 to 3.
Verb 4 they might not know. Ask the students to compare the verbs. How are they the same;
how are they different? What do they mean?

The Student Book says to write down the full conjugation of each verb, but we will do
the conjugations orally. Don’t do every conjugation of every verb, just a few here and there,
especially the ones that might be confusing.

1. Do orally some of the conjugations of each verb. For example, for verb number 1 do
the positive past tense, and compare this with the positive past tense of verb number 4. For
verb number 2 do the negative past tense. For verb number 3 do the present continuous tense,

2. Come up with two short key sentences that will help the students remember the
meaning and/or the form of the words. Ask the students to come up with their own sentences.
If they are stuck, some examples are listed on page 191 of the Student Book. The point of
these sentences is that they are short, easy to remember, and show the important parts of the
conjugation (maybe certain items that are difficult to remember otherwise).
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B. GroupB

For group B (pages 191 and 192 of the Student Book) write each of the 4 pillars of the
four verbs on the board. The students should be able to give you the 4 pillars for verb 5, but
they may not know the rest of the verbs. Ask the students to compare the verbs. How are
they the same; how are they different? What do they mean?

1. Do orally some of the conjugations of each verb. For example, for verb number 5 do
the future tense, and compare this with the future tense of verb number 7. For verbs number
6 and 7 do the negative past tense. Also compare their positive past tense conjugations.

2. Come up with two short key sentences that will help the students remember the
meaning and/or the form of the words. Ask the students to come up with their own sentences.
If they are stuck, some examples are listed on page 192 of the Student Book. The point of
these sentences is that they are short, easy to remember, and show the impottant parts of the
conjugation (maybe certain items that are difficult to remember otherwise).

C. GroupC

For group C (page 193 of the Student Book) write each of the 4 pillars of the six verbs
on the board. The students should be able to give you the 4 pillars for verbs 9-12 and maybe
also 13, but they may not know verb 14. Ask the students to compare the verbs. How are
they the same; how are they different? What do they mean?

1. Do orally some of the conjugations of each verb. For example, for verb number 9 do
the future tense, and compare this with the future tense of verb number 11. For verbs number
11 and 13 do the positive past tense. Also compare present continuous conjugations of verbs
11,12, and 13.

2. Come up with two short key sentences that will help the students remember the
meaning and/or the form of the words. Ask the students to come up with their own sentences.
If they are stuck, some examples are listed on page 194 of the Student Book. The point of
these sentences is that they are short, easy to remember, and show the important parts of the
conjugation (maybe certain items that are difficult to remember otherwise).

D.  Group D—nouns

For group D (pages 194 and 195 of the Student Book) go over each of the nouns.
Write each noun (only the Tamazight) on the board.

1. Come up with a short key sentence that will help the students remember the meaning
and/or the form of the words. Ask the students to come up with their own sentences, If they
are stuck, some examples arc listed on pages 195 and 196 of the Student Book. The point of
these sentences is that they are short, easy to remember, and show the important parts of the

conjugation (maybe certain items that are difficult to remember otherwise).
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2. Have the students then close their notebooks (or whatever they took notes in) and
open their Workbooks to Review Exercise number 2 in lesson 25, page 165, the one which
deals with the nouns. They must match the nouns in Tamazight to their correct English
meanings. They probably won’t be able to do everything correctly, but this exercise will help
them learn some of the words.

E. Group E

For group E (page 196 of the Student Book) write each of the 4 pillars of the four
verbs on the board. The students may not be able to give you any of these 4 pillars, since
they may not have that much experience with the reciprocal form. Ask the students to
compare the verbs. How are they the same; how are they different? What do they mean?

1. Do orally some of the conjugations of each verb. For example, for the first two verbs
do the positive past tense. For the last two verbs, do the present continuous tense.

2. Come up with two short key sentences that will help the students remember the
meaning and/or the form of the words. Ask the students to come up with their own sentences.
If they are stuck, some examples are listed on page 197 of the Student Book. The point of
these sentences is that they are short, easy to remember, and show the important parts of the
conjugation (maybe certain items that are difficult to remember otherwise).

IV. Workbook (optional)

The Workbook contains an interesting short text about a crow and also a song or
refrain called a tamawayt. Both of these items can be used at any time and aren’t directly
linked to this lesson.

There are two sets of review exercises that deal with verb conjugations and nouns

derived from verbs that contain the letter _.

V. Homework

Using the Workbook, the students should write out the full conjugations of at least six
different verbs and practice them orally.
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A  Lesson #26 o

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

III. More detail in time expressions

This lesson is mainly vocabulary, although there are two main grammar points
included as well. Some of the material is review, but there are many new phrases included in
this lesson. This lesson will take at least two class sessions and maybe a third one. You
probably won’t be able to cover all the vocabulary. That’s okay. The students can learn
some of the words by reading the Student Book.

1. Yocabulary

For the vocabulary in groups 1 to 6 (pages 198 to 202 of the Student Book), don’t go
over every word. Just pick the words that you think may be new to the students. They should
know most of the words.

Spend more time on the vocabulary in groups 7 to 12 (pages 202 to 206 of the Student
Book). You can skip the words that the students already know. Be sure to use the words in
sentences, and have the students come up with their own sentences.

For each group you can drill the various vocabulary words by asking questions that
need a time-oriented answer from the vocabulary group.

Since the lesson will take two or three class sessions, between each class session, have
the students read and review the appropriate pages in the Student Book. That way, if they
have questions about some words that weren’t covered in class, they can ask you.

2.  How long has it been since ...?

This grammatical construction deals with sentences like “How long has it been gince I
saw you?,” “It’s been three years since I saw you,” and “I haven’t seen him in a long time.”

This is a major grammatical item and needs to be covered in depth. The five sections
you will cover are:

A.  Question and simple time phrases: the past tense
B.  Something currently going on

C. A whole sentence as a time phrase

D. Exclamation

E. Ago
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For parts A, B, and C there are two ways to form the phrase. In part A, the students need to
learn both ways. In parts B and C, the first way is the most important. The second way is
used only in the southern portions of the Central Moroccan Tamazight language group.

A.  Question and simple time phrases: the past tense

i. First way

Write the following structures on the board, and give examples. See page 207 of the
Student Book for some examples.

Question:
verb in the past + 14..’1 + or M
or Ula—di’a

Answer:

verb in the past + U +  time phrase

L + time phrase +  verb in the past

Often the verb is negative. Whereas in English it is said “It’s been a long time since
I’ve seen you,” the Tamazight (as well as Moroccan Arabic and French) says “It’s been a
long time since I haven’t seen you.”

To drill these sentences, ask the students various questions and have them give
answers. When a student gives an answer he or she should ask another student the same
question.

il.  Second way

Often when the verb is positive the word 65&4—,!-5 B (pronounced “zg*is”) is used.
This word functions just like “since” in English. This word also causes moveable items to go

in front of the verb. Some regions use Lﬁu 669.9 _) instead. )
Give examples (See pages 207 to 208 of the Student Book.) of the use of u»-e—ﬁ 3.

To drill these sentences, ask the students various questions and have them give answers.
When a student gives an answer he or she should ask another student the same question.

v . o 5, 4, 5.
6 Taif%n fists <353 on page 621, under "SG." Other variations include (wS—u | (wsSu and 23S '),
%o & _) or :ﬁ-:-w
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B. Something currently going on
i. The main way

What follows is the main way that the students should learn to express how long

something has been happening. Tt uses the word (=S ). Write the following two
structures on the board:

Question:

verb in the present continuous -+ STy 4 =Y +  or dald
with no tense indicator or Jaldi’a

Answer;

verb in the present continuous  + LS )+ ( Wi )+ time phrase
with no tense indicator (opttonal)

verbal phrase  + T verb in the present continuous
with the tense indicator

Note that the word (> ) must be followed by a verbal phrase. It is never
followed by a time, a date, a duration, a point in time, etc.

Give various examples. See the top of page 209 of the Student Book. To drill these
sentences, ask the students various questions and have them give answers. When a student
gives an answer he or she should ask another student the same question.

ii.  Another way

Some areas, especially in the southern portion of the Central Moroccan Tamazight
language group, don;t use the word (s ). They use essentially the above method but

drop the word uHS. J .

Don’t spend too long on this, unless you know that the students will be spending time
in the southern part of the Central Moroccan Tamazight language group. Give a few
examples. See page 209 of the Student Book.

C. A whole sentence as a time phrase
Illustrate by examples (See pages 209 to 210 of the Student Book.) when a whole

sentence is used as a time phrase. The first way here is the most important. The second way
is used only in the southern part of the Central Moroccan Tamazight language group.
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i.  First way: with QesS

. wo- [P . ® w, e - ®
R LT B o e L R

T haven’t seen him since I came.
. R L""
ii. Second way: with <1

oLl 1 e = Y

I haven’t seen him since I came.

D. Exclamation
The exclamation is just like the question in the first way of part 2A, except that there

is exclamation intonation instead of question intonation. Give some examples. See page 210
of the Student Book.

E. Ago

The phrase “ago,” as in “T saw him fifteen days ago,” is expressed by:
Wi+ time phrase

Write the structure on the board and give some examples. See pages 210 to 211 of the
Student Book.

w ¥ wa
3.  Demonstrative suffixes — and g—‘ , meaning “that”
This is also a major grammatical area that needs to be covered.

A.  Have the students turn to page 211 in their Student Books. Have them read the

paragraphs there. Then have them close their books. Give examples of this use of 5 See
page 212 of the Student Book for some examples.

Also point out the common time phrases in which this suffix is used. See page 212 of
the Student Book for these phrases. Use them in sentences, and have the students come up
with their own sentences, Some examples are on the top of page 213 of the Student Book.

B. Other phrases meaning “in the past” or “in the olden days”

Using the phrases and examples on page 213 of the Student Book, teach the students
various words to express “in the past” or “in the olden days.”
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IV. Workbook (optional)

The Workbook contains part of an interview with an Ot (poet-singer) of the

Middle Atlas area. This is suitable to do any time after lesson 26. There are also five sets of
exercises dealing with time phrases and the grammar covered in this lesson.

V. Homework

Students should read carefully the material on pages 198 to 213 of the Student Book,
especially noting new words and phrases.
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© Lesson#27 X

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

1. More detail in quantity expressions

This lesson is mainly vocabulary, although there are a few small grammar points
included as well. Some of the material is review, but there are many new phrases included in
this lesson. This lesson will take at least two class sessions and maybe a third one. You -
probably won’t be able to cover all the vocabulary. That’s okay. The students can learn
some of the words by reading the Student Book.

1.  Vocabulary

Much of the vocabulary in sections A through O (pages 214 to 227 of the Student
Book), is new, although some is review. You can skip the words that the students already
know. For example, you can skip parts B, C, D, K, L, and M. Have the students read those at
home and see if they have any questions.

Spend more time on the vocabulary in sections A, and E to J, and N to O. Be sure to
use the words in sentences, and have the students come up with their own sentences.

For each group you can drill the various vocabulary words by asking questions that
need a quantity-oriented answer from the vocabulary group. In sections H and 1 (dealing with
fractions and math operations), ask some math problems in Tamazight and have the students
give full sentence answers in Tamazight.

Since the lesson will take two or three class sessions, between each class session, have
the students read and review the appropriate pages in the Student Book. That way, if they
have questions about some words that weren’t covered in class, they can ask you.

" a :. O.w;
E. S0 much/so many: (gt } (wa)

This section contains some grammar that needs to be covered. Have the students turn
to pages 217 and 218 in the Student Book. Have them read the explanation on those pages.
Afterwards, you can give a similar explanation in Tamazight.

The important point that you must convey is about the direction particles:

i In certain words (and only in certain words) the word with the 2 of nearness is
the same as the word without it. For example, the word for “here” is la , the word for

“this” (a noun) is L , and the demonstrative adjective (as in “this man”) is }. Some regions
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will add the 2 of nearness to these words, but it isn’t necessary. It is just a regional
variation. Thus, some regions say 92 “here,” 2 “this,” and %7 “this man.” This
is the same here also with the words L;“\—-\:\-AI and STV

1i. There is a very small group of words®’ where the farness particle is not ) but
rather (. One of those words is (patindiod | , which we will be learning here,

Once you’ve made these points, give examples using the words Lr'i—*l'l—ﬂ and

wo om0,

(a3} See page 219 of the Student Book for some examples.

2.  Expression: They grew up in the same house.

This is a small but useful grammar point. Write the structure on the board, and write
an example. (See page 227 of the Student Book.} Be sure here to include the English
meaning “the same ,” because this will be very hard for the students to understand
without the English. It’s hard for English speakers to imagine that the phrase “the same

" uses the number “one.”

This expression uses the number “one™;

noun + Sig or (s

- gdi

Asagtda o gy lalal
They (m.) want to buy the same car.

o

3.  Other expressions with numbers

Cover the useful expressions with numbers given on the top of page 228 of the
Student Book. Add your own expressions if you can think of others.

4. Numbers with

This is an important grammar point that often baffles English speakers. They can’t
figure out why, when speaking about numbers, Tamazight spcakers seem to throw in an “s”
sound. English speakers even think the sentence makes sense without the “s,” but that’s not
true.

®7 They are the words for “so much/so many,” “like this/like that” (covered in lesson 30), and “here/there.” Tn
the words for “here/there” both the particles ) and o+ are used. See Taifi, page 51, under “D,” for an
explanation,
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They need to learn the grammar that the preposition (* (lit: with) is used often

with numbers. We’ve seen this before in the expressions 42— j—add \ Ay yuugy
“fourth,” for example. Literally these phrases are made up of three words:

Al ) o+ o o+ S\,
four with these (m/f)

Write this small chart on the board, including the English.

Although to English ears the use of this preposition with numbers is hard to
understand, it is quite common. Practice the sentences on pages 228 and 229 in the Student
Book so that the students get used to using this construction. To drill the grammar, you ask

students questions which require an answer using numbers plus (. For example:

Qiio)“l_:ﬁ il ‘aw [U.uii = (W + Eﬁii] u.uii s
How many of you (m.pl.) are in the houge?
[lit: With how many are you (m.pl.) in the house?]

B ,_m_c, il O i
There are ten of us.

Nous sommes dix.
[lit: We are with ten.]

5. Soussi or Tashelhayt numbers

Although Middle Atlas or Central Moroccan Tamazight uses Arabic numbers above
the number three, one of the goals of IRCAM (The Royal Institute for Amazigh Culture) is
the standardization of Tamazight. Although that is a formidable goal and it remains to be
seen if it is even possible to achieve in everyday speech, one of the implications of this is to
introduce the Soussi or Tashelhayt numbering system into all Berber areas.

Tell the students that for those who are interested in knowing the basics of that
numbering system, they can see Appendix A in the Student Book, pages 289 to 293, for an
introduction to those numbers.

If the class is ambitious and wants to take the time to have you cover the material in
class, you can do that. At the very minimum it might be good for you to read the numbers 1
to 10 out loud so that the students can hear and practice the correct pronunciation. Notice that
there are some regional variations about whether or not a shedda is said for the numbers 4, 7,
8,and 9.

IV. Workbook (optional)

The Workbook contains a text dealing with Berber customary law, various laws that
prevailed in Berber areas before the Sultan or French imposed their laws. This text contains
numerous quantity expressions and is appropriate for use after lesson 27.

There are also three sets of review exercises dealing with quantity phrases.
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V. Homework

Students should read carefully the material on pages 214 to 229 of the Student Book,
especially noting new words and phrases.

For next class, have the students read in the Student Book page 230 to the top of page
231. This is in preparation for the next lesson on the future.
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A Lesson #28 &

I. Any new information?

I1. Conversation

Have some time for conversation or discussion.

III. Other ways to express the future

This is a very important lesson which will add to the students’ understanding of
certain verb forms. This lesson will take away confusion that the students may have,
especially regarding the use of the continuous form. In certain conditions, the continuous
form used without the tense indicator has a clear future meaning,

The lesson will take at least two class sessions to cover. Be sure to spend a lot of time
on this grammar, even if it means cutting down on conversation time.

Also be sure that the students have read page 230 to the top of page 231 in the Student
Book. They should have done this for homework, but if they didn’t, have them do so now in
class.

In this lesson you will cover two other ways that people use to express the future
tense. Not everyone uses these ways, but they are common enough that the students need to
learn to recognize and use them. Each different way has its own future participle as well.
Thus, this lesson will complete the grammar of the participle.

The different ways to express the future can be divided into two subcategories:

1. Different tense indicators besides < | ,and

2, The use of the continuous form without a tense indicator.

Begin with the first category and how it forms the future participle:
£
1.  Different tense indicators besides = |

A. Explain the following to the students: 37T is the future particle or tense indicator that
is normally used. However, when the verb is preceded by (or is “dependent on,” in Laoust’s

language) a question word (other than yes/no questions), a relative pronoun ( W or L._S\ )
or a conjunction (like Z;l 3 ), other tense indicators such as | )’i , Y s [ , e , and

| )& are used instead. Which tense indicator is used depends on the tribe or region. There
may be other tense indicators besides these used in regions not covered by Laoust.
In other words, for a future after a question word or a relative pronoun or some

conjunctions, the tense indicator 3T cannot be used.
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Over and over again we have seen that Tamazight gives special grammatical status to
question words, relative pronouns, and some conjunctions: they cause pronouns, etc. to
move, they affect what future tense indicator 1s used, and they even affect the present
continuous tense indicator (which we shall see in lesson 29).

Note that, like < |, the other tense indicators also cause moveable items to move to a

place in front of the verb. Just like 37, the moveable items go between the tense indicator

and the verb.®® Use the examples on pages 231 and 232 of the Student Book. Go over each
one, since this is very important for the students to understand. Note the positions of
pronouns and direction particles in the examples.

Drills

To drill this construction, you say an affirmative future statement in Tamazight. The
students must then use that statement as the basis for an appropriate future question. By so
doing, they will be forced to use the grammar they just learned. You can use statements (in
Tamazight) like the following. Encourage the students to come up with a varicty of questions
related to the statement.

I will go to Oujda tomorrow. When will you go to Oujda?
Where will you go tomorrow?
How will you go to Oujda?
Why will you go to Oujda?
What will you bring with you?
Who will you go with?, etc.

Next week I have to take a test at the university.

My parents will come to visit next week.

Brazil will play Morocco in the World Cup.

That new movie will come to Fes soon,

(If the students use the question “Who will go with you?,” point out that the question word is
the subject of the verb and that would require the participle. We will do the participle below.)

Don’t drill the use of relative pronouns with the future until after you do the section on
the future participle, since whenever the relative pronoun is the subject of the following verb,
the verb must take the participle form. Note that in the examples for part A, the relative
pronoun is never the subject of the verb,

B.  Future Participle

Tell the students that participles can also have future meanings. Since participles are
used whenever the verb has as its subject a question word or relative pronouns, future

participles will not use 3 but rather the above mentioned other tense indicators. Give the
following presentation of the future participle.

% Some regions put the moveable items in a different place. In these regions, the moveable items go before the
tense indicator, that is, they go between the question word/relative pronoun and the tense indicator.
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i. How to form the future participle:

The future participle has a singular and plural form (although some regions use only
the singular form and never the plural form), but these forms do not vary with gender.

a. The singular future participle is formed as follows:

The third masculine singular future verb form plus “n” or “en.” 3T s
replaced by the other future particles mentioned previously. The examples

below will use & . Notice that unlike the past participle, the future participle

is based on the simple imperative with regular conjugation prefixes and
suffixes (that is, the two-verbs-together or future format).

Write the following chart on the board. First, write the headings. Then ask the
students what the “normal” future form of the verb ))i.& is. Write that in the first column:

J_):é | 37 . Then based on the rule given in the second column, have the students tell you
what the future participle form would be: s ! & | Write that down. Have the

students note the difference between this future participle and the past participle ()l - l.

Then proceed in the same fashion with the other verbs (Verbs that don’t have a stem change
between the simple imperative and the past tense will have the same past and future participle

form, the only difference being the presence of the & ) until the chart looks like this:

Singular participle form The verb
“en” or “n” + 3" masc. sing. in the future
(Notice it is not: CJU-:—T-’l ) L'JJ_)-:%’l = It will happen. s =) 3
L'th-é"l le It will be good. L‘-J-é"l 2
(Notice it is not: U—U—“l ) uﬁiﬂl e It will die. ‘-"—\-:-ﬁl 3
(Notice itis not: j—‘H J U_S-:‘L‘.. [ It will take, j;dh, 3
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Follow the same procedure to build the plural future participle chart as follows. Note
that not everyone uses the plural form. What is really important to learn is the singular form.

b. The plural future participle is formed as follows:
The third masculine plural future verb form plus “in”

Plural participle form The verb

[13Pve ]

in” + 3™ masc. pl. in the future

(Notice it is not: Ol D i g & They will happen. Os—= Y]
Oilge & They will be good. (s 3]

a D w . s Oy @ " . . . e 11 i3
(Notice it is not: (=2 3—a ) Giia e They will die. (——a 3]
(Notice it is not: (== 3—’*&} ) O 3—""1 e They will take. SN IRy

ii. Examples:

Then give examples, referring to pages 233 and 234 of the Student Book. Give
examples in three categories: with question words, with the relative pronoun L , and with

¢ e

the relative pronoun (5 }. Be sure to go over a lot of examples so that the students really

grasp the grammar. You should spend a lot of time on the examples, since this is also a
needed review for the participle in general. The students must get used to recognizing the
conditions for when the participle is used and how the moveable items change places.

Drills

To drill the use of relative pronouns with the future, write the beginning of a sentence

on the board that uses the relative pronouns = and Lﬁ’gl . Then write a list of five or six
verbs on the board. The students must then complete the sentence using one of the verbs in

the future tense. For example, the board could look like this:
(2) 33 LD s o W EDS
S J '
& RRNT R T s
G
Oste
()l

Feel free to use other sentences and other verbs as well.
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In drilling these sentences, sometimes the participle will be used and sometimes it
won’t be used, depending on whether the relative pronoun is the subject of the verb or not.
Be sure the students use both possibilities. Also, be sure the students sometimes use direction
particles and direct and indirect object pronouns. Help them if they need it. Give them some
suggestions that make them use the pronouns.

All the above grammar and drilling should be covered in one class session. In another
class session, continue with the second part of this lesson, an additional way to form the
future. This way is just as important and significant as the above way. Be sure to spend a lot
of time on the grammar and examples, even if it means having less conversation time,

2. The use of the continuous form without a tense indicator

A.  Explain to the students that some regions have other ways to form the future when the

. - - & .
future verb comes after a question word or a relative pronoun. Note, again, that 2} is

normally used, except in certain grammatical conditions.

For example, Ayt Ndhir (and, it seems, Ayt ‘Ayyvash) use the continuous form without
any tense indicator at all to form the future when the verb follows a question word (other
than yes/no questions), a relative pronoun, and a negative. Ayt Seghroushen does this just
after a negative, but they use the method in part 1 after question words and relative pronouns.

Write the following structure on the board:

Future
present continuous form without the tense indicator + question word
relative pronouns
negative

Then give examples from the Student Book, pages 235 and 236, using three

categories: after question words, after relative pronouns (both = and legl ), and after a
negative.

Drills

To drill this construction use the exact same type of drill as in part 1A of this lesson.
You say an affirmative statement and have the students use that for the basis of an appropriate
question. In addition, have the students change the affirmative future statement into a
negative.

Don’t drill the use of relative pronouns with the future until after you do the section on
the future participle, since whenever the relative pronoun is the subject of the following verb,
the verb must take the participle form. Note that in the above examples for part A, the
relative pronoun is never the subject of the verb.
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B.  Future Participle

Tell the students that for the dialects which form the future after question words,
relative pronouns, and negatives by using the continuous form without the tense indicator, the
future participle in these same situations is simply the following. Write the structures and the
charts on the board:

the third masculine singular continuous form without the tense indicator

[ -1

plus “n” or “en”

(who) will tell/say u_g_t_Hw" | he is telling/he tells L e ,“ 4
w2 “w w‘-_ o -
(who) will do Ul—s"‘,,! he is doing/he does LS A

There is also a plural form, but not everybody uses it. The structure is:

the third masculine plural continuous form without the tense indicator
plus “in”

they (who) will tell/say u—\—*—..‘—'—'l"\ they are telling/they tell ~ (pbop— < 53
they (who) willdo (87 they are doing/they do OS5

These are the exact same forms as the present participle (See lesson 11, pages 76-79
of the Student Book.), except that after question words, relative pronouns, and negatives this
form (in certain dialects) can have a future meaning. Sometimes it’s the context that shows
what the meaning is. Give the following example:

foeba) o W [oS) + ] oK L

Who will hit the disobedient boy?
But also: Who is hitting the disobedient boy?

Contrast this with the following sentence that uses the tense indicator (the habitual
participle):

?Q_’c;\.h;:il os Wi oSSy Gl
Who hits (regularly, repeatedly) the disobedient boy?*

Give other examples, referring to page 237 of the Student Book.

% Note that in everyday speech many people do not distinguish between the present and habitual participle.
Thus, the present participle (the one without the tense indicator) can mean a currently happening action or a
regular, habitual action. Context clues are what determine the meaning. Usually, however, the habitual
participle (the one with the tense indicator) refers just to regular, habitual action,
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Drills

To drill this construction use the exact same type of drill as in part 1B, ii, of this
lesson. Write the beginning of a sentence on the board that uses the relative pronouns [

and L;'i . Then write a list of five or six verbs on the board. The students must then

complete the sentence using one of the verbs in the future tense.

In drilling these sentences, sometimes the participle will be used and sometimes it
won’t be used, depending on whether the relative pronoun is the subject of the verb or not.
Be sure the students use both possibilities. Also, be sure the students sometimes use direction
particles and direct and indirect object pronouns. Help them if they need it. Give them some
suggestions that make them use the pronouns.

3. Use of the auxiliary verb (_;—‘il

This is for reference only unless the students will be going to the southern portion of
the Central Moroccan language group.
Some areas, especially in the southern portions of the Central Moroccan Tamazight

language group, do not use tense indicators like & or even the continuous form to make the
future after question words, relative pronouns, and negatives. Instead, they use the auxiliary

verb (o~ | conjugated in its past tense form plus 3T For examples of this usage, sce the
grammar note on page 201 of the Abrid 4 Workbook.

IV. Workbook (optional)

The Workbook contains some listen-and-repeat exercises dealing with the future
expressed in the present continuous form without the tense indicator. A tape accompanies

this material. There is also a dialogue using the future form with the tense indicator &
Then there is a song or refrain called a tamawayt which uses the future expressed with the
continuous form of the verb. Finally, there is a traditional Berber riddle which uses the future
expressed with the continuous form of the verb. These are all appropriate to be used after
lesson 28.

In addition, there are two sets of exercises to review both types of the future that we
covered in this lesson.

Y. Homework

Students should read carefully the material on pages 230 to 237 of the Student Book,
being sure that they have grasped the grammar for this lesson.

Assign the two sets of exercises in the Workbook to drill the grammar.

Important: Have the students read pages 238 and 239 in the Student Book to prepare
for the next lesson.
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K Lesson#29 K

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

HI. Go over the homework

Go over the homework exercises that you assigned concerning the formation of the
future tense.

IV. A more advanced look at verb tenses

This is a very important grammar lesson which will cover the remaining verb tenses
that the students have not yet done, The grammar will take at least two or three class sessions
to cover. Be sure not to skip any of it.

Ask if the students have read pages 238 and 239 of the Student Book. If they haven’t,
have them read it now in class. Be sure that you yourself understand what is said on those

pages.
“Time” versus “Aspect” view of verbs

You don’t need to explain everything on page 238 of the Stident Book. Explain only
that Tamazight isn’t as concerned with past, present, future [a “temporal” view of verbs] as it
is with the difference between completed or one-time actions and unfinished, on-going,
repeated actions [an “aspectual” view of verbs].

Iustrate this by giving the following simple example, Write these on the board:

RAERE T D p T I Ry B
RLTGE S PV ST é_’l\,_u’ kY Y

Then explain the difference between them.

Both technically mean “I want to speak Tamazight,” but the first one means to speak
just one time or to make just one utterance in Tamazight (like “I want to say something in
Tamazight” or “I want to speak (now) in Tamazight.”}, while the second one means to speak
continually and repeatedly. If you are speaking about your goal in language learning, you
would want to use the second and not the first way. The first way is based on the simple
imperative {expressing completion of an action/attainment of a state/one-time action), and the
second is based on the continuous imperative (expressing unfinished, on-going, repeated
action).
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A.

The rest of the lesson will involve looking at:

Tense indicators for continuous forms
A. Different tense indicators

-

B.  Distinguishing between 2 and =
Other tenses

Auxiliary verbs
A, g—‘ | in its past form

g;—‘ l plus a stative or qualitative verb in the past tense form

B. (.r! | in its two-verbs-together format
Future perfect tense

c. & inits past ferm
Relatively distant past
Past perfect tense
Negation

A.  Of the future
B.  Of the two-verbs-together form and the sentence connection form

Begin with the different tense indicators, especially the difference between 2 and - .
Tense indicators for continuous forms
Different tense indicators

Tell the students that in this course we’ve used mainly the tense indicator 3 for the

present continuous tense, although we’ve seen, especially in the Workbooks, the use of the

tense indicator o . We’'ve treated these two as interchangeable. We’ve also seen _)’T or dl

. . v . '
used for sentence connection with the present continuous tense. Many regions also use ) | or

JT for the past continuous tense.

With these rules in mind you will be able to communicate quite well. However, the

tense indicators that different regions use are more numerous than the ones mentioned above.
It would be too confusing to go into all of them here, but you need to be aware that different
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regions may use different tense indicators, includin e , LA, , - , and J1. Athome the
g y £

students can read Appendix B at the end of the Student Book (pages 294 to 300) for an in-
depth presentation of the tense indicators. The appendix contains an English translation of a
chapter from E. Laoust’s Cours de Berbére Marocain: Dialecte du Maroc Central.

-

B. Distinguishing between 2 and =

A further complicating point is that the different regions or tribes don’t always use the
continuous tense indicators in the same way or in the same grammatical conditions.
Give the example of how the Ayt Ndhir and Ayt ‘Ayvash distinguish between the

- - 4
continuous tense indicators < and —. {Although some say - , with a shedda, we will use
the simplest form, the one without the shedda, since it, too, is used,) Be careful, however, to
not automatically assume other regions or tribes do the exact same thing.

The Ayt Ndhir and the Ayt ‘Ayyash do not treat the continuous tense indicators
and < as exactly interchangeable. The meaning is the same, but the grammatical
contexts in which they are used are different.

3 is the indicator used in normal conditions. However, in certain grammatical

-

contexts, the a4 changes to a <. These grammatical contexts are the following. Write
them on the board:

1. The use of question words
1i. The use of the negative U3 (and related negatives that contain it)

iii.  Arelative clause (that is, a clause with 5 or Z'._ST )

Use the examples on pages 240 and 241 of the Student Book to show the difference

between 2 and —. Show examples according to the three categories mentioned above.
For further illustrations of the differences between the tense indicators see Text 5 and
Questions on Text 5 in the Supplementary Material of lesson 19 in the Abrid 3 Workbook,

pages 131 to 133. There are numerous illustrations of the different uses of 3 and J after
questions and negatives.

Drills

-

To drill the difference between & and - , you say an affirmative, present continuous
statement. First, the students should change the sentence into some form of a question, as

illustrated in example a} on page 240 of the Student Book. Or you can ask a question (as

illustrated in example b) ), and the students need to give an answer using the present
continuous form. Second, the students can make the affirmative statement negative.
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2. Other tenses

There are some other tenses in English that we haven’t yet covered. There is the past
perfect (“I had done something.”), the present perfect (“He has seen the movie.”), and the
future perfect (“By this time tomorrow I will have finished the book.”™).

The past perfect doesn’t always have a specific form in Tamazight. 1t is usually
expressed simply with the “past tense form,” and the context shows that it is a past action
before another past action. This is often true even in English sentences. For example, “After
he had finished, he showed me his work™ can also be “After he finished he showed me his
work.” There is a form in Tamazight, however, to sometimes express the past perfect. This

will be covered below under the auxiliary verb ty

The English present perfect (“He has seen the movie.”) is also simply given with the
past form in Tamazight.

The future perfect (“I will have done something.”) will be covered below under the
auxiliary verb (s ).

For a more detailed (but also complicated) look at how our tenses are expressed in
Tamazight and how Tamazight uses its tenses, the students can read at home Appendix C of
the Student Book, pages 301 to 308. The appendix consists of an English translation of a
chapter from E. Laoust’s Cours de Berbére Marocain: Dialecte du Maroc Central,

3.  Auxiliary verbs

We’ve seen all of these already. However, some of the auxiliary verbs have some
meanings that we haven’t yet seen. Write the heading below on the board.

A. L“s-‘ | in its past form

We saw in lesson 9 (pages 60-61 of the Student Book) that one way the past
continuous tense is formed is by using El in its past conjugated form and adding it to the
verb in its present continuous tense.

However, 9—31 also plays another auxiliary role. Have the students turn to the

bottom of page 241 of the Student Book. Have them read under part 3A and then point i. on
page 242. If you want, afterwards you can explain this to the students in Tamazight.

ii. Write the structure on the board:

the verb in its past tense form + the auxiliary verb ‘_r\ ]

(Penchoen’" says that the verb in its past conjugated form™

must be a qualitative or
stative verb.)

™ The Ayt Seghroushen dialect, however, doesn’t do this. Tt simply adds '3 in front of the stative verb. This

U stays the same no matter what the subject.
! Page 43 of his Tamazight of the Ayt Ndhir, 1973.
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Have the students quickly give an oral conjugation of the the verb L,s‘" | inits past

form, Then using the material on pages 242 and 243 of the Student Book, give examples,
both in the present and past meanings.

Each of these sentences is different from the same sentences without the verb gH 1 in

that the description is emphasized or strengthened. Yet often this strengthening is difficult to
translate into English.

B. g—‘ } in its two-verbs-together format

Now erase the whole board and write the above heading on the board. Then write
“future perfect tense.” Write the following structure on the board as well.

£

verb conjugated in its past form + g’_,—l | inits two-verbs- + 3]
together format

o

This is simply the future form of (= |

Using the material on page 243 of the Student Book, give examples of the future
perfect tense.

Drills

Write the beginnings of two or three sentences on the board. These should follow the
model below, beginning with a “when” clause. On the other side of the board, write five or
six verbs. The students should complete each sentence using one of the verbs on the left in
the future perfect tense.

5 LS s (6 3
o

33

Ay

Yy

All the above grammar and drilling should be covered in one class session. In another
class session, continue with the second part of this lesson, the auxiliary verb @l
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c. & inits past form

Write the above heading on the board. We saw in lesson 4 (pages 33-37 of the
Student Book) that the expression “used to do something” is formed by using & in its past

conjugated form and adding it to the verb in its present continuous tense. But  inits past
conjugated form at times plays other roles. Have the students give a quick oral conjugation

of & inits past form.
i. el points out the (relatively) distant past

Write the above heading on the board, and explain that sometimes when & s used
the meaning is not specifically “used to,” but rather a way to show that the action is far in the
past. In this case the structure is as follows, Write it on the board.

the verb in the “past” form  +  the auxiliary verb & conjugated
in the past tense form

The translation into English is not always easy. The point is that the action occurred in the
distant past. Because the “past” form of the main verb is used, it represents a one-time,
limited or completed action (not something that was on-going or repeated). At times the
structure can be translated with the past perfect “had done something.” Other times, the
translation is more like “I did this once” or “T"ve done that before.” Sometimes it is simply
the notion of the something happening in the distant past.

Using the material on page 244 of the Student Book, give the examples there and add
some of your own if your want.

ii. Past perfect tense: “T had done something”

Now write the above heading on the board. Explain that at times the auxiliary & s
used with the past tense form of a verb to denote the past perfect tense or the plus-que-parfait
French verb tense.

But overall this tense isn’t used as much in Tamazight as it is in English. In English
this tense is the “past of the past,” used when one past action precedes another. In Tamazight,
normally, when two past actions are put together, and one precedes the other, both actions are
simply given in the past form. However, if the time difference is relatively great between the
two actions, the past perfect verb form will be used for the first action.

Give some examples using the material on page 245 of the Student Book.

Drills

Using exercise 4 of the Review Exercises for lesson 29, pages 213-214, in the
Workbook, have the students conjugate orally some verbs in the past perfect. The students
can do the writing at home.
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4.  Negation

For this section on negation, see the Workbook, lesson 29, pages 215 to 219, grammar
notes 5 and 6.

A.  Of the future

Tell the students that as we have already seen, negation is somewhat complicated in
Tamazight. This applies as well to negating the future,
Write on the board three types of affirmative future statements:

He is going to eat. NESELY Gy :\’l i
He will eat. AT
...that he will eat STy e WS i

The first way is a common future type of statement that is used in all regions. The

negative is easy and is the same everywhere. The )3 goes with the verb “to go,” and there
is no change or effect on the verb “to eat.” Write it on the board:

W Ou -5 " G g ‘

Gt g3y g RNy

Part ii is where the problem comes. You cannot say Mﬁ J35. Thus, another
form must be used. Early on in 4brid 2 we learned one way that people in some regions use

to negate this type of future. They use an auxiliary verb (&2 | in its past, negative,
conjugated form. Write this on the board:

» On -

SRt R Y Y AT

However, not all regions do this or recognize this™.
The main way that the future is negated is by using the continuous form of the verb and
negating it. Tell the students that this is the way they should learn. Write it on the board:

b S T b tw & e
\.u_)...al By .U.u_i_.;..‘. | i

P

Practice this with a few other verbs and a few other conjugations (she, you, they, etc.).
You give an affirmative future, and have the students give the negative. Then have a student
give an affirmative future, and have another student give the negative.

The same principle applies to part iii. The tense indicator disappears, and the
continuous form of the verb is négated. Write this on the board:

™ The regions that use this form are mainly in the southern portion of the Central Moroccan Tamazi ght language
group.

174



LaE) Ly W Sy e W

-3

A

i1

Students should know, however, that some regions will keep the le (but never the

0y ) and say (still using the continuous form):

Lty e 5, W sty e W
LaZid) ey W which sounds like

Jif

In any case, it is the continuous form that is negated.

Have the students turn to page 215 of the Workbook, grammar note 5, and take a few
minutes to look at the explanation there.

B.  Of the two-verbs-together form and the sentence connection form

Now let’s move on to the negation of the two-verbs-together form and the sentence
connection form. These are the verb forms made from the simple imperative plus the regular
conjugation prefixes and suffixes. (Some grammars call this the “aorist” tense.) We’ve seen

this form, for example, used in the future tense (after 27 and & ), used in sentences like

“He wants to eat,” and used in the sentence connection form “He drank and ate.”
Write the following phrases on the boartd:

He will eat. 24

What will he eat? ?Uﬁ’l e Ll

He wants to eat. VALY b,l

in order to eat, in order that he eat uﬁL‘—‘ng Las, .,
He drank and ate. uﬁ—jl \_9:*44}1

He drank and ate. U:‘.‘—‘%’i W \}:M’l

When he eats... U‘:'Jl @Y

Can we negate this form? No! The verb form made from the simple imperative plus

regular conjugation prefixes and suffixes cannot be negated.” We can’t say S 1 s,

Thus, whenever this form is in the affirmative and we want to negate it, we must use a different
form of the verb for the negation. Write each of the categories below as you explain.

7 Certain regions in the southern portion of the Central Moroccan Tamazight language group do negate this
form at times. We will not use this way in the Abrid course, but it does exist and is indicated in the footnotes in
the Workbook.
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i. Future

We saw this above. We must negate the continuous form. Write the following;

A P A
fLans) Hy W ) e L

1i. The future perfect

Since the future perfect uses the future of the verb gJ |, when that form is negated, the

continuous form without the tense indicator of H | must be used. Write the following:

[FCT R TLTRY ECYRTEY
(.m’l g_r‘-.-.‘—..‘a’i J3 :mnot)

lii.  Negation of the result clause of a real conditional sentence

The result clause of a real conditional sentence can have the future form with —"’1 }

Thus, negating the result clause is negating the future, and the continuous form must be used.
Write the following example:

P

Uﬁl J’T ‘L__r’:"‘j.}} d_\wjl (e
If the food is good, he will eat.
M’l Js “é—:‘.ﬁj_j d_.‘l_}’l S ufu;ﬁ
If the food isn’t good, he won’t eat.

1Iv.  Negation of the result clause of a present unreal conditional sentence

The result clause of a present unreal conditional sentence has the future form with 2

{(which in English we translate as “would” instead of “will”). Thus, negating the result clause is
negating the future, Write the following example;

PR & N %w [
ST e S dast e
If the food were good, he would eat.
S e h 0w L]
LA s e dunl s M)

If the food weren’t good, he wouldn’t eat.
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“E

Y. LR QRPN (or any of its regional synonyms)

Negating this construction (“in order not to eat” or “in order that he not eat”) is just like
negating the future. We must use the continuous form. Write the following example:

MJ BY LA:.; uﬁ.:..l..g..‘.’i LA:A
(s Y I3 PUENIE not )
( s I o3 21 YWial. inot)

-5

vii 3T 1) and &7 13

- -

In these sentences the first verb is negated, not the verb after 7. Write the following
example:

ST o) s iy 1)
iy g3 s S| 13y

vil. Sentence connection form

To negate the sentence connection form, we simply revert to the normal past tense
form (which will mean certain verbs will have a vowel change). Write the following
example:

‘r;;l_u s ) Jiu’l uf“—\\ | ‘,_1»‘1
_Wu_a“"J s W ‘}iu:’l S LAY E Py

e

viii. The form used after ;9] a

The form used after LS‘ 37 is the simple imperative plus regular conjugation

prefixes and suffixes, To negate this form, like in part vii, we simply revert to the normal
past tense form (which will mean certain verbs will have a vowel change). Write the
following example:

o5 @Y L) ha

™ This sentence here is said by certain areas in the southern portion of the Central Moroccan Tamazight
language group, but we will not use it in the 4brid course. For those regions, the negation is simple: just add

s after A ; everything else stays the same.
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Have the students turn to pages 216 to 219 of the Workbook, grammar note 6, and take
a few minutes to look at the explanation there.

V.  Workbook (optional)

The Workbook contains a text with an accompanying tape to be used any time after
lesson 29. '

In addition, there are six sets of exercises to review various verb tenses. Two of these
exercises are an overall review of all the verb tenses of Tamazight. 1f the students are able to
do these, it shows that they have grasped the grammar concepts of the Tamazight verb. The
challenge, of course, is to have that translate into speaking fluency.

V1. Homework

Students should review carefully the material on pages 238 to 245 of the Student
Book, being sure that they have grasped the grammar for this lesson.

Assign some of the exercises in the Workbook to drill the grammar. Exercises 7 and 8
are worth doing together in class.
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® Lesson#30 A

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

III. Go over the homework

Go over the homework exercises that you assigned concerning a variety of verb
tenses. Since exercises 7 and 8 are so important, if you didn’t already go over them in class,
do so now.

IV. Like this, like that

As we’ve seen in the past, the word g ) means “like,” as in making a comparison.

Howevet, there are a number of different words related to e’T . This lessons deals with those
words.

1. g-ﬁ'—"i and its forms”

Remind the students of two items that they learned in lesson 27, since these items

apply to L;—*:-\—ﬂ\ and its forms:

* In certain words (and only in certain words) the word with the 2 of nearness is
the same as the word without it. For example, the word for “here” is la , the word for

“this” (a noun) is Wi , and the demonstrative adjective (as in “this man”) is }. Some regions
will add the 2 of nearness to these words, but it isn’t necessary. It is just a regional
variation. Thus, some regions say ala “here,” JL’..T “this,” and A )LJ._)I “this man,” This
is the same with the words we did in lesson 27: Lr",_"j,;’j and 23537 Ttis also the

. . . »e oo
same with the words in this lesson: (s~} and el

™ These words are found in Taifi’s dictionary on page 398, columns 1 and 2, under *M.”
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¥ There is a very small group of words’® where the farness particle is not & but
rather (4. One of those words is (s ) , which we will be learning here.

Then write on the board the following words in Tamazight. You will be giving
examples of each word, showing the difference between them. You can explain in Tamazight
the meanings, although if the students don’t understand, write the English meaning on the
board, too.

Although the students don’t need to remember the regional variations, mention them
because they students will likely run into them:

Some regions say (,;A | with a hard or a fricative “k” sound. Othersusea |} at

-

-

the beginning instead ofa | and say (5—":‘—“!_ or é—ﬂl Others say cr*i—ﬂ—.!—‘ or

)
 aF .

Regional variations also affect the endings put on <_5—*33—A6| . Ayt ‘Atta, for example,
in the southern portion of the Central Moroccan Tamazight language group, use endings such
as & 3 (meaning “like this”™), &IL (meaning “like that™), ﬁ m—'\—*-'.. (meaning “like that
over there”), Q—\ﬂ (meaning “like that one in question”), and .&] 3 (meaning “like that

which happened earlier”). It is important for the students to find out what the people around
them are saying.

like this (near), in this way, thus ~ — ebidimdd | o (geided | A

{And you can see what is being referred to,
it is physically present.}

like that (far), in that way, thus ~ — (himd | B
(And you can see what is being referred to,
it is physically present.)
Yoy w © e
like that (in question), in that way (in question) ~ — l—-‘-ﬁ-'a‘—‘ I .C

(Something already mentioned or referred to;
it is not physically present.)

like what (youdid...) — verb + \md (gt | D

The difference between this one and the previous
word is that here the “nna” is the relative pronoun
that starts a relative clause. Thus, literally the
phrase is: “like this that (you did yesterday),”

for example.

™ They are the words for “so much/so many,” “like this/like that,” and “here/there.” In the words for
“here/there” both the particles O and o« are used. See Taifi, page 51, under “D,” for an explanation.
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Using the material on pages 247 and 248 of the Student Book, give examples of each
of the words and how they are used. Also come up with your own examples.

2.  The dependent form: 77gr34—"~3

Now explain that the dependent form of the word L,r&—AT is “a-constant” and thus

takes a “wa” at the beginning: Lr-ﬁi—gﬁ‘ $. The phrase (;a‘lia\ 5 U+ means “thus, in this
way, ainsi [lit: with like this].”
This leads us to note a number of phrases used as synonyms. Even though the word

Lﬂ;—ﬁ-—AT by itself means “like this, in this way, thus,” people will at times put the word e'i

(“like”) or the preposition (& (“with”) in front of it to mean the same thing.”® Thus, the
following words are equivalent. Write these on the board:

like this g—-\:—n-aﬂl_j LA = . .",°4\_5 {;T _ yy s 0 ’T or o 'r‘—
like that U.\‘._JL‘_} o = g 2 ° “‘_5 {;T - R n e Ji

Using the material on the top of page 249 of the Student Book, give some examples.
Then do some drills with the material. Use the exercises in the Workbook that ask for the

correct form of H—BA’T to be put in the blank. Especially practice the sentences orally.

3. WY and (_441 and their forms

Don’t spend much time at all on these forms. Tell the students that some regions
don’t use (;*L‘“‘i and its forms but instead use ST and él and their forms. Tell the

students that they can read about this more on pages 249 to 251 of the Student Book.

w g

4, (@21 or gd.l—ﬁri “as if”

-

Write the above words and their meaning on the board. Note that these words cause
moveable items to move in front of the verb. Using the material on page 251 of the Student

Book, give some examples, including ones that use the predicative 2 afterwards.

" For those areas that use the form ‘,5—‘5—14’! , the dependent form is (s5egy

8 This is like Moroccan Arabic. In Moroccan Arabic the words <&SW and <HaSa mean “iike this” and

“like that” by themselves. However, you often hear people add the word “like” Jay in front of them, thus
giving <dUSWw a5y “like this” and <Ha'Sla Jlas “like that.”
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5. l—.‘ﬂ..-*:“—"i meaning “just did something”

Wy A o “E . R , N
When PLipdi el jsusedina non-comparative sense, it occurs before a verb and

its meaning is that something “just” happened, that is, in the (relatively) recent past. Note
that this word causes moveable items to move to a place in front of the verb.
Using the material on page 252 of the Student Book, give some examples.

6.  Verbs meaning “to look like” or “to resemble”

Present the following two verbs that mean “to look like” or “to resemble.” Give
examples from page 252 of the Student Book or your own examples.

The verb &’\ when used with the preposition $” means “to look like/be

like/resemble something.”

B 05\ gl = ¢

The verb (35 means “to look like/be like/resemble something.” The verb takes
a direct object.

o G

® & 80 e
TS} ISTRANETTEE) SETR L

V. Workbook (optional)

The Workbook contains a text with a grammar exercise reviewing the future form with

& . This text doesn’t concern lesson 30, so it can be used any time after lesson 28.
There is also a set of review exercises involving the various phrases used in lesson 30.

V1. Homework

Students should review the material on pages 246 to 252 of the Siudent Book.

™ Some regions use (=S 1. See part 3 of this lesson for this word,

¥ Some dialects use sy for the simple imperative and past forms.
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i Lesson #31 X

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

II1. Emotions

This lesson is a vocabulary lesson and doesn’t involve any new grammar. The
vocabulary domain studied here is a very important and useful one involving words and
expressions by which people show emotion and express feelings. The students will find this
vocabulary extremely relevant.

You probably won’t be able to cover all the material here, but you should spend at
least two class sessions on this material. Spend more if the students want to cover more.
What you don’t cover, the students can read and learn at home. Sections 1,2, and 3 are not
optional and must be covered.

Use the material in the Student Book, pages 253 to 266, to present the various
vocabulary words and phrases. Always be sure to use examples and to give situations in
which the words or phrases would be used. This is how the students will learn when and how
to use the sometimes subtle ways to convey emotions.

For each word or phrase, you can describe, in Tamazight, a situation in which that
word or expression would be used. See if the students can figure out the meaning from the
context. Have them try to use the word in a sentence or to explain a situation in which the
word would be used.

IV. Workbook (optional)

The Workbook contains a text using various expressions of emotion, There are also a
number of songs or refrains called famawayt. These refraing have the common theme of love.
All of these are appropriate after you’ve completed lesson 30.

In addition, there is a set of exercises to review emotion vocabulary.

Y. Homework

Students should read the material on pages 253 to 266 of the Student Book, being sure
especially to read the areas that weren’t covered in class.

Important: Have the students read pages 267 to the top of 270 in the Student Book to
prepare for the next lesson.
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V' Lesson#32 £

L Any new information?

II. Conversation

Have some time for conversation or discussion.

III. Noun plural patterns

Learning the plurals for Tamazight nouns is very frustrating for non-native speakers.
Each one has to be memorized. However, there are some general patterns. This lesson takes
a look at those general patterns.

Most plurals, however, cannot be predicted ahead of time; thus, the point here is not to
memorize rules but to be able to recognize words that fit the rules. This lesson is designed to
increase the students” “feel” for Tamazight grammar and not to fill their minds with lots of
categories. They can refer to their Student Books in the future if they want to remember the
various categories.

You will use a cyclic approach to this lesson: explaining first the most general rules
about forming noun plurals, then a more specific explanation, and then an even more specific
explanation. Giving examples will be the main way to communicate what you are talking
about. Those examples are found in the Student Book on pages 267 to 280,

Use phonetics for this part when talking about the sounds. It works a lot easier. You
can still write the words and examples in Arabic script.

Begin by having the students read, in class, the first half of page 267 in the Student
Book. Then start with the most general explanation of noun plurals.

1.  The most general rules

Use the explanation given on the bottom of page 267 of the Student Book. Give some
of your own examples, which will be easy, since these are broad, general categories.

2. A more specific explanation

Now go on to the more specific explanation. The main point here is that the
students learn, understand, and can give examples of the three main types of plarals:

External Plurals
Internal Plurals
Mixed Plurals

Follow the explanations and examples given on pages 268 to the top of page 270 of the
Student Book.
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A. There are three main patterns for the plurats of both masculine and feminine nouns.

Write the names of the three main patterns (in English) on the board. One by one,
explain what they mean and write down examples. Once the students understand, have
them give their own examples. This is how the students can begin to apply this knowledge.
Have them give a lot of examples, so that they can get used to these three categories.

Then go on to parts B, C, and D. Write down the category and examples. Have the
students orally add their own examples.

B. There are some words which form their plurals by adding “id” to the singular.
C. There are some words borrowed from Arabic that use the Arabic plural.

D. There are some words whose plurals are completely different from the singular or
which are only used in the plural.

3. An even more specific explanation

Now go on to the most specific explanation. Remind students that this is not for them
to memorize but rather to increase their awareness of these patterns so that with any
individual noun they may recognize what is happening to form its plural.

Follow the explanation on pages 270 to 280 of the Student Book. When you finish a
particular section, have the students look at the summary chart of that section.

Introduction:

The main point here is to point out the exceptions:

1. Nouns which keep their initial “a” vowel in the plural.

1l. Sometimes the initial “a” can become a “u,” and
sometimes an initial “i” can become an “a.”

lii.  Occasionally, a feminine word keeps its final “t.”
Give one example of each type. Ask the students to give other examples.

A.  The three types of plurals: external, internal, and mixed

Write the three headings on the top of the board, Then write “Masculine words,”
since that is what you will cover first. Follow the explanations and examples in the Student
Book. Be sure to write down the headings of the outline, so that the students can keep track
of each category you are using. Have the students give you examples.

i. Masculine words

a.  External plurals: the addition of a suffix
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There are four main groups of suffixes that arc added:

1) “n” (usually after a vowel) or “en” (usually after a consonant)
2}  “wen” or “awen” or “iwen”

3) “an”

4) “ten”

When you are done having the students give examples for each category, have them
turn in the Student Book to page 272 and take a few minutes to look at the chart. Then have
them close their books.

b.  Imternal plurals: changing the internal vowels

There are three main types of vowel changes:

1) an “a” simply replaces the final vowel of the singular word
2}  an“a” in the singular switches places with an “i”
3)  an“a”inthe singular switches places with a “u”

When you are done having the students give examples for each category
(Occasionally a category doesn’t have many examples.), have them turn in the Student Book
to page 274 and take a few minutes to look at the chart. Then have them close their books.

c. Mixed plurals: changing internal vowels and adding a suffix

These are some of the mam patterns;

1)  “a”replaces the final vowel and the suffix “n” is added
2) the final vowel “i” is dropped and the suffix “an” is added
3)  aCCvC becomes iCeCCan®'

4)  asingle consonant becomes doubled (with a shedda)

5) other examples that can’t really be categorized

When you are done having the students give examples for each category, have them
turn in the Student Book to page 275 and take a few minutes to look at the chart. Then have
the students look at the summary chart of masculine nouns on page 276 of the Student Book.
After that, have them close their books.

Keep the three headings (Internal, External, and Mixed) on the top of the board. Erase
all the categories for masculine nouns and then write “Feminine words,” since that is what
you will cover now. As above, follow the explanations and examples in the Student Book.

Be sure to write down the headings of the outline, so that the students can keep track of each
category you are using. Have the students give you examples.

¥ Where “C” is any consonant and *v” is any vowel.

186



il. Feminine words

a.  External plurals: the addition of a suffix

There are three main groups of suffixes that are added:

1) c:in”
2)  “win” or “awin” or “iwin”
3) :;tin”

When you are done having the students give examples for each category, have them
turn in the Student Book to page 277 and take a few minutes to look at the chart. Then have
them close their books.

b.  Internal plurals: changing the internal vowels
There are three main types of vowel changes:

1) an “a” simply replaces the final vowel of the singular word
or it remains if it is already the final vowel

2)  an“a” in the singular switches places with an
3)  an“a” in the singular switches places with an

(-(. "

“ kR

When you are done having the students give examples for each category, have them
turn in the Student Book to page 279 and take a few minutes to look at the chart. Then have
them close their books.

c. Mixed plurals: changing internal vowels and adding a suffix

These are some of the main patterns:

1)  “a”replaces the final vowel and the suffix “in,” “iwin,” or “tin” is added
2)  The final “a” is removed and the suffix “iwin” is added

3) a single consonant becomes doubled (with a shedda)

4)  adoubled consonant (with a shedda) becomes single

When you are done having the students give examples for each category, have them
turn in the Student Book to the top of page 280 and take a few minutes to look at the chart.
Then have the students look at the summary chart of feminine nouns in the middle of page
280.
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IV. Workbook (optional)
The Workbook contains an extended text accompanied by a tape. The text doesn’t
have any specific relationship with the lesson and so can be used any time during or after the

lesson.
In addition, there is a set of exercises to review noun plurals.

V. Homework

Important: Have the students read pages 281 to 283 in the Student Book to prepare
for the next lesson.
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I Lesson#33 |l

L. Any new information?

II. Conversation

Have some time for conversation or discussion.

IIl. Verb patterns

Most Tamazight grammars spend a lot of time and space on verb patterns. What is
meant by this is how the simple imperative form relates to the “past tense form.” The 4brid
course has avoided most of this by using a completely different approach to the verb, one that
is eagier and much more grammatically useful. (See the Student Book, page 281 to 283 for an
explanation of the philosophy of the Tamazight verb used in Abrid. Students should have
read these pages before class, but if they didn’t, have them read them when they go home. It
isn’t useful to have them read them now in class.}

Although the various verb patterns are quite complex and not very helpful to the
beginning or intermediate student, some general patterns are still useful. This lesson takes a
look at those general patterns.

But the point here is not to memorize the patterns but rather to be able to recognize
certain verbs that fit the patterns. This lesson is designed to increase the students” “feel” for
the Tamazight grammar and not to fill their minds with lots of patterns and categories. They
can refer to their Student Books in the future if they want to remember the various verb
patterns.

The approach you will use in this lesson is to explain each pattern and give examples
of verbs that fit the pattern. Giving examples will be the main way to communicate what you
are talking about. Those examples are found in the Student Book on pages 283 to 288.

Introduction:

The main point here is to summarize what the students need to know in order to
conjugate the Tamazight verb in all its tenses and aspects. The students have been doing this
all throughout the course, but this is a concise review.

Tell the students that in order to know all that is needed to know for complete verb
conjugation, they must know the following items:

I. the regular and irregular “past” form conjugation patterns®

%2 These patterns are shown, explained, and illustrated on pages 85-88 in the Abrid I Student Book. What we
have called the “past tense form” is called in various grammars the preterite or /'accompli (accomplished).
Although we’ve used the word “past tense,” it is in form only and not necessarily in meaning. As we’ve seen,
many *past tense” forms can also have present tense meanings. The tense really shows one-time or completed
action, regardless of the time period.
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2, the 4 pillars for each verb:
the simple imperative form,
the continuous imperative form,
the third person masculine singular of the "past" form, and
the third person masculine singular negative of the "past" form.

Based on these items, the students can conjugate the verb in any and all tenses and aspects.
Even the more complex tenses (past perfect, future perfect, past continuous, etc.) are just
combinations of the above items. Outside the “past” form, all the tenses use the regular
conjugation prefixes and suffixes with different tense indicators added. For each verb the
four pillars must be memorized, since they cannot be predicted (aside from a few useful
exceptions).

Verb stem-change patterns:

Explain to the students that why they must memorize the third masculine singular past
form is that often, but not always, the verb stem changes from the simple imperative to the
past form. What these changes are occupies a lot of time and space in Tamazight grammars.
Without entering into the complex verb categorization schemes of the grammar books, the
following lists give a number of the major patterns of stem changes that occur, These
categories concern how the simple imperative relates to the “past tense form.” Remember
that stem changes occur both for certain regular verbs and for certain itregular verbs. No
doubt, the students have already observed some of these patterns. The patterns are not listed
for memorization but rather to help the students recognize some broad patterns which will
help them remember the type of change when they see it. They will say, “Oh, that’s like such
and such.”

Remind the students, also, that there are exceptions to almost every type below.

Follow the presentation in the Student Book for each pattern. Write the pattern on the
board, and then ask the students what are the characteristics of that pattern. Write those
characteristics down. Then ask the students to give you other examples of verbs that fit the
pattern. Always illustrate the pattern by comparing the simple imperative to the third
masculine singular past form.

For example, for pattern i. write on the board “Verbs like 3 3 and s’ ” Then

write below it the two headings: simple imperative and third masculine singular past form.
The board should look like this: '

i. Verbs like 52 and s

third masculine singular “past” form simple imperative

Then ask the students to give you the simple imperative and third masculine singular
past form of the verbs 9 3 and s> The board should now look like this:
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i. Verbs like ¢ 3 and J—AA

third masculine singular “past” form simple imperative
b3y 53
] o l -]

Based on these examples, ask the students what the verbs have in common. What
kinds of characteristics make this a “pattern?” Write those characteristics down on the chart.
If the students can’t think of ideas, give them some hints until they do. The chart should now
look like this:

i Verbs like 52 and s=—a : The consonants stay the same,
They follow the “irregular” conjugation pattern.

The simple imperative ends in 3

third masculine singular “past” form simple imperative
Ky S
‘ L) l L)

Then ask the students to give other verbs that fit this pattern. After they’ve had a
chance, you can suggest some, too. If they seem to have trouble, give various hints about
certain verbs until they guess them. Have the students give you the simple imperative and
third masculine singular past form of each verb they suggest. Write them on the chart.

You will need to refer to the Student Book for each chart, to be sure that you have all
the characteristics and examples, but the students should have their books closed.

Follow the above method for each of the fourteen charts.

IV. Workbook (optional)

The Workbook contains exercises to review verb conjugations. These should be done
at the end of lesson 33.
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Final Word

The Abrid course 1s now over! Be sure that the students know what an
accomplishment it is to have gone through the entire course. The students have covered ALL
the grammar of the Tamazight language.

Of course, although the course is over, learning Tamazight is not over. There is still
much for the students to do to apply the grammar they’ve learned, to enrich their vocabulary,
and to improve in their fluency, pronunciation, and comprehension, as well as their ability to
adapt to different dialects within Middle Atlas or Central Moroccan Tamazight.

What this means is that although the course material is finished, students may still
want to continue classes. This is a good idea and can be very helpful to the students. It
means for you, the teacher, that you need to be prepared to help the students improve in all
areas of Tamazight.

Future classes should have lots of conversation and discussion (You will need to come
up with creative questions and subjects for the students to talk about.), lots of new vocabulary
(You can use the technique of “vocabulary domains” described in the Abrid 2 Teacher’s
Manual, page 9.), and lots of opportunities for students to talk at length, in extended discourse.

For example, the students can prepare five minute talks on various items (like: What I
did yesterday, How to make couscous, A tour of my hometown, How to play football, How to
slaughter a sheep, A brief history of space travel, Why I like dinosaurs, etc.). When they give
the talks, you take notes on four categories: pronunciation, vocabulary, grammar, and style.
Don’t interrupt their talks; just take notes. This will help them attain a degree of fluency.
After they’ve finished, you go over with them the areas that you’ve noted down. Doing this
for a number of weeks in a row can be extremely valuable for a student.

Another idea is that students can read articles in their own language and give
summaries in Tamazight of what they read. This can increase the range of subjects that
people talk about and broaden vocabulary. (Certain technical vocabulary items are going to
be in Arabic or French. This isn’t a problem. This is how people speak. Don’t think that you
need to come up with an invented Tamazight word that no one else knows. That would
defeat the communication goal of the Abrid course.) The same method can be used with
pictures. Based on a picture in a magazine article, a student can explain what is happening in
the picture, giving as much background as he or she would like.

You can also prepare your own texts and listening material. Come up with a short
(two to five minutes) talk about some subject, and record the talk on a tape. In class begin by
preparing the students to listen by going over vocabulary that will be used on the tape. Drill
the vocabulary orally and have the students use it in sentences. Then, begin, sentence by
sentence, having the students listen to the tape and see what they can understand. Rewind
and replay as much as you need to until the students understand. After you’ve finished the
tape, use the rest of the class as discussion time about the topic. Have various discussion
questions prepared for the students. If you’ve written out the text, you can give it to the
students to review at home. If you haven’t written out the text, that’s okay. The point of the
lesson was still accomplished. This technique can be very effective for advanced students. It
will also give you a lot of your own teaching material that will enrich your ability to teach
this language.

If you have good material for students, there will be those who will want to continue
with you for quite some tite after Abrid is finished. It is your creativity, effort, and
enthusiasm that will motivate students and lead to more opportunities for you to teach. The
future depends on you! Tamazight is waiting for you to be creative and take the initiative.
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