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Proverb on title page:
Drop by drop is how the river overflows.

This is the same way that the student will learn Tamazight.
Step-by-step, patient perseverance and steady work will produce results.






Abrid 3

Table of Contents

Introductory note

Lesson 1
Lesson 2
Lesson 3
Lesson 4

Lesson 5

Lesson 6

Lesson 7

Lesson 8

Lesson 9

Useful vocabulary
The verb "to have to," "to need," "should”

Continue the verb "to have to,” "to need," "should"
Conversation or dialogue

Read a paragraph about a family
Continue the verb "to have to," "to need," "should”

Prepositions of spatial and direction relationships

Continue prepositions of spatial and
direction relationships
Text, proverb, poem, or song

Direct and indirect object pronouns together
Additional conversation or activity
Listen-and-repeat sentence pattern drills
Exercises

The @ and ) of direction

Review and continue the 9 and {} of direction
Conversation or dialogue

Continue the @ and O of direction
Conversation, dialogue, or vocabulary domain
Listening exercises

page 7

page 9

page 14

page 19

page 23

page 31

page 35

page 39

page 44

page 48



Lesson 10

Continue the 2@ and {4 of direction

. -
Practice with a specific verb: |

Listening exercises
Special activity: proverb, poem, or text

Lessons 11 and 12 Prepositions: 6 structurally similar prepositions

Lesson 13

Lesson 14

Lesson 15

Lesson 16

Lesson 17

Lesson 18

Lesson 19

Lesson 20

Listening exercises
Exercises (in-class activity)

The present continuous tense with moveable
pronouns, prepositions, and direction particles
Listening exercises

Adjectives: 3 types
regular adjectives
adjectives as verbs
adjectives as participles (past participle)

Continue adjectives  regular adjectives
adjectives as verbs

Continue adjectives

adjectives as verbs

adjectives as participles (past participle)
Verbs of color
Listening exercises

Negative imperative: don't do something

Review the negative imperative
Conversation time
Adverbs

Additional family terms: in-laws
Sentence connection with the present continuous tense

Compound nouns: 3 types
compound nouns of lineage
compound nouns of propriety
compound nouns of privation

page 52

page 57

page 68

page 72

page 76

page 78

page 83

page 89

page 91

page 96



Lesson 21

Lesson 22

Lesson 23

Lesson 24

Reading a short text
A bit about Tifinagh
Text, poem, or song
IRCAM's Tifinagh alphabet chart

Derived verb forims: causative
Conversation or dialogue

Derived verb forms: reciprocal
Listening exercises
Conversation or dialogue

Derived verb forms: passive
Conversation, dialogue, text, or proverbs

page 100

page 103

page 107

page 113






Introductory Note

This book is the Teacher's Manual for the Intermediate 2 level of the Tamazight
(Middle Atlas or Central Moroccan Berber) course called Abrid. The course has four
levels: Abrid I (Beginning Tamazight), Abrid 2 (Intermediate 1 Tamazight), Abrid 3
(Intermediate 2 Tamazight), and 4brid 4 (Advanced Tamazight). Each level has a
Teacher's Manual, a Student Book, and a Workbook. Each level consists of about 25
lessons, which are timed (when using supplementary material from the Workbook
mentioned below) to comprise about 40 one-and-a-half-hour sessions with a teacher.

The Teacher's Manual for each level is designed to give you pedagogical
instruction on how to teach the course. The Teacher's Manual is also designed to give
grammatical explanations to the native Tamazight speaker who may not have had
instruction in the grammatical structure of his/her language. The manual is important
because it helps you, the teacher, teach your language in a way that foreigners can
understand. It is designed knowing how many foreigners (from an English-speaking and
at times a French-speaking background) think about language learning.

The contents of the Student Book consist of various grammar explanations, basic
vocabulary for the lessons, and some dialogues. These are all items that are covered in
the course. All the material you cover is available in written form to the students. You
will be constantly referring the students to the Student Book as you cover the course
material.

There is also a Workbook that accompanies each level. The Workbook is not an
obligatory part of the course, but I believe that the students will find it useful and that
most of them will be motivated to use much of it. It is my hope that you, also, will find
the material a useful addition to course.

The contents consist of two main items: supplementary material and review
exercises, The supplementary material is meant to be used at your discretion in
class. There may not be time to do everything in class; hence, the reason the material
isn't obligatory. However, in order to make the 25 lessons into 40 one-and-a-half-hour
sessions, you do need to use a good bit of the supplementary material. Also, the lessons
without the supplementary material can become dry, since there's a lot of grammar. The
supplementary materials include dialogues, texts, proverbs, and some pronunciation
drills.

Secondly, the review exercises in the Workbook are designed to give the students
more opportunities to go over the items they've learned in class. You can also use some
of these exercises in class or assign them as homework. Some people can't handle a lot of
homework (and some homework is already built into the course apart from the
Workbook), so, again, these items aren't obligatory. Not every lesson has supplementary
material or review exercises. Much depends on the amount of content the lesson already
contains and the purpose of the lesson. The answer key is included in the back of the
Workbook for the review exercises.

Each of the Abrid lessons was originally done in a class of five students. The
class lasted a full hour and a half and occurred two times a week. The next time the
course was done, there were two students who studied for an hour and a half in the
morning and an hour and a half in the afternoon, four days a week. The morning session



was used specifically for the lesson material, and the afternoon session was more free,
focusing on review of the lesson and using the lesson in conversation. As the students
progressed, more and more time was spent in the afternoon session on conversation.

Thus, the course can be used at many different rhythms, and you are free to use
the material in the way that you want. There is plenty of room for creativity; your own
drills; additional dialogues, cxercises, and homework; and other songs, poems, and texts.

I hope that this course will serve the purpose of being a practical and useable
course that students find to be systematic and understandable. I hope also that you, the
teacher, will find this a useful and practical course that gives you a framework from
which to teach your language to foreigners.

No doubt in a work of this magnitude there will be mistakes found in various
places throughout the course. Certainly enormous effort has been made to minimize
these, but mistakes are nonetheless unavoidable. Any corrections and suggestions are
welcome.

The preparation of this course has taken about two years, and many thanks go to
all those along the way who helped in numerous ways, especially the initial student
guinea pigs, the teachers willing to be trained to use the course, and humerous language
consultants (that is, everyday Imazighen willing to answer questions and talk about their
language).

Bruce Rathbun
October, 2004



E Lesson#l

I Any new information?
II.  Go over some useful vocabulary

This is a time to add to the students' vocabulary, Give them words that you find particularly
useful and common that they may not have already learned. Give all the different forms (the
four pillars) for each verb. Give example sentences. Have the students practice the words in
sentences, Use the past tense as well as the present continuous tense when possible.

The following are some useful words. However, you may have already covered them. If so,
give your own words or ask the students what words they would like to know.

sl dow) s\ ds) Jges ds= A

to be free, to be available YJ—“‘J 25\ yj—hﬂ’l Y g S Y e B
to be married Ja 09\ d e J S J s .C

to wear L_r“‘—‘l 23\ Lu—il LTl o3 D

topay uail;’! _)J \ UA_Q‘AJ! U.a A uaﬂi .E
to finish, to save us}-ﬂl 08\ L'SJJ)!_ LS il PR F
to finish (_j_a_..‘:l! _)J\d;‘a_'&l Jlle 3™ JlE g

When you present one of the above verbs, ask the students to come up with some sentences
using the verb. "Can you ask a question using the verb?" "Can someone answer the
question?” "Can you make a statement using the word?"

Another drill is for you to ask the students questions using the above words. They must
answer and ask another student the same or a similar question.

Using the sample sentences on pages 9 and 10 of the Student Book, entitled "Vocabulary for
Lesson 1," you give the English and see if the students can give the Tamazight. Or you say
the Tamazight and ask what the sentence means. The students must explain in Tamazight.
Whichever way you choose, in the end be sure that you have covered at least the different
sentences on the handout with the students. Then refer the students pages 9 and 10. (If you
choose to use other vocabulary, still refer the students to this material. But also come up with



your own handout with sample sentences using the vocabulary you've chosen to use. Make
sure you use the words in various common situations that students can then generalize and
apply to situations around them.)

III. Start the grammar of the verb "to have to," "to need,” "should"
Lead the students through the following explanation step by step.

A, The verb is: -

1“93'1 Y \ \“’.,.“\! a e ™ Uara

-

Write the complete verb on the board. The imperatives have a short vowel between the &

and the (U< . Technically Taifi's dictionary lists this short vowel in the conjugated forms of
the verb as well: "ikessa." However, in everyday speech this short vowel is rarely
pronounced. For this reason, we will write the verb with a sukun except when the word starts

witha ¢ or there seem to be so many consonants together that the vowel is necessary for
pronunciation. However, this is all fairly arbitrary.

B. Tell the students that this verb expresses nced, mild obligation, and in some contexts
the idea of "should do something." When it is used with a noun, it means "to need
something," as in "I need water." When it is used with a verb, it means "to have to do
something" or "to need to do something" or "should do something," as in "T have to drink
water."

C. Begin with the verb when it is used with a noun: to need something.

1. The general structure of the phrase is as follows. Write this on the board.
noun + indirect object pronouns + Lata |
bread + to me + Waa

The literal meaning is then: “Bread is needful to me."
(In English we would say: "Inced bread.”)

2. Tell the students that the noun (the thing that is needed) is the subject of the sentence.
This has two implications:

a. The noun is in its dependent form, since it is the subject.
b. The noun can be either masculine singular, feminine singular,
masculine plural, or feminine plural.
This determines how to conjugate the verb.
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3. The verb can have four possible forms, then, depending on whether the subject of the
sentence is masculine or feminine and singular or plural. Write these on the board.

(if the subject is masculine singular) BV
(if the subject is feminine singular) Caa
(if the subject is masculine plural) Olaa
(if the subject is feminine plural) Qllas

4. What in English would be considered the "subject" of the sentence (the "I, you, he,

she, etc."” needs....) is expressed by indirect object pronouns (... is needful "to me, to you, to
him, to her, etc.").

5. Thus, the possible sentence structures are as follows. Write the whole chart on the
board.

noun in its dependent form + indirect object pronouns + Uald |

v 2 4
m.s. C‘ ‘F\J Or Ls t—whaoé.l
fs. u _5‘ u.u‘ l—w\AA:i
fpl. o;.nl Cwal Sl A

Sty ol
6. Give the following examples, However, first agk the students if they can figure out

how to say the following sentences before you write them on the board. The words "bread,
egg, water, and eggs" are chosen because they clearly show the dependent form of the noun

used in all the different types of possible sentences (masculine and feminine, singular and
plural).

(m.s. subject) I need bread. e_s gar 9 Llfl—m—ﬁ |
(f.s. subject) Ineed an egg. ﬁ-A ‘ri\—m#
(m.pl. subject) I need water. uLA‘ 3 Lfr‘l—ﬂ-aé
(f.pl. subject) Ineed eggs. LﬁJ (s kISP
7. Now using the first of the above sentences, make a chart showing the sentence used

with all the different possible pronouns: "I, you (m.), you (f), he, she, etc." Ask the students
to tell you how to say the sentences, and you write them down. The chart should look like the
following. There are two ways to add the indirect object pronouns: with the intervening "y"

11



sound ot by dropping one of the aliphs. This was covered back in Abrid 2, lesson 10, on
indirect object pronouns. (See page 40 of the Abrid 2 Student Book.)

I need bread. ry J—Di @Lﬂmoé’l

You (m.s.) nced bread.  .p9_—& | Slaa’d or  .p9 ‘)—Si Ulla Ay
You (f:s.) need bread. .(-‘JJ—Q"‘- | euéoé' or  .aJ9 )—°GJT e\.ﬂ_w..aﬁj
He needs bread. .ej_)-:f:‘— (ISTLVNEN or  .pJ _)—GT s

She needs bread.  .p3_ -5 | lara or .e_s_)—of';)i o

We need bread. .eJJ—G"‘-Ji Cl—wm;’l or  .aJ9 oy C‘,,L’mi:.l
You (m.pl.) need bread. .e_s_)-:blal O _s\—-»A—Sl or .S )_ci O 517_1\..:.;441
You (f.pl.) need bread..aj)—lf‘—li G J\—-aA1 or -?-U—ﬂe'}'i e B I O °'\l
They (m.) need bread. .p3 _)—“—i u—ul—-'@—=l or .p9 J—“-T Ol ia s |

They (£) need bread..p 3~ 1 GOl el orpg =S ol et

8. There is no need to make a chart like the above for the other three sentences in part 6.
These charts are listed on page 13 of the Student Book. Have the students turn to pages 11 to
13 of the Student Book, the pages entitled " LA i have to, to need, should." Give the
students time to look at the pages, and see if they have any questions.

9. Do some brief drills with this construction

Put down a number of different noun cards. Ask a student ¢ QLLaA l um-ﬂ "What do

you need?" Write this question on the board in Tamazight, and ask the students why it has
this form. Note the question word, the indirect object pronoun (which has moved its place
because of the question word), and the participle form of the verb (since the question word is
the subject of the verb). Literally the question is "What is needful to you?" Don't spend a lot
of time on the form of this question. We will cover this in detail in lesson 2.

The students should answer in a full sentence referring to the noun cards. Have the students
then ask each other. You can do a little dialogue like the one on the following page. The
students need to remember that the verb and pronouns will vary depending on whether the
object needed as well as the person spoken to is masculine or feminine, singular or plural.

12



What do you need? foa’a) ik

Ineed a . ad
Here. (The student gives the other student the card.) e i
Thank-you. ui—ai\-&-‘-&a

IV.  Workbook (optional)

The Workbook contains supplementary material that is suitable for use at any time after the
vocabulary has been covered at the beginning of the lesson. This material consists of a text
and a dialogue about marriage customs. Both the text and dialogue, along with questions on
the text and a vocabulary list, are on tape.

The Workbook also has two sets of review exercises covering UCa i plus nouns in
affirmative statements.

13



Y Lesson#2 X

L. Any new information?
II. Continue the verb "to have to," "to need," "should"

Continue the verb "to have to," "to need," "should" by focusing in this lesson on how the verb
is used with negatives, question words, and tense indicators.

A Ask the students what happens when the verb is used with negatives, question words,
and tense indicators. Of course, the indirect object pronouns move to a place in front of the
verb.

L. Start with the negative. Write on the board in Tamazight "I need bread." Then ask the
students how to say "T don't need bread." Write that down. Ask the students how to say "You
(m.s.) don't need bread." Whrite that down. Now using the same persons ("I, you (m.s.)"),
substitute "egg," "water,” and "eggs" for "bread.” Write these down. The list will look like
the following:

I don't need bread. .e},):-':‘- [LREVEREN VoIS
You (m.s.) don't need bread. pot ] L’ (il
I don't need an egg. Rty < i R S Y
You (m.s.) don't need an egg. LRy BN R PAE N g P
I don't need water. Sl Joad s
You (m.s.) don't need water. .QLAU B RCNE - BP
I don't need eggs. Z.ﬁj i< R L (FJs
You {m.s.) don't need eggs. LS GIlhaa (g
2. Continue with question words. Point to the phrase on the board in Tamazight "I need

bread." Then ask the students how to say "Do I need bread?" Write that down simply by

crasing the (§_ and writing in its place (s | and adding a question mark at the end. Ask

the students how to say "Do you (m.s.) need bread?" Write that down. Now using the same
persons ("I, you (m.s.)"), substitute "egg," "water," and "eggs" for "bread." Write these down.
The list will look like the following:

Do I need bread? fas 2 l-v;-'-'-\-él )
Do you (m.s.) need bread? oy ‘)—-GIT Via®a ) fla)

14



Do Ineed an egg?

Do you (m.s.) need an egg?
Do I need water?

Do you (m.s.) need water?
Do Ineed eggs?

Do you (m.s.) need eggs?

? - o“\l o"s' [ 1 w By Ta ‘
€y °J'}l °2 A I N USL“" |
foldd s llaa ey
Tolel s L™ Lﬂl_w/l

?z}sy oa °”\ i} a“ “LA ":\ L“ru l
?2“9\ o‘s 3 - c,w w “ . u:ﬁLul

3. Continue with verb tense indicators. Point to the phrase on the board in Tamazight "I
need bread." Then ask the students how to say "I'm going to need bread." Use the

construction 2§} 3 ). Write that down simply by erasing the (s~} and writing in its place

L,,Sﬂ b3 | and erasing the question mark at the end. Ask the students how to say "You

(m.s.) are going to need bread." Write that down. Now using the same persons ("1, you
(m.s.)"), substitute "egg," "water,” and "eggs" for "bread.” Write these down.
need to remember that the subject of the sentence also affects the verb "is going." Literally
the sentence is "Bread is going to be needful to me.” The list will look like the following;

I'm going to need bread.

You're (m.s.) going to need bread.
I'm going to need an egg.

You're (m.s.) going to need an egg.
I'm going to need water.

You're (m.s.) going to need water.

I'm going to need eggs.

You're (m.s.) going to need eggs. (S LA X

_MJ_”{:.’i 1_.4._~.| c;—‘-'i li\.’l
29t | Uata ) (] 13)
O Lata PO
ETRE T < R T S g T W
ULA\J Uu;.a.:; ng..‘.’ﬁi ul:'\
Ol ol @ bl
s e A @1 @il
Jala el s

4, Also show the students how to say

Don't you (m.s.) need bread? $as_—& 1 L:mél 38Y) ey

5, Do some drills with these constructions.

The students

Put down on the table a variety of noun cards, including masculine and feminine, singular and
plural. Have the students ask and answer questions using the following dialogue pattern:

15



¢ s °'! b |

LT Calag @] 13 GGl Lala) (o csay

Then vary the dialogue to include "you (pl.), he, she, and they.”
Have the students look at page 14 of the Student Book.
B. ‘When a name or a noun is used instead of a pronoun

Tell the students that when the person needing something is specified (that is, it is a noun and
not a pronoun), the structure is as follows. Write the Tamazight sentences on the board.

Ali needs bread. P R S P i u-ﬂl—aé—ll
(literally: Bread is needful to Ali)
Ali and Fatima need bread, .Aatald 2 L;,—La‘; | ﬁ.),)—o": T oliaa )

Aisha and Fatima need water. Aahald 3 Lde | gl Ciuliliaa

C. When the object needed is a pronoun

Tell the students that when the object needed is a pronoun ("Ali needs it.") or when both the
object needed and the person needing the object are pronouns ("He needs it."), the following
sentences show the various possibilities. Ask the students how to say "Ali needs bread."
Write the Tamazight on the board. Then ask the students how to say "He needs bread." Write
the Tamazight. Then ask the students how to say "Ali needs it." Write that. Then ask them
how to say "He needs it." The sentences will look like the following, although there is no
need to write the English.

Ali needs bread. PR ) ej_)-o-f';)i uﬂt—*-aAL
He needs bread. £ )—g“-li uﬂ\—wIAAA

Ali needs it. Lr‘;c )| uﬂuai’l

He needs it (m.). olata l

A

Now follow the same procedure for "egg." The Tamazight sentences will look like this:

Ali needs an egg. PR s I iy '< Gopllata
He needs an egg. RN, T N S O Wit
Ali needs it. e | pllasan

He needs it (). AT

16



Follow the same procedure for "water." The Tamazight sentences will look like this:

Ali needs water. (e ) Ohel g (plilla’s
He needs water. Okl lillaa
Ali needs them (m.). ws e ) ollla’a
He needs them (m.), oblia s

Follow the same procedure for "eggs." The Tamazight sentences will look like this:

Ali needs eggs. (e ) D B R Lt N
He needs eggs. L.gl.S’_J oliilla’y
Ali needs them (£). (e ) ol a’s
He needs them (£). R, Kk VY

Tell the students that if we substitute Fatima for Ali, the sentences stay the same, since ol
is the same for masculine and feminine singular. If we substitute Ali and Haddou for Ali, the

uﬂl becomes (b | (for the masculine plural "to them"). If we substitute Fatima and Aisha
for Ali, the (1 becomes i (for the feminine plural "to them™).

Have the students look at page 15 of the Student Book.

D. Some usefu] questions

Go over the following questions with the students. Begin by asking them if they remember
how to say "What do you (m.s.) need?" Write that down. Then ask if they can guess how to
ask "What do you (m.pl.) need?" Write that down. Then ask if they can guess how to ask
"What does Ali need?” Write that down. Then ask if they can guess how to ask "What does

the soup need?" Write that down.

Then show the students how to ask
Who needs bread? osre] Uaay

Write down the Tamazight sentence. Using the word Q_;ALA , ask the students to guess how to
say "Who needs an egg?." "Who needs water?," and "Who needs eggs?" Write these all
down. Your final list of questions should look like this:

17



What do you (m.s.) need? folweay Uil

What do you (m.pl.} need? ?Ol—w*ﬁ-ii"l O e
What does Ali need? ?E—o“- ’l CJM’! wila
What does the soup need? $ s )->= ) u\—‘“! e
Who needs bread? $ay 5 i ‘—‘“'4':5,1 (o

Who needs an egg? ?‘"—‘—‘..DL—S—‘ La’s s L,;“L‘

Who needs water? folaly loa™d g;,-ALA

Who needs eggs? ?Zém L"_L.:!\_wa.ai. L;ALA

Explain the word (s<'e . It consists of the following structure. Write this chart on the board:

= + ] + L
to who? = who the preposition "to," the mark of a
to whom? which is used with question

indirect objects

L)

This is combined into the following form: (__5‘°—.!L‘°
Then this is shortened to this form: (;“L‘“

The literal meaning of the fifth sentence above is: "To whom is bread needful?” Bread
remains the subject of the sentence, and the person needing the bread, in this case the "who,"
remains the indirect object.

Have the students look at page 16 of the Student Book.
Using the noun cards, a student should pick up an object and ask "Who needs ™
Another student can answer either "Yes, I need it." or "No, I don't need it." A student can also

answer with things like "Tom needs it.," "Jane doesn't need it.," or "Bill and Sue, they need
it.," etc.

III. Conversation time
The lesson was full of heavy grammar. If there is time left, have some conversation time.

Think of some questions to ask the students to get them talking. You could also present a song
or a poem. If you do this, the students will need at some point to be able to sce the words.

IV. Workbook (optional)

The Workbook has two sets of review exercises covering La & plus nouns in questions
and negative statements. The emphasis is also on the moveable indirect object pronouns.

18



* Tesson#3 @

L. Any new information?
II. Read a paragraph about a family

Have the students turn to page 20 of the Student Book, the page entitled "Tazamt: Family," a
short paragraph about a family followed by some questions. Have the students cover up the
translation at the bottom of the page

Have each student read a sentence. Ask if they understand what they've read. Go over the
paragraph sentence by sentence, including the questions. Ask the questions, and see if the
students can answer. Then have the students ask their own questions about the text. After the
students have asked a number of questions, then you can ask some of your own questions
about the text. When you've finished, the students can look at the translation at the bottom of
the page.

IIl. Continue the verb "to have to," "to need,” '"should"

So far you have covered with the students the verb "to need” plus a noun. Now we will go on
to the verb "to need" plus a verb, that is, "to need to do something" or "to have to do
something" or "should do something." Lead the students through the following explanation
step by step. :

A. The general structure of the phrase is as follows. Write the following two lines on the
board:
verb + + indirect object pronouns + LaA !
dink  + 2T+ to me + Lats

Tell the students that the literal meaning s "It is needful to me to drink." or "It is needful to

me that I drink." In English we would say "I need to drink." or "I have to drink." or "I should
drink." :

B. The verb "to need" always appears in the third masculine singular form (VRN |
(literally: "it is needful").

19



C. What in English would be considered the "subject" of the sentence (the "I, you, he,
she, ete." needs....) is expressed by indirect object pronouns (... is needful "to me, to you, to
him, to her, etc.").

D. Thus, the possible sentence structures are as follows. Write this chart on the board.
Have the students give you the list of indirect object pronouns.

verb + 2 + indirect object pronouns + La’l)
v v
conjugated according to what t‘ (s or (§
the indirect object pronoun is O oAl
ST N
uT R u.u‘
E. Go through a complete conjugation pattern with the students. Use the following

example with the verb "to drink." Ask the students how to say, based on the above rules, "I
have to drink water." Write that down. Have each student repeat the phrase. Then ask the
students how to say "You (m.s.) have to drink water." Write that down, and have each student
repeat. Do the whole pattern so that the board looks like this:

I have to drink water. Ol e Y gg!\-:uﬂ;tl

You (m.s.) have to drink water. ST g uﬁ‘—wmél
You (f.s.) have to drink water. O] 3 e\-—wmAfl
He has to drink water. O u.ul_.a_:.l

She has to drink water. 0 P uﬂl—m'@;’l

We have to drink water. S 7Y [ e B CL—AAA !

You (m.pl.) have to drink water.
You (f.pl.) have to drink water.
They (m.) have to drink water.
They (£.) have to drink water.

ST e g ety
O e g S Tl A

A\

L w Y oE - .
_uLA| L O B

°©
AY
[
°
.
P,

A\
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F. With negatives, question words, and tense indicators, the indirect object pronouns
move to a place in front of the verb. Write the following example on the board:

w e w )

I don't have to go. E331 el g

Based on that example, ask the students how to say the following sentences. You can use a
number of techniques:

L. You say the English, and a student says the Tamazight, or
2. You say the Tamazight, and a student says the English, or
3. You say the Tamazight, and a student must explain the meaning in Tamazight.

If the class is at a level to be able to do the third option, that is preferable.

You (m.pl.) don't have to be here at 5 o'clock. e A & |y e.-.‘wi [BIVNEY e :9‘_)}
Do they (m.) have to say "yes"? " ] Wala | Ol |

We are going to need to see ourson.  .g—i) T (gLOT La’sy #0713
literally: It is going to be needful to us to see our son.
Doesn't he need to eat bread? ?ej_)—p-"; T ey Ua

&

A wilos o)

G. When the person needing to do something is specified (that is, it is a noun and not a
pronoun), the structure is as follows. Write each of the Tamazight sentences on the board.
Before you write them, see if the students can guess how they are said.

Ali needs to go. s e | sl
(Literally: It is needful to Ali that he go.)
Ali and Fatima have to drink tea..(s\3 1 (s 3] dalald 2 (e | Olla’s )

&

- -

o 0y 0, B2 oore W [] LS w 9. w LI
Aisha and Fatima have to leave., “i—i-x 8 3] 4 Jald o dne | G SV PN

- /p

H. Have the students turn to pages 17 and 18 of the Student Book. Give them a few
minutes to look at the pages, and see if they have any questions.

Also have the students look at page 19, the page entitled "Subjunctive." The top part of the
page is simply the two-verbs-together format we've seen earlier. In certain contexts this can
be called the subjunctive, although that is not very well-known in English. Technically we
could say in English "It is needful for him that he eat." This last phrase "that he eat" is an
English subjunctive. Normally, as a non-subjunctive, it would be "he eats," with an "s." In
any case, the top of page 19 is not new. The bottom gives a few more examples of the verb
"to have to."
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I Do some drills with the verb "to need to," "to have to," “should.”

1. Ask the students the question in Tamazight "If you want to go to Azrou, what do you
have to do?" Have the students answer in complete sentences. Have them answer with a
number of things that they have to do to take this trip. Once a student answers, have him/her
ask another student the same question.

2. Based on the above drill, have eight or so slips of paper each with a situation written
on it in Tamazight: "If you want to ...." A student must draw a slip of paper from the pile
without looking at what's written. Once the student has chosen, he/she reads the sentence and
asks another student the question "If you want to ..., what do you need to do?" Don't write
the "What do you need to do?" on the paper. The students must come up with that phrase
themselves. The other student must answer in a complete sentence, preferably with a number
of items. You can use the following situations or any others you would like to come up with.
Be sure to vary the person referred to.

"If you want to make a cake..." "If Aisha and Sarah want to visit their friend..."
"Tf you want to mail a package..." "If you (pl.) want to write a letter..."

"If Moha wants to buy fish..." "If you (pl.) want to make bread..."

“If Itto wants to go to the beach..." "If you want to learn Tamazight..."

"If I§§u and Hassan want to talk to their mother..."

3. Ask the students in Tamazight questions like:
"What do you need to do today?"
"What do your children need to do today?"
"What do you need to do to stay healthy?"

"What do you need to do to learn Tamazight?"
"What do vou need to do to live in Morocco?"

IV. Homework

The students should write five sentences about what their son/daughter/friend or an imaginary
person needs to do today.

V. Workbook

The Workbook contains supplementary material to be used at the end of lesson 3. This
material consists of two dialogues, onc not on tape and the second one, along with questions
on the dialogue, on tape. The first dialogue has a grammar transformation exercise. Both use

Ca'a plus verbs.

The Workbook also has three sets of review exercises covering (BEVNEY plus verbs.
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E  Lesson#4 G

1. Any new information?

IL.  Prepositions of spatial or direction relationships

This lesson mainly concerns various prepositions of spatial or direction relationships,
although some other types of prepositions will also be covered, Although there is some
ovetlap, these are different than the six structurally similar prepositions that we will cover in
lessons 11 and 12. The lesson is simple, fun, and easy to drill.

There are numerous regional variations for a number of these prepositions and the types of
pronouns used with them. Keep to what the course has chosen to use so as to avoid causing
the students confusion.

Note to the teacher:

The following material is not meant to be explained to the students.

Since there are a number of regional variations for these prepositions, we need to agree on
what we will use for the course. There are two arcas of variation.

A. First, the prepositions themselves. Although the regional variations are often similar
to each other, there are slight pronunciation variations. The words we will use are as follows:

on CaA

on, on top of O LA
under "4ld

next to O PNk
above . L‘iﬂ___‘.:J
beside, at the side of C) 10
in front of ala
behind )—,.'—wﬁl or ,)—..\j
between Jﬁh_u’l

in gy

inside U G‘é or () gt S 4 9
outside S w.)—‘
without e
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This means we won't use the variations such as:

above S or (5:'—’
in front of G’y o &l
behind Ty o il

between o or )4 or )41.1—4!

B. The second area of variation concerns whether or not a (J is used after the
preposition. Some regions usea (J after almost every preposition above (but never with

Ca’a or & ). Others have two categories: those prepositions that use a () and those that
g prep

don't. Obviously, all ways are valid; they reflect what people say. However, for this course

we will choose to always say the () after every preposition (when followed by a noun), since
that is the easiest to remember for the students. But you must still understand the two-
category style, because it affects how the preposition is said when followed by a pronoun.
Here is the explanation:

There are those who always use the () when a noun follows the preposition. (This is what
we will do in 4brid.) Thus, these people say:

category 2 category 1
> Il SRR b Wit PO N
Q\] D. 51 L.J 3‘3 ~ n. ﬁ] O ] w! f-t:l-
\ 9. UII (:J A "
W o ol

Or if the noun starts with a vowel, they follow the rules outlined on page 66 of the Abrid ]
Student Book. Bither they always pronounce the () and say:

category 2 category 1
SR\ Gy | ST o & P o L
A\L—’—J—W‘)\jﬂ_’uﬁ s, :,\3 1< ‘T g Ry
_}Jéll\tal““_ﬁ\j_‘s_’uli O “..u
%\M‘j\ﬂi—ui O el
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or they drop the 4 before a "u" and assimilate the () into a "w" ora"y." Thus, they would

say:

category 2

’
ot w YV -1
VR Gl | SO AL
- *” v Cd [
£

LWL QWU R WP Sy R

SR Gy SR 5
[P ST W SO B WP KV LY

However, when the preposition 1s combined with a pronoun, the same people that always use

the O with a noun fall back to a two-category system. There is a division between the

prepositions that combine with possessive pronoun endings (the presence of the () and the

prepositions that combine with indirect object pronoun endings (the ) is not used).

:not in front of it

category 2
the absence of "n"
: not under it ol ol
: not behind it ol a8
' not above it u&ts—i—‘

- o s,
: not between them Q—uﬁ\ ‘)J—\l

U»Lib

25

category 1
the use of "n" with pronouns

@, T
next to it UA—\LA—\

L}Hi.ﬂ w] ’./1

on top of it
EN o “w

beside it u-“—‘ts—“-—‘
inside it

oemials

a, o, g
inside it g1 S

w -
3

outside it u-“:“ P

in the middle of it (il e’}

at the bottom of it uﬂi\—/haj—i/i



Thus, the two-category system must be learned and used when a pronoun follows the
preposition. Although we won’t use the following in 4brid, some regions observe these two
categories even when a noun follows the preposition. Thus, they would say:

category 2 category |
the absence of "n" the presence of "n"
under the table ik 53 next to the table St O Ll
behind the table j—‘—wb _)-.9—9 on top of the table 3"—\—19 g L1
above the table it é-L—‘L‘ beside Ithe table tada Ko
between the table and . .. w )sll’l inside the house Lf—‘b‘ KLY Gl—“.s
in front of the table Siola  ola inside the house<= )} 35 () }\-ﬁ-——‘-—g’ﬁl

outside the house L"—{)! K U ‘w_);.’
in the middle of the table  Sicda 5 (pllaly &

at the bottom of the glass S G gty el

In any case, whether or not the () is used before a noun, the noun following the preposition
is in its dependent form.

Lesson for the students:
A Begin by holding a pen, and ask the students in Tamazight "What is this?" Then place

the pen down on the table, and ask the students in Tamazight "Where is the pen?" Use the
two different ways to ask the question:

? it Lﬂl Ay e and $sladil - Q_rﬂ-ﬁ

A student may have the answer. If so, have him/her say it. If not, you say it:

.jo:ﬁla o A J‘:':wm L:!!
”

Have the students say the answer. Then have a student ask the question and another student
give the answer,
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B. Now put the pen under the table. Have a student ask the question "Where is the pen?"
A student may have the answer. If not, you say the answer:

Sk g B st Uy

Have the students say the answer. Then have a student ask the question and another student
give the answer. (You can mention that some regions don’t use the “n” after this preposition.)

Put the pen on the table and ask "Where is the pen?" The students answer. Then put the pen
under the table and ask "Where is the pen?" The students answer,

C. Now put the pen next to the table. Have a student ask the question "Where is the
pen?" A student may have the answer. If not, you say the answer:

N L.J 1.:\#'; 1

&
—

. o W

k] k] l
'3
p

»
i
-

Have the students say the answer. Then have a student ask the question and another student
give the answer. Then mix up the three direction words you've just done, putting the pen
either on, undet, or next to the table and asking the students "Where is the pen?"

Put some noun cards out on the table. Be sure to have some masculine and feminine and
singular and plural nouns. Have the students choose a card and ask the other students "Where
is the ?" The student can put the card on, under, or next to the table, but also on,
under, or next to another noun card or something else in the room, including himself. If the
students don't catch on right away, you may need to do some examples for them. In this way
have the students drill the three direction words you've done.

D. With the pen again, hold it above the table and have a student ask the question "Where
is the pen?" A student may have the answer. If not, you say the answer:

b e PR I T IS SV B
- at &

q L]
—_

Have the students say the answer. Then have a student ask the question and another student
give the answer. (You can mention that some regions don’t use the “n” after this preposition.)

E. Then put the pen on the table again and have a student ask the question "Where is the

pen?" The students will answer with the preposition they already know. Tell them: Yes, but
we also say

o il S W P WL P W

Have the students say the answer. Then have a student ask the question and another student
give the answer.
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F. Now put the pen right next to or beside the table and have a student ask the question
"Where is the pen?" Give the answer:

‘\ o. ﬁ-j L_J u;o o ]..,.o‘u l_w!!

Have the students say the answer. Then have a student ask the question and another student
give the answer.

Then, placing the pen in different positions, mix up the previous three words: "above," "beside"
or "at the side of," and "on top of." Have the students, using the noun cards, ask and answer the
questions using these three words. Then mix in the previous three direction words.

G. Now use a glass (or another object on the table). Put the pen in front of the glass.
Have a student ask the question "Where is the pen?" If the students say "next to the glass,”
say "No. Here is 'next to the glass."" Show the difference between "in front of the glass" and
"next to the glass." Put the pen back in front of the glass and say:

Y LS I KOS S v Wl

Have the students say the answer. Then have a student ask the question and another student give
the answer. (You can mention that some regions don’t use the “n” after this preposition. For the
regions that do use the “n,” when the "n" sound occurs before an “I” sound, the “n” usually
assimilates into the “I” sound to form “l1,” with a shedda. Thus, no separate “n” sound is heard.
This will apply to all the examples below where the “n” comes before an “” sound.)

H. Now put the pen behind the glass. Have a student ask the question "Where is the
pen?" Give the answer: (You can mention that some regions don’t use the “n” afler this preposition.)

e~ ary e

TS B SR T S U

Have the students say the answer. Then have a student ask the question and another student
give the answer. Mention also that people say:

@ We O T w
WIS e i U

Have the students say this. Then have a student ask the question and another student give the
answer. Mix up "in front of" and "behind" to give the students some practice.

L Now take two glasses (or other objects) and put the pen between them. Have a student
ask the question "Where is the pen?" Give the answer:

A - w
‘/\<.\! _}‘.:.. oty l_‘l

o -
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Also use two different objects so that you can say the construction "between the glass and the
book."

O 0 SR 4l S )_541 st L)

Have the students say the answer. Then have a student ask the question and another student
give the answer. (You can mention that some regions don’t use the “n” after this preposition.)

Now mix up the last three words: "in front of," "behind," and "between." Then have the
students use the noun cards and ask each other using these three positions. Then mix in all the
previous direction relationships.

J. Now put the pen in a plastic bag. Have a student ask the question "Where is the pen?”
The students should be able to give this answer (Use whatever word is appropriate for
"plastic bag."):

[ b w oW w
\S_“\_n_‘ S jJ_"\_\_a.u [ |
Have the students say the answer. Then have a student ask the question and another student
give the answer.
K. Now you want to teach the word "inside." You may want to refer to the house or

building in which the class is taking place or any other suitable object to convey "inside."
Have a student ask the question "Where is the pen?" Give the answer:

T
.’ ‘ “\ . 8, e w0 w
'Q._]J Ot u _§h i < 1 a ‘.3 [ l l‘l

-

Have the students say the answer. Then have a student ask the question and another student
give the answer, Mention that we can also say:

S AS i 1 U
ey Ozl : )

Have the students say this. Then have a student ask the question and another student give the
answer.

L. Now do the opposite, the word for outside. (You ray just want to say that this is the

opposite or show the pen "outside" a picture of a house.) Iave a student ask the question
"Where is the pen?" Give the answer;

SO 1L Lt L)

Have the students say the answer. Then have a student ask the question and another student
give the answer.

29



M. Now indicate the middle of the table. Have a student ask the question "Where is the
pen?" Give the answer:

Mk g gy ¥ sLat. )
Have the students say the answer. Then have a student ask the question and another student
give the answer.

Drill the last four words: "in," "inside," "outside," and "in the middle of." Have the students
use the noun cards to drill these words. Have them then mix in all the direction relationships.

N. This could take the whole class to do. If the students seem interested, do that the
whole class. Ifthe lesson gets heavy, break it up by shifting to some conversation time. In

any case, at the end of this lesson refer the students to pages 21 to 25 of the Student Book, the
pages entitled "Directions." Have them read it for homework.

ITI. Homework
Read pages 21 to 25 of the Student Book, the pages entitled "Directions."

IV. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at any time during the
lesson. This material consists of a text about the harvest. The material doesn't relate
specifically to prepositions. The text, along with questions on the text and a vocabulary list, is
on tape.
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Y Lesson# X

L. Any new information?

II.  Continue direction relationships

A, Review the previous lesson with noun cards and the students asking and answering the
question "Where is 7" using all the different positions, Mention to the students that
they can do this very same drill among themselves or with a language helper or even by
themselves.

B. Using the direction prepositions with pronouns

1. Until now we've used the direction prepositions with nouns. "The pen is next to the
table." "The pen is on the book." Some of the nouns we've used started with a consonant, so
it wasn't clear whether or not the dependent form of the noun was used. Tell the students
that after the prepositions that we've done, the dependent form of the noun is used. This

is true whether or not a J follows the preposition.

2. The prepositions are also used with pronouns. If the noun has already been
inentioned, we might say "The pen is next to it.," "The pen is on it.," "The pen is between
them.," or "The pen is in front of it."

3. There are two categories of prepositions here, (This does not concern the six
prepositions that are structurally similar and that will be covered in lessons 11 and 12.) The

first follows the pattern of O L , and the second follows the pattern of FIES

4. Begin by writing ) L3 on the board. Ask how to say "next to it." The students

nﬁght be able to guess, given the presence of the . But if not, show them: UNLLA—"I . Tell
the students that what is added are the possessive pronoun endings, just like those we learned
back at the beginning of the course. This is because of the presence of the (J, which is

technically separate from the LT,

Have the students give you the rest of the different forms. (The complete list is on page 25 of
the Student Book that the students should have read for homework.) Write them on the board
in order. Have the students practice saying the whole list.

5. The second category of direction prepositions follows the pattern of the word

513 Write '3 on the board, and show the students how to say "under it": ol 2 The
pattern here is the preposition plus indirect object pronouns. Based on this pattern, have the
students give the rest of the pattern. (The complete list is on page 25 of the Student Book that
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the students should have read for homework.) Write the full pattern on the board in order.
Have the students practice saying the whole list.

6. Now make a list on the board of the words that follow the 9 pattern and the words
that follow the () Le3 pattern. The list should look like this:

Words that follow the ddaw pattern Words that follow the fama n pattern
(word + indirect object pronouns) (word + possessive pronoun endings)
Ay o gl

[ LA
. s, ‘ . 8, .-""z¢|
)ﬁ—‘ ! O smiS

<l o 14

e\ T g LA
O ol

O uastl

When you write the last word, O = FuR , explain its meaning and give an example of its
use in a sentence. Have the students practice it.

7. Next, practice the various words in the above list with pronouns. This can be with

noun cards in different direction relationships relative to the students. ("The pen is above
me." "The pen is between me and you." "The book is in front of them." etc.)

8. One word needs to be done separately. That is the word 3% . When this word is
used with a noun, the noun is NOT in its dependent form. However, when the noun starts

with a vowel, a "y" sound must be added to avoid the aliph of b coming in contact with
the vowel of the beginning noun. Some examples follow:

without water LJLAL}.
without a heart d B

without a word d‘ 3‘«3,.

without a hand (» }Jl-‘..
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When 22 s used with pronouns, there are many regional variations. We will use the
following:

independent personal pronouns -+ P
without us S5 A without me RS R
without you (m.pl.) w}i S without you (m.s.) o L o
without you (f.pl.) - ey p without you (fs.) (et D
without them (m.) S 5 without him (or it) [ R
without them (£} grlli-—"‘—,l M5 without her (orit) el Rk s

Other regional variations include:

(without him/it) UNLL possessive pronoun endings + A
(without him/it) S indirect object pronouns + DG
9. If there is time, go over any details of pages 21 to 25 of the Student Book that you've

not already covered. Students may also have questions from their reading. Some of the
material has been covered in previous lessons.

Some details to cover:

. . e . . oy e .
a. (Give some sentences with (é—-wu | «a—a and uaLA—‘ b s
b. Note that the word u-“\-:ﬂi means the noun "middle." It is "a-constant," so the

dependent form is el g , used in the phrase lal g & , "in the middle of."

c. Note that the word (<292 | means the noun "bottom" or "back" (as in "the bottom of
the glass” or "the back of the room"). The French would be "le fond." 1t is "a-constant," so

the dependent form is U< 3= 5, used in the phrase () ass i , "at the bottom of" or
"at the back/rear of."

d. Go over the word for "corner."

[ e -
e. Use the words 2 )2 ] and -2~ in sentences. Have the students practice them.
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f Go over "Continue forward." In this case the word <213 is used as a noun. Say
sentences like "Go to the front" and "Go to the back" (of the bus, for example).

g Read out loud each sentence on pages 21 to 25. Either ask the students how to say the
sentences, that is, you say the English and they give the Tamazight; or you say the Tamazight,
and they say what it means, and then they practice it in Tamazight.

1. Text, proverb, poem, or song

Come up with a short text, proverb, poem, or song to do in class with the students. Make sure
that you've prepared a handout with the words on it so that the students will have something to
look at afterwards.

IV. Workbook

The Workbook contains supplementary material that is suitable for use at the end of lesson 5.
This material consists of vocabulary words and various sentences using those words with
prepositions of spatial and direction relationships.

The Workbook also has three sets of review exercises covering prepositions of spatial and
direction relationships.
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+ Lesson#6 1L

I. Any new information?
II.  Direct and indirect object pronouns together

A. Explain to the students that up till now we've done direct object pronouns and indirect
object pronouns separately. However, there are times when they occur together. In English
that would be in sentences like "Give it to him,," "I sold it to him.," "He told it to me.," or "He
told me it."

B. Start by having the students list in order on the board all the direct object pronouns and
then all the indirect object pronouns.

C. Explain to the students that when the direct and indirect object pronouns are used
together, the indirect object pronoun comes first, followed by the direct object pronoun. (This
is in the same order as in French: "Il me I'a donné.") The two pronouns are pronounced as if
they formed one word.

Give the following sentence as an example:
Give it (m.) to him/her. Al

Based on that example, ask the students how to form the following sentences. You give the
English, and the students give the Tamazight. Write down the Tamazight on the board. Have
the students practice saying the sentences.

I'told it (m.) to you {m.pl.). LT A
Take it (f)) from him/her. RET T
Take them (m.) to Mommy. Lala \ C—ituly g |
He showed them (f)) to you (f.pl.). LA et L A D"/l
Give me to him/her. .Qr“‘m
He gave us to them (f)). Cuo—‘—wu"l
D. Now ask the students how to say the sentence "He took it (m.) from me." Write this

on the board. Then do "He took it (m.) from you {m.s.)." Write that, Continue with "He took
it (m.) from you (f.s.), from him, from her, etc." The board will look like this:
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%
¥

|
¢l ) CliaS)
s e ClalaS )
ST R P Caludin 'Sy
AT GR35
Have the students practice saying each of these sentences.
E. Do the same as part D with the sentence "He gave me to them (m.)." Then do "He

gave you (m.s.)/you (£.s.Yhim/het/us/etc. to them (m.)." The board should look like this:

Gl ) )
STl il |
L0 Qw’l . “n o, ” Qu;l/l
RIS | JERRTYY

Have the students practice saying each of these sentences.

Have the students turn to page 26 of the Student Book, the page entitled "Direct and Indirect
Object Pronouns Together." Give them some time to look over the lists.

F. The moveable aspect of direct and indirect object pronouns together

L. Tell the students that when the direct and indirect object pronouns are together, they
still move according to certain grammatical contexts. The rules are exactly the same as we

learned in the past for when the pronouns move: when there are negatives, question words,
and tense indicators.

2. Do the following example. Follow the same procedure as you did in part D. Ask the
students how to say "Did they (m.) say it (m.) to me?" Write that on the board. Help the
students step by step if they have trouble with this. Then ask them how to say "Did they (m.)
say it (m.) to you (m.s.), to you (£.s.), to him, to her, etc.?" The board should look like this:
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R4 e RTREN I ol )

e

oL L"_\ﬁ_‘jh.u’l SO ai&m’l
oL M’JL...,J CoLn ;:\;ALWJ
fOlD Gliulag ToLD Gulag
10 S G RV Py fola lulag

P

Have the students practice saying each of these sentences.

3. Follow the same procedure for the sentence "They (m.) didn't give me/you (m.s.)/you
(f:s.)/him/her/us/ete. to her." The board should look like this:

Ommd Ll g b (el s
O oSl Ol el
O QIR e aS 0
R L.J':j:""'“‘JJ u_\_ﬁ: C.\_a.ua\_)_j
O v 0 Oed Sl g

Have the students practice saying each of these sentences.

4. Follow the same procedure for the sentence "He will do them (m.) for me/for you
(m.s.)/for you (£f.s.)/for him/for her/etc.” The board should look like this:

Ay ghtag RE TRy
&) 5t B patan
g—ﬂ; ity g éj| SRAALY
:ﬂ; Ol gih il

|

R TR AL R & | oatalyy

Have the students practice saying each of these sentences.

Refer the students to page 27 of the Student Book.

G. Do some drills with both types of pronouns together

Put down on the table three piles of cards with the writing on them face down. In the first pile
are a number of cards, each with a different verb on it. The verbs should be written in

Tamazight and in their simple imperative form. You can use the following verbs or others
you have thought of:

37



&
™

T (o find) @ (to do) oS s S &)
3y (to wash) J e (to fix) s 3w (to prepare)

The second pile is a set of ten cards, each with a different indirect object pronoun written on it
in Tamazight. The third pile is a set of ten cards, each with a different direct object pronoun
written on it in Tamazight. Students should draw one card from each pile and turn them over
so that they can read them. The students then need to make a sentence using the verb, the
indirect object pronoun, and the direct object pronoun they have chosen. The verb can be in
any form: imperative, past, future, two verbs together, present continuous, etc. and with any
person: "I/you/he/she/etc.” The sentences will be short, since not too many nouns will be
used.

Once the students have done this a number of times to get used to the drill, have one student
draw the cards and make a sentence. Then another student asks a question either to that
student or to another student if there are enough students. The student asked should give a
response, either positive or negative, in a full sentence. The purpose is to practice the
different constructions here. For example, the dialogue might look like one of the following:

"He gave it to her." or "I took them from them."

"Did he really give it to her?" "Did you take them from them?"
"No, he didn't give it to her." "Yes, I took them from them."
"Take it to them." or "Moha gave us to them."

"Do you want me to take it to them?" "Why did Moha give you to them?"
"Yes, I want you to take it to them." ~ "He gave us to them because...."

III. Additional conversation or activity time
If there is time left, use it for conversation or for a short poem, saying, or proverb.

IV. Listen-and-repeat sentence pattern drills

Use the supplementary material in the Workbook on pages 44 to 47. This is important and not
optional. There are two listen-and-repeat drills, with a tape that accompanies the words. The
sentence patterns deal with direct and indirect object pronouns, their order and position in
sentences.

Y. Homework

Have the students do the homework sheets entitled "Homework Lesson 6" on pages 28 and 29
of the Student Book. In part A the students should rewrite the sentences substituting pronouns
for the nouns. In part B the students should rewrite the sentences putting in nouns for the
pronouns. If you have time, you can do the sample sentences with the class.
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X Lesson#7 9

L. Any new information?

1. Go over the homework

Go over the homework that the students have done. Have them read the original sentence and
then the sentence they have written. Ask the other students if the sentence is correct or not.
Let the students correct each other.

III. The< and O of direction

This is one of the most difficult lessons in the Tamazight curriculum. It will be difficult for
the students to grasp, and the verb conjugations are extremely detailed. Be careful to be
systematic and clear. This concept will take a number of lessons to cover. If at any time the
students become too bored, switch to a conversation or some other activity, like a dialogue,
text, or poem for some variety. However, the students will need to learn this grammar even if
it is painful. Tamazight cannot be really used without these grammar lessons.

A word about the material in the Student Book. The material is long and detailed. However,
not all of the pages are meant to be covered in class or even learned. Some of them will serve
only as reference guides for the future, when the students want to look up how to conjugate a
certain verb. So we will begin with the basics of this grammar.

A Have the students turn to page 30 in the Student Book, to the quote from the University
of Wisconsin course and the diagrams. Introduce the topic with this quote, and then give the
following explanation to the students;

"In a number of areas Tamazight is concerned with where an
action takes place in relation to the speaker. Is the action near the
speaker or far from the speaker? Is the action occurring toward
the speaker or away from the speaker? These concepts are

indicated by the = and O of direction. The 2 indicates
nearness to or movement towards the speaker, and the

indicates farness from or movement away from the speaker."

B. Begin with the 2 .

Tell the students that the 2 is used more frequently and systematically than the 3, so we will
start with the @ . The 2 is most clearly seen in the following pairs of verbs. Write each pair
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of verbs on the board, including their English meaning. Tell the students (but don't write)

whether the movement is away from or toward the speaker.

(movement away from the speaker) go
(movement toward the speaker) come
(movement away from the speaker) to refurn, to go back
(movement toward the speaker) to return, to come back
(movement away from the speaker) to return, to go back
(movement toward the speaker) to return, to come back
when the relation to the speaker isn't relevant to arrive
P

{movement away from the speaker) to arrive (there)
(movement toward the speaker) to arrive (here)
(when the relation to the speaker isn't relevant) to arrive
(movement away from the speaker) to arrive (there)
(movement toward the speaker) to arrive (here)
(the speaker returns something to someone else) to give back something
(someone returns something to the speaker) to bring back something
movement away from the speaker to take something to someone

y p g
(movement toward the speaker) to bring something

: .
Mention to the students that even though 335 o arrive" isn't used much in the northern
dialects of Middle Atlas Tamazight, we will use it in this presentation, since it is an easy word
to pronounce and therefore can illustrate many grammar points. The common word used in

. o

the northern dialects of Middle Atlas Tamazight for "to arrive" is U231 .

Have the students look at page 31 of the Student Book, the page entitled "The 2 and U of

Direction."

40



C. Some drills with the above imperatives

L. Put a number of the noun cards on the table. Use the verbs (§ siand 2357, One

student refers to a card and says to another student either "Take to so and so." or
"Bring " The student responds by picking up the appropriate card and giving it to the
appropriate person. (Although the word "give" is more appropriate here, the students must
pretend that they are far from each other so that "take" and "bring" make sense,)

2. Do the same thing, but this time use the verbs _)\ 2 and -Ji)‘_) . One student refers to a
card and says to another student either "Give back to so and so." or "Bring back

" The student responds by picking up the appropriate card and giving it to the
appropriate person,

3. In the room put up three signs in different places. Each sign represents a city or
ofhee

Log
village. One sign says on it 8T one sign says 3 |, and one sign says

L,_rl;"‘ | U g, This activity is best done with three students, but can still even be

done with just the teacher and one student. Each student (and the teacher, if there are not
enough students) stands at one of the "cities" in the room. You, the teacher, can start out by

using the verbs _§ 3and 353 T and 52 and 2~ 52 T and say to various students things

like "Go to Agadir.," "Come to Tizi n Isli.," "Go back to Azrou.," "Come back to Agadir.,"
etc. The students then must act out the commands. Then the students say the commands to
other students and to you. Although it doesn't make as much sense in a command form, you
can also use the verbs "to arrive there" and "to arrive here."

D. Conjugations in the past form with the 2 of direction

L. With the help of the students write the full past form conjugation of Js&7 on the
board. Label it in English "to return, to go back."

Then tell the students that in past form conjugations, the < is simply added onto the end of
the word after it is conjugated. There are, however, two phonetic changes to pay attention

to. When the 2 is added onto a word that ends ina &, the < sound disappears and the
resultisa 2. When the 2 is added onto a word that ends ina 2 , the 2 sound doubles and
the resultisa 2. Write these phonetic changes on the board:

L.*
If

a G
S 4+ A

t+d=dd
d+d=4dd

L.s
fl

Now right across from the conjugation on the board, write out the conjugation of the verb
21527 Labelitin English "to return, to come back." Ask the students, based on what
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you've told them, how to conjugate the verb. Write down the full conjugation. The board
should look like this:

to return, to come back = ¢-& | to return, to go back &1
Mipels aa e U2l gse
Ledyels Allseld gl 2,2l
Podseli Aleel Gl leeld aseld
SET atlpel St dsel
AMidee]  allyels iyl Jyels

Give some sample sentences using these words to show the difference in meaning between them.
Explain in Tamazight situations like "I'm in Fes. My friend Hassan is with me in Fes. Then he
went to Meknes. After a week he came back to Fes, so I told my father 'Hassan came back to
Fes."" Another possibility is something like "I'm in Fes. My friend Hassan came to Fes from
Meknes. After a week he returned to Meknes, so I said to my father Hassan went back to
Meknes.! " These will be good listening exercises for the students. Once they seem to
understand, see if some of the students want to try to explain a situation like you did.

2. Follow the same procedure as above in part D, number 1, but this time use the verbs

S 31 and 2231 . Inthe end the board should look like this:

to bring something 2 5] to take something to someone ijﬂi
A g i) (§ 9= a5}
i) T Er CHs | TEEE
i) A g Clingg) (53

Using the noun cards, have the students make simple affirmative statements like "Ile took the
to Agadir." and "He brought the from Agadir." Vary the person referred to:
"I, you, he, she, etc."

E. Have the students look at page 32 of the Student Book. Give them a few minutes to
look it ovet.

F. Have a student read out loud number 4 on page 32. Next lesson we will begin the
moveable aspect of the 2 of direction.
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IV. Homework

Have the students do the review exercises for lesson 7 on pages 55 and 56 of the Workbook.
This is not optional. They need to review these conjugation patterns a lot.

V.  Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of lesson 7.

This material consists of a dialogue at a market in which the 2 of direction is used a lot . The
dialogue is on tape, but the people speak very fast. If the tape is too frustrating for the
students, then read the dialogue out loud yourself. Have the students practice the dialogue and

do it among themselves. Be sure to point out the difference between the 2 of direction and

the ¢ meaning "and" or "with."
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€ Lesson#8 [

I. Any new information?

II. Continue the @ and ¢ of direction

A, Review briefly items from lesson 7.

First, go over the homework that the students had, the review exercises for lesson 7 in the
Workbook.

Then you can do another drill with the verbs (§ _B’T and 3 )’FI . This drill takes three people,
so the teacher must take part if there are only two students. One person (person A) goes to the

other side of the room. Person A says to person B "Bring me the " (Use the noun
cards for this.) Person C then says to person B: "Take the to (the name of
Person A)." Person B goes to person A and gives him the noun card. Person B says "1
brought the " Person A says "You brought the " (If there is only one

student, the teacher or student can play the two roles of person B and C.)

The drill takes a bit of practice at first, but once the students see how it works, it will help to
drill the concepts into their minds. Use the same A, B, C configuration for a number of noun
cards so that each student gets used to using the words properly. Then, switch the roles.

B. The moveable aspect of the 2 of direction

Once you do the above drills, start with the moveable aspect of the 3. At first, ignore the
phonetic details on pages 33 and 34 of the Student Book. These are important, but only later
once examples are being given. Go to page 35 of the Student Book. Here is the major

illustration of how the 9 of direction moves with negatives, question words, and tense

indicators (like the future 37 and the present continuous 3 ).

Go over this page systematically, pattern by pattern, with the students. Start by putting the

pattern without the 3 on the board (the pattern on the right hand side of the page). Remember
to have the students tell you the conjugation. Then next to it, so that the contrast can be seen,

write the pattern of the word with the <, (the pattern on the left hand side of the page). After
the first couple words, the students may be able to guess at the conjugation pattern.

As you are doing these charts, the phonetic changes become important. You will need to refer

to pages 33 and 34 of the Student Book. Have the students look at these pages when you point
out a phonetic change. However, the details can be overwhelming. Tell them that the details
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are there for those who want them. On the bottom of page 34 is the "short" explanation.
Refer mainly to this during the class.

L. Start with the negative. The board should look like this:

L, you, he, etc. didn't come back.

SPELLE
PO
RPN PV B
o5l
Glidgels

J3

J3

I
J3

DN

Esela )y
allgeln
A lgel®
Jselhd
JselS s

1, you, he, etc. didn't go back.

o2
w O ’]}b’i

2. Then do the question words. The board should like this:

Did I, you, he, etc. come back?

fdselid
fal sl
YSTRO P
o setda
LTI IS PU-SK

Sadstla )
fallsgel™
fallgel™
fdrelhd )

fdselS ()

I

J3

I3
I3

I3

e

Ay ety

JI

3

I
D3

I3

Did I, you, he, etc. go back?

) sl

P PR
STRONE PRI
052
feaie ]

o

o)

fedye ]
allealy
Taleeld
tU 52ty
T8

Give some sample sentences using these words to show the difference in meaning between
them. Explain in Tamazight situations like "I'm in Fes. My friend Hassan is with me in Fes.
Then he went to Meknes. I don't know if he came back to Meknes or not, so I ask someone
'Did Hassan come back to Meknes?' The person answers 'No, he didn't come back to
Meknes.™ Another possibility is something like "I'm in Fes. My friend Hassan came to Fes
from Meknes. I don't know if he returned to Mcknes or not, so I ask someone 'Did Hassan go

back to Meknes?' The person answers 'No, he didn't go back to Meknes."" These will be

good listening exercises for the students. Once they seem to understand, see if some of the
students want to try to explain a situation like you did.
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3. Then do the future. The board should look like this:

1, you, he, etc. will come back. I, you, he, etc. will go back.
Jseli 'y A PKY Js&lo G el
el alpeldi pels] alsels]

e e L KR PV GIRONA PS e i KPS
(5211 Il 5] REPENy APy
L P SIS G N Iyl

The future for "to come back" is somewhat complicated. As is given above, there is no
difference in the "you" forms and the "she" form for "to come back™ and "to go back." Some
regions make a change in order to make the "to come back" different from "to go back."

These regions change the <3 in the conjugation patterns of all the "you" forms and the "she"

form toa (9. There is also no shedda on the 2 . This is also true for the "we" form. Thus,
the future for "1, you, he, etc. will come back." looks like this:

Jgelid] s sl 3

Pul P VKY RN PP P |
NN PPy 2 el 3
SRPEIE) sl 4T
Cidgal A Jsela 3

Tell the students that they should listen to the people around them to see how they form the
future with verbs having the 2 of direction.

Give some sample sentences using these words showing the difference in meaning between
them. Ask questions like "When will you/they/he/she go back to
America/Canada/Europe/etc.?" Explain that someone went to another country. Ask questions
like "When will yow/they/he/she come back from 7" Then have the students try to
make these types of sentences on their own.
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4. Then do the present continuous. The board should look like this:

to come back repeatedly el to go back repeatedly Jd LT
JseUihas  aleelad Jselst 3 51,250
N SIS A 1,al3d a5l PPN
R PP RS L1,elN3 cledelsi PSR
pselad Jsellad NP Jseliiyd
G ile el A Jeliaa AT PV-S Te I JeelH3

Give some sample sentences using these words showing the difference in meaning between
them. Make statements like "Every summer Moroccans in France come back to Morocco."
and "At the end of every summer the immigrants go back to Europe." Ask questions like "Do
you/they/he/she go back to every year?" and "When do Moroccans in Europe
come back to Morocco?" Then have the students try to make these types of sentences on their
own.

Have the students look at page 35 of the Student Book.
IIl. Additional conversation time

Since the grammar of the lesson is pretty heavy, be sure not to spend the whole time on
grammar. Add some time for conversation as well.

IV. Homework

Have the students do the review exercises for lesson 8 on pages 57 to 59 of the Workbook.
This is not optional. They need to review these conjugation patterns a lot.
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K Lesson#9 |

L. Any new information?

II. Continue the @ and O of direction

A. First, go over the homework that the students had, the review exercises for lesson 8 in
the Workbook.

B. Do another drill with the 2 of direction.

Give two students a piece of paper with the following short dialogue written on it in English.
The students (or you and the student, if there is only one student) should say the dialogue in
Tamazight. Then reverse roles. Have other students do the same dialogue but vary the place
and the days, and instead of "you" use "he, she, Lhou, they, etc."

1. Where are you going?
I'm going to Agadir.-
Come back on Saturday.
I'll come back on Thursday.

When you have finished with the above dialogue, use the same procedures for the following
dialogues:

2. He went to Agadir. 3. He went to Agadir.
When will he come back? When did he come back? !
He'll come back on Saturday. He came back on Friday.
4. He came from Agadir. 5. He came from Agadir.
When will be go back? When did he go back?
He'll go back on Saturday. He went back on Friday.
6. He went to Agadir. 7. He went to Agadir.
Did he come back? Will he come back?
No, he didn't come back. No, he won't come back.
8. He went to Agadir. 9. He came from Agadir.
When will he come back? Did he go back?
He'll come back . No, he didn't go back.
10.  He came from Agadir. 11.  He came from Agadir.
Will he go back? When will he go back?
No, he won't go back. He'll go back
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12, He goes to Agadir every Friday. 13, He comes from Agadir every Monday.
When does he come back? When does he go back?
He comes back every Monday. He goes back every Friday.

C. Do another drill,

This time write out all the above dialogues in Tamazight, each on a separate card. You can
vary the subjects so that they aren't just "he.” Have the students draw a card and do the
dialogue with a partner (or with you, if there's only one student). Then you ask the student
various questions about the dialogue.

D. Certain specific verbs that take the 2 of direction

Refer to page 36 of the Student Book concerning the 9 and () of direction. Section 5

concerns certain verbs that have specific meanings that always take the 2 of direction. Tell
the students that in addition to words that have obvious directions in them ("go—come,"

"take—bring," etc.), some words take the 2 of direction when they have certain specific

meanings. (These verbs can vary by region, and some regions include the 2 and some don't.)
Give the students the following examples (or other examples that apply to their region):

to be big A to grow up ayala

to be born 20y

to give back o to throw up, to vomit )
to fall Ja to fall down ¥yl

to wake up Ll

Use some of the words in sentences, and have the students use some of them in sentences as
well. Tell the students that they must listen to the people around them to discover what verbs

take the 2 in certain specific meanings.
E. The 2 of direction used when referring to "to me" and "to us"

Refer to page 36 of the Student Book concerning the 2 and (& of direction. Section 6
concerns the use of the 2 of direction when the pronouns "to me" and "to us” are used. Tell

the students that some verbs only take the 2 of direction when the action is directed toward
the speaker ("to me" or "to us"). Write the following sentence (just the Tamazight) on the
board:
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He gave the ball to Moha. .s~>3= | < Jﬁ kb |

-

There isno 2 of direction used here. Then write the following two sentences on the board:

He gave me the ball. ST Al |
He gave us the ball. eS0Tl

Note that the 3 of direction appears when the action happens toward the speaker. Do the
same with the following examples:

Give him/her the money. O d | ol
Give me the money. O3] A
Give us the money. O aald

Call them (m.). PR W wtgi

Call me. Ol s

Call us. PR Y N AL EEREENLY

When you've finished with this, have the students look at page 36 of the Student Book.

F. The O of farness

Have the students also read part 7 on page 36. Give the example of the verb s | ("to

arrive there") from page 41 of the Student Book. (Don't yet have the students look at pages 37
to 50 of the Student Book. Wait until next lesson to point out all these pages.) Write out the
whole conjugation of just the past form. Begin with the third masculine singular. Show how
the ) is added at the end, after the verb is conjugated. Have the students guess the rest of
the conjugation. Write down the conjugation in order so that the board looks like this:

) oy
SRRy SRRt
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Use these words in some sample sentences. Don't go into great detail here, since the 2 of
direction is quite a heavy grammar lesson and usage is what will really help the students
understand this.

HI1. Additional conversation time

Since the grammar of the lesson is pretty heavy, be sure not to spend the whole time on
grammar. Add some time for conversation as well.

IV. Listening exercises

The direction particles are so important that you must take the time in class to do the
supplementary material for lesson 9 in the Workbook. This is not optional, although you may
want to space it out over this lesson and the next lesson. However long it takes, these
exercises are important,

There are 5 separate listening exercises, although exercises 1 to 3 go together. A tape goes
with the material.

Y. Homework

Have the students do the review exercises for lesson 9 on pages 73 to 74 of the Workbook.
This is not optional. They need to review these conjugation patterns a lot.
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C Lesson#10 |

L Any new information?

II. Continue the ¢ and O of direction

A. First, go over the homework that the students had, the review exercises for lesson 9 in
the Workbook.

B. The grammar of the 2 and O of direction is quite difficult and tedious. Not
everything can be covered, and the students will quickly tire of it. However, since the verbs
"to go" and "to come" are so common, go over in detail the conjugations on pages 37 and 38
of the Student Book. Refer to the pages (although don't yet have the students turn there), and
go through each conjugation comparing 3 with 2337 . Remember to ask the students to

give you the conjugations based on their knowledge of the grammar.

l. After you go over the "past” form, the board should look like this:

come 353 go 8 3
A A% RRENT [ Fe 3
2%l A% Aya% o) 2% 1A%
KRN RO A34% Gl A a3 4%
A% a3y aha I3
353 M AN < (W

2. Then go over the negative "past” form. The board at the end should look like this:
RSP L LESY TRSESY &2 s

W G w G, w W T
P o oL pt A=
L"_\_n.o.gﬂ 9 J_Iﬁ BY) Mu )8 g...:wﬁ 39
G TR ISY SERESY $ 3] Vs
ST E N R (:5.3_'1” By Gdd g L.,SJJ 9
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3. Then go over the verb used with the question word (» } . The board should look like
this:

TIINS (] &ad3 ) T105 ) f&=d o)
o0 a) T d5 ) fl A ) a2 G
S el A% a3 () fnld AT () fag 3 ()
233 () 14 () '3 ) 1) o)
R3S T S s ey IRESREY!

4, Then do the future. This is more difficult with the verb "to come." The problem is in

all the "you" forms and the "she" form. These all begin with a <. Thus, there is a string of
consonants together:

the "t" from the + the "d" of + the future tense
conjugation direction indicator
] + 3 + X
t + d + ad

If you combine these you could end up with something like 2.3 A {"you will come") which

is indistinguishable from "you will go." Thus, some regions make the < intoa (. In
&u b g

these cases they also don't put a shedda on the first 2 . Thus, the patterns are as follows.
When you've finished, the board should look like this:

PRy zs3 35 9 A (oralso: 75 3237) #537F

a3 KRV 39 200N a3 AN PRy
k".\.i&_} 3.;»3'? A LBW tl\_o.q} ﬁ'i dg J_ﬁﬂ‘i
BTERY SO3T (oralsor 0333 s3T5 3T
Clig 3 520D (oralsor @l 3V g3 AT

The differences here can seem subtle at first. Have the students especially practice the
difference between "He will go." and "He will come.”" The shedda is extremely important.
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5. Then go on to cover the habitual tense. The board should look like this:

w

A
%
L

W0, W "

_5.3_.1_}’..\’..‘: éj.l_i:l:] _9..\_1._..\.) t_,d._l.l

W e " G < o B - “ F
?_3.)....1.3.3 dgaaaad H.\_m Qgd
&_L:.A_Bﬁ.:\:l J)ﬁlh k_\_A"u_gﬂj’J .3_3:333
s 35530 PR oy A PRGN
Ci,A530 ,3%33 BT La%%

When you have finished this, have the students look at pages 37 and 38 of the Student Book.

Then call the students' attention to the rest of the conjugation patterns, pages 39 to 50. Tell
the students that pages 39 to 50 are for reference only. If the students want to look up how to
conjugate one of these verbs, they can turn to these pages for that. Otherwise, they shouldn't
get overwhelmed by all the details. Usage and practice are far more profitable than
memorized lists.

III. Practice the 9 of direction with the verb

A. Tell the students that now you are going to give an example of a verb that always uses

the 3 of direction. The verb (without the 2 of direction) is ol (listed in Taifi's dictionary
on page 608). Write the 4 pillars of the verb on the board:

s 09\ Las ol ol

Tell the students that although these are the 4 pillars, the verb always takes the 2 of
direction. So that must be added to the conjugations.

B. The verb has a number of meanings. Start first with the following: It is used for
asking or giving a location of something. It corresponds to the "location” usage of the Moroccan

Arabic verb >, as in: (Whereis it (m)?) ¥ (=4 and
(Where is it (£)7) ¢ <l b
Just as Moroccan Arabic has the notion here of "to come" in location, Tamazight includes that

notion with the 2 of direction.

C. Then give some examples. Use the examples given on page 51 of the Student Book,
although don't have the students turn there yet. Write some of the sentences on the board.
Ask the students the questions and have them answer using the verb of location. Then have
the students ask each other the questions.

D. Once they've practiced, using the third person singular and plural, masculine and
feminine, have the students tell you how to say "It/they is/are not located...." Write these on
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the board. Then have the students tell you how to say "Is/are it/they located...?" Write these
on the board. Then ask the students how to say "It/they will be located...." Write these on the
board. Then ask the students how to say "It/they is/are regularly located...." Write these on
the board. The board should look like this:

Ui d )9 crwj—'ﬂ 239
Lﬂ_l.g._u_sd ) grmﬂ J3

folug o () Flusd ()

?L'L\.i.'\l.u_g.! | ?La.nj:\ )
b 5 3 Lu g 3]
ity 3 Lsoae 37
R R

Again ask the students questions about the locations of various places or sites or cities, this
time mixing up questions, negatives, the future, and habitual locations. Have the students ask
each other the questions.

Then have the students turn to page 51 and the top half of page 52 of the Student Book. Give
them a few minutes to look at the pages, and see if they have any questions,

E. The verb also has another meaning. Just as in Moroccan Arabic the verb Y also can

mean "to go well with" and "to be suitable," so, too, in Tamazight the verb o ( with the 2

of direction) also has that same meaning. Unlike in Moroccan Arabic, where the verb takes
direct object pronouns, the verb in Tamazight takes indirect object pronouns.

F. Give an example:
That jellaba goes well on you (m.s.). P AN U A S I I

Point out that the 9 of direction goes after the indirect object pronoun.
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G. Have the students give you the whole conjugation pattern for "It (m.) goes well on
me/yow/him etc." Write this on the board. The board should look like this:

RREE S b 5
25 b 23
3% s 5 2% dls
H. Have the students practice the expression by asking them various questions about

clothes. Then have the students ask each other (or you) questions. Start with masculine
singular clothing so that they can practice what's on the board. However, after a while,
introduce masculine plural, feminine singular, and feminine plural items so that they can
practice all the different variations. Refer to the sentences on page 53 of the Student Book,
although don't have the students turn there yet.

Once you've finished the oral practice, have the students look at pages 52 and 53 of the
Student Book.

IV. Listening exercises

The direction particles are so important and difficult that you must take the time in class to do
parts 2, 3, and 4 (from pages 77 to 83) of the supplementary material for lesson 10 in the
Workbook. They are not optional. (Part 1 on pages 75 to 76 is optional.) They are very
helpful exercises. However long they take, these exercises are important.

There are 3 separate listening exercises. A tape goes with the material.

V. Homework

Have the students do the review exercises for lesson 10 on pages 84 to 85 of the Workbook.
This is not optional. They need to review the direction patticles a lot.

VI. Workbook (optional)
The Workbook contains supplementary material that is suitable for use at the end of lesson 10.

This material is in part 1 and consists of a dialogue about the weather using direction particles.
The dialogue is on tape.
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X Lessons #11 and #12 X

I. Any new information?

IL. Go over the homework

Go over the homework that the students had, the review exercises for lesson 10 in the
Workbook.

III. Prepositions

Although we've done different prepositions individually before this point, this lesson is a
more systematic presentation of certain structurally similar prepositions. The material is put
all together here, but it will take two lessons to cover, Divide the material in half. If there is
extra time in either of the lessons, use it for conversation or a dialogue.

A, Tell the students that there are six prepositions which have certain characteristics in
common,; thus, we will consider them here together. Each of these has a short form (when
used with a noun) and a long form (when used with a pronoun), Write on the board the
following three headings;

Meaning with Motoccan Long Form Short Form
Arabic equivalent (with a pronoun) (with a noun)

B. Using the format on page 54 of the Student Book, the page entitled "Prepositions,"
write each of the six prepositions on the board. Write the short form and the long form, and
explain what the preposition means and what its equivalent is in Moroccan Arabic. The
board should look like this:

Meaning with Moroccan Long Form Short Form
Arabic equivalent {with a pronoun) (with a noun)
("tO" ’d ) J s_é }...C.
movement

("Ch@Z“ J-:.:L:-C )

("Wiﬂ’l" é ) ,j_:\.j J
accompaniment
("andll .,3 )
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("011, about" LrLo_G ) L_‘I_”Lf- W -

(uinn w3 ) a%,j L.:'g

("from" (=) “‘—'L’..‘) L.,S _)
("withﬂ LT") u& l w
instrumental

Tell the students that the correspondence between these Tamazight prepositions and the ones
in Moroccan Arabic is quite high. In most cases they have the same range of meaning.
Thus, if the students know how a preposition is used in Moroccan Arabic, they can simply
substitute the equivalent Tamazight preposition in a similar context when speaking
Tamazight. For example:

Tamazight Moroccan Arabic
BN NPT I'mright. (literally: The truth is chez moi) .=} (ga-ie

G = S I'm wrong. (literally: The truth is against me.} Ry EEN Y GH
It's my fault.

(In this last example, the Arabic <3 and the Tamazight & don't mean "in" but rather

"against.")
Have the students look at page 54 of the Student Book, the page entitled "Prepositions."
C. The dependent form

Tell the students that each of these prepositions takes the following noun in its dependent
form, except for the preposition of movement !

D. Examples of the short form of each preposition

Give some examples of the short form of each preposition, that is, the preposition when it is
used with a noun. Ask the students first if they can come up with their own sentences. They
should be able to do this for most of the prepositions. Follow the order given in the above

list.

| Some dialects use w or (& as the preposition of movement "to." These, also, do not take the noun in
its dependent form.
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The following are some example sentences if the students are having trouble:

He returned to (his) country [or: the bled).
They (m.) took him to the hospital.

He went with Addi [a person's name].

me and my uncle

They (m.) are talking about money.
Put this {m.) on the table.

They (f.) are in the house.

-

=< 1
el e Jeely
D u ye i

N 2

(ﬁgﬁ_c. 2 L'JJ-‘,,!_
(3 J :“ 3

-

—a-A 3

- k)

ey 3 RIS | PV

\oﬁ’ 7. ‘ o
. N [ JLJ.HH

E)

S 4

ERg N e RS

What do you (fs.) have in the plastic bag? $\Sael & o ! ‘;J 9L gLA

Dig from here to there.

He came from Boulmane,

He dug with a pickaxe.

She speaks Tamazight.

E. The long form of each preposition

Following the same order, go over each preposition when it is used with pronouns. Write the
complete pattern on the board. Ask the students to give you the patterns based on what they
know. They should be able to do this. For each preposition ask the students to give some
sample sentences, and do some drills to practice the prepositions.
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Gy el e

This preposition is already quite familiar to the students. You may want to skip any drills
here. Otherwise, ask them a few quick questions:

folifn s U o)

The student should answer with a full sentence and then ask the question to another student.
You and the students should vary the question to ask "What does he/she/you (pl.)/they etc.
have?" and "Does he/she/you (pl.)/they etc. have "

Note the sentence:
He went to their (m.) place (chez eux). NR G PR |

This is important to note, since it uses )—C- and ) 3£ together. However, some people just

say d.:mo_)_g.c': ‘31‘

There are two other important points to make. Although we will use & as the preposition
of movement, the students should be aware of some regional variations, since they will
encounter these. Tell the students the following points:

* Some dialects use exclusively _)—“- as the preposition of movement "to" or "towards."
Others use exclusively (# as this preposition. Still others use =& in front of words that

begin with a consonant and (» or (A _)—9 in front of words that begin with a vowel. In
all cases, the noun following the preposition of movement is NOT in its dependent form.

® Be careful not to confuse the preposition * (meaning "with," in the instrumental sense)
with the preposition ()* (meaning "to," in the sense of movement). This can easily happen

in dialects which don't use —& as the preposition of movement.
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Ask the students how to say "Moha went with Hassan." Now ask them how to say "Moha
went with him." Ask the students the following question:

Who did Moha go with? ~ Sex 3 (s4] (a2

The students should answer with a full sentence but using one of the pronouns: "Moha went
with him/her/you/them/etc." The student who answers should then ask another student the
same question. Keep doing this until all the different pronouns have been used.

Another common verb that uses this preposition is = H—\ , "to meet someone, to meet
with someone, rencontrer." Ask the students how to say "Addi met Lhou in the center of
town." Now ask them how to say "Addi met him in the center of town." Ask the students the
following question:

(it g by @ gie alela) ol
Who did Addi meet in the center of town?

The students should answer with a full sentence but using one of the pronouns: "Addi met
(with) him/her/you/them/etc." The student who answers should then ask another student the
same question. Keep doing this until all the different pronouns have been used.

Another common use of this preposition is the phrases "me and you," "you and him," etc.

This corresponds to the Moroccan Arabic Ay s U ("ana wiyak"), etc. There are many
combinations, but some of them are:

me and you (m.s.) A S
me and you (fs.) eaﬂ-aﬁ ST
me and you (m.pl.) O D
me and you (f,pl.) Gagy

you (f:s.) and them (f)) e SR

The pattern is the independent pronouns plus the preposition 2 with pronouns.
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To drill these, put face down on a table two piles of ten cards each. Each pile contains cards

on which are written in Tamazight the independent pronouns: (=} KN X5 ete. Fach
pile should be mixed up. A student then draws one card from each pile and must make a

phrase like the above ones, For example, if the student draws 55 and c.r‘--‘-:-’ , he must

say O3 L558 ("him and them" (m.)). The student should draw another card if he
ends up having the same two words on both cards.

One other item is that some dialects don't use 3 ("did") as the long form but just 2 | ("id").
In this case the preposition plus pronouns looks like this:

-} 2]

A M 9,
o) o)

- 2t Q
L._L.....J-.l’l ?J,l
Gl | o |
il | gy

Ask the students how to say "What is she talking about?" Then ask how to say "Who is she
talking about?" (They are the same.) Using the meaning "Who is she talking about?," ask a
student that question. The student should respond with a full sentence using one of the
prepositions with pronouns above. That student should then ask the same question to another
student. This continues until the students have used all the various pronoun combinations.

Another drill is to have some pieces of paper. You say to a student in Tamazight "Put the
paper on her" (and refer to another student by pointing to her). The first student puts the
paper on the head of the second student and says "I put the paper on her." The second
student says "He put the paper on me." Do this sort of game/dialogue using different
pronouns: "on them, on him, on me, on us, etc.”
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The students have been using this preposition for a while. You probably don't need to spend
a lot of time on this, but if you want to do a quick review, ask them questions in Tamazight
about how they feel, using this preposition: "Are you cold/hot/hungry/etc.?" Refer also to
people in the third person so that the students can practice all the possibilities.

Although we covered this in lesson 22 of Abrid I, review the pronunciation changes that
happen with this preposition. Have the students turn to the top of page 56 of the Abrid 3
Student Book. Have the students read this. Do a review regarding pronunciation, since in
some cases the "g" sound becomes either a "y" sound or a "k" sound. Give some examples,
and have the students practice the pronunciation.

gl 5

SO AL N S )

.

Tell the students that this preposition shares the same pronunciation peculiarity as the

preposition & when pronouns are attached to it. We will choose to write them as they are

above, all with a <. However, that is not how they all sound. When the .S encounters a
voiced sound (the "i," the "m," the "n," and the "u"), it stays a "g" sound. However, when the
$" encounters an unvoiced sound (the "§" and the "s"), it becomes a "y" sound or in some

dialects a "k" sound, which is the voiceless equivalent of the "g" sound. See the
pronunciation chart on the bottom of page 56 of the Student Book. Have the students turn
there and read it. Give them examples of the pronunciation change.
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Point out that there are a number of regional variations for the preposition (5_). Among

these are A J ("zeg", Al ("seg"), & B! ("zzi"), and ‘-J—‘ 23 ("zzig"). Especially
note the following rule:

® As Taifi explains in his dictionary on pages 620-621, some regions use:
noun that starts with a consonant -+ $J

noun that starts with a vowel + & B
In the latter case, when the dependent form of the following noun is either a "u" or a "w" the

" it

sound of the "g" in "zeg" gets doubled and said with rounded lips: “zegg"." For example,
\ahl A’ _ is pronounced "zegg”ham," and Wl g iy ) is pronounced "zegg"assa."

Another variation that students will hear is that some regions don't use (§) plus pronouns at
all. Instead, to say "from you, him, them, etc." they use

pronouns + &+ §J. For example, "from him" is L}-'-\—<----1—j 5. In these regions
the following chart is how people express "from + pronouns.” Write the chart on the board.

from me/youw/him/her/etc.

- el B
ES ) o )
BRSUNTS G )
PEV NS oS )
IRV SR oS 5

For drilling purposes in class we will just use "pronouns + (§)." Ask the students how
to say "It (m.) came from him." Ask the question "Where did it (m.) come from?" Have a
student give an answer using one of the various pronouns. Then that student should ask
another student the same question. Continue in this way until all the pronouns have been
used.

o 6
TV
G | i)
e
O | o)
— )
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There is one slight pronunciation issue here:

The "§" sound prevails. you (m.s.) U | = + !
The second "s" assimilates him, her g | = e o !
into the first. them {m. and f.)

Since this preposition has an instrumental use, it is more commonly used with things than
with people. Thus, the third person pronouns are very common, as in the following sentences
referring to some sort of tools or objects:

He built the house with it (m.). b A5 :_}"’l L"L.‘f

He built the house with it (£). OIS ey by

He built the house with them (m.). RERR I uiwl L‘—'l
He built the house with them (£). LN Gty Uy

Using this preposition with people is more limited, although it does occur. For example, the
2 8 & -
words in Moroccan Arabic e—g—\ [ERENSEY ("Welcome!") and the verb =~ =) ("to

welcome someone") in Tamazight take the preposition (s plus the pronouns referring to
people. Thus we have (as was mentioned in lesson 13 of 4brid 2 concerning words of
politeness):

Welcome! (to you (m.pl.)) O] Wia’y e

-2

P

s w < 8
A [ .
] a0

Ile really welcomed us. <3 P & &

Ask the students (orally) to transform the following sentences from preposition plus noun to
preposition plus pronoun:

RYSTR S | FRSVARIC or ) (] Y g et e Jlew ™y 3

Have the students look at page 57 and 58 of the Student Book, where example sentences are
given using all the prepositions.

F. The moveable aspect of the prepositions when used with pronouns
We won't spend a lot of time on this, but when the prepositions are used with pronouns they.

can move to in front of the verb (just like direct and indirect object pronouns) when there are
negatives, question words, and tense indicators. However, this does not happen all the time
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and in many cases seems optional. Tell the students that the easiest rule for them is not to
move the preposition unless they hear it being frequently used in a moved position. Some
prepositions are more commonly moved than others. Consider the following examples.
Each of the options is correct.

He spoke about him/her. obre Sl
He didn't speak about him/her. s Jl s
He didn't speak about him/her. J g ) il s

He speaks about him/her every day. RETEREPES T EwS J M K
He speaks about him/her every day. (b 58 J g ! Qadge d

There's a pen in it [a purse]. S SR R

There isn't a pen in it [a purse]. _9-1-‘—‘:“‘ oS él J3
There isn't a pen in it [a purse]. . PR I Hl STy

Refer the students to page 59 of the Student Book.

IV. Listening exercises

Do the listening exercises of the supplementary material for lesson 11 in the Workbook.
They are not optional.

There arc 2 separate listening exercises. A tape goes with the material.

Then do the listening exercise (part 1) on pages 93 and 94 of the supplementary material for
lesson 12 in the Workbook. It is not optional. A tape goes with the material.

V. In-class activity or homework

Have the students turn to pages 60 and 61 of the Student Book, the pages entitled "Homework
Lesson 12: Prepositions." In part A the students should transform the prepositions in the
sentences from prepositions plus nouns to prepositions plus pronouns. In part B the students
should do the opposite, that is, transform the prepositions in the sentences from prepositions
plus pronouns to prepositions plus nouns. If you have time, you can do the sample sentences
with the class, and the students can begin work on the sheets in class. What they don't finish
is for homework.
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VI. Workbook (optional)
The Workbook (under lesson 12, part 2, pages 94 to 101) contains supplementary material
that is suitable for use at the end of lesson 12. This material consists of a text about clothing.

The text, as well as questions on the text and new vocabulary, is on tape.

The Workbook (under lesson 11) also has two sets of review exercises covering prepositions.
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V' Lesson#13 O

1. Any new information?

II. Go over the homework

If you didn't have a chance to go over the worksheets in class last time, then go over the
homework from lesson 12 now and answer any questions the students may have.

III. Present continuous tense and moveable pronouns, prepositions, and
particles

Although up till now we've seen a few examples of various moveable items used with the
present continuous tense, we haven't seen them in a systematic way. This lesson is meant to
give the students practice using the moveable pronouns, prepositions, and direction particles
with the present continuous tense. There is nothing really new in the lesson, but oral and
listening practice is important.

A. Moveable pronouns

Start with moveable pronouns. Tell the students that with the present continuous tense, the

direct and indirect object pronouns move to between the tense indicator 2 and the verb.
This is true even if the sentence is negative or is a question.

1. Start with the direct object pronouns.

a. Ask the students how to say "He helps him every day." Write this on the board.
(Although some regions use indirect object pronouns with this verb, others use direct object
pronouns. That is what we will choose to do for this course.) Have the students continue by
giving you sentences using the other pronouns: "He helps me/you/him/etc. every day."
Write these all on the board. The board should look like this:

Lo S gllat) gLl ST PR P Pl SRR
LOh S glsati) o83 T PR P g
7 PRRPC P P SR K T TP P JRe
Lo S olles) oA Lol sS olgla) @i
L S glledi) @nisd Lok S o) S0
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b. Now drill these sentences by asking in Tamazight questions like "Does he help Aisha
every day?" The students should respond using a pronoun. They can answer positively or
negatively. Have the students ask each other these types of questions. You can make a set of
cards each with a name or names or pronouns on them. The student should draw a card and

ask the above question "Does he help every day?" Another student should
answer.
c. Continue this type of drilling by using different verbs, For ideas refer to the

sentences on pages 62 and 63 of the Student Book, although don't have the students turn there
yet. Ask questions about eating, wearing, and finding things. Have the students answer
using direct object pronouns with the present continuous tense.

d. When doing the drills, especially with the verb "to eat,” make the following
pronunciation point. Write this sentence on the board:

Note that the two ='s come together, the <= of the direct object pronoun and the < of
the beginning of the verb. Some people pronounce this as "dat tetfan." There is no sound
between the first two "t" sounds. Thus, it sounds like "dattet§an." However, other people
add a short vowel between the two "t" sounds to distinguish them. In this case, they would
say "datetet¥an." This same phenomena can apply to any of the sentences where the "t"
sound of the pronoun directly encounters the "t" sound of the verb. After the drills have the
students look at pages 62 and 63 of the Student Book.

€. Do listening exercise 2 on pages 103 to 107 of the supplementary material in the
Workbook for lesson 13. This is not optional. A tape goes with the exercise. Have the
students turn to those pages and take some time to read page 104. Be sure they understand
what contrast the tape is going to make. Help explain it to them if they don't understand.
Then have them listen and repeat.

2. Continue with indirect object pronouns.

a. Ask the students how to say "They are speaking to him in Arabic.” Write this on the

board. Have the students continue by giving you sentences using the other pronouns: "They
are speaking to me/yowhim/etc, in Arabic." Write these all on the board. The board should

look like this:

O S g oyt FL (IR S o i P SEVIR PTG
S el e Ol G5 QLIS PTG IR VIR PRV K
S el e Ollmw Gl gl 0 50 e s ah
D T e ol el S el e odlgta el
AO550 g ol @l @D e ol o
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b. Now drill these sentences by asking in Tamazight questions like "Are they speaking

to Aisha in Russian?" The students should respond using a pronoun. They can answer

positively or negatively, but they must use a full sentence. Have the students ask cach other

these types of questions. You can make two sets of cards, one set with different languages

written on them in Tamazight and the other set with different names or pronouns written on

them. The student should draw two cards and ask the above question "Are they speaking to
in 7" Another student should answer.

c. Continue this type of drilling by using different verbs. For ideas refer to the
sentences on the top of page 64 of the Student Book, although don't have the students turn
there yet. Ask questions about telling and taking things. Have the students answer using
indirect object pronouns with the present continuous tense. After the drills have the students
look at pages 63 and 64 of the Student Book.

3. Continue with direct and indirect object pronouns together.
a. Ask the students how to say "He gives them (m.) to him." Write this on the board.

Have the students continue by giving you sentences using the other pronouns: "Ie gives
them {m.)} to me/yow/him/etc." Write these all on the board. The board should look like this:

LSy olitaly) LSy b
LS it LS il
LSL LS ity
el ohala TR S K
PR Al SR LU R SR
b. Now drill these sentences by asking in Tamazight questions like "Do they give money

to Ttto?" The students should respond using two pronouns. They can answer positively or
negatively, but they must use a full sentence. Have the students ask each other these types of
questions. You can make two sets of cards, one set of noun cards and the other set with
different names or pronouns written on them. The student should draw two cards and ask the

above question "Do they give to " Another student should
answer.
c. Continue this type of drilling by using different verbs. For ideas refer to the

sentences on the bottom of page 64 and the top of page 65 of the Student Book, although
don't have the students turn there yet. Ask questions about showing, building, and doing
things. Have the students answer using direct and indirect object pronouns together with the
present continuous tense. After the drills have the students look at pages 64 and 65 of the
Student Book.

d. Do listening exercise 1 on pages 102 to 103 of the supplementary material in the

Workbook for lesson 13. This is not optional. A tape goes with the exercise. Have them
listen and repeat.
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B. Moveable prepositions

Continue with moveable prepositions. Tell the students that when prepositions have pronoun
endings they can be moveable. However, whereas direct and indirect object pronouns always
move, the movement of the prepositions seems more optional. Some people do it, and others
don't. Some people do it sometimes and not other times. Thus, listen for how people use the
prepositions and imitate what you hear.

1. Give some examples. Use the examples on the bottom of page 65 of the Student
Book. Have the students turn there and read the examples.

2. Drill these expressions by asking questions in Tamazight like "Do they speak about
money every day?" The students should respond using a preposition plus pronoun. They can
answer positively or negatively, but they must use a full sentence. Have the students ask
each other these types of questions. You can use a set of noun cards. The student should
draw a card and ask the above question "Do they speak about every day?"
Another student should answer.

3. Continue the drills using different prepositions. For ideas refer to the bottom of page
65 of the Student Book.
C. Moveable direction particles

Continue with moveable direction particles. Pages 37 to 50 of the Student Book give the
different conjugations for a number of verbs using direction particles, so it's not necessary to
do a lot of these.

L. Give some examples. Use the examples on page 66 of the Student Book. Have the
students turn there and read the examples.

2, Drill these expressions by asking questions in Tamazight like "What does he bring
you every day?" The students should respond using an appropriate noun. They can answer
positively or negatively, but they must use a full sentence. Have the students ask each other
these types of questions. You can use a set of noun cards. The student should draw a card
and ask the above guestion "What does he bring you every day?" Another student should
answer using the noun on the card.

3. Continue the drills using different verbs. For ideas refer to page 66 of the Student
Book.
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Y Lesson#14 X

I. Any new information?

II. Adjectives

Note to the teacher:

This lesson begins a series of three lessons that will cover adjectives. In Tamazight
adjectives appear in three different forms:

A. Regular adjectives: These are adjectives which come after the noun they qualify,
and they must agree in gender and number with that noun. These adjectives can also be used

with the verb "to be" ( &) and "to become" ( Jse ). So far in the course these are the

main types of adjectives we've used. However, they are not the most common type. They
are called regular, not because they are the most common, but because they have a regular,
predictable form: masculine singular, feminine singular, masculine plural, and feminine
plural. We covered this type in lesson 9 of 4brid I concerning plurals of ethnicities and
nationalities.

B. Adjectives as verbs: These are the most common types of adjectives in Tamazight.
These adjectives are verbs and are conjugated as verbs. There is no need to add the verb "to
be" because that is already included in the meaning of the verb. This idea is strange to
English speakers.

C. Adjectives as participles: The adjectives that are verbs and are conjugated as such
also have a participial form. These participles can act as adjectives. The participle has a
singular and plural form (although some regions use only the singular form and never the
plural form), but these forms do not vary with gender. These adjectives come after the noun
they modify and must agree in number (but not gender) with that noun.

Beginning of the lesson:

A. Regular adjectives

1. Begin the lesson by just mentioning that there are three different forms adjectives can
take. Don't explain the three forms right away. This can be confusing. You will lead the
students step by step to learn the three different types. Just begin with the first one, regular
adjectives. Say that these are adjectives which come after the noun they qualify, and they
must agree in gender and number with that noun. Thus, these adjectives have four forms:
masculine singular, feminine singular, masculine plural, and feminine plural. Mention that
we've already gone over this type of adjective. Write an example on the board from page 67
of the Student Book, the page entitled "Adjectives.” Start with the masculine singular of the
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word "Berber," Ask the students to give the other forms. Then ask the students how to say
"a Berber house." Go over all the other examples on page 67 in this way. Then have the
students look at page 67.

2. Next mention that these types of adjectives can also be used with the verb "to be" &

and "to become” J& 1. Give the first example on the top of page 68 of the Student Book.
Then ask the students how to say the other examples there.

3. Drills

a. Put out a number of noun cards, and have the students describe the nouns with colors
and the words "big," "small," "new," and "old." They can make either phrases ("a big
house™) or full sentences ("It is a big house.” or "The car is new.").

b. Put face down on the table a group of cards with the following English sentences on
them. The students must draw a card and make the appropriate sentence in Tamazight.

"There are small girls in the small house next to the small field."
"There are big girls in the big house next to the big road."

"I saw two new cars next to a new house in a new neighborhood."
"Big fish eat small fish, and big people eat small people.”

"The old books are in the old houses next to the old school.”

Use any other sentences of this type to drill the adjectives.

4. Then have the students turn to the top of page 68 of the Student Book. Have a student
read out loud this paragraph on page 68:

"These adjectives are called regular because they follow a
regular, predictable pattern of forming the masculine and
feminine, and the singular and plural. However, the word
regular does not mean the most common. In fact, this type of
adjective is the least common in Tamazight. 1t's only by
usage that the student will learn what adjectives act in this
regular way. Although English speakers think of adjectives in
this "regular” way, especially being used with the verb "to be,"
this is not how most adjectives are done in Tamazight.”

B. Adjectives as verbs

L. Then go on to the second type of adjective: adjectives as verbs. (Have the students
close their books for the moment, so that they don't look at the verb conjugations.) Explain
that these are the most common types of adjectives in Tamazight. These adjectives are verbs
and are conjugated as verbs. There is no need to add the verb "to be" because that is already
included in the meaning of the verb.
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2. Give an example on the board: the simple imperative verb s means "be bad."
Ask the students how to conjugate it. Write the full conjugation on the board. Ask the
students to translate the meaning of each word into English: "I am bad.," "You are bad.," etc.
Then do the same with the simple imperative verb 59— ("be sharp” or "be smart"). After
this have the students look at the bottom of page 68 of the Student Book.

3. Drills

a. Make a list on the board of five to ten adjective verbs that the students already know.
Have the students give them to you. If the students can't think of many, add a few of your
own so that there are at least five verbs on the board. These may include:

ot . s Mo o & W,

_)._J\A (I g g FEEN ‘.3_9_:.‘-

Then show different pictures of people (a man or a boy, a woman or a girl, two or more men
or boys, two or more women or gitls). Ask the students to describe them using the words
listed on the board. The descriptions don't have to be true, just as long as the students use the
words in the correct conjugations. The students can use the negative as well: "He is not
bad." Have the students also directly address the pictures, that is, speak to them in the second
person: "You are ...." The students can then ask each other "Am I...?" "Are we ...?"

b. If there is time, use two or three of these adjectives together to review "sentence
connection” (from lesson 18 of Abrid 2). Ask the students how to say "He is big." Write

PEES | . Ask how to say "He is bad." Write La | . Ask how to say "He is smart." Write

PR | . Now ask the students how (o say "He is big and he is bad and he is smart." or "He's

big, bad, and smart." See if anyone remembers about sentence connection. If not, remind
them that sentence connection applies here. The sentence would be:

) L=y A

Ask the students how to say the following sentences, being sure that they follow the rules of
sentence connection:

"He is bad, big, and smart."
"He is smart, small, and bad."

"He is big, good, and smart.”
"He is smart, good, and small."

III. Homework

Have the students read pages 70, 71, and 72 of the Student Book for homework.
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IV. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at any time during
lesson 14. This material consists of a text about transportation. The text doesn't concern

adjectives but is simply a chance to work on listening and vocabulary. The text, along with
questions on the text and a vocabulary list, are on tape.
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® Lesson#15 +

L. Any new information?

II. Continue adjectives
Continue the lesson on adjectives using pages 70, 71, and 72 of the Student Book.

A, The top of page 70 contains words for various spices. You may want to cover this
with the students just at the beginning. It doesn't relate to adjectives but contains useiul
vocabulary.

It's important to make a few comments to the students about the words for spices.

L. There can be regional variations for how the words are pronounced. For example,

some say )l —= and others J! =} . Some say )5t S 7w and others

2. Some regions use the "Arabic" word and others a more uniquely Tamazight word.
The very same region that uses certain "Arabic" words may criticize another word as

" Arabic" and will insist that the "Tamazight" word is better. The fact is that each region uses
certain Arabic words that they accept as Tamazight and at the same time rejects certain
Arabic words in favor of more uniquely Tamazight words. These Arabic words that are
accepted or rejected vary by region. It is important for the students to adjust to the people
who are around them.

For example, the word listed for "garlic" on page 70 is L s | from the Arabic. Another
word, more uniquely Tamazight, is < )~S——3 . Yet, some regions don't know or use

L) - 9

- | , and others regions who do use < M will criticize \-AJ—"‘ as being
"Arabic." But it does no good trying to use the word S wl ina place where everyone
uses the word Les—

3. The Peace Corps course, from which this spice list was adapted, was originally
written with a general (although not exclusive) vocabulary and grammar from the southern
dialects of Middle Atlas Tamazight. The list that appears on page 70 of the Student Book
was adapted to what someone in the northern dialect of E1 Hajeb says. There are a few
words, however, that the person from El Hajeb didn't know but that people from Tineghir (in

the South) did know: ‘=_9-§ _)-JJ and J—8-3 871 One word neither group knew:
Juadal
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4, Sometimes women know these words better than men, since women do most of the
cooking.

B. Review regular adjectives

Ask the students to explain regular adjectives and give some examples. Have them use the
verbs (& and J3€ 7] with regular adjectives.

C Continue with adjectives as verbs

Ask the students how to say "Today is hot." They may give various correct answers. Make
sure, however, that Uady s ) is covered.

Then use page 72 of the Student Book to go over adjectives as verbs. Try to cover every
verb. Ask the students to come up with sentences using the verbs, Be sure to vary person
and number. Be sure that the students use the dependent form when a noun is the subject of
the sentence. When the students come up with certain sentences, here's where you need to be
creative. When appropriate, think of questions to ask about that sentence, using the same
verb. Also, you can give the students some of your own sentences, especially using very
commeon, every day contexts in which the verb would be used. This should take the whole
class. Encourage the students that they have just learned 52 verbs!

III. Workbook (optional)

The Workbook has two sets of review exercises dealing with verbal adjectives. One exercise
involves giving opposites, and the other is a Tamazight proverb,

77



¢ Lesson#l6 V

| Any new information?

II. Continue adjectives
A. Continue adjectives as verbs

1. Have the students turn to page 73 of the Student Book. Explain that the page is a
listing of 28 different verbs in their simple imperative and continuous imperative forms. Tell
the students that the point of this lesson is NOT to go over every verb here. That would take
too long and be too tedious. The students should, outside of class, compare this list with the
list of the third masculine singular forms on page 72. All the words (except for the verbs of
color) on page 73 are listed on page 72, but not vice versa.

2. Tell the students to note stem changes that occur between the simple imperative and
the third masculine singular. Point out four or five verbs so that students can see this. Use
"be warm," "be straight," "be heavy," "be long," and "be short." Write the following three
headings on the board. Then ask the students what the simple imperative is for "be warm.”
Have them look it up on page 73. Write it down. Then ask the students what the third
masculine singular is. Have them look it up on page 72. Write it down. Ask the students if
the verb is regular or irregular. Ask them if there is a stem change. (Point out the details of
the change if there is one. Maybe there is an added shedda, or an additional vowel, or a
dropped vowel, or a consonant change.) Then ask for the third masculine singular of the
future tense of "be warm." If the students hesitate, ask them to give the rule for forming the

future; 1 plus simple imperative plus regular conjugation prefixes and suffixes. Then use
the same procedure for the other four verbs. Your final list should look like this:

third masc. sing. future third masculine singular simple imperative
gl D) g
ey ! s
s A e ° l wih P
S 2| Sl B!
- '.J | 3 ] ! » 3 . 9.
...-°5-“J"| v ’&! ... P

A,

This exercise illustrates a technique that the students can use to leam the simple imperative
of verbs. For new verbs that students learn from people in conversation it is often difficult to
get the simple imperative. You can't ask someone "What is the simple imperative?" Most
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people don't know the term or what you are talking about. Many verbs don't make much
sense in the imperative: "be heavy" is not a phrase that would normally be said. But third
person sentences and descriptions are often said. Thus, if you can ask a person "How do you
say 'He is heavy.' 2," you can obtain the third masculine singular past form. Then, if you ask
a person "How do you say 'He will be heavy.' 2,” you will have the third masculine singular
future. From that future, you can obtain the simple imperative. You simply work the rule
backwards: take off the "ad" and the regular conjugation prefixes and suffixes. What's left is

& e

. A
the simple imperative. For example, "It will be heavy." is ($_ = = | . Removing the "ad"
leaves Lﬁj—u,. . The regular conjugation prefix for the third masculine singularis } (or =

. D o & , .
when written before a vowel). Thus, removing the <! leaves $= (or $.)]), which is
the simple imperative. Ask the students to do this same procedure with another verb.

3. Concerning page 73, tell the students that there can be regional variations regarding
the continuous imperative form (and sometimes the simple imperative and sometimes even
whether the verb is conjugated in a regular or irregular fashion), These are all valid forms on
page 73 and have been verified with people, but some regions may have other ways of saying
the words.

4, Tell the students that it is quite difficult to learn all these forms at once. Students, on
their own time outside of class, should take just a few verbs at a time and work on them in
the context of sentences. It is especially in the context of useful sentences that the students
will begin to remember the different forms.

5. Tell the students also that, although in theory they should learn all four pillars of the
verb, sometimes it isn't practical or possible to learn the continuous imperative. This should
not hinder them from using what they do know of the verb in sentences. The students may
be able to use a verb very well without knowing the continuous imperative, since some verbs
aren’t used that often in the present continuous tense. This is especially true of adjective
verbs.

B. Adjectives as participles

Go on to the third type of adjective: adjectives as participles. Explain that the adjectives that
are verbs and are conjugated as such also have a participial form. These participles can act as
adjectives.

1. The participle has a singular and plural form (although some regions use only the
singular form and never the plural form), but these forms do not vary with gender. These
adjectives come after the noun they modify and must agree in number (but not gender) with
that noun.

2. The explanation will be confusing to students, so follow up right away with some

examples. Start with just the singular participle first. First, write down the following two
headings on the board:
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Singular participle form Adjective as a verb
en or n+ 3%masc. sing.

Then write down the third masculine singular of an adjective verb, Use the verb \ 95 | “itis
dry." Explain that the singular participle form is made by using the third masculine singular
form and adding ) "n" (if the word ends with a vowel) or  "en" (if the word ends with a

consonant) to the end. Thus, ask the students what the singular participle form of PS! )

would be. Write it down: ()3 . Thus, the board should look like this:

Singular participle form Adjective as a verb
en or n + 3% masc. sing.

Ol b5}

-

Do the same for the verbs W& 1, i ), and d—'..j | . Then use the verb [PREN ).
Ask the students for the participle form. The board should look like this:

Singular participle form Adjective as a verb
en or n+ 3™ mase. sing.

Ols3) 153}
Ghse | by |
(s g—saa | (i smmnma |
o3 J5)
o) La

Note for the word UJ—..‘ D | that some dialects assimilate the final ¢ into the dJ to form

d23).

Then ask the students how to say "The bread is hot." Write this down. Then show the
students how to say "hot bread," using the participle. Do the same for "The soup is hot."” and
"hot soup.” Note that the participle doesn't vary for the feminine. Do the same for "The meat
is cooked." and "cooked meat." Keep the above list on the board, but under it the board
should look like this:
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hot bread ULA-Al pa &1 The bread is hot, .3_9_)—”":)1 s

hot soup (la—s ] ) i The soup is hot. < 3 yad Lata s
cooked meat ()} s ! f‘)—di The meat is cooked.  .psaS] 155 ]
3. Once you've done this, go on to the plural participle form. Add a heading to the

columns you've already written on the board:

Plural participle form
in + 3%masc. pl.

Use the same above procedure as in part 2, but start out with the third masculine plural s
"they (m.) are dry." Explain that the plural participle form is made by using the third

masculine plural form and adding (= "in" to the end. Ask the students what the plural

participle form would be. Write it down: (== 5_) "zwanin." Use all the same verbs in the
above paragraph to give other illustrations. The top part of the board should look like this:

Plural participle form Singular participle form Adjective as a verb
in + 3“masc.pl. en or n + 3™ masc.sing.

Sl Olsl ) 155}

RN APWS Qla}x‘:’l la_,.:':’l
STELNPLN s s e | i gis |
Oy o5) Ja3 |
ERR PUEY QL.u’A’l PN

Loy A . Lo oa
Note for the word u—‘—'—-\—\_) that some dialects u—,.\J—' 3.

Then ask the students how to say "The water is boiling." Write this down. Then show the
students how to say "boiling water," using the participle. Do the same for "The days are
long" and "long days." Do the same for "The houses are expensive" and "expensive houses."
Note that the participle doesn't vary for the feminine. The bottom part of the board should
look like this:

hotbread s ) ag ] Thebreadishot. a5 2] Lala|
hot soup CJLA-:A’l Gy The soup is hot., & jmf ot Lata s
cooked meat ub——-’l PRy The meat is cooked. e}-w—sl | }—41
boiling water i emd ol The water is boiling. Ols ol
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long days iy & g The days are long. .= 35 (8 &
expensive houses (HD—& (19 ) 3 The houses arc cxpensive..(3.9 AN Gotie

4, Once this is done, have the students look at page 69 of the Student Book, the page
entitled "Adjectives as participles.”" Also have them look at page 74. Go over the top four
sentences on page 74. For each verb on the bottom part of page 74, you give the third
masculine singular form, and have the students (without looking) give the singular and plural
participle form. If there is time, have them use the words in a sentence or a phrase.

. Verbs of color

The next area concerns verbs of color. Have the students look at page 75 of the Student
Book, the page entitled "Verbs of Color.” Have a student read out loud the explanation given
at the top of the page.

You shouldn't spend too much time on this subject. Use only one color, red, as an example.
Use the various examples given on page 73.

Then have the students look at page 76. Students may be curious how to use some other
verbs of color in practical sentences. If they ask, give them some examples. However, be

sure to stress that although verbs of color exist, the most common uses of colors are not in
verbal forms but in the form of regular adjectives.

III. Listening exercise
Do the listening exercise in the supplementary material of the Workbook for lesson 16. This

exercise is part 1, beginning on page 116. This is not optional. The material deals with
adjective verbs and participles. A tape accompanies this material

IV. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of Tamazight proverbs using participles.

The Workbook also has a set of review exercises dealing with verbal adjectives and
participles.
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Il  Lesson#17 X

L Any new information?

II.  Negative imperative

This lesson concerns the negative imperative. Follow the steps below to give a clear
presentation of the material,

A. Tell the students that the negative imperative occurs in sentences like:

Don't drink tea.

Don't eat the bread.
Don't sit down here.
Don't go to school today.

B. The important thing to remember with the negative imperative is that the simple
imperative isn't used. Only the continuous imperative form is negated, even though the
negative may just be a one-time action (as in "Don't go to school today."). The context is

what determines whether the meaning is "Don't drink the tea (this time)." or "Don't drink tea
(ever)."

C. To negate the imperative, the word 331 is added in front of the imperative.
D, Thus, the structure of the negative imperative is (Write this on the board):
the continuous imperative form + 33

E. Some examples

Based on the rule given in part D, ask the students how to say the following sentences. You
give the English, and ask the students for the Tamazight. Write each Tamazight sentence on
the board.

Don't drink tea. .LEU’T U J JJ‘T
Don't eat the meat. o L I A PR
Don't sit here. B L 40

Don't go to school today.. " | JsSad =& 325
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F, Plural forms

To make the plural negative imperative, the same rules apply for forming the plural positive
imperative. Ask the students if they can remember the rules. They are:

the singular is the same for masculine and feminine,
the masculine plural adds <, and

the feminine plural adds Glay

Remind the students that there are slight variations that occur when words end with vowels.
(See lesson 18 of Abrid 1 on forming imperatives for these variations.} If the students need
to review these variations, they should look at pages 78 and 79 from the Abrid I Student
Book, the pages entitled "Simple Imperative Forms.”

Give the following examples. Use the sentences you've already written on the board in part
E. First, write the three headings on the board, the first heading, "masc. and fem. sing.," over
the sentences already on the board. Then ask the students how to make those sentences into
masculine plural and feminine plural. Write those down. The board should look like this:

feminine plural masculine plural masc. and fem. sing.

RE S DO R 93 | LU Gl 93 RT N R SV g3 )
s ST BT 0] ST BT G| s ST LETS 0
Ja clalasa ™ Ja Glaaa 5437 Ja Leaa® 40

L] O e culag il Haa | L JsSi ple clyy il e LT S e 333 54

Have the students look at page 77 of the Student Book, the page entitled “The Negative
Imperative."

G. Another way to form the negative imperative

Some regions form the negative imperative a bit differently. Instead of using the "bare”
continuous imperative, they conjugate it with the various prefixes and suffixes of the regular
conjugation endings for the various forms of "you." Write the following examples on the
board.

Don't (. or f. sing.) drink tea. Rk ] [ BV I 5
Don't (m.pl.) drink tea. SUT Al ) e
Don't (f.pl.} drink tea. Lgui ol J 53]
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We will not use this way in this course. However, the students should be careful to note
which way the people around them form the negative imperative and adjust accordingly.

H. Emphases and nuances to the negative imperative

Other words add different emphases and nuances to the negative imperative,

L. Begin by asking the students how to say "Don't go to the cinema.” Write that down
twice. Across from the sentences write down the English meanings, noting that the meaning

"Don't go now." and "Don't go ever." come from the context. The board should look like
this:

Don't go to the cinema [now—{rom the context].  tasiasiw & §30 e

Don't go to the cinema [ever—from the context]. Lot e 30

(Sentence by sentence you will be building a chart on the board that in the end will look like
this:

Don't go to the cinema [now—from the context].  berintw & §35
Don't go to the cinema [ever—from the context], . \atztw & §35 e

Never go to the cinema. Loiif 3780 538 lusa

Don't go to the cinema again/anymore. Laiate e A0 Ay
Don't go to the cinema again. Lot e 2,39 alglal 4]

Never go to the cinema again/anymore. laifa 2 430 o BPLY

N w “ Y W @ae L -
Never go to the cinema again, \eciitw & 35307 alglasd a9y

2. Then show the students how to say "Never go to the cinema.” Instead of )32 1, the

word )b 33T is used. Ask the students if they can remember where they've seen the word

s before. (It was in Iesson 23 of Abrid 2 on the negation of the future. It means "never"
and is used only in future tense, not past tense, sentences. The word is a shortened form of

JLJJ 9, which some dialects use. Thus, even with this word the basic "_)}J’T " is still
present in the negative imperative.)

Never go to the cinema. Laointn ye 330 g
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On a separate place on the board, write the rule for this construction:

Never [strong] do something.

continuous imperative  + Dbagai

3. Under the sentence "Never go to the cinema.," show the students how to say "Don't
go to the cinema again." The 3l can also be translated "anymore."

Don't go to the cinema again/anymore. Lidfa e 433 0y ]

On a separate place on the board, write the rule for this construction. You can erase the
previous rule once the students have written it down. The important thing is to keep on the
board the list of example sentences.

Don't do something again/anymore.

continuous imperative + Ay sl

4. Under the sentence "Don't go to the cinema again/anymore.," show the students how
to say in another form "Don't go to the cinema again." Literally the sentence reads "Don't
repeat going to the cinema." The form uses the continuous imperative of the verb "to repeat”
or "to do again" plus the two-verbs-together format.

e

Don't go to the cinema again. il & 3 AT A e

On a separate place on the board, write the rule for this construction:

Don't do something again.

simple impt. with regular conj. + + A glai + 9]
affixes for the various "you" forms the cont. impt. of
. "to do again"

This is the 2-verbs-to gether format.

5. Under the sentence "Don't go to the cinema again.," show the students how to say
"Never go to the cinema again." Ask the students first if they can guess how to say it.

Never go to the cinema again/anymore. ldinie 2 5300 ah lage]
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On a separate place on the board, write the rule for this construction:

Never [strong] do something again/anvmore.

continuous imperative + a4 )L-u 193 §

0. Finally, show the students another way of saying "Never go to the cinema again."
This is the same format as the above second way of saying "Don't go to the cinema again."

. w . W Wae 0. -5
Never go to the cinema again,  leiztu & 35397 Mglall  Jluga

On a separate place on the board, write the rule for this construction:

Never [strong] do something again.

simple impt. with regular conj. + Ly + Agad 4l
affixes for the various "you" forms the cont. impt. of
"to do again"

This is the 2-verbs-together format.
7. For those students who know French it might be helpful to mention that the above
sentences are the equivalents in French to "ne pas" (sentences 1 and 2), "ne jamais" (sentence

3), "ne plus" (sentences 4 and 5), and "ne plus jamais" (sentences 6 and 7).

Have the students look at pages 78 and 79 of the Student Book.

L Drills

1. Have students come up with any negative commands that they can think of.
2. For each command, ask them to transform it in some of the following ways:
a. masculine plural, feminine plural

b. never...., ....anymore, ....ever again, etc. using the forms of part H

don't do ... again (J‘_}u )
The students can look at the sentences on the board for help.
3. Use some of your own commands, and have the students transform them in the same
ways as number 2 above. You can give the English and have a student say the Tamazight

and another student transform the sentence. Or you can say the command directly in
Tamazight and have the students transform the sentence.
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Some possible sentences to use are:

Don't drink tea, water, soda pop, coffee, etc.

Don't eat meat, chicken, liver, etc.
Don't eat yellow snow.

Don't say anything.

Don't say that word.

Don't be late.

Don't go .... :

Don't come here (anymore).
Don't gossip.

Don't talk about people.
Don't do that.

Don't throw up on the carpet.

Don't live in Meknes, in the old medina, next to the train station, etc.

Don't put the glass on the table.
Don't laugh at me.

Don't speak Arabic with me.
Don't hit her.

Don't read that book.

Don't listen to him.

Don't turn on the light.

Don't pick up the pen.

III. Homework

Don't work there.

Don't eat at this restaurant.
Don't wash your hands there.
Don't forget this word.

Don't speak with me.

Don't sit there.

Don't ask me.

Have the students do the review exercises for lesson 17 in the Workbook. This is not
optional. The exercises also refer to how the pronouns move because of the negation words.

IV. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of a dialogue using negative imperatives.
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[1 Lesson#18 &

L Any new information?

II.  Review the negative imperative

A. Ask the students to tell you how to form the negative imperative. Have them give an
example. Then ask them to transform that sentence into various other negative imperatives
(plurals, never do..., never again do..., etc.). Do this for a number of examples.

B. Do some of the drills of lesson 17 that you didn't have time for.

C. Go over the homework that was assigned from the Workbook for lesson 17.

III. <Conversation

Include a time for free conversation. Think of some questions or topics to discuss ahead of
time,

IV. Adverbs

A, Use page 80 of the Student Book to introduce adverbs (although don't have the
students look at this page until later in the lesson). Begin with the top paragraph:

"The preposition L "s" is added to nouns to
obtain adverbs of manner. The literal meaning is
"with +the noun" or "by + the noun." Thus, U~
Jas s wul" literally means "with the heart,"
that is, "earnestly." At times the "s" sound
combines directly with the following consonant.

Other times, a short vowel "e" must be added for
pronunciation,”

Remember that when the preposition (# is added to a noun, the noun is in its dependent
form.

(d 9 N not) Jss o = Js + B
sul s wul ul 8

B. Using the chart on the top of page 80, present the various examples to the students.
Write the first word in Tamazight, and say it. Have the students say it. Don't yet tell them
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the meaning. See if the students can guess the meaning by the way you use it in a sentence.
Give the students a couple of sentences so that they can guess the meaning from the context.
(A few sentences are given on pages 81 and 82 of the Student Book, pages entitled
"Sentences to go with the vocabulary on page 80.") If the students don't get the meaning,
you can tell them. Then see if the students can come up with some sample sentences using
the adverb. Make sure the students practice saying the adverbs and the sentences. Do the
same for all the words on the top chart of page 80.

Say a word about the preposition 3L "bla" meaning "without." This preposition has the
opposite meaning of (. It's not used a lot in adverbs, but you should mention it here

because, unlike the (¥, the noun that follows 2 is not in the dependent form. (This is an
exception, since most prepositions are followed by a noun in its dependent form.) However,
if the noun starts with a vowel, Tamazight does not like to have two vowels (the aliph of the

D23 and the vowel of the noun) together. Thus, a "y" sound is added between the two
vowels. For example:

(d_sjml.‘or d_sm—' not) d_ﬂ-—')—‘ = d_j + A0
bla wul bla ul bla yul ul bla
C. Then present the words on the bottom of page 80. Use the same procedure as above.

These words are very useful, yet they require a context for the students to know how to use
them. Your sample sentences will be just what the students need to hear to know how to use
the words appropriately. (A few sentences are given on pages 81 and 82.) Again, be sure
that the students practice saying the words and the sentences. For each word have the
students try to think of their own situations and sentences.

D. After you've gone over all the words and all the sentences on pages 81 and 82, have
the students look at those pages.

E. If there is more time, you can present other adverbs that you've thought of in the same
manner as you presented the adverbs on page 80.

V. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
jesson. This material consists of a dialogue using adverbs.

The Workbook also has a set of review exercises dealing with adverbs.
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E Lesson#19 X

L Any new information?

II.  Additional family terms

This lesson is based on pages 83 to 88 of the Student Book, pages entitled "Chapter Eleven
(Addendum): Additional Words for Family Relationships." These pages are based on the
Tamazight version (still in process) of the book Teach Yourself Tashelhayt. In keeping with
the style of that book, the words are in phonetics, but the last page of the handout gives the
words in Arabic script.

You already covered family terms in Abrid 2, lessons 3, 4, and 5. The terms in this lesson,
concerning many in-law relationships, are in addition to those terms already learned.

A, The husband's relationship to his wife's family

Since the concepts of in-laws can be a bit complicated to discuss, even in English, write on

the board the concrete example of _9341 {the wife) and )—3'! (the husband). Draw little

stick figures to represent them. Explain first that we will discuss the husband's relationship
to his wife's family, that is, what each member of his wife's family is to him, Draw stick
figures of Itto's father, mother, a couple brothers, and a couple sisters,

Then use the question in Tamazight:

525 ) ) o wui; Dra ] e

ol

The students may not understand this question, so go over it until they do, since you want to
use this type of question repeatedly in this lesson. Since the answer to the question is a new
word for the students, you will have to give it. Answer in Tamazight:

|2

S28) o AT sy g ol &

-

Write the word J—S"a'] in Arabic script on the board. For your answer, the students will

wonder why you don't use the word T } . Explain that the question has one form and

that the answer has another. It's like that in English as well. Question: "How is the brother
of Itto related to I§§u?" Answer: "He is his brother-in-law." The question uses the verb "is
related to," but the answer just uses the verb "to be."”
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Ask in Tamazight the question "How is the sister of Ttto related to I§§u?" This time the
students should be able to guess the answer. Have them use a full sentence. Write the word
down.

Do the same now for the brothers of Itto. The students will try to guess, but you will need to
write the plural, since it is unpredictable.

Do the same now for the sisters of Itto. Again, the plural is unlikely to be predicted by the
students.

Now you've written the four words on the board:

oY 3 FEEy

Show the students what the dependent forms of the words are. Taifi's dictionary lists them as
follows:

UY JM,l d\i_’m’i (u)
L.)-.'-‘J g G T (dd)

In the feminine singular the first vowel is dropped, leaving the combination "t¢." That then
becomes "dd." It appears from the dictionary that the plural words don't change in the
dependent form.

Continue with the question in Tamazight "How is the father of Itto related to 155u?" Have
the students try to guess. If they can't, you give the answer in a complete sentence. Do the
same for the mother of Ttto. Do the same for the brothers and father of Itto together. Do the
same for the sisters and mother of Itto together. Do the same for all of Itto's family together.
Then ask the question in Tamazight "How is I§5u related to the parents of Itto?" That is,
what do Ttto's parents call him? Do the same for the plural sons-in-law of Itto's parents:
"How are Itto's sisters' husbands and Is§u related to Itto's parents?” They are all their

OY gaia | . When you've done this, have the students look at page 83 and the top of page 84
of the Student Book. Give them some time to look over it.

B. The wife's relationship to her husband's brothers and sisters

Now draw new stick figures, this time of I§5u's parents, brothers, and sisters. Explain that
we will now discuss the wife's relationship to her husband's family, that is, what each
member of her husband's family is to her.

Ask in Tamazight "How is the brother of L§§u related to Itto?" You will need to answer,
since it is a new word. Write the word in Arabic script on the board. Ask the students now
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about the sister of I§§u. Have them answer in a full sentence. Write the word on the board.
Now ask about the brothers of I§§u. Write the answer. Then do the sisters of I§§u. Write the
answer. Then ask about all the brothers and sisters of I§§u together.

Now you've written the four words on the board:

G o]
. 1 ! “w w, ® i’.—

(Some dialects for the plurals use (4 | and (345 instead of the initial "a.")

Point out that these above words are all “a-constant." Ask the students, then, what their
dependent forms are. Add the dependent form letters so that the board looks like this:

C};*-“ J—ﬁ (wa) o j—“T (wa)
s bt gl (1)

Have the students look at the bottom of page 84 and the top of page 85 of the Student Book.

C. The wife's relationship to her husband's parents

Students may have the question: "What about the parents of I§§u in relation to Itto?" This
will allow you to transition to the next group of words. Unlike what happened with

S  the words (e | and Camas 3175 do not refer to the parents of I§¥u. Thus,

ask in Tamazight "How is the father of I§§u related to Itto?" Give the answer in a full
sentence, and write the word in Arabic script. Then ask about the mother of I§§u. The
students should be able to guess this, Write down the word. Ask about the father and mother
together. The students may know the form. Write it down. Of course, the female plural
doesn't make any sense in this context. Write it down for completeness' sake, but explain
that it means something only in a non-family context. Explain what all the words mean in a
non-family context.

The board should lock like this:

Ol | Jlala
O Mamad Gy F S

Add in the letters for the dependent forms. The masculine plural stays the same.

Qb | = )
(e (1m) SEE P P
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Once you've done this, have the students look at page 85 of the Student Book.
D. How the husband's parents refer to their son's wife

Now ask how the parents of T§¥u refer to Itto. You will need to give the answer and write it
down. How do the parents of I§§u refer to Itto and to the rest of their sons' wives? Write
down the plural. Explain what these words mean in a non-family context.

The board will look like this:

. w\a @ a Hoe b4 w
U -

Now add the letters for the dependent form:
O (1) G R
Once you've done this, have the students look at the top of page 86 of the Student Book.

E. On the bottom of page 86 are words for "grandson," "granddaughter," and
"grandchildren.” However, these words may be specific to the Ayt 'Atta in the southern
portion of the Middle Atlas or even to just a portion of the Ayt 'Atta. Thus, for the purpose
of this course, we won't use these words. Ask the students if they remember other ways to

- -

refer to grandchildren. If not, tell them: erﬂ—ﬂ O e ete,

Ask the students if they remember how to say "grandfather," "grandmother," "grandfathers,"
and "grandmothers." The students already learned these in previous lessons. If they can't
remember, give them the answers.

Then have the students look at page 87 and page 88, the words in Arabic script.
F, Drills
Drill the various words learned in this lesson.

L. Have the students turn to page 89 in the Student Book, the diagram entitled "Family
Tree Diagram: In-laws," which depicts an imaginary in-law situation. The students should
refer to the people's names on the diagram and ask each other, in Tamazight, how so-and-so
relates to so-and-so. Use this to practice as many relationships as the class desires. The
students can use the diagram to drill these words with a language helper or to practice by
themselves at home.

2. Another drill is for someone to draw a quick family tree diagram of his/her own in-
law situation. Have the person put names on the diagram. The other students (or you, the
teacher, if there is only one student) can then ask "How does John relate to you?" Or, in the
third person, "How does John relate to Sarah?"
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3. If you are married, you can draw a quick diagram of your own in-law situation and
have the students ask you about it or ask each other about the diagram on the board.

G. If you have more time left, you can review previous family terms, since students will
have forgotten many of them. Also, if there are new terms not yet covered by the course, you
can introduce those. (Ideas might be words for a co-wife, if a man has two wives, or a step-
father, brother, etc., or half-brother, sister, etc.)

III. Sentence connection practice with present continuous tense

Al We've already done sentence connection with the past tense (4brid 2, lesson 18).
Now we want to look at sentence connection with the present continuous tense. The rules are
much easier than with the past tense. Tell the students the following rule:

When there are a series of sentences with the verbs in the present continuous
form, the first verb is in the normal present continuous form, but the rest of

the verbs take the form of the present continuous with the 3 (or in some
dialects —") replaced by J7. (Some regions use U1 instead of Jf J

For example:

‘l | _)_:é, J"‘\";.: \'T eﬁﬁklri &».;.J'T Ma WU'“LJ j's

Every day he eats and he drinks and he works and he goes to the café.
Have the students look at the bottom of page 87 of the Student Book.

B. To demonstrate this lesson, do the listening exercise of the supplementary material
for lesson 19 in the Workbook. This is in part 1 on pages 130 to [31. A tape accompanies
the material. This is not optional. Have the students drill these sentences a lot.

IV. Homework

Have the students use the family tree diagram and write five to ten sentences using the in-law
vocabulary.

V.  Workbook (optional)

The Workbook contains a variety of supplementary material that is suitable for use at the end
of the lesson. There are three items in this material. First, there is a text about Berbers and
Islam, This is tn part 2. The text, as well as questions on the text and a vocabulary list, is on
tape. Second, there is a Tamazight proverb using in-law vocabulary in part 3. Third, part 4
has two definitions of in-law vocabulary taken from a Tamazight—Tamazight dictionary.
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A Lesson#0 K

L. Any new information?

II. Go over the homework

You can go over the students' sentences that they've written in class as a group, or if you need
more time in class, you can correct them at home and just hand them back to the students.

III. Compound nouns

This lesson concerns compound nouns. A compound noun is a two-part noun. Each of the
compound nouns consists of a headword plus a noun. Tell the students this and that there are
three types of compound nouns in Tamazight. Write them on the board:

A. Nouns of lincage
B. Nouns of propriety
C. Nouns of privation

A. Nouns of lineage

I. Start with compound nouns of lineage. Read the following quote (from the
University of Wisconsin course) or have someone in the class read it (from page 90 of the
Student Book). Harries writes: "Compound nouns of lincage (closely related to kinship
nouns) have the stems [or headwords] followed by the name of a tribal ancestor; or, by
extension, to a noun designating a supposed origin of the person the stem refers to." The
meaning is "he of," "she of," "those (m.) of,” and "those (f.) of."

2. Then write the following words on the board. Students will recognize having done
these before.
those (m.} of (ayt) Sy heof (uw) JT
those (f) of (ist) ‘-"—1—@-*-“’1 she of (ult) <t
3. Mention that the noun that follows these words is in the dependent form. Ask the

students to try to use these in various sentences and contexts. They should be able to come
up with a number of uses. Then, use the sentences on pages 90 and 91 of the Student Book to
complete the various uses. Give the English sentence, and ask if the students can come up
with the Tamazight sentence. Or give the Tamazight, and see if the students can translate it
into English. Or give the Tamazight, and see if the students can explain the meaning in
Tamazight. Have them then try to make a similar sentence.
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4, Mention that the number and gender of the compound noun is determined by the

headword and not the dependent noun. Thus, <= 35 5T is masculine plural (the

Sy ) and not feminine singular (the oyl A% ). Thus, in the sentence

Transmit greetings to those of the house Ll AT Uy | fhm u—m\*—-—!—-'
(L.e., your family).

the indirect object pronoun U—= ) is the masculine plural referring to <3 and has

nothing to do with the feminine singular word <)l 375

5. When you've finished with this, have the students look at page 90 of the Student
Book.
6. Then go over the middle of page 91, how to form names which relate people to their

father (that is, patronyms). These are quite common in Tamazight. This is often how people
identify themselves. There is a difference between how male and female patronyms are
formed.

The male name uses ) , which is put between the person's first name and the name of his

father. For example,

Muhand the son of Hassan s T aliaia

(literally: Muhand of Hassan or
Muhand he of Hassan or
Muhand the one of Hassan)

The female name does not use “=— } . The woman's father's name follows hers directly
with nothing in between. The lineage relationship is understood. For example,

Mamma (the daughter of) Idir SELY [ RN

(Students may need to know that Mamma is a form of Fatima.)
B. Nouns of propriety

1. Next, cover compound nouns of propricty. Read the following quote (from the
University of Wisconsin course) or have someone in the class read it (from the bottom of
page 91 of the Student Book). Harries writes: "Compound nouns of propriety are formed
with a stem [headword] ... plus a noun designating some attribute, property, or activity of the
referent. Plurals are formed by a preceding 'id.' " Certain regions don't use "id" for the
plurals and instead use "ayt" and "ist."
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2. Then write the following words on the board;

(ay) ST or (d bu) s 3| (bu) -2
(s) S=s|  or  (id mm) p 9 (mm) »
3. Give some example sentences and phrases from the top of page 92 of the Student

Book. Give the Tamazight, and see if the students can translate it into English. Or give the
Tamazight, and see if the students can explain the meaning in Tamazight. Have them then
try to make a similar sentence. The noun that follows the headword is in the dependent form.

Relate the words, when appropriate, to the Moroccan words d}—ﬂ s <Y e , and u-\—“_p—ﬂ
. See if students can use some of the phrases you give in a sentence. Help them, if needed.

4, Mention also that in the plural the noun that follows the headword is usually plural.
Thus, to speak of the shop owners, that is, each man who has his own shop, the word for
shop is in the plural. Give some examples:

shop owners Uga &fy or Usalt oo 2]

°

taxi drivers/owners b SUa 0 or SlawSUL 5 S

5. Mention that, as with the compound nouns of lineage, the number and gender of the
compound noun is determined by the headword and not the dependent noun.

6. When you've done this, have the students look at pages 91 and 92 of the Student
Book,

7. There is a second way to form compound nouns of propriety. Read the following
quote (from the University of Wisconsin course) or have someone in the class read it (from
the middle of page 92 of the Student Book). "Similar to 'bu' and 'mm' in meaning are the
nouns 'bab’ (m.) and 'lal' (f.), which combine with a genitive phrase to form proprietary
nouns."

8. Then write the words on the board:
(id bab n) O <k 2 (bab n) ¢ b
(d lalm) O JY 9 (lal ny o JY¥

9. In this case, the headword has the genitive O "n" ("of") following it. Words that

follow () arc always in the dependent form. Give some examples, using the examples on
the bottom of page 92 and the top of page 93 of the Student Book. Give the Tamazight, and
see if the students can translate it into English. Or give the Tamazight, and see if the students
can explain the meaning in Tamazight. Have them then try to make a similar sentence.
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10.  Also explain that at times the meaning of 3= and <l overlap; yet, there are

differences. The word 9= is descriptive and can go with something that is a part of the
person, something that characterizes or describes the person or his personality. However, the

word U refers strictly to ownership and can only be used with nouns that can be owned.
Thus, one cannot say: Jbal ¢ <L or Sty P e Ui

11.  Have the students look at pages 92 and 93 of the Student Book.

C. Nouns of privation

1. Then go on to compound nouns of privation. These are the opposite of the propriety
nouns in meaning.

2. Write the words on the board:
(id war) s J’l (war) s
(id tary Y 3 (tar) Y
3. Give examples using the phrases on page 93 of the Student Book. Give the

Tamazight, and see if the students can translate it into English. Or give the Tamazight, and
see if the students can explain the meaning in Tamazight. Use some of these phrases in
sentences. Have the students then try to make a similar sentence. Note, however, that in
this case the noun is NOT in the dependent form.

4, As is the case with all the compound nouns, the number and gender of the compound
noun is determined by the headword and not the noun that follows the headword.

5. Have the students look at page 93 of the Student Book.

1V. Workbook (optional)

The Workbook contains a variety of supplementary material that is suitable for use at the end
of the lesson. There are threc items in this material. First, there is a dialogue using
compound nouns. This is in part 1. Second, there is a definition of a compound noun
headword taken from a Tamazight—Tamazight dictionary. This is in part 2. Finally, part 3
consists of a number of Tamazight proverbs using compound nouns.

The Workbook also has a set of review exercises dealing with compound nouns.
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* Lesson#21 Q@

L Any new information?

II. Reading a text

A. For this lesson, go over the birth announcement of the Prince Moulay Hassan. Have
the students turn to page 94 of the Student Book, the page with the announcement in
Tamazight. Then see what the students can decipher themselves. You may have to help

them with the phonetic system here. The "c" is the _% . The Greek "y" is the E The "x" is

the & . The "e" is the & . If the students can't get certain words, and you know that they
know them, give them hints and lead them along until they discover the meaning themselves.
Work on any new vocabulary words. After the students get the meaning, practice reading the
announcement.

B. Although the goal of this course is not to learn Tifinagh, since the announcement is
printed in both scripts, have the students try to figure out the meaning of some of the
Tifinagh alphabet. Have them write a few words. Remember that Tifinagh goes from left to
right like the Latin script. Refer the students to page 95 of the Student Book, a copy of the
official Tifinagh alphabet that IRCAM (L'Institut Royal de la Culture Amazighe) has decided
to use as its standard in Morocco. Students who would like to obtain the computer files in
order to add the Tamazight Tifinagh keyboard to their computer can obtain these easily and
free by sending an e-mail to IRCAM at ceisic@ircam.ma or by sending an e-mail to the
French association Tamayurt at tamayurt@yahoo.fr . The ad for these files, which appeared
in many newspapers, reads as follows (translated from the French): "...the files for the
Amazigh keyboard configurations for Windows 2000 and XP, as well as for Windows 95 and
98, can be obtained simply by asking for them by e-mail." Refer the students to a copy of the
ads on page 96 of the Student Book.

I've also included for you on page 102 of this Teacher's Manual a copy of IRCAM's Tifinagh
alphabet downloaded from the website www.amezyan.com . One item to note is the title:
"Learn the Writing of Tamazight." How it would appear in Arabic script is

G dleld G =3 3Ty The person who put this to gether, from what T could tell
from the website, is Rifi. Thus, the there are some pronunciation differences. Often the Rifis

use a ) where people in the Middle Atlas use a J. Thus, we learned the verb for "to
learn" as 2~ Two other items scem to be slight mistakes. The word for "writing" has a
shedda: V" =, which would be represented in Tifinagh by writing the letter two times.
Also, after the J , the noun is in its dependent form, which means the first "a" vowel would
be dropped: ‘-—\--3-.-!_)1-&—\ . Thus, the title should more accurately be in Middle Atlas

Tamazight: HCSA +2000 | +LokKEY .
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III. Text, poem, or song

Although this will take some preparation on the part of the teacher, find a short poem or song
or provetb in Tamazight to do with the students. The students will need the words typed or
written out by hand. The point of this and the above exercise is to give the students a chance
to use what they know to start to read a short text. A possible source of some texts is items in
the many Tamazight newspapers here in Morocco. (Be sure the text is Middle Atlas
Tamazight, since many of the newspapers mix up the various Berber languages.) Remember
that the text must be short and should contain a number of words that the students already
know.

IV. Homework

The students could do a project like writing a birth announcement for one of their own
children or for an imaginary family.

V. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of a text about poets and singers. The text, along with
questions on the text and a vocabulary list, is on tape.

101



OLEA +200 1\
g, FoLo XTI+

o
: yey
d LA e
yah yae
h cl (& g
ya] Yam
J m f
yay yas
£ ] o
yaw Yo TIFINAGH yez &
de IInstitut Royal
g de la Culture Amazighe
3 7 3 IRCAM P 3 Z pn

Conception et Réalisation : Mohamed ADARGHAL - GSM: 068.15.27.10
E-mail: mohamedadarghal@hotmail,com

102



G Lesson#22 N

L. Any new information?

II. Derived verb forms’

A. Introduction

1. Define "derived verbs" for the students: They are verbs "formed from other verbs by
adding” certain prefixes. The idea is similar to modern standard Arabic, whose derived
forms II through IX are based on form 1, that is, the root consonants of the word. Unlike
Arabic, the Tamazight forms are not as numerous or as complicated. In Taifi's dictionary
these derived forms are listed under the root letters of the base form of the verb to which the
prefixes are added. This follows the exact same procedure as Arabic-English dictionaries.

2. Tell the students that there are three types of derived verb forms:
a. Causative
b. Reciprocal
c. Passive

The next three lessons will cover each of these forms. Don't explain the forms or meanings
yet. These explanations will come in their proper time.

3. The form (and sometimes the meaning) of the derived forms cannot always be
predicted from the base verb. Thus, the students should learn each of these derived verbs as
if it were a new verb. This means learning its simple imperative, continuous imperative,
third masculine singular past form, and third masculine singular negative past form.

The point of learning about the derived verb forms is not to be able to predict the forms in
advance from the base verb. Although that can be done sometimes, the value of the lesson
is for the students to recognize the form when they come across it. This lesson, then, is not
for prediction but for recognition. Tell the students that, in fact, they've already learned
certain derived verb forms and didn't even know it. It's not necessary to know about derived
verbs in order to use them; however, the lesson will deepen the students' understanding of
Tamazight and help them consolidate what they learn and remember it better.

4. "The base to which the derivational prefix is added may be a basic verb or it may
itself be a derived verb." Thus, for example, the reciprocal form may be formed by adding a
prefix to the causative form.

' Quotes in this lesson are from the Tamazight Basic Course by Jeanette Harries, University of Wisconsin,
1974, pp. 195-196.
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5. "Not all verbs can serve as bases for all three kinds of" derived verbs; therefore, the
dictionary "indicates derived forms known to occur." However, these forms in the dictionary
must be verified with the group of native speakers with whom the students have contact. As
in all areas of Tamazight, regional variation also applies to what derived verb forms are used
and to how the verbs are formed. Different vowels within the word may be used in different
regions.

6. Have the students turn to page 97 of the Student Book, the page entitled "Derived
Verb Forms." Give them a few minutes to read the page.

B. The causative form

1. Tell the students that this is the form meaning to cause someone to do something, to
make someone do something. It takes a verb like "to eat" and makes it into "to feed
someone" or a verb like "to sit" and makes it into "to seat someone." Thus, with this type of
verb, there is always a direct object. Something is done to someone or something,

2, The corresponding form in Moroccan Arabic is formed by adding a shedda to the
middle consonant, Some examples are:

(to give a drink to someone) - _)—*33 (to drink) G

(to seat sommeone) (_)-“—‘j (to sit) ua‘Ji

(to put someone fo sleep or to bed) u“:&A (to sleep) T
(to feed someone) J-< E (to eat) Jss

(to make someone laugh) Sl T (to laugh) Sl

3. The form in Tamazight is done by adding the prefix ( "ss"or U4 's" to the base
verb. Go over with the students the following numerous examples in Tamazight of these
types of verbs. When you write the verb on the board, list it in this order: the simple
imperative, the continuous imperative, the third masculine singular past form, and the
negative third masculine singular past form. Tell the students that these forms that you will
write have all been veritied with people, although there are regional variations. So don't be
surprised if a native speaker somewhere says "No, it's not like that. We say " He or
she will likely give a similar word but with different vowels and differing as to whether or

not there is a shedda on the (.

4, Use pages 98 through 100 of the Student Book as example sentences. Don't have the
students turn to these pages yet. Say the sentence in Tamazight, and see if the students can
figure out the meaning. If they can't (or even if they can), write the sentence on the board.
See if they can figure out the meaning now. Try to help guide them to discover the meaning,
Ask them what the base verb is from which the derived form comes. Some are easy; others
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that might not be clear are explained in the Student Book. Use those explanations. Once the
students know the meaning, write the four pillars of the verb on the board. However, before
you do that, ask the students if they can guess the simple imperative and the third masculine
singular from the sentence you've given them. Let them use their minds and think through
the rules. Once you've written the four pillars, ask if the verb is regular or irregular. See if
the students can use the word in a sentence.

Follow this procedure for every verb, up to and including letter L.
When you've finished, have the students look at pages 98 to 100.

5. Now go over a pronunciation variation that exists. Tell the students that, as mentioned
above, the prefix added to form the causative is O+ "gs"or (# "s." However, often when the

. s . w
verb contains a ) "z"ora ) "z"ora & "j," the added (> "ss"/( "s" becomes,

L) . W & "
respectively’ _) "ZZ"/_) “ZH or j “‘Zgll/_) “..Z" Or G Hjjfl/a "j."

Go over examples M and N from page 101 of the Student Book in the same manner that you
covered the previous examples.

When you've finished, have the students look at page 101.

III. Conversation Time

Include a time for free conversation. Think of some questions or topics to discuss ahead of
time.

IV. Homework

A. Have the students write a short paragraph using a number of the verbs they've learned
in this lesson.

B. Have the students look up the following words in Taifi's dictionary:

They should tell you what page the verb is found on. It can be tricky looking up derived
verbs. When you go over the homework next lesson, you may have to guide the students
through the process of finding some of the verbs. For the students' own benefit, they should
also look at the example sentences in the dictionary and the base verb and any other related
verbs.
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V.  Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of two dialogues (parts 1 and 2) containing causative verbs.
Part 3 consists of a number of Tamazight proverbs using causative verbs.
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+ Lesson#3 1

L Any new information?

II. Go over the homework

A. You can go over the students' paragraphs that they've written in class as a group, or if
you need more time in class, you can correct them at home and just hand them back to the
students.

If you go over them in class, one way to do that is to have a student read his/her paragraph.
The other students should pay attention in order to understand the paragraph. After the
student reads the paragraph, see if the other students have understood. Have them explain (in
Tamazight) the paragraph. Have them ask the student questions in Tamazight about the
paragraph. Once the students understand, bave the first student read the paragraph again.
This time, the students should pay attention to any mistakes and try to correct them. You,
also, should note certain mistakes and correct them. However, don't just correct them. Point
out the mistake, and see if the students realize what is wrong and what the correction is. If
they don't, then you give the correction. This can take a lot of time, but it can also be very
beneficial. You must decide what is best for the rhythm of the class. This type of exercise is
a good way to break up detailed grammar lessons.

B. Ask the students on what page they found the five verbs they looked up.

Answers:
s aa W .“w . @ y w. vt. J:“:}
page 107 page 177 page 199 page 319 page 512

See if the students had any trouble finding the verbs. If some students weren't successful,
why not? What did they try to look up? Have a student who succeeded explain what he/she
did to find the word. If no one succeeded, guide them through the various logical steps to
find the word. For example, for the word _—! _), one would probably first look up "znz." If
there's nothing there, try "znz" and "znz," since there are two types of z's. Then one could
suspect that the initial "z" is a causative prefix, so try "nz." With the word géjih , one

would probably try first " %," since that is the only consonant in the word. If there's nothing
there, try " Zw" or " Zy," assuming that one of the vowels is treated like a consonant.
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III. Derived verb forms continued: the reciprocal form

A, Tell the students that this is the form meaning to do something to each other, to do
something to one another. This corresponds to les verbes réciprogues in French like s'aimer
(to love each other), se parler (to speak with each other), s'entendre (to get along with each
other), etc. It takes a verb like "to greet" and makes it into "to greet each other" or a verb like
"to ask" and makes it into "to ask each other." Thus, with this type of verb, there must
always be a plural or multiple subject.

B. For those who are interested, the corresponding form in modern standard Arabic is

verb form number VI, which adds a <= to the front of the root and an aliph after the first
root consonant, Some examples of this form in Moroccan Arabic are:

(to help each other) O el (to help) O se
{to disagree) e fa ™ (to contradict, to cross) N
(to quarrel} e—'-élé—"‘ (to have a quarrel with) e—-alé

(to love each other) T N (to love) (ETIEN
C. The form in Tamazight is done by adding the prefix — "m" to the base vetb orto a

causative form. There is often an internal vowel change that occurs as well. These, however,
cannot always be predicted. It is important to stress again that the point of learning about the
derived verb forms is not to be able to predict the forms in advance from the base verb.
Although that can be done sometimes, the value of the lesson is for the students to recognize
the form when they come across it.

D. Give an example of a reciprocal verb by starting with letter A on page 102 of the
Student Book. Don't have the students turn there yet.

L. Start by saying and then writing each of the following three sentences on the board:

v v Yo % h{ -
Bassou greeted Iffou. . 9] ‘g andw

/F

w - . 7. w Gy -
I§fou greeted Bassou, . sl A _9—*331 e—x—‘-ﬂ

They greeted each other. P A N RV
2. Have the students repeat the sentences. Then ask what they think the third masculine

singular form of the reciprocal verb is and what they think the simple imperative is. Write
the four pillars of the verb on the board.

3. Then take time to explain the rules for conjugating a verb with a multiple subject.

Have the students look at page 102 of the Student Book and have someone read the following
paragraph from that page;
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"If the subject is a multiple subject (like Bassou
and I¥fou or like Mamma and Bassou) and the
subject comes after the verb, it is the first one in
the group that determines the conjugation (person
and number) of the verb. In normal Tamazight
word order, the subject comes after the verb. If
the multiple subject comes before the verb (like
for emphasis), then the verb is automatically
plural and the group determines whether the verb
is masculine or feminine. These rules are just like
Moroccan Arabic on this point."”

4. To illustrate these rules, write the following sentences on the board, one by one. Start
with the first sentence. Show how it is the name Bassou which determines the verb
conjugation. For the second sentence, you write the subject and put a blank for where the
verb is, and have the students give you the verb conjugation. Do the same for each sentence
until you've finished.

A e Ade 3 Llaca
5. Then conjugate the verb in its past form. Have the students give you the third
masculine singular. Write that down. Ask if the verb is regular or irregular. Then bave the
students give you the whole conjugation pattern. The board should look like this:

\ w! - e -, . - 1 w] - e
U‘e‘ ﬂ] -~ o ’.. L] ‘ \H] - L3 ’t.
T B BTN A Bt PR
N - w - [ W - & ‘
Ol llua)
s 0' - o -~ -] w Ld L ".
LT A I DA p
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Have the students practice pronouncing all these words. This can be difficult, since there are
a lot of syllables. Thus, the students need pronunciation practice.

Although we've seen that the singular forms can be used with certain multiple subjects, it is
nevertheless true that the plural forms are the most commonly used because of the nature of
what the verbs mean.

E. Go over other example sentences in the same manner as you did in the last lesson.
Use pages 103 through 105 of the Student Book as example sentences. Don't have the
students look there yet. Say the sentence in Tamazight, and see if the students can figure out
the meaning. If they can't (or even if they can), write the sentence on the board. See if they
can figure out the meaning now. Try to help guide them to discover the meaning. Ask them
what the base verb is from which the derived form comes. Once the students know the
meaning, write the four pillars of the verb on the board. However, before you do that, ask the
students if they can guess the simple imperative and the third masculine singular from the
sentence you've given them, Let them use their minds and think through the rules. Once
you've written the four pillars, ask if the verb is regular or irregular. See if the students can
use the word in a sentence.

Follow this procedure for every verb from letter B to K.
When you've finished, have the students look at pages 103 to 105.

F. For more conjugation and pronunciation practice, use the verb "to love one another"
on page 105 of the Student Book. Have the students, based on the four pillars you've written,
give the full conjugations of the verb in the past form and the present continuous tense.
(Mention to the students that there are numerous regional variations for this verb. We've
chosen this one for the course, but the students should verify with someone around them
what the people of their region say.} Write these patterns on the board, which should look
like this:

Conjugation in the present continuous Conjugation of the verb in the past form

¢ T, - ¢ B - s -, . °
e Tomd i (5 bta T e
- oy [ o - - [ ey
o Wa - o Ha - 2 B
e—i).J.J_A—‘IJ Ayl a1 A ptda 1 pettat
PL Wl o [ ey P O
0 e Ea - o W, - o - o~
L“\A\\\\A.;J _}__1‘)_\_\_&4".3 Gaad s et 33,:3,¢'§
- A [ o [y » e
0 Ba - 0 H, 8 - ] )
- N
w_)wa a (é_)w-- uJ U_\w_.)a» (uf_)ww l
- O 0 Fa - e B - w 9 o LI
[ W TN K T Y. T T S
SPEREVSE (S a2 s = (8 e

Have the students practice pronouncing these patterns.
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G. Rules for making the reciprocal form

Tell the students that there are certain conclusions we can draw for these verbs. Although
you cannot predict for certain the form, the following guidelines are helpful. Have the
students turn to pages 105 and 106 of the Student Book, and have them read out loud the
following guidelines. If something is unclear, give examples from the words and sentences
on pages 103 to 105.

L. The prefix added is = "m." (Harries says that the prefix can also be “a "mm," but
Taifi's dictionary doesn't list any of these forms that way, and I haven't heard any that use
Hmm'ﬂ)

2. To form the past from the simple imperative, there are never any stem changes
between the simple imperative and the past form, and there are no irregular verbs. All are
regular verbs.

3. There is never any vowel change in the negative past form. This is because the
reciprocal form is based on the continuous imperative of the base verb or causative form to
which the prefix is added. There is never a vowel change in the negative of the present
continuous tense.

4. In many cases the simple imperative of the reciprocal form is simply the prefix —e
"m" added directly onto the continuous imperative of either the base verb or its causative
form. You cannot predict, however, whether it's the base verb or the causative form that will
serve as the stem to which the prefix is added.

5. The majority of the verbs contain the long vowel aliph, although some have instead
the long vowel waw or ya'.

ﬁ',,
6. The continuous imperative of the reciprocal form is usually formed just by adding —
"tte" directly to the simple imperative with no other changes. Sometimes, however, what is

added is just = "t."

IV. Listening exercise
Do the extended listening exercise in the supplementary material of the Workbook for lesson
23. This is not optional. Parts 1 and 2 (on pages 156 to 158) contain this exercise. There is

a tape that accompanies the exercise. Use part 3 {pages 158 and 159) as an in-class activity.
You may do this either orally or have the students write and then go over it orally.

V. Conversation or dialogue

Include a time for free conversation. Think of some questions or topics to discuss ahead of
time.
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VI. Homework

A. Have the students write a short paragraph using a number of the verbs they've learned
in this lesson.

B. Have the students look up the following words in Taifi's dictionary:
L-J‘wf.‘o ]w,o - 1 ¢, @ - w,c.f s L,_.ﬂ ]

They should tell you what page the verb is found on. Tt can be tricky looking up derived
verbs. When you go over the homework next lesson, you may have to guide the students
through the process of finding some of the verbs. For the students' own benefit, they should
also look at the example sentences in the dictionary and the base verb and any other related
verbs.

VII. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of a text (part 4) containing reciprocal verbs. The text, as well
as questions on the text and a vocabulary list, is given on a tape.
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X Lesson#24 £

L. Any new information?

II. Go over the homework

A You can go over the students' paragraphs that they've written in class as a group, or if
you need more time in class, you can correct them at home and just hand them back to the

students.

If you go over them in class, see the explanation at the beginning of lesson 23 for a
suggestion as to how to cover the homework.

B. Ask the students on what page they found the five verbs they looked up.

Answers:
g._‘]m’.-ca 1w,a - ‘ e, o - ‘,o,f 3 LHJ °
page 539 page 271 page 199 page 478 page 609

See if the students had any trouble finding the verbs. 1If some students weren't successful,
why not? What did they try to look up? Have a student who succeeded explain what he/she
did to find the word. If no one succeeded, guide them through the various logical steps to
find the word. The "s" might be part of the base verb or part of the causative form. In the

case of Lulua , the "s" is part of the base verb. In the other verbs it is part of the causative
form. Also, sometlmes the dlctlonary doesn't give the same form as listed above. For

example, the dictionary gives 53 w’s jnstead of 5w s These are simply different
regional variations. The placement of the seaiwa vowel (the fetha) is often difficult to
determine. The students should listen carefully to native speakers around them and imitate
what they hear.

III. Derived verb forms continued: the passive form

A. Tell the students that this is the form used in sentences like "The bread is eaten” or
"Fes is known for history."

B. The form in Tamazight is done by adding the prefix 5= "ttu" or ‘r‘w, "tti" [although
sometimes the shedda is not there, so the prefixes are = "tu" or (_r". "1." This latter may
also be (,ﬁ\—‘ "tyi." These are items that vary by region.] to the base verb. Sometimes,
although much more rarely, the prefix added is S~ "pnu."
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C. There are also some internal vowel changes that may occur in the verb. These
changes can also vary by region. For these reasons, the main point about learning the passive
is not to try to predict the form but rather to recognize it when it is used and when you learn a
new verb that happens to be passive.

D. Give an example of a passive verb by starting with letter A on page 107 of the
Student Book. Don't have the students turn to the page yet.

1. Start with the sentences given there. Use the same procedure as in the past two
lessons for presenting these sentences. (See page 110, part E, of this Teacher's Manual for
the procedure.)

2. For conjugation and pronunciation practice, have the students, based on the four
pillars you've written, give the full conjugations of the verb in the past form and the present
continuous tense, (Mention to the students that there are regional variations for this verb.
We've chosen this one for the course, but the students should verify with someone around
them what the people of their region say. The differences will be in one of the internal
vowels and whether or not there is a shedda on the "t.") Write these patterns on the board,
which should look like this:

Conjugation in the present continuous Conjugation of the verb in the past form

TR T S S KW T i S SO P & RN
G s Sy

Have the students practice pronouncing these words.

E. Go over other example sentences in the same procedure as you did in the last two
lessons. Use pages 107 through 109 of the Student Book as example sentences, from letters
B to H.

When you've finished, have the students look at those pages.

F. Another important item to mention is that some Tamazight verbs already have a
passive meaning in their base form. In fact, some verbs can have both an active and passive
meaning depending on the context. Knowing which verbs act this way comes from practice
and usage. Give the students the following examples:

He crossed [literally "cut"] the street. At | (5':-’ !
The street is blocked [literaliy: "is cut"]. S )—JT c;—“‘ !
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He tied up the donkey. Rapuw
The donkey is tied up. e

A

3
3)

o

G. Also have the students look at pages 110 and 111 in the Student Book. The top of
page 110 doesn't apply to this lesson, but the bottom does. These are further examples of the
passive. You don't need to go over this material in class, unless you have time and want to.
These pages are just to reinforce what the students have already learned this lesson. The
students can read these by themselves at home.

IV. Conversation, dialogue, or proverb

Include a time for free conversation. Think of some questions or topics to discuss ahead of
time.,

V. Homework

A. Have the students write five sentences using a number of the verbs they've learned in
this lesson.

B. Have the students look up the following words in Taifi's dictionary:

(If the students are continuing on to Abrid 4, then you can correct the homework in the next
lesson. However, if the students are stopping here, you can have them look up the above five
words in class. Below are the answers.)

Ask the students on what page they found the five verbs they looked up.

Answers:
n - Wea “iy o w, w Wu W - W
DAt Ay s (it D
page 450 page 600 page 39 page 661 page 342

See if the students had any trouble finding the verbs. If some students weren't successful,
why not? What did they try to look up? Have a student who succeeded explain what he/she
did to find the word. If no one succeeded, guide them through the various logical steps to

find the word. With the word ,)—-*m-‘—'\' the ui' can be pronounced as a iy Thus, the
heading on page 702 under "$§r" refers the students to page 342 for the more complete
definition. Ttis also clear from the dictionary that there are many regional variations for the
passive forms. All the forms given in the lesson are valid forms. Again, the students should
find out what people around them are saying. The students could use the passive sentences
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on pages 107 to 109 of the Student Book as a tool to work with a language helper from their
area to find out the pronunciation of their region.

VI. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at the end of the
lesson. This material consists of a text containing passive verbs.
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