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Proverb on title page:
Drop by drop is how the river overflows.

This is the same way that the student will learn Tamazight.
Step-by-step, patient perseverance and steady work will produce results.
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Introductory Note

This book is the Teacher's Manual for the Intermediate 1 level of the Tamazight
(Middle Atlas or Central Moroccan Berber) course called Abrid. The course has four
levels: Abrid I (Beginning Tamazight), Abrid 2 (Intermediate 1 Tamazight), Abrid 3
(Intermediate 2 Tamazight), and Abrid 4 (Advanced Tamazight). Each level has a
Teacher's Manual, a Student Book, and a Workbook. Each level consists of about 25
lessons, which are timed (when using supplementary material from the Workbook
mentioned below) to comprise about 40 one-and-a-half-hour sessions with a teacher.

The Teacher's Manual for each level is designed to give you pedagogical
instruction on how to teach the course. The Teacher's Manual is also designed to give
grammatical explanations to the native Tamazight speaker who may not have had
instruction in the grammatical structure of his/her language. The manual is important
because it helps you, the teacher, teach your language in a way that foreigners can
understand. It is designed knowing how many foreigners (from an English-speaking and
at times a French-speaking background) think about language learning.

The contents of the Student Book consist of various grammar explanations, basic
vocabulary for the lessons, and some dialogues. These are all iterns that are covered in
the course. All the material you cover is available in written form to the students. You
will be constantly referring the students to the Student Book as you cover the course
material.

There is also a Workbook that accompanies each level. The Workbook is not an
obligatory part of the course, but I believe that the students will find it useful and that
most of them will be motivated to use much of it. It is my hope that you, also, will find
the material a useful addition to course.

The contents consist of two main items: supplementary material and review
exercises. The supplementary material is meant to be used at your discretion in
class. There may not be time to do everything in class; hence, the reason the material
isn't obligatory. However, in order to make the 25 lessons into 40 one-and-a-half-hour
sessions, you do need to use a good bit of the supplementary material. Also, the lessons
without the supplementary material can become dry, since there's a lot of grammar. The
supplementary materials include dialogues, texts, proverbs, and some pronunciation
drills.

Secondly, the review exercises in the Workbook are designed to give the students
more opportunities to go over the items they've learned in class. You can also use some
of these exercises in class or assign them as homework. Some people can't handle a lot of
homework (and some homework is already built into the course apart from the
Workbook), so, again, these items aren't obligatory. Not every lesson has supplementary
material or review exercises. Much depends on the amount of content the lesson already
contains and the purpose of the lesson. The answer key is included in the back of the
Workbook for the review exercises.

Each of the 4brid lessons was originally done in a class of five students. The
class lasted a full hour and a half and occurred two times a week. The next time the
course was done, there were two students who studied for an hour and a half in the
morning and an hour and a half in the afternoon, four days a week. The morning session -



was used specifically for the lesson material, and the afternoon session was more free,
focusing on review of the lesson and using the lesson in conversation. As the students
progressed, more and more time was spent in the afternoon session on conversation.

Thus, the course can be used at many different rhythms, and you are free to use
the material in the way that you want. There is plenty of room for creativity; your own
drills; additional dialogues, exercises, and homework; and other songs, poems, and texts.

I hope that this course will serve the purpose of being a practical and useable
course that students find to be systematic and understandable. Thope also that you, the
teacher, will find this a useful and practical course that gives you a framework from
which to teach your language to foreigners.

No doubt in a work of this magnitude there will be mistakes found in various
places throughout the course. Certainly enormous effort has been made to minimize
these, but mistakes are nonetheless unavoidable. Any corrections and suggestions are
welcome.

The preparation of this course has taken about two years, and many thanks go to
all those along the way who helped in numerous ways, especially the initial student
guinea pigs, the teachers willing to be trained to use the course, and numerous language
consultants (that is, everyday Imazighen willing to answer questions and talk about their

language).

Bruce Rathbun
February, 2004



V' Lesson# O

L. Any new information?

The students learned in the very beginning the phrase "I don't know" (#3 . Now that
we've learned the negative, explain where this comes from: a shortened form of

- ’.#

G.l_ul J9.

II.  Vocabulary: some religious and political words

It is very useful every so often to work on expanding the students' vocabulary. Although
certain vocabulary is built into the course, much vocabulary expansion is left to your
initiative and the initiative of the students. Much vocabulary depends on what the
students ask, what situations come up in conversations, and the context in which the
course is taught. Thus, although after 4brid 1 there aren't many specific lessons focused
on vocabulary, you must be sure that you spend time on vocabulary in class.

One technique to do that is "vocabulary domains." Choose a domain or area around
which you want to introduce many related words: foods, religious words, political words,
nature, places, adjective verbs (like: it's heavy—it's light, it's short—it's tall, it's sharp—
it's dull, etc.), animals, time words, counting, linking or transition words, body patts,
quantities, directions, geography, weather, holidays, family relationships, verbs of
movement, clothes, jewelry, traditions, rites of passage (birth, circumcision, marriage,
death), building, car repairs, agriculture, expressing emotions, household items, the
kitchen, the market, Berber history, tribal relationships, famous and well-known Berbers,
shapes, riddles and puzzles, humor, hobbies and leisure, math, sports, sicknesses, going to
the doctor, traveling, etc. Then come up with a number of useful nouns, verbs, and
expressions that relate to this topic. Be sure to have sample sentences and situations in
mind. Get the students to use the words in their own sentences, Also prepare a written
handout that can be given to the students with the vocabulary on it. Most students need
both an oral and written presentation of vocabulary.,

For this lesson, the vocabulary domain is some religious and political words. You can't
give all the vocabulary that relates to these topics, since that would be overwhelming, but
these words are very common and useful ones. Use the vocabulary list on pages 9 and 10
of the Student Book, although don't have the students turn there until you've gone over
the words orally. (Many students stop paying attention orally once a written list is put
before them.) Writing the words individually on the board as you go over each one is
fine. Come up with some sample sentences using these words, although be careful to use
only the grammar that you've done so far. For example, don't introduce at this point the
present continuous tense or two verbs used together, etc. Ask the students questions
using these words, and then have the students ask each other these same questions.



Some suggested questions to ask in Tamazight:

Did you pray today? (Don't ask: Do you pray?, since that requires the present
continuous tense. Thus, the questions will be limited.)

Are you fasting? (That uses only the "past tense" form.)

Did you fast last week?

Where did you worship last week?

Do you believe in God? in the prophets? in heaven and hell?

Have you ever met a religious teacher?

Have you ever visited a marabout?

Is there a marabout near here?

Do you know the names of the five prayers of Islam?

Where did you go on the big/small holiday?

What did you do on the big/small holiday?

What is the official name of Morocco?

What countries have a king? a queen?

Who is the King of Morocco?

Who is the prime minister of Morocco? of Great Britain? etc.
Are you a resident of Morocco?

When you've gone over all the vocabulary, refer the students to pages 9 and 10 of the
Student Book. Give them some time to look over the words there and ask any questions.

III. Review the negation of the past tense form

Use the material and drills of Abrid 1, lesson 25.
IV. Workbook (optional)

The Workbook contains supplementary material that is suitable for use at any time during
lesson 1. This material consists of a dialogue emphasizing the negation of the past tense
form and some exercises reviewing the negative.

The Workbook also contains a crossword puzzle, which reviews various items from
Abrid 1, and a vocabulary building exercise. Both of these exercises could be used now
or in any future lesson. The vocabulary building exercise is a technique that you can use
in other lessons with your own phrase, resulting in a whole new group of vocabulary
words.
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® Lesson#2 1

| Any new information?
II.  Continue or review anything needed from past lessons

HI. The moveable aspect of direct object pronouns

Here we deal with how the direct object pronouns move from after the verb to in front of
the verb in certain grammatical contexts. Follow the presentation step by step to bring
the students along in their understanding of this part of Tamazight grammar.

A Explain the general phenomenon: In Tamazight direct object pronouns are
moveable, that is, they change their position in certain grammatical contexts. In a simple
affirmative sentence, the direct object pronouns come directly after the verb. However,
question words, negatives, and verb tense indicators (for the future, the subjunctive, the
present continuous, etc.) cause the direct object pronoun to take a position in front of the
verb.

The students will not know what verb tense indicators are. These are the particles put in
front of the future ( 37 } , the subjunctive (J’T PN , among others), the present

continuous ( 3 ), etc. The students don't need to know these now. Say that we'll cover
them later. Focus on the questions and negatives.

B. Help the students discover the moveable aspect of direct object pronouns in the
following way:

(When you write these down, do it in such a way that at the end all the sentences are in
the correct conjugation order.)

Agk the students how to say "They (m.) want a mule." Write that down.

Then ask them how to say "They (m.) want it." Write that down.

Show them how to say "They (m.) don't want it." Write that down. Note the change in
the vowel of the verb!

Join the pronoun to the negative word, not to the beginning of the verb: .(=.) STy

Then do these same steps with a female mule. Then with ptural male mules. Then with
plural female mules,

At this point, continue with the rest of the pronouns, even though the meanings of the

sentences aren't always natural. Ask the students how to say "They (m.) want you
(m.s.)." Write that down,

11



Then ask the students to guess how to say "They (m.) don't want you (m.s.)." Write that
down. Do this with masculine, feminine, singular, and plural.

Ask the students how to say "They (m.) want me." Write that down. Then have them
guess how to say "They (m.) don't want me." Write that down.

Ask the students how to say "They (m.) want us." Write that down. Then have them
guess how to say "They (m.) don't want us." Write that down.

The board should look like this:

FSSBNTEE (s

RSSS IS ST ey

O S s =il )
G0 S il O O
O S RS AaTipd o Ol

Oy Elus D)

G oS D OS54l

R L L
NSRS IST Oy O o) O
Oy S Ll Ol Dl S o)

C. Now show the moveable aspect of direct object pronouns with the question word U‘”l

Ask the students how to say "He is sick." For variety use the verb &\ . Write that

down.

Then ask them to guess how to ask "Is he sick?" Write that down.

Ask them to guess how to ask "Am I sick, are you sick, etc." Write down the full chart of
the possibilities. The board should look like this:

¢ LE &173 gu’l L3 crr'l:'

¢ L '&L\ S | W hlely
¢ L &\.1 ?J_u 1 La e_’.fﬁ_"cl_)
¢ L3 &L\ S ) L oty
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el gL gl wopley
s gL US—M L ey
?L&] -&\T} - o,.lso l .Lj; . n.}s°.17!

¢ La &LJ u:\.:.u\/l La u:\_oc\_\”
?L& &\:’ w Pe Tm e l .w - o,’,,o.l-‘"

Point out that for the pronouns _* and e—fi , they change to & and eﬁ because the

& sound is too close to the (* sound in the question word (|

D. Do some drills with the question word () and with the negative and direct
object pronouns.

Have the students ask each other "Are you sick/cold/hot/tired/etc.?" The student should
answer "No, I'm not sick/cold/etc." Referring to either other students or to pictures of
people, do this in all the other persons: "they, you, etc." (For "you" make a statement:
"You aren't sick/cold/etc.")

E. Now show the moveable aspect of direct object pronouns with the question word L,

Write the question "What's the matter with you (m.s.)?" on the board: fo—el il

Explain that this form of the verb is a participle (having an ) at the end), which occurs
after certain question words. This will be covered later in lessons 20-22. For now just
memorize this form.

Ask the students what they guess would be "What's the matter with you (f.5.)?" Write
this down. Do this for the plural forms of "yow." Write them down.

Continue with "What's the matter with him/her/them (m.)/them (£.)?" Write these down.
Continue with "What's the matter with me/us?" Write these down.

The board should look like this:

el Fll Sl
fomely Sk forel il
el il fotel alile

St il el il
fo—el il ol Gila
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Have the students practice saying the various phrases.

F. More drills

Have the students ask each other "What's the matter with you? Are you sick?" The
student answers "No, I'm not sick. I'm hungry." Do this mixing up masculine, feminine,

singular, plural, and the various persons, as in part D.

Refer the students to pages 11 and 12 of the Student Book, the pages entitled "The
Moveable Aspect of Direct Object Pronouns."

IV. Workbook (optional)

The Workbook contains four review exercises covering the moveable aspect of direct
object pronouns in the context of negative sentences and questions.

14



¢ Lesson#3 V

I. Any new information?

II. Continue or review the moveable aspect of direct object pronouns

Use the material and drills of lesson 2.

III. Kinship terms

You won't be able to cover all this material in one lesson, but it 1s grouped here to keep it
together.

A. Explain this to the students:

This is a special lesson in Tamazight because there is a limited number of kinship or

family terms which do not take the normal possessive pronoun endings 34, uﬁi' , ai' ,
etc. Thus, words like "my, your, his, etc., sister" are not the same as "my, your, his, etc.,
house.” The differences are not enormous but do merit special attention. This lesson,
then, concerns both vocabulary and grammar at the same time.

B. List the special kinship terms

The following words take the special possessive pronoun endings, which will be spelled
out below:

(my mother) uﬂl (my father) L-’l
(my daughter) grw-"l (my son) Lﬁrwﬂ—’ﬂ
(my daughters) ghrl—autl
(my sister) L2t (my brother) Lﬂ—é‘l
(my sisters) m’l (my brothers) L4y
{(my paternal aunt) L;\—“- (my paternal uncle) L;,-:A—G
(my maternal aunt) LHJ\A (my maternal uncle) g_rné
C. Note that by themselves, without any endings, these words mean "my" such and

such. The "my" is included in the word. (There is no word that fits this pattern for the
plural "my sons.") "This means that one cannot talk about fathers or mothers, or sisters
or brothers, in the abstract, but only about somebody's father, mother, and so on" (The
University of Wisconsin course, p. 64).

15



D. Suffixes are added to make the other possessive forms: (Write this full chart on
the board.)

my son (st none my
your son Salaa S your (m.)
your son a—.,‘—A—-ﬂ L your (f.)
his son e S I his
her son u&-—}—ﬂ—ﬂ S I her
our son c—i—"..-‘—‘—ﬂ—ﬂ C—'J our
your son u::‘—.-.‘—ﬂ—ﬂ u—'}" e your (m.)
your son m L your (f.)
their son O e a M their (m.)
their son Gt MV O S SV their (f)

@, &, .,
Notice that the possessive endings are basically the IS S P, L, et
endings minus the () . This is true for all the persons except "my" and "our." Notice

also that in the plural column a <= is inserted.

Refer the students to page 13 of the Student Book, the page entitled "Kinship Terms."
Give them a chance to look over the page.

E. Work on the other words besides "my son."
Ask the students how they would say "my daughter.” Continue with "your daughter, etc."
Then do "father," "brother," "sisters," and "paternal uncle." (Skip "mother," since it

contains a variation.)

Have the students look at pages 15 and 16 of the Student Book, the pages entitled "All the
Kinship Terms With Their Endings."

Go over the variation with the word "mother."
F. Some drills
Using cards with people on them, have the students ask each other "Who is this?" "Who

are these?" Have the students make up answers using the kinship terms. The student
who answers then asks another student the question.

16



G. The use of the kinship terms plus a noun (instead of a pronoun}

When one of the above words is used in a possessive phrase without a pronoun, like "the
son of Muhand” or "the son of his daughter," the third masculine singular form is used to
indicate the phrase "the son," even though the form literally means "his/her son." For
example:
the son of Muhand or Muhand's son Alia e O aaa
the son of his daughter ot his daughter's son gran | O aa
the son of our daughter or our daughter's son C—’\—\—I—‘ 1 O u-u—,.l—A—ﬂ
the brothers of my father or my father's brothers [ ] o ulaniy ]
the sister of Ali or Ali's sister g—\—cc O, wbeid
the sisters of Ali or Ali's sisters (e O (el

Practice this with the various people cards and questions "Who is this?" and "Who are
these?"

Then have the students turn to page 14 of the Student Book, the page entitled "Kinship
Terms Plus Nouns." Continue with them going through this sheet, noting the forms for a
masciline plural and feminine plural possessor. The explanation is as follows:

When the possessor is masculine plural, the third masculine plural form is used to
indicate the phrase "the son," even though the form literally means "their (m.) son." For
example:
, @, -, 0 w e . , - G W~
the son of our neighbors (m.) or our neighbors' son &F—— BN [ Ry W TR
the father of my friends (m.) or my friends' father ~_s—+IL"S 3 3°a IO Oy |

When the possessor is feminine plural, the third feminine plural form is used to indicate
the phrase "the son," even though the form literally means "their (f.) son." For example:

the father of my friends (f.} or my friends' father Sl ety L |

the sisters of my wives or my wives' sisters si3iredgls 5 Gl )

Thus, it is the possessor (m/f singular, masculine plural, or feminine plural) which

determines whether the (* or the (—w= or the <™ s added to the kinship
term in question.

17



1V. Homework

Have the students bring in a photo album for the next class.

V.  Workbook (optional)

The Workbook containg three review exercises covering the new kinship terms, their
meanings and their special possessive endings.

18



LI Lesson#d X

L. Any new information?

II. Continue Kinship terms
A, Review some kinship words and their forms.

B. Using a photo album, have students ask "Who is this?" "Who are these?" etc. The
student should then explain the people in the picture using the kinship terms and forms
that he/she has learned. The other students should also ask questions like "Where does he
live? How old is he? Is he good or bad?" and any other questions they can think of. "Is
he married? Does he have children? Does he have brothers and sisters?" You will have
to supply certain new vocabulary words like "Is he married?"

You will need to explain that you can mix the special kinship terms with the regular
family terms that take the normal possessive pronoun endings:

the husband of our daughter — e LT ) BESY!
the son of the husband of my mother (stepbrother) — ! J\-..‘i) i @) U-“—‘—w“—"‘
C. Go over all the various family terms that we've learned so far, the regular family

terms along with the special kinship terms. Use pages 17 to 19 of the Student Book, the
pages entitled "A Listing of Family Relationship Terms," although don't have the students
open their books to these pages until you've gone over the terms. Ask the students "How
do you say 'husband'? 'husbands'? etc." Cover all the different ways to say "boy, boys,
children, etc." Do some (but not all) of the various ways to say "cousins."”

Then have the students look at pages 17 to 19. Also have them look at pages 21 to 24 of
the Student Book, pages adapted from the Peace Corps course. Go over briefly the
phrases on page 23. Don't go into great detail with the grammar of these. There will be a
more in-depth lesson on compound nouns in Abrid 3.

D. Finally, mention that there are quite a few regional variations with these terms.
Refer the students to page 20 of the Student Book, the page entitled "Some Variations in
Family Terms," and go over these variations briefly. Encourage the students to find out
what people around them say and to use that form. The other forms are there for
reference but not to be learned at first.

Students will frequently encounter people who will tell them "No, you are saying it

incorrectly. We say such and such." Or they will hear "That's Tashelhayt. You're
learning Soussi." This can be very frustrating to students. The fact is that within Middle

19



Atlas Tamazight there are many variations for words, and many Berbers themselves don't
know that there arc other, equally valid, ways of saying things. Encourage the students to
persevere and that there are many correct ways of saying things.

ITII. Workbook (optional)

The Workbook contains supplementary material that can be used any time during lesson
4. This material consists of a listen and repeat drill of family vocabulary terms and then a
dialogue of someone answering questions about his family. A tape accompanies each of
these items.

There are also three review exercises covering family terms, their meanings, and their
possessive pronoun endings.

20



[T Lesson#s &

I. Any new information?

II.  Continue kinship terms
Write a paragraph together in class about an imaginary family.

"My name is Bill. My father's name is Jim. My mother's name is Betty. They live in
Chicago. I have three brothers and two sisters. My wife's name is Ellen. We have two
sons and one daughter. Our oldest son is eight years old. His name is Mike. Our other
son is six years old. His name is Joe. Our daughter is still small. She's only four months
old. Her name is Sarah. One of my brothers lives in New York. He's a teacher. His
wife is a lawyer. My two other brothers live in Miami. One of them has a lot of
problems. He left his wife and kids. We don't know where he went. But the other one is
nice. He's not yet married. He visited us last summer. My two sisters live in Chicago.
They are very nice. We saw them in January.”

Have the students turn to the English paragraph in the Student Book on page 25, and give
them 15 to 20 minutes to try to write what they are able. They will know many things,
but a few other words or expressions will be new. Then, working together, write the
Tamazight paragraph on the board. Help with new vocabulary and certain new phrases
(like "one of them," for example). One way of writing the paragraph in Tamazight is
given in the answer key of the Student Book on page 107.

III. Other colors

A. For a change of pace, you can go over other colors. We learned only four at the
beginning of the course. It would be good to complete that lesson with other colors.

First, give the word for "color” and the plural "colors." () s and O 2 | —

Explain that there are some plurals made by just adding 2} to the singular.) Using

pictures of other colors, give the students the masculine singular of the colors. Start with
the colors that are uniquely Tamazight. {We'll do the colors derived from Arabic later in
the lesson.) Be sure to include "multicolored." Mix up the color cards, and have the
students say the colors, including the ones they learned a long time ago. Also ask the
question "What color is this?"

B. Drills
Use the noun cards with colors. Put a color card next to a noun card, and ask "What is
this?" You give the first answer "This is a white house.” Thus, the color is used to

describe the object and must agree in gender and number. Put another color card next to
a noun card, and ask "What is this?" The students should answer. Then they put the

21



cards down and ask each other. Use this way to review the various colors and their
forms. Have the students look at page 26 of the Student Book, the page entitled "Colors
{uniquely Berber words)."

C. Colors derived from Arabic

Next, using the color "pink" as an example, give the Tamazight word for "pink." Ask the
students where this word comes from. (It is the Moroccan Arabic color with an aliph
added.) Ask the students to predict its feminine and plural forms. Ask the students if
they know the names of other colors: gray, sky-blue, purple, etc. If they don't, you give

them. Then have the students look at page 28 of the Student Book, the page entitled
"Colors (derived from Arabic colors).”

D. Light and dark

Explain how to say "light green" and "dark green," and these terms light/dark with other
colors. Refer the students to page 27 of the Student Book,

E. Variations
There are many variations in color names. Have the students look at pages 29 and 30 of
the Student Book, the page entitled "Colors (regional variations)." These pages contain

some of these variations. Again, this is for the students to be aware of but not necessarily
learn.

IV. Homework

Write a paragraph like we did in class about your family.

V.  Workbook (optional)
The Workbook contains supplementary material that can be used any time during lesson
5. This material consists of three listening exercises of short paragraphs using the

kinship-term vocabulary. A tape accompanies each of these paragraphs.

There are also three review exercises covering colors. One of the exercises is a word
search puzzle.
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E JYesson#e K

L. Any new information?

II.  Go over the family paragraph that students have written

You can do this in class as a class project together, or you can correct it at home and just
hand it back in class. It depends on how much time you think needs to be spent on the
topic.

III. Two verbs together

This lesson deals with sentences in which two verbs occur together. In English this
would correspond to certain occasions where the infinitive is used and sometimes the
subjunctive, These occur in sentences such as:

I want to drink.
I need to go.
I am going to do that.

In any case, it isn't too helpful to use the terms infinitive and subjunctive. The infinitive
as defined in English doesn't exist in Tamazight. The subjunctive is rare in English, and
many English speakers wouldn't recognize it as such. Thus, it is better to talk about two
verbs occurring together. That is the structure.

Follow pages 31 and 32 of the Student Book, the material entitled "Two Verbs Together,"
to build a systematic presentation of this material. This will take more time than just this
one lesson to do. Don't have the students turn to those pages yet,

A Tell the students that this structure occurs in sentences such as:
I want to drink.
I need to go.
I am going to do that.
B. There is no paralle] in Tamazight to the English or French use of a non-

conjugated "infinitive" as the second verb. The second verb is conjugated, as is the first
verb. This is the same as in Moroccan Arabic. Give the following examples.
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C. The "particle” or tense indicator 2T is added after the first verb.

D. The second verb is conjugated NOT in its past tense form but rather based on its
simple imperative form. Thus, the regular conjugation prefixes and suffixes are put
directly on the simple imperative form.

B eid S I simple
T S 3.3 plus imperative
O s coer ) form

Tt is at this step that you must take time to give a thorough presentation. This should be
done by presenting contrasting conjugation frameworks. On one side of the board, write

down the normal "past" conjugation of 3= . Ask the students to give the conjugation,
and you write it as they give it. Then on the other side of the board get ready to write the
parallel conjugation using the above rule: regular conjugation prefixes and suffixes plus
the simple imperative form. Remind the students of the rule (or if there is space on the
board, write the phrase "regular conjugation prefixes and suffixes plus the simple
imperative form"). Then ask them to come up with the conjugation. Ask them first, what
is the simple imperative of "drink"? Write it down. Now, ask them to give each person
in the conjugation. You show how it is the simple imperative that is the basis of each
conjugated element. Once the whole pattern is written, have the students compare the
two conjugations to see the differences. [In this case, it is the ya's and the aliphs which
disappear. Circle them on the first pattern.] On the second conjugation pattern circle the

letters s~ so that the students can visually see how the simple impetrative is the main
"root" of this conjugation. The board will look like this:
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regular conjugation simple
prefixes and suffixes plus imperative

form
simple impt: §==
second verb with two verbs normal past
e v .:. w ‘a‘ " .J_J.. -
. © EIs 3 [ w ® \ ° In J_Ja 9 [
) g J_u\/! U‘ G | H,l
Now do the same with the verb "go."
regular conjugation simple
prefixes and suffixes plus imperative
form
simple impt: 3 3
second verb with two verbs normal past
g A0 Fs I &=
as 25 3587 o) A5 3%
Sala g K 23 Kk ol A A K|
Citig A% ST 3%

Do the same with the verbs <t a , gr‘}_ ) (_,rwi ,and (e . Ttis very important for
the students to practice this type of conjugation. Then have the students look at page 31

of the Student Book, the page entitled "Two Verbs Together." Give them some time to
look at it and ask any questions.

E. Then we add the particle or tense indicator 3T to the conjugations. However,
when the 91 combines with the conjugation prefixes, there are slight modifications

when the @ encountersa = oran (.
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(ad + t = att) s = 5+ 3
"ad + n = ann) e n ] = a3

With a full conjugation pattern already on the board of s=+ , show how the 37 is added
to the conjugations and show the slight modifications that occur when the = encounters
a < oran (. Do the same with the verbs g-ul‘i , (,—1 |,and 3 3 . (Remember not
to just give the answer to the students, but let them guess based on the rules you've given

them.) Note that for the verb gr‘ | , when the | no longer occurs at the beginning of the
word, we will write it with a ya'. For example,

ote,  2pial @-ﬁ

Students will find the third masculine singular a bit bizarre, since two ya's are together.
Help them with the pronunciation: "adyili ." With the verb 3, there are two variations

for the first person singular and the third person plurals. Since the 2 comes together

witha 2 , some people say the two 2's separately, and some people combine then:

(oralso: &9 S \) 92 3

(or also: UJJJI) SERY

(or also: Gliy 307) 3

Lo

F. Then do examples showing the complete short sentences with two verbs. Use
page 32 of the Student Book as your guide.

I, vou, he, she, etc. wants to drink.

oW, e ® s e

= FomY) peay

P i I WAy y

Ot g™ Catal 4 RPCH IR
O T ol sl )
RETRPIRS N e R

! Some dialects don't double the "n" sound. Thus, they have "ad + n = an." We, however, will double
the "n" sound and say it with a shedda.
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I, vou, he, she, etc. is going to be there.

NS PR W NN G RLY R R

PRI e G aely] i
EARLL 4\\.3"'"\’? el A RN J_J..L._I_“:\’T A3 AT
O o] S O 3T 13y

L L‘.IG.L.:LM\\IT i I O #’i b as

gy Uals l (or also: 633311) C}i Lia s

W Fere w o, W w La

_fa_j.)_..i] Ln.a_a.l S LJ.A_A!

Cata g AN Lats °°l SN Llata

(oralsoz OJSJ]) 'U‘BTJ] L.\A.A'l .‘33_1".3’1 L:AOA.!
T o Py W w 8, W e w [

(Ol’ﬂlSO: L...\_i__j.l..\.l) t_l_'l_gd‘ LAAA‘]: .3 | LA.AA‘

Remember, don't just write these, but ask the students how to form them. Write out the
full phrases in all their conjugations so that the students can get the full picture. Then
have the students turn to page 32 of the Student Book. [Note that for the phrases "I need
to," "you need to," etc., we aren't going to use here yet the indirect object pronouns that
are often used, That will come in lesson 1 of Abrid 3. To introduce them here would be
too confusing.]

G. Drills
In Tamazight ask the students, and then have them ask each other, questions like;

What do you want to drink?

Do you want to drink coffee?

Do you want to drink coffee with milk? with sugar?

What do you want to eat?

Where do you want to go?

Do you want to go to ?

What do you want to buy? [You can put the noun cards on the table and use them.]
What do you want to do tomorrow?

Do you want to ?

Are you going to be here tomorrow?

What are you going to do tomorrow? I'm going to
What are vou going to buy tomorrow at the market?
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What are you going to drink?
What are you going to eat?

I need to go to the market.  Why do you need to go to the market? Ineed to buy
I need to go to . Why do you need to go to ? Ineedto

Try also to vary these sentences using "he, she, and they" as well.

IV. Sentence pattern drill using the two-verbs-together structure
Use the supplementary material for lesson 6 in the Workbook (pages 33-36). This is
important and not optional. These are good drills to use to help the students learn the

two-verbs-together structure. There are two listen-and-repeat drills with a tape that
accompanies them.

There is one item to note. Number 2 on page 34 of the Workbook uses an indirect object

pronoun. Don't explain the grammar of this. Tell the students that we will cover that in
lesson 10.

V.  Workbook (optional)

The Workbook contains a review exercise drilling the two-verbs-together structure.
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A Lesson#7 K

L Any new information?

II. Continue and review two verbs together

Use the material and drills of lesson 6.

III. A time for conversation, vocabulary review, or a short topic that
isn't too heavy

Since the two verbs together is a major grammatical lesson, it's good not to start a new
grammar lesson right away. Include here some conversation or a dialogue that you've
come up with (taped if possible—do this like the model of the University of Wisconsin
dialogues. Don't introduce too many new words. Work with the vocabulary the students
already know. This is a listening comprehension exercise.) or a vocabulary review. You
could also introduce new vocabulary around a certain domain of words.

IV. Workbook (optional)

The Workbook contains supplementary material that can be used any time during lesson
7. This material consists first of two Berber proverbs which use the two-verbs-together
structure. Then there are two dialogues with some accompanying exercises. Each

dialogue uses the two-verbs-together structure.

There are also two review exercises covering this same grammar.
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E  Lesson #8 @

1. Any new information?
II. Review some sentences with two verbs together

III. The future tense

Tell the students that when we studied two verbs together, we covered one type of future:
"I'm going to do something.” But there is also another way to do the future, which is
what we'll cover in this lesson.

The future has quite a number of regional variations to it. This can make it very difficult.
The idea is actually easy, but deciding which tense indicator to put in front of the verb

can difficult. Variations of this prefix that I know of include: 2 , s s Aad , aja s Aa ,

\ )—f— , e , b ) )—“—T , e , and U’Gl . Also, some dialects use one tense indicator

when the verb begins the sentence and another one if the verb occurs in the middle of the
sentence (that is, it is not the first word in the sentence), For the purposes of this course,

we are going to use the tense indicator 3T . Itisthe simplest and is the basis of many of

the other possibilities. However, the students must learn for themselves what the people
around them are saying.

Again, it is important to build a systematic and clear presentation of the future. The
foundation that was laid in lessons 6 and 7 will be a big help. The future is very similar
to the second verb in the two-verbs-together structure.

A, Because of the similarity with the two-verb structure, you don't needto goina
step-by-step detailed fashion as you did in lessons 6 and 7, Just refer the students right
away to page 33 of the Student Book, the page entitled "The Future Tense." Then go
over with them steps 1, 2, and 3, Point out that this is the same as the second verb in the
two-verbs-together structure. Again, the main rule for the conjugation is: the regular
conjugation prefixes and suffixes are put directly onto the simple imperative form.

B. Then ask the students how to say "I will drink," "you will drink," etc. Write these
on the board. This should go fairly quickly, since they just did this a while ago. Choose

two more verbs (ones the students haven't done very much, like O} and $J)) and

do the same thing. You can do some other verbs as well, although maybe just orally,
unless the students are having trouble.

C. You need to spend extra time on how to say "have" in the future. Ask someone
how to say "I have a boy," using the second way to say "to have," that is, with the verb
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L_;‘ | . Write this down. Do the same for "I have an egg," "I have water," and "I have

eggs.” Then ask the students how they think the future of these sentences are formed.
The verb is simply made into the future according to the rules we previously learned.
Remind the students, however, that the subject of the sentence—and what determines the
conjugation of the verb—is the object possessed, not the person. The board should look
like this:

Wi wose S T gose W)
.‘:._‘_10.-:\ K L._s_)_’-é - w“"l’ -gl‘_‘aa\ 85 ‘é-)—"é 1%
Sy gose ol Ly o A
AR gse il RS PR PRI,

Then ask how to change this to "He will have...." Simply erase the ($3-& and replace
it with (3 . Do the same (just by erasing) for "you, they, she, etc."

Then have the students look at page 34 of the Student Book and then at page 35.

D. Drills

L. Ask the students, and then have them ask each other, questions like:

"Where will you be tomorrow? T'll be in
Where will you go tomorrow? I'll go to
Will you be here tomorrow? No, I'll be in .

Will you buy a at the market tomorrow? No, I'll buy a

Will you see so and so at work? Yes, I'll see so and so at work.

Will you help my son? Yes, I'll help your son. [Don't do direct object pronouns here.
Only use nouns. ]

What will you do tomorrow? I'll...."

Make sure that you vary the persons used as well, using "he, she, they, and you plural.”

2. Using certain (appropriate) noun cards, mix up the cards and turn them face down
in a pile in the middle of the table. One student says "I will go to the market tomorrow."
He then draws a card and, using that word, says "I will buy a ." He then draws
another card and says, "I will sell a " Then the next student repeats the drill,
drawing different cards.

3. You can do a similar drill in a memory game fashion. The first student says "I
will go to the market tomorrow." He then draws a card and, using that word, says "T will
buya ." He then puts the card face-down on the table. The next student must
say "I will go to the market tomorrow. I'willbuya...." The student must say the
previous student's word and then draw a card and say that word, connecting them with
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"and.” Thus, the second student says "I will go to the market tomorrow. T will buy a

and a " The third student must say the first two students' words and
add his own new one. This game can be played with two students or even between the
teacher and one student (going back and forth between them).

4. Drills with "Will you have a "

This is similar to a drill used in lesson 15 of Abrid I for the present tense "to have."
Using the noun cards again, give each student a number of cards. Each student then asks

another "Will you have a " (Although the question is artificial, it gives good
practice for the future tense.) The student, based on the cards he has, responds either
"Yes, [ will have a Mor just "No." Don't make a full future negative sentence,

since that is a special construction and we won't be covering that grammar until lesson
23. The drill can be expanded to other persons: "he, she, we, they, etc."

Another game can be played. From all the fruit cards, for example, give one fruit card to
a student, but the other students don't know what the card is. Nor do they know what
cards remain, The other students then ask the student with the card, using the future tense

this time, "Will you have a ?" They use the various fruits they know. The
student with the card answers just "no" until finally someone says the correct fruit and the
student responds "Yes, I will have a " Repeat this with a number of students

having the secret card, Also, you can use cards of vegetables and animals,

IV. Pronunciation drills with the future tense

Use the supplementary material for lesson 8 in the Workbook (pages 44-48). This is
important and not optional. These are good drills to use to help the students learn the
future structure. There are two listen-and-repeat drills with a tape that accompanies them.

A. The first part of the first drill (page 44 to the middle of page 45 of the Workbook)

actually goes over the two-verbs-together structure and shows how the < in 3

changes when it encounters the JJ of the "we" form.

B. For the second part of the first drill (the bottom of page 45 to page 46 of the
Workbook) you need to show the students what happens when direct object pronouns are
used with the future tense. Do this before doing the pronunciation drill. Previously in
lesson 2 we saw that question words and negatives cause the direct object pronouns to
move to in front of the verb. We also learned that tense indicators cause the same

movement. We now have an example of a tense indicator: 2} is the future tense

indicator. Thus, it causes the direct object pronouns to move to in front of the verb. Give
this example:
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He will ask me,

He will ask us.

U ) sl

He asked me.

He asked us.

These are easy examples to see, with "me" and "us." However, with the other pronouns,

the & in 1 drops out. Write the following chart on the board showing how the T

behaves in contact with direct object pronouns.

sl =
Ry -
w O ;SIT

W

w B Ta”E

(GRS | =

tl-[-.ﬁ
.I -5
=S 4 A

O 4o

. T +

wo % T
Sl .

“& &

& | = ($ + 3]
Sl = G+
‘e . i
i | = p— + 4]
g = &4
&y = LI Y|

Then give the following complete example using the phrase "he asked ..." and "he will
ask ..." Based on the above chart, have the students give you the answers. First, ask
them how to write "he asked me," "he asked you," etc. Put the complete chart on the
board so that the students can see it. Then next to it, ask the students to turn each phrase
into the future. Write that complete chart. Thus, the board will look like this:

.w’l Flal _Ln.n_..s._m’l (g2
| =< Latio ]
Ltif) @Y Lafila) o8]
Lafil) oF1 il
s~ .’l L"\aq"fri .l.m._a-.uh“ | wti\"i

Dar -

A G =~
‘t'.\ 1 }<1 B |
’;

. - S
Ol |
w e 4.1 Sa - l

5

Have the students turn to page 56 of the Student Book and look at the chart under point 6.

Even though this is a different lesson, the chart explains how the 37 behaves in contact

with direct object pronouns.

Now that this lesson is finished, do the pronunciation drill on the bottom of page 45 and
on page 46 of the Workbook. Note on page 46 the slight regional variation that is given

and that is used in this drill: instead of the @ disappearing, it is assimilated into the

consonant of the pronoun making the consonant be said with a shedda.

C. Do the second pronunciation drill on pages 47 and 48 of the Workbook.
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V.  Workbook (optional)

The Workbook contains two review exercises, the first covering moveable direct object
pronouns in the two-verbs-together structure and the second covering different tenses
with the phrase "to have."
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Y Lesson# X

L Any new information?

II. Review the future

Review the future using the drills in lesson 8.

I, How to use the Dictionnaire Tamazight—Francais by Miloud Taifi

Up till now this dictionary wouldn't have been very useful to the students. They would
have found it too confusing. However, about this point in their learning the dictionary
starts to become useful. In fact, this dictionary is tremendous, and you should
recommend that every student obtain this dictionary. (It is from Tamazight to French, so
it is only helpful to a person who has some knowledge of French.)

Tell the students that this dictionary is excellent and that there is nothing else currently
like it. Tt does take some effort, however, to learn how to use it and to practice using it.
But it is worth it. Take the effort to learn how to use it. The following are items you
need to know to use the dictionary.

A. First, the dictionary, like an Arabic Fusha dictionary, is listed by roots. Thus, all
the nouns, verbs, adjectives, and derived words are listed under the same heading, no
matter what letter each individual word may begin with. The roots of Tamazight words
are usually consonants, although occasionally some vowels are used. Knowing the roots
of some words can be tricky at first, but it will come with practice.

Try looking up the following words:

W P

L. L What's the root? t§ Where is it in the dictionary? p.729

Note that the symbol "§" is used for the _% . Later you'll refer the students to the
transcription key for using the dictionary. For the moment, don't have the students look
too closely at the entries in the dictionary. Step by step we'll learn how to read the
entries. For now, we ate just trying to learn how to look up words.

-

2. e—e—ﬂ What's the root? thm Where is it in the dictionary? p. 107

Note that in the upper right corner of many entries are the letters "ar" or "kb." The
dictionary says that these are not the origins of the words but the languages which share
this root together. We know in the case of "thm" that the origin is Arabic. However,
with certain words the relationship to dialectical Moroccan Arabic is not clear: did the
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word come from Tamazight into Moroccan Arabic or vice versa? So the letters "ar" or
"kb" indicate only that this root is also found in these langunages.

3. gH ) What's the root? 1 Where is it in the dictionary? p. 362
(second column at the bottom)

Most of the vowels in a word are not considered part of the root. Thus, for the word "ili"
the root is simply "L." There are, however, many words that have the root "L." Thus,

when you look through the dictionary you must look at all the entries under "1" until you
find the word corresponding to "ili" meaning "to be." The key is to look at all the entries

under a certain root. Note also that with the conjugated form (8 ], even if you don't

know that it comes from "ili," you would guess that the root is "1," and you would look
for the entry under where the conjugation information is given. See, for example, p. 362.
(We'll look at that information more closely later.)

w

4, 5 What's the root? by Where is it in the dictionary? p. 39

As we said previously, most of the vowels are not considered part of the root, but this is
not always the case. There are times when the "y" and the "u" are part of the consonantal
root. This is because in certain words the "y" and the "u" are consonants and not vowels.
This is hard to hear in the case of "bbi," but the dictionary lists the simple imperative
rather as "bbey." Our ears tend to hear this word just as "bbi,” but in reality it is ending
with a consonantal "y" sound in some of its forms. The pronunciation point isn't that
important here. You just need to know that sometimes looking up just the root "b"

doesn't work. So, after you've tried "b," then try "by."

5. S8 What's the root? sw Where is it in the dictionary? p. 661

Like "bbey," your first guess at the root here would probably be "s." When you don't find
it there, try "sw." In this case, the dictionary lists the word as "sew." The pronunciation
difference between "su" and "sew" is very subtle to our ears and not that important at this
point in your learning. However, when the word is conjugated we easily hear the "w™:
"iswa," "swan," etc. Again, the best rule is to try the root without the vowels, and if you
can't find it, try adding the vowels. But most of the time, the consonants suffice.

6. LNS What's the root? zl Where is it in the dictionary? p. §24

With this word, just say the word to the students, and have the students try to guess the
root. Most will guess just "z1" (the regular "z" sound). Let them look up "z1" until they
realize that they can't find it. Then write the word, and add the little sign showing that the

. A
2 isreally a O . Make the point that there are, to an English speaker, "two #'s." Often
an English speaker's ears will not always hear the difference between a
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. & . . .
Janda ) ,a2 anda=,a® anda=,anda < and a4 Thus, when you think
you hear an "s,” "d," "t," or "z" but can't find the word in the dictionary, make sure you
also try the “S," lrd)“ “.t," and "'Z.“

B. Second, the initial listings under each entry give all the information you need to
know to properly conjugate the verb (assuming you've learned the conjugation patterns,

as you are currently doing). Turn to S agan example.

L. The first entry gives the simple imperative, which, as we have said previously, is
the main base for much of the verb's conjugation. We have also said that you must learn
the simple imperative for every verb. One thing needs to be said about the first entry
here. The dictionary lists it as “ets.” Although some dialects do say "ets," we have
learned and will use, as many dialects do, just "ts§." The conjugated prefixes are added

just to "ts" and not to "ets." This same thing happens for the verb $". The dictionaty

lists the simple imperative as "eg" instead of just "g." Both are valid regional variations.
We have chosen to use "g," which is simpler and grammatically more consistent.

2. The beginning of the next line (in this case: i - tfa) gives how the verb is
conjugated in its past form. In this case, the "i" and the "a" show the irregular
conjugation pattern: the "i" being used for the "I" and "you" singular forms and the "a"
being used for all the others:

netfa t§ig
tetfam tetsid
tetfamt tetsid
tFan itfa
tSant tetsa

We've learned this same information just by learning the third masculine singular of the
verb. When you compare that with the simple imperative, you can tell what conjugation
pattern the verb follows in its past form. In the dictionary, if there is an "xxi — xxa"
combination, the conjugation is irregular. If the "i — a" combination isn't there, the

pattern is regular. Look up, for example, the verb [Py (What's the root? sgs
Where's it found? p. 652) There is no "i" in the listing; thus, the verb is regular:

seqsaz
tseqsad
tseqsad
iseqsa
tseqsa etc.
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Look up erw! . There is no "a" listed; thus, the conjugation is regular:

bbi# (Since the "y" is between two consonants, it has a purely vowel sound and
is listed as "i.")

tebbid

tebbid

ibbey (We've already seen that this verb ends with a consonantal "y" and not a
vowel "y." Thus, the third masculine singular is listed as "ibbey,"
although English speakers hear it as "ibbi." Again, the pronunciation isn't
important here. You just need to understand why the dictionary is using
the "i" and the "y." For our purposes, the imperative is "bbi" and the
conjugations are "ibbi," "tebbi," etc. The student who wants to get very
precise in pronunciation should start to listen for the difference between
the "i" sound and the "ey" sound and is certainly welcome to say the words
that way.)

tebbey

3. The next part listed is the continuous imperative, something we haven't done yet

but will do in lesson 24. The listing is "tetta/tett.” This is needed as the base to conjugate
the present continuous tense and some other continuous tenses. In the order that we've
been learning the verb, this is the fourth and final necessary item in order to know all that
you need to in order to conjugate the verb in all its tenses. Note here only that two
different listings are given here, separated by a slash, because these are two possible
regional variations. The dictionary lists regional variations but doesn't always cover
every one of them. Don't be surprised if you come across a regional variation that isn't in
the dictionary.

4, The last item listed is the negative in the past form. This tells you whether there
is a vowel change or not in the negative. We learned the third masculine singular for this,
for example, "ur it§i." The dictionary just doesn't put the third masculine singular prefix
"i" on the beginning of the word. It's giving the base that is used for all the persons in the
conjugation. But we've chosen to learn the third masculine singular negative form, since
that is sufficient to tell us what we need to know about the negative,

Thus, we've said that there are four things you need to know to conjugate the verb:
the simple imperative,

the continunous imperative {which we haven't covered yet),

the third masculine singular past conjugated form, and

the third masculine singular negative past conjugated form,

The dictionary gives all of these items. We can call these the four pillars of the
Tamazight verb.

C. The dictionary then goes on to give the different meanings of the words. One
word may have many different meanings. Look at S for example. The word has the
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same wide range of meanings as in Moroccan Arabic: "to eat, to corrode or erode, and to
steal.” What's great about the dictionary is the sample sentences. The dictionary isn't
designed just for academic use but for practical use by a language learner.

D. The dictionary also gives various derived forms of the verb. Look again at

S5 for example. The passive form is given, if it exists: "is caten." There are rules
to form this, but we haven't covered that yet. (We'll cover that in Abrid 3.) The causative
form is then given, if it exists. This means the form "to cause someone to eat” or "to feed
someone." This is formed by adding an "s" on the front of the verb, although sometimes
there are some internal changes in the word. (We'll cover that in Abrid 3.} The
reciprocal form is also given, if it exists. This means the form "to do something to each
other.” In the case of "to eat," it means "to devour each other, to ruin each other.” This is
formed by adding an "m" to the front of the verb, although, again, there are certain
internal changes in the word that we haven't covered yet. (We'll cover thatin Abrid 3.)

E. Then various nouns and adjectives related to the verb are given. The common
word for food is "utsi." The dictionary lists what you need to know for the dependent
form also: "wu" in the case of "ut§i." The dictionary also gives the plural. The
dictionary only gives the gender when it is not clear from the form of the noun. (Ask the
students "How can you tell if a noun is masculine? How can you tell if it's feminine?")
Note that under the word "met$" (still in the listing of "to eat™), the masculine and
feminine (in this case it can be either) is given, since the word starts with an "m."

Be careful here with the nouns. Not every noun that is listed is known or used by people,
and there are regional variations. Before you start to use a word, check it out with
someone to be sure it is a word that is used and known by people.

F. Have the students turn to page 36 of the Student Book, the page entitled
“Transcription Key for Dictionnaire Tamazight~Frangais." Have the students look over
the sheet for a few minutes and see if they have any questions. We've already talked

about the d, s, ¢, and z. We've also already mentioned the §. The & represents the .

The only tricky ones left to learn are the & (é), the & (), and the % (). These first two
we have used in the Student Book for the class, whereas for the last one we've used the

letter "j." For the pairs //{ and r/r, these both represent only one Arabic letter, the Jand

the_) respectively. You don't really need to pay much attention to these. They only show
that sometimes an "1" is said in a pharyngealized way [like the &, s, ¢, and z]: note the
difference between the "I" in "bismileh" and "allah." In the same way sometimes an "r" i$
said in a pharyngealized way: note the difference between "dar" ("he did" in Moroccan

Arabic") and "dar" ("house" in Moroccan Arabic). Both are spelled OIS, Tothe English
speaker, the difference comes in how one says the vowel. However, to an Arabic speaker

It 1t

the difference is in the way one pronounces the J: either "r" or "r.
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G. Refer the students to pages 37 and 38 of the Student Book. Go over each of the
symbols on page 37, numbered 1 through 7, using the examples given on the sheet. Page
38 is just for the students to read on their own.

IV. Homework

Look up the following words, and write down what page number they are on:

S (tobe) & (opassby)  dwad s 33 Sh G
L ” °:-w-°i LWA @u'i

If the students don't have the dictionary, then these words can be looked up in class. This
doesn't necessarily have to be done this lesson. In fact, it would be good practice for the
students every once in a while in future lessons to have them look up a word or two.,

V.  Workbook (optional)
The Workbook contains supplementary material that can be used any time during lesson
9. The material consists of three dialogues with some exercises that go with them. The

dialogues emphasize the two-verbs-together structure and the future tense.

The Workbook also has two review exercises covering the future tense.
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* JLesson#10 @

L. Any new information?

II. Continue the dictionary lesson

Continue the information from the last lesson, if you haven't finished it. Also, go over
the homework., Were the students able to find all the words? Are there any comments

the students want to make? The word § 2 is tricky because its main listing is under the
root "wd." This is unusual and doesn't happen often. In this case, according to the
dictionary's preface, the real root of the word is found in its noun "tawada." However, the
dictionary does give a listing under the root "d" and refers the reader to the root "wd."

The answers to the homework are:

< (tobe) p. 443 &l (to pass by): p. 322
BEE A : p. 843 (also p. 867) Vs : p. 749
32 : p. 750 Sh Gl : p. 519
Clgd p. 137 @lsop. 111) Waldad®l p. 137 (also p. 109)
L : p. 400 > 2 : p. 308

III. Indirect object pronouns
We've already done the direct object pronouns. Now we will do the indirect object
pronouns. In English this is shown by the words: "to me, to you, to him, etc.” and "for

me, for you, for him, etc."

A. Write on the board the list of the indirect object pronouns:

¢ =\ ¢

o sl
ATt Y N
Syl LJ""

Have the students say the list in order. It may be helpful at this point to write next to each
one the list of the direct object pronouns so that the students can compare. Ask the
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students to give you the list of direct object pronouns. Have the students look at the list
and notice any similarities and differences. Then, erase the direct object pronouns.

B. Show how the indirect object pronouns are used with certain verbs, Start with
verb forms that end in a consonant, since that is the easiest form to begin with. Nothing
needs to be added or changed with the pronouns. Keep the list of pronouns on the board,
and ask the students how to say "They (m.) said to me." Write that on the board. Then
ask how to say "They (m.) said to you (m.s.)." Write that. Finish the whole list so that
you have a list like this:

é\_\l_""‘ (it 1

Oy ol
Sy il AL
TR & w\.’\\_ﬁ

Explain that with the first person singular it can be either Lr'—‘—'l—' or ‘é_\l_"_\ . Now do
the same thing with the verb "to speak." Give the students the simple imperative and the
third masculine singular form. Then using "he spoke," ask the students how to say "to
me, to you, etc." Write out the whole list:

£ ¥ A

O ¥ o ) Y e |
SR ES| 2y
O ot | Y 5 |
c“_\:\_’_uy’j—,u’l U“y:h“’/l

Do the same for the verb "to buy." Ask the students what the simple imperative and third
masculine singular are. Then ask them how to say "They (m.) bought.” Then ask them

how to say "They bought (m.) for me." Then do the same for the verb =g (to be better,

in the comparative sense). The students may not know or remember this word. You may
have to give them the simple imperative and third masculine singutar. Then ask them
how to say "It is better for me, for you, etc." Your two lists will look like this:

gls 5 g (i
SELLEY il gy O Ukl Pk ER
¢t g REPR CNINP TS REFEN
Cronild 5y el gy TR T RS
CAL.MH u.u\éH SRS R B P U.a..UUlL.u
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C. Since most of the indirect object pronouns start with an aliph and the first person
singular starts with a vowel, whenever the verb before them ends with an aliph (as is
often the case for irregular verbs), a ya'is inserted between the two aliphs. Tamazight
does not like two vowel sounds meeting together.

Start with the phrase "he said to him." "He said to him" is el ) . Write this on the
board. Now ask the students how to say "Ie said to her." Write that. "He said to you
(m.s.)." Write that. "He said to you (f.s.)." Write that. "He said to me." Write that. Do
the same until you build the whole list. Do the same for "he bought for me, for you, etc."
Thus, your lists will look like this:

gl o] gH=) =)

O e | Sihgla | O S S )
s A Ry ATy
i | i) oLy
DRSNS o) i) o)
D. However, it is also true that in fast speech the ya’ gets left out, and so it isn't

absolutely necessary (except in the first person singular). It's like the consonants of the
pronouns get added directly onto the final aliph of the verb. So there are still not two
vowels coming together. Thus, you will also hear:

he bought for me, you, etc. he said to me, you, etc.
Elamss | i | t=) )
O ot | et | O3 S )
e fata @h) A5
it | st | a3 | o)
ki) R )

Write the above lists; although, after you write one or two words, have the students guess

what comes next, Point out that for the words @\3—“ !, g -{E e |, and Cb!—w |, the

words by themselves arec ambiguous. They can mean either "he bought me, he bought
you, he bought us," or they can mean "he bought for me, he bought for you, he bought for
us.” This is true because the direct object pronouns and indirect object pronouns would
look alike in this case. Iowever, in a context, the meaning would be clear. Rarely would
you talk about someone buying a person. Also, with the indirect object pronouns with the
verb "to buy" there will always be an object bought. "He bought for me a doll.”
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E. Also introduce the words for "Isn't it so?" and "Please."

°0 ?A o ke il
e’y £l ey ile Aile

Refer the students to pages 39 and 40 of the Student Book, the pages entitled "Indirect
Object Pronouns." .

F. Here you want to present nouns as indirect objects. Thus far we've done pronouns
as indirect objects, but sometimes a normal noun, either an object or a person, is in the
position of an indirect object.

1. Tell the students that the preposition that is used to indicate an indirect object

("to" or "for" someone or something) is | "1." (The noun that follows the preposition is
in its dependent form.) Then give the following examples:

to/for Haddou 3 !

to/for the man ¥ _} by

.2, Tell the students that in most cases, when the noun is mentioned as the indirect
-object, the pronoun is STILL used in the sentence. (This is different from English. In
English the sentence is either "He bought the book for Tom." or "He bought the book for
him." but not "He bought the book for him for Tom.") In Tamazight, however, this
redundancy is the normal way of using indirect objects. Give the following examples.
Start with what is expected from an English point of view. Before you write the
sentence, ask the students to try to guess how to say the sentence. Ask: How do you say
"He said to the man, 'Be quiet.' "? Then write the sentence. Then show how the indirect
pronoun is also used in the sentence by inserting it where it would be. Do this for each of
the examples below.

What is actually said What is expected
{(from an English point of view)
Nt e _)l:‘i))i | U“‘lv.‘l—w'l LT _)l-‘:_))ri | \_"Il
Wigke | oS Gy Wike ) ST gy
sl ) TS S il L R R e
Ceael ) s o W GBS o atel | ol o L LAn

Have the students look at page 41 of the Student Book, the page entitled "Nouns as
“Indirect Objects."
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IV. Homework
A. Each student is to write out the full pronoun patterns of:
"They (m.) gave to me, to you, to you, to him, to her, etc."

"Tt (m.) is pleasing to me, to you, to you, to him, to her, etc."

For this latter phrase, use the verb RN )} + indirect object pronouns. This is a way
of saying "I like something," that is, "it pleases me." Give one example to the students.

B. This next homework is to prepare for a conversation class. The students should
each prepare five sentences or so on something they did in the past: "Where I went, what
I did, who 1 saw, what I ate, what I drank, what I bought, etc.," or anything about their
family. They will then read this to the class, and the class will ask questions.

V.  Workbook (optional)
The Workbook contains supplementary material that can be used at the end of lesson 10.
The material consists of two dialogues having in them indirect object pronouns. Each

dialogue is on tape.

The Workbook also has three review exercises, two covering indirect object pronouns
and one giving practice in looking up words in the dictionary.
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C Lesson#11 A

1. Any new information?

II. Go over the homework

Go over the full pronoun patterns the students had for homework.

Flaa—e | (gie | Fuld (S

O sae | iaate | O S QLS
N T Ailate ) TR RER:
Omliate | pliae | Ol il
Caiiuliia e I oliiale ) RTINS Cbild

III. Continue or review indirect object pronouns

Do various drills to practice indirect object pronouns. In these drills be sure not to use
questions or negatives. Since these cause the pronouns to move in the sentence, we'll
save that for lesson 15,

A.  Say to a student in Tamazight "Say to so and so 'Drink water.'” The student then
says to another student in Tamazight "Drink water," The student that is spoken to acts
out the phrase and says "He said to me 'Drink water.” " Then you say to another student
in Tamazight "Say to so and so 'Eat meat.' " The student then says to another student
"Eat meat." The student that is spoken to acts out the phrase and says "She said to me
'Bat meat.' " You can do this with different verbal commands that the students can act
out. Or you can do this by using the noun cards: "He told me to pick up MIf
there are a number of students, after the first few drills, a student is the one who says
"Say to so and so to do such and such." Make sure that you vary the person and gender
so that you cover "we, you, they, etc."

B. Put down two groups of cards on the table: one group of noun cards and one
group of person cards (either pictures of different people to get singular, plural,
masculine, and feminine, or cards representing "I, you (m.s.), you (f:s.), he, she, we,
etc."). Put a person card together with a noun card, and the student must respond by
saying "He bought for me a " Using a different person and noun card,
another student must respond by saying "They bought for me a " Then the
students can put together the two cards for the other students to make sentences. This can
be expanded to "for us, for them, for you, for him, etc."
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C. Using person cards and cards listing various languages (written in Tamazight),
match two cards together. The student needs to then say "He spoke to me in
With another combination of cards the sentence might be "They (f.) spoke to me in

" Once this is done with the "to me," it can be expanded to "to us, to them, to
you (f.pl.), etc."

D. Explain the phrase "He is happy™: 8 EN I PPN | Then tell a student, in

Tamazight, "Say to so and so 'he is happy.'" Point to the various person cards to make
phrases like "She is happy," "They arc happy," etc. In each case, use the command "Say
to so and so' is happy.'" Have the students give the command to each other.
Have the students add the appropriate form of "please” at the end as well. Then they can
use the exact same phrases but in a question tone of voice, adding the appropriate form of

Uil 3, eb.. , etc. For example, eum-). Jad (_}*41l .L".‘ "o 1 . The student then responds
with the positive "Yes, he is happy." (Don't use negatives yet.)

IV. Conversation time

You can do this for part of a class, the whole class, or interspaced throughout a number of
classes in the future. Thus, you won't be able to do the ideas in this lesson all at once, but
you can use them for future times of conversation as well.

A. Have the students read their five sentences that they wrote about something they
did, saw, ate, bought, etc. in the past. After each person reads his/her sentences, have the
students think of different questions to ask the person. If no one can think of anything,
you may need to prompt them with some of the types of questions they know how to ask.
But don't do all the asking. Have the students think of similar questions. You may need
to help supply a vocabulary word or a question word here and there, but remember to let
the students talk as much as possible. (If the students stray off into areas you haven't
covered yet, bring them back by saying we don't know how to say that yet. Don't let
conversation pull you off into a new grammar lesson.)

B. Give various situations, and ask the students what they would say in these
situations. Be sure to explain these situations in Tamazight.

1. Going to the hanut. One person is the shop owner, and the other is the customer.
If the students are hesitant or seem lost, guide them by giving them various topics like:
Start with greetings.

Ask some personal questions: What's your name? Where are you from? etc.
Ask some shop questions: What do you want? Do you want this? We have

this. ete.
2. Someone comes over to visit. One person is the host, and the other is the guest.
If the students are hesitant or seem lost, guide them by giving them various topics like:
Start with greetings.

Ask about the family: names, ages, how they are, where they are, etc.
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Show an imaginary photo album. Ask questions and give answers,
Ask what the person would like to drink or to eat,
End with ways to say good-bye.

3. Two people meet on the street. If the students are hesitant or seem lost, guide
them by giving them various topics like:

Start with greetings.

Ask about the family.

Make comments about the weather.
Ask: Where are you going? Where are you coming from?
Who did you see? What did you say?

4. A husband comes back from the market and talks to his wife. If the students are
hesitant or seem lost, guide them by giving them various topics like:

Where did you go? How was it?

Who did you see? What did they say?

What did you see?

What did you buy? What did you sell?

Did you eat something? What?

Did you drink something? What?

V.  Workbook (optional)

The Workbook contains material that can be used at any time during lesson 11. The
material consists of an extended listening drill. Information is presented in three different
ways: first as separate sentences, then as a text, and then as a dialogue. A tape
accompanies each of the three parts.
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+ Lesson#12 1L

L. Any new information?

II.  Continue or review indirect object pronouns

Use the drills given in lesson 11.

HI. Look up a word in the dictionary

Have the students look up the word “-83= . Ask them "What's the simple imperative?

[ - | What's the third masculine singular? [ 8 32 | What does it mean? [to be
better, in the comparative sense] What page is the word listed on in the dictionary?

[p. 99, bottom of the second column] Are there any useful sample sentences? [Yes—
have the students give some examples.| Are any other listings under this heading useful?
[Point out the other listings that are useful.]"

IV. Ordinal numbers

This lesson introduces the ordinal numbers: "first, second, third, etc." and the related
word "last." At this stage in the course, the students will be able to learn how to give
directions, and ordinal numbers are quite helpful in this ability.

You should do all the basics of the following drills to introduce the words. However,
many drills are given below, and you won't have time to do them all. These suggestions
are given to allow you variety and choice.

Al You can start by asking in Tamazight "What's the name of the first month of the
year?" If no one can answer the question, write the question on the board.

)

ST @ T sty O pas

Lead the students in discovering the meaning of the sentence by leading the students
through the words they know. They should know the phrases "What's the name of," "the

b
month," the preposition & and probably the word for "year." Before saying that

e, ¢ g

33— 1 means "first,” you should answer the question in Tamazight "The name of

the first month of the year is _)—.-!LJ or H‘—w‘—‘l ." Then ask the students what the word

6, & ¢

929 )= means. Even if the students get the word before you write the sentence, it
would still be helpful to write the sentence and see if the students have any questions.
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Once the word "first" is grasped [Remember to do only the masculine in the beginning.
We'll do all the masculine words and then do the feminine and the plurals afterwards.],

e -5

ask the students a number of questions in Tamazight using the word EP\ESET Y
"What's the name of your first son?" "What's the name of the first day of the week?" etc.

B. Then ask the question "What's the name of the second month of the year?" The
students should be able to guess this when they hear the word (===. If no one gets it,
write down the sentence. Otherwise, just add the word (i3 9 on the board, under

the word 313~ | in the sentence under part A. Have the students say both words

sl 9—=T and (s Then, ask some questions: "What's the name of your second

son?" "What's the name of the second day of the week?" Have the students answer in
complete sentences. Have the students ask each other these questions and answer them.

C. Do the same for "third," "fourth," and "fifth." Make sure that you write down in

an orderly list each of the words. Explain that after three, the pattern is (39 + the
Arabic number. Have the students count in ordinal numbers up to 25.

D. Then ask the question "What's the name of the last month of the year?" Use the
same procedure as part A to get the students to understand. Then ask the students
"What's the name of your last son?" "What's the name of the last day of the week?" etc.
Write the word for last under the list. Have the students repeat the whole list,

The words can be practiced with many sorts of lists. You can use a list of six or seven
words in Tamazight and ask the students "What is the second word?" Have the students
ask each other. You can use any list of masculine iterns. You can ask questions about
the names of various Moroccan kings: Hassan IT, Mohammed VI, etc.

E. Have the students turn to page 44 of the Student Book, the page entitled "Diagram
1 for Lesson 12." Introduce the phrases "on the right" and "on the left." Since there are
variations in these words, use the following: L.;*-“\-"" i @ (for "right") and aled j i W
(for "left"). Say in Tamazight "These are the streets on the right.," and point to the streets
in the diagram. Then say "These are the streets on the left.," and point to the diagram.
Write down the words "on the right" and "on the left." Then write down just the words
for "right” and "left," and give their dependent forms. Have the students practice by
asking each other "Where are the streets on the right? Where are the streets on the left?"
Then ask the students "Where is the first street on the left?" "Where is the third street on
the right?" "Where is the last street on the left?” Have the students point to the diagram.
Then have the students ask each other these questions. Since the streets have names, ask
questions like "What is the name of the second street on the left?" The students respond
with full sentences. Then they ask each other the questions.

F. Introduce the feminine now. Say in Tamazight "The name of my first son is
. The name of my first daughter is " Ask the students "What's the name
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of your first daughter?" Have them answer with a full sentence. Since cards are
feminine, place down five playing cards or Uno cards on the table. Ask the students
"What is the number on the first card?" Mix up the cards, and have the students ask each

other and answer. Write down the word <25} JM_)—A—"“ . Then with the cards, point to
the second card, and ask "What is the number on the second card?" Have the students

give a complete answer. Write the word on the board under < 50) 9 33 | Tave the
students guess how to say the feminine "third," “fourth," and "fifth." Write these down.
Ask the students to explain the rule for all the feminine ordinal numbers after this

(= + the Arabic number). Then ask them to tell you the feminine word for "last.”
Once all these words are on the board, put down a row of six or seven cards and have the
students ask each other about the number (or color) of the first, second, etc. card.

You can also practice these feminine ordinal numbers using any sort of list of feminine

items and asking about them. A crucial word to use at this point is the word Gl N
(time), in order to say "the first time," "“the second time," etc. Write these on the board.
Draw a few diagrams of a couple of people (stick figures will suffice) together saying the
word "yes" in Tamazight. Have another group of stick figures saying the word "no."
Have another group of stick figures saying the word "It's good." Have another group
saying the word "It's bad." Number the groups from 1 to 4. Then ask the students in
Tamazight "What did they say the first time?," "... the last time?," "...the second time?,"
etc. Have students answer with complete sentences.

G. Use again page 44 of the Student Book. The diagram has on it houses, as well as
two apartment buildings, a pharmacy, and a factory. Ask the students questions like
"Where is the first house on such and such a street?" Have the students ask each other
these kinds of questions. Then say "Show me [You will have to introduce the word
"show" here.] the second house on the left on the third street on the right." Have the
students point. Do a number of these types of statements so that the students get used to
hearing these phrases. After a while, have the students ask each other. You can use the
diagram in any way that would be useful to drill the ordinal numbers.

H. Introduce the plurals, masculine and feminine, for "first" and "last." Write

B, # -

JJ‘JJ—A T and <3 )‘_si)-o-ﬂ:‘ on the board. Then across from each one write the

plurals. Use them in some sample sentences like "The first days of January are very
cold." "The first days of June are very hot." "In the first months of the year there's a lot
of rain." "The first days in Morocco are difficult.” "The last days of August there are
many people on the roads." "The last minutes of class students are sleepy.” "The first
houses on the right are pretty." "The last houses on the left are big." (You'll need to
introduce a few new words here, but don't introduce too many. Use words the students
have already seen.)

L Have the students turn to pages 42 and 43 of the Student Book, entitled "Ordinal
Numbers" and "Numerals." Give the students some time to look over the pages and see if
they have any questions.
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J. Using various words written on flash cards, show the word to the students, and
have them say the word with the appropriate form of "first" and "last." Use words like:
"roads, wives, men, houses, road, wife, man, house, my son, my sons, my daughter, my
daughters, my uncle, my uncles, my aunt, my aunts, ctc." Especially use family terms,
since that is a good review of the kinship terms.

K. Another drill is to show a flash card with a word on it and have the students use
the noun plus an ordinal number in a sentence.

L. Another drill is to use page 45 of the Student Book, the page entitled "Diagram 2
for Lesson 12," which is a family tree. Ask questions about the people depicted on the
tree. For example, "What are the names of the first, second, etc. daughter (or son) (or
child) of Bassou and Itto? Of their children?"

V. Listen-and-repeat drill

Use the supplementary material in the Workbook on pages 73 to 76. This is important
and not optional. This is a listen-and-repeat drill, with a tape that accompanies the words.
This deals with ordinal numbers, fractions, and telling time. Although telling time is just
like Moroccan Arabic, if the students have trouble or if they've forgotten the rules and
various phrases or if they've never really learned them, take the time to drill the students
in how to tell time properly. Bring in a paper clock with moveable hands so that you can
ask the students what time it is. Then have them set the time and ask each other what
time it is.

VI. Workbook (optional)

The Workbook contains three review exercises covering ordinal numbers. The exercises
also cover the days of the week and the months of the year. There are a number of
regional variations for these words, especially the months of the year. Use the words as
given in the exercises, but tell the students that they need to find out what people around
them are saying.
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X  Lesson#13

1. Any new information?

II. Review ordinal numbers by being able to give directions

Use page 46 of the Student Book, the page entitled "Diagram 1 for Lesson 13" to teach
how to give directions to get from one place to another. This will involve using the terms
right and left, on the right and on the left, and ordinal numbers. Also, you must teach the
students a few useful verbs and nouns like "Take the first street, follow the street until.. .,
at the first light turn left, at the corner turn right, at the end of the street turn left, etc."

Using the diagram, show where you are going to start and where you are going to go to.
Then give the students an example of how you explain how to go from start to finish.
Use imperative singular verbs. Also, and this is very important, use the series of
imperative verbs in just the simple imperative, even though this isn't the way the
imperatives would be strung together. We haven't done the lesson yet on connecting a
series of imperatives together. (We'll cover that in lesson 19.) Normally, one conjugates
the imperatives following the first one. Here we aren't going to do that. This is to avoid
confusion for the moment.

After you give an example, have the students try the exercise. You tell them where to
begin and where to end.

IH. Review indirect object pronouns

A. Say in Tamazight to a student "Say to so and so Ttold you "No." ' The student
says to the other person "I told you No.'" Do this again with another student. Then vary
the "I" to "we, they, he, and she." Also add "You told me/us No.'" Add "He told you
’NO.' ]

B. Use page 47 of the Student Book, the page entitled "Examples of Sentences with
Indirect Object Pronouns." Ask students to say the various sentences. Give them in
English, and the students need to say the Tamazight. When you've done the whole sheet,
then have the students look at the page.

C. Words of politeness

L. Use page 48 of the Student Book, the page entitled "Words of Politeness.” (Don't
have the students look yet at the page.) The first few on the sheet use indirect object
pronouns. We've already done "Please.” Ask the students to remember how to say the

various forms. Then introduce the word USEL&B and its various forms. Use the words
in a sentence. Then have the students use the words in a sentence. Have them address
various groups of people in order to use the various forms.
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2. Then introduce the word for "Excuse me." Tell the students that in English the
construction is "excuse" plus direct object pronouns. In Moroccan Arabic the
construction s "excuse" plus the preposition J plus various object pronouns of the
preposition. In Tamazight the construction is "excuse" plus indirect object pronouns. For

example, "Excuse me" is gﬁ—hﬂ . Ask the students to guess what "Excuse us" is.

Do the same for "Excuse him/her/them (m.)/them (f.)." Write these down in a systematic
way. Have the students practice by saying to one individual (man or woman) "Excuse
me. Tell me where the bank is, please.” These sentences use indirect object pronouns
three times. The "me" can be varied with "us/him/her/them.”" After this, do the
masculine plural of the "Excuse me." Write all the possibilities down as the students give
them. Do the same for "Excuse me" to a group of women. Then repeat the above drill,
but this time have the students address various individuals or groups of people with the
appropriate imperative endings and indirect object pronouns.

Have the students turn to pages 48 and 49 of the Student Book. Give them some time to
look over the words.

3. Also mention the various ways to use " and \-\AJ—A . Give some
examples of their use and different contexts in which to use them, and have the students
practice with a few sentences. Note here, of course, that these two words don't use
indirect object pronouns but rather the normal possessive pronoun endings. The words
are included here because they fit the topic of politeness.

4, The word list on page 49 is a variation used in the southern dialects of Middle
Atlas Tamazight. The students don't need to learn the list on page 49 unless they are
planning to be around people from the South, although these phrases can be heard on
Tamazight radio. However, the list on page 49 is useful to practice the various forms of

the preposition L}-“l . The preposition in Tamazight that is the equivalent of the
preposition = in Moroccan Arabic (the instrumental "with") is (. We've already seen
this in the phrase "He spoke to me in Tamazight" (‘l‘—""—J_)]-*"—oJ (H). When the
preposition (* combines with pronouns ("with me, you, him, her, it, etc.") it takes a
"long form" Z,J-“l . Thus, the same endings that are used with the preposition )& are
added to the form U-“l . Ask the students to give all the various forms of )& . Write
them on the board, and circle their endings. Then write a new column with the word

L | . Then ask the students what we add to o | for each person. Make a chart like
this:

&= o) ¢ + )
O+ ) S+ ]
S 4 ) o+ )
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O+ ) o+ onl

t_\__t....m+u.ul e ol

Because of the sound similarity between the (& in o | and the suffixes that start with

U4 and (U, the following list is how the words finally come out:

o R s =l = ¢+ o
Gul o= O ) Gl = B )
anl) e G U RS
Gal = O+ ) Gl = o+ )
.~°-51 :.AO-’ +WU-“‘! wu-”l _ U-H-{-Z)-Nl

Even though the phrases on page 49 of the handout aren't used as much in the northern
dialects of Middle Atlas Tamazight, have the students practice them so that they can
practice the combination of the preposition plus the pronoun endings.

IV. Workbook (optional)

The Workbook contains supplementary material to be used after part I of lesson 13. The
material consists of a dialogue about asking for directions. A tape accompanies the
dialogue.
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€ Lesson#14 1

L. Any new information?

II.  Review or continue ordinal numbers by being able to give
directions

Use the drills of lessons 12 and 13.

III. Review indirect object pronouns

Use the drills given in lesson 11.

IV. Continue or review words of politeness

Use the material and drills of lesson 13,

V. Workbook (optional)

The Workbook contains supplementary material that can be used any time during lesson
14. The material consists of three Tamazight proverbs.

There are also four review exercises. The first and third cover indirect object pronouns.

The second deals with the preposition (» when combined with pronoun endings, and the
fourth gives some words to look up in the dictionary.
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K Lesson#15s |

L Any new information?

II. The moveable aspect of indirect object pronouns

Here we deal with how the indirect object pronouns move from after the verb to in front
of the verb in certain grammatical contexts. Follow the presentation step by step to bring
the students along in their understanding of this part of Tamazight grammar. They've
already seen this phenomenon with the direct object pronouns, so it shouldn't be too
difficult.

A. Explain the general phenomenon. Like direct object pronouns, indirect object
pronouns are also moveable, that is, they change their position in certain grammatical
contexts. In a simple affirmative sentence, the indirect object pronouns come directly
after the verb. However, just like with the direct object pronouns, question words,
negatives, and verb tense indicators (for the future, the subjunctive, the present
continuous, etc.) cause the indirect object pronoun to take a position in front of the verb,

B. Start with the sentence .} u-“\-‘—*-—c } . Don't give the sentence to the

students, but ask them if they remember how to say it. "Do you remember how to say
"'You are happy.' or 'You are pleased.'?" Write the sentence on the board. Now ask the
students how to ask "Are you happy?" Write that on the board in such a way as to leave
room for all the other pronouns. Then ask how to ask "Am [ happy?" Do this with all the
pronouns, and write them in order on the board so that the list looks like this:

fdad cae ) ) ot cae) o)
ol e | gk fdad cate) iba)
fdat ciale ) Gl fdadd canie ) aluy
fatl Giate ! o;utwll ol aale 1’ u»twll
Sla] (aiae | Catitu ) fUatl (late ) (ubul

Have the students repeat cach of the phrases after you.

Now ask the students how to say "I'm not happy." Write this on the board just by erasing

the » | and putting in the J3. Make sure you change the fetha to a kisra in the verb in
each sentence. Ask the students for the rest of the phrases using all the pronouns.
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When that is done, do the following drill. A student asks another student "Are you
happy?" The other student responds with a complete sentence, either yes or no. Have the
students ask each other these questions, but be sure to include plurals and asking about
people, so that the third person is also used. "Are they happy?," "Are you (fpl.) happy?,"
ete.

C. Next, ask the students if they remember how to ask "How are you?" Be sure to
prod their memories a bit. Once they say it, write the question fdad & | Sile |
Then ask how to say all the other persons. Write them on the board in order like this:

el K] #ll 115 PR L R

-

et B ook el &) il
et &) @l et &) ol
ot &) plle tded &) L
el &] il gt € L

Drill these phrases by having the students ask each other "How are you doing?" "How is
Tom doing?" "Moha and Fatima, how are they doing?" etc. The responses should be
phrases that the students have already learned, such as "I'm sick,” "She's better now,"
"They are fine,” etc.

D. Now introduce the particle "if " J5— . This also affects the position of pronouns.
Ask the students if they remember how to say "It is better" (the comparative meaning).
Do they remember how to say "It is better for you." Write these on the board. Now ask
if the students know how to say "H it's better for you, do such and such.” Write on the

board ¢33 (Sila. Now ask how to say "If it's better for me, ...." Write this, and
continue with all the different pronouns. Your list should look like this:

L6 g CLL R P g&;n
RN PRI NS PRSI )
e P u&:juﬁ;n B P ?L.\:TI_’A

Drill these phrases by having the students say to each other "If it's better for you, drink
., "If it's better for you, eat ., "If it's better for you, go to the market.,"
etc. Have the students use singular, masculine plural, and feminine plural commands.
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E. Have the students say a number of different sentences now. Ask them how to say
the following sentences:

L. "What did they (m.pl.) say to you?" (Have a student then ask this question to
someone. The other student should then give a made-up answer.) Continue with this
type of sentence for a while: "What did he say to you?," "What did I say to you?," "What
did you say to them (f.pl.)?," etc.

2. "Did he give you money?" (Have a stadent then ask this question to someone.
The other student should then give a made-up answer.) Continue with this type of
question for a while. "Did they (m.pl.} give you money?,” "Did we give you money?,"
"Did he give her money?," etc. Be sure the answers are in complete sentences and
sometimes positive, sometimes negative.

3. "Is the tea hot to you?" (Have a student then ask this question to someone. The
other student should then give a made-up answer.) Continue with this type of question
for a while. "Is the tea/coffec/water hot/cold to you/him/her/them/etc.?" Be sure the
answers are in complete sentences and sometimes positive, sometimes negative.

F. Next, say to the students that verb tense indicators also cause the pronouns to

move. We've seen the indicator < | used for the future and for sentences that have two

verbs together. This tense indicator also applies to the subjunctive. The subjunctive
doesn't exist too much in English, but it does in certain situations, like a benediction:
"May God give you peace." Normally the sentence is "God gives peace.," but with the
"may" the subjunctive is used and the verb becomes just "give" without the "s."

Teach the students the verb s-8—= ("to heal"—done only by God, not by a doctor). (The
verb has some other meanings as well, such as "to forgive," but when it said to a sick
person it means "to heal." See page 837 of Taifi's dictionary.) Besides the simple

imperative, give also the third masculine singular sile | and the third masculine

singular negative e | 0. Tell the students that this verb takes indirect object
pronouns. Ask the students how to say "God healed you." Write that down. Now

explain that with the phrase "May..." the sentence starts with 31, Write 2 1 on the board.

Then ask the students how to say "May God heal you." Write this on the board. Do all
the forms for the second person: masculine and feminine, singular and plural. (In the
next lesson we will do more drilling on this particular benediction; thus, it isn't necessary
to do all the pronouns and a lot of drilling.}

G. Refer the students to pages 50 and 51 of the Student Book, the pages entitled "The
Moveable Aspect of Indirect Object Pronouns.” Have the students look at it, and see if
they have any questions.

59



III. Sentence pattern drill with indirect object pronouns

Do the sentence pattern drill on pages 85 to 87 of the Workbook. This is an important
and helpful drill and is not optional. A tape accompanies the drill.

IV. Dialogue

Go over the dialogue on page 52 of the Student Book. There are many different ways to
use dialogues. Below are a number of different techniques for getting the most out of
dialogues and making them fun and interesting. Choose one of these ways to use with
this dialogue.

Then have the students ask each other and answer the questions on pages 53 and 54 of the
Student Book. Possible answers are given in the answer key of the Student Book on
pages 107 to 108.

Various Pedagogical Techniques for Covering Dialogues

A. If a cassette tape of the dialogue doesn't exist, make a tape of the dialogue to work
on students' listening skills. You could make one recording at normal speaking speed and
another at slow speaking speed with careful and deliberate pronunciation.

B. Don't give the students the words to the dialogue at first. Let them know, though,
what the general idea is about. Then play the tape one time through and see what the
students heard or understood. It may not have been much, maybe just a few words. (If
there is a slow-speaking version of the dialogue, play that version all the way through.)
Then play the dialogue again (at normal speaking speed), line by line. Keep going back
and forth until the students grasp the sentence. Write the words they do get on the board,
and write blanks where the missing words are. Keep going until you fill in the blanks. If
the students are really having trouble, you fill in a blank or two with the correct word.

When the students get the whole sentence, have them say the sentence together as
a group and then individually, as many times as is necessary for them to get it right.
Then listen to the sentence again.

When that is done, go on to the next sentence.

C. At the end of the dialogue, listen to the whole thing again. Then give the students
the words so that they can follow along as they listen yet another time,

D. Have the students (in pairs, or with you if there is only one student) do the
dialogue among themselves, Then have them reverse roles and say it again,

E. You can also have the students do the dialogue as best they can without looking at

the text. It doesn't need to be memorized but can be just the same idea, even if the
students use their own words or additional words.
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F. Another idea is to have the students memorize the dialogue for the next class.
The students can then either recite the whole dialogue for the class or do it with another
student, each with his/her own role. Then they would reverse roles.

G. Another idea is to give the students the text of the dialogue with a number of
words blanked out. They are to listen to the tape and to fill in the blanks.

H. Another idea is to give the students the text of the dialogue cut up into strips.
Each sentence is on a separate strip of paper. The students should then, before listening
to the tape, ity to put the dialogue into order. Once they think they've done that, play the
tape and see if they are correct. Then do any of the above activities you want.

L Another idea is to modify the dialogue according to certain grammatical features.
If the dialogue is between men, have the students change it to women. That will usually
involve certain grammatical changes. If the dialogue is in the singular, have the students
change certain appropriate features to the plural. If the dialogue is in the first person,
have the students change it to the third person. You can do this orally and also assign it
as a written project for homework.

J. Another idea is that after the students have gone over the dialogue, they should
put away the text and try to write what they remember of the dialogue. They can work
individually or in pairs. If there are enough students you can make a contest out of this
and give a small prize to the winning group.

K. Before you go over the dialogue you could start with two or three of the sentences
written on the board. Each sentence would be, however, written in mixed up order. The
students should put each sentence into proper order. After this exercise, you can start
listening to the whole dialogue. This is a way to introduce the topic and give the students
an idea of what the dialogue is about.

L. Before you go over the dialogue you could put five to six key vocabulary words
on the board (especially if the words are new) and discuss the meaning with the students
first. Then proceed to listening to the dialogue in any of the above methods.

M. Make up five to ten questions about the dialogue that the students have to answer
afterwards. Sometimes the questions can be done in a written fashion, sometimes in an
oral fashion first and written later. Sometimes the students must answer the questions
without looking at the text. Other times they can look at the text, especially if the
dialogue is long or detailed.

N. Students can be assigned to write a dialogue of their own dealing with the same
ideas as in the dialogue done in class.

0. Even if there is no tape of the dialogue, you can do most of the above items by
reading the dialogue to the students.
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P. Only at the very end give the students a paper with the translation on it (if there is
one).

Q. For any lesson in the course, you can create your own dialogue. Always,
however, have a purpose for the dialogue: either to reinforce the grammar of the lesson
or the vocabulary content of the lesson. You can also use a dialogue to introduce a whole
area of new vocabulary. That usually takes a lot of time, but it can be very useful and
interesting. Always be sure not to include grammar that the students haven't yet done, or
if a few items must be included, explain to the students that they should learn the words
just as expressions.

V. Homework

Assign as homework the review exercises for lesson 15 in the Workbook, pages 90 to 92.
These will help the students get used to how the indirect object pronouns move.

VI. Workbook (optional)

In addition to the items mentioned above, the Workbook contains other supplementary
material that can be used at the end of lesson 15. There are six Tamazight proverbs
which use moveable indirect object pronouns.
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C Lesson#l6 |

L. Any new information?

II. Go over the homework

Go over the homework that was assigned, the review exercises for lesson 15 in the
Workbook, pages 90 to 92.

III. Continue or review the moveable aspect of indirect object pronouns

IV. Benedictions and maledictions

It's important to present these in a systematic way. Although there are many types of
- benedictions and maledictions, this lesson focuses on benedictions and maledictions

which start with 31 (May God ...). Other types can be done in future lessons.

Present the lesson in the following manner:

A. Most benedictions and maledictions in Tamazight start with 2 (May God ...).

B. The conjugation of the verb (properly called the subjunctive) that follows the 3

is just like the future conjugation: the simple imperative form plus the regular
conjugation prefixes and suffixes. It's the context that tells you whether the tense is
future or subjunctive. The basic form of the sentence is as follows:

e

e J +  verb + 3

The subject of the sentence is usually ‘,rw\ B , although sometimes the subject is el
(goodness). Thus, the verb is always in the third masculine singular.

C. Give some examples of benedictions without the use of pronouns:
May God help. = ose ] 2]
May God heal. (o sie ] |

May God help Lhou. s ) osle ! Oy
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D. When pronouns are used, benedictions and maledictions have two categories:

1. those verbs which take direct object pronouns and
2. those verbs which take indirect object pronouns.

E. In both cases, the pronouns (because of the tense indicator 21 ) move to a
position in front of the verb.

F. For those verbs which take direct object pronouns, the structure is as follows:
(Write what follows on the board.) Ask the students to give you the answers.

tLﬁ = é\ 4+ a7 g.ﬂ = @ + Ry
SET = o 4 ] I
DL T S ET o plh e d
s T S T B
Wt LTI S Y | & = O o4 ]

Note that when the 9 encounters a consonant, the 2 disappears.

Ask the students how to say "May God help me." Write this on the board. Then have the
students say how to form each sentence with all the other pronouns. Write these on the
board in order. Your list will look like what follows:

= odet g (= use ] @l
= use ) oS = ose) O
= s ) K| = s o8
e s ) oS (D e &l
FECISRNE oy (= ose | Wi
1. Drill these sentences by having the students say them to and about each other.

You should direct the students in Tamazight: "Bob, say to John 'May God help you.'
Sarah, say to Bob about John and Sally 'May God help them.' etc." Vary all the
possibilities of masculine and feminine, singular and plural, and the various persons. Tell
the students that this phrase is also a way to say "good-bye."
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2. Think of some other benedictions or maledictions that use 2 ) plus direct object
pronouns. Teach these, and then practice them. Some possible examples are:

(May God protect you...from....) gr‘ B _)-3—“*! S
» bl w - . 0 g
(May God seat you on the ground!) Audty & =) p—] A

G. For those verbs which take indirect object pronouns, the structure is as follows:

(Write what follows on the board. Start with N , and have the students tell you what the
indirect object pronouns are.)

th’ﬁ] = t\ + ] (éa"i’ = S + Y

O ol = O + 3 o = A4 2
< gl g SR g I | ala - o+
O = Ol 4+ 27 ARy = o+ 27
Sl =l 4+ A cnla = o o+ 2T

Ask the students if they remember the verb "to heal” (done only by God, not by a doctor).
Have the students give the simple imperative, third masculine singular, and the third
masculine singular negative, Ask the students how to say "May God heal me." Write
this on the board. Then have the students say how to form each sentence with all the
other pronouns. Write these on the board in order. Your list will look like what follows:

D ] ] w0 sie) g
w0 e | o w3 ile | Al
e e | Sl PERSROIRN
gt O e | Ol wg— o sie | ol
i B js_c| iy p B H_:l SRRy
H. Then show how the same sentences are said with nouns instead of pronouns.

Note that when nouns are used, the indirect object pronoun is still used. Ask the students
to guess how to say the following sentences. Then write them on the board.

a, -

May God heal Muhand. Al ) (r“‘_) JJ—G-“—l (g

&
P

May God heal Fadma and Mina, A 2 4 .ld ) — ) se ] Gl
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1. Drill these sentences by having the students say them to and about each other.
You should direct the students "Bob, say to John 'May God heal you.' Sarah, say to Bob
about John and Sally 'May God heal them.' etc." Vary all the possibilities of masculine
and feminine, singular and plural, and the various persons. Use nouns also (like "your
children," "your uncle," etc.) as well as names ("May God heal Moha.," etc.).

Another drill is to have the students ask each other (and about each other) "How are you
doing?," "How are they doing?,” etc. with fdad K )] il | A student responds with

"I'm sick.," "He's sick.," "They're sick.," etc. The first student then says the appropriate
benediction. Do this a number of times, with many variations.

2. Think of some other benedictions or maledictions that use 3 | plus indirect object
pronouns. Teach these, and then practice them. Some possible examples are:

(May God give you (m.s.) patience.). J——a (o ) G :3’1 ERy

(May God erase our sins.) .38 3 (o= J—A—"l )

(May God make your (m.s.) children successful.) .ODJJ! é B ‘)Lu:‘l ol
(May God keep [them—children] to you (m.s.).) s ) u.-lﬂ o5

After this, refer the students to pages 56 and 57 of the Student Book, the pages entitled
"Benedictions and Maledictions."

V.  Workbook (optional)

The Workbook contains supplementary material that can be used at the end of lesson 16.
This material consists of a dialogue emphasizing benedictions. There are then exercises
to transform the dialogue from feminine to masculine and also to plurals. This can be
quite useful to go over benedictions.

The Workbook also has two review exercises, one covering benedictions and the other
involving looking up words in the dictionary.
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X Lesson#17 X

L Any new information?
II. Continue or review benedictions

III. Time for conversation

Ask the students various questions, or have them ask each other various questions to
stimulate conversation,

IV. Review indirect object pronouns using the phrases

195‘1“ é—ﬁ‘;.'and’l ST Wk gyt

-

A. Teach the students how to say "Give greetings to so and so." This uses the verb
» ﬁ - . - - v hd @ s
QJ—.' "to transmit.,” Ask the students to guess the third masculine singular ( H—-‘)l_ )

and the negative of the third masculine singular ( @‘;' | 3). This verb takes indirect
object pronouns. Ask the students to guess how to say "Give greetings to Moha." Write

. ) ‘ w ¢ 12 “] - . .
this on the board: .3 | allow ? . Note that even though the noun is
used, the pronoun is also used.

Practice this structure at first using names: just one name, masculine and feminine, and
then a number of names, masculine and feminine. Then expand to phrases like "Give
greetings to: the children, your sister, your brother, your sisters, your uncle, your father,

variations of the special kinship terms, G AS g , those in Fes, those in the bled,

"

ete
Then make the imperative plural, both masculine and feminine.

Change the verb from a command to a statement. "He/she/they sent greetings to you."
Drill this with different variations,

Recommend these drills to the students to do at home, with a language helper, or by
themselves. Have the students look at pages 58 to 60 of the Student Book, pages entitled
"Useful Sentences with Indirect Object Pronouns." These sheets are to help the students
at home with various drills.

B. Teach the students one way to say "Call him" (that is, on the telephone). The

phrase is | L'J_s-é—..‘-‘—'% & (literally: "Do/make telephone to so and so."). This
construction takes indirect object pronouns. Ask the students to guess how to say "Call
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Moha." Write this on the board. .35+ ] O}ieﬁ u-ﬂ13 . Note that even
though the noun is used, the pronoun is also used.

Practice this structure at first using names: just one name, masculine and feminine, and
then a number of names, masculine and feminine. Then use the stracture with just
pronouns: "Call him/her/them (m)/them (f.)/me/us.”

With the last two, it is necessary to add something to the sentence. Don't go into lots of
detail, but explain that since the action happens towards the speaker in the case of "Call

me" and "Call us," the 2 of direction must be added. This applies to an action happening
in the direction of the speaker, Thus, the phrase is UJ—“—‘—‘ 3—‘5 ("Call me.") instead

of U JJ—\J—‘ (;,—S and (J )4—'J—-' atal& ("Call us.") instead of u_sJ—'-‘—' C\S In

all the other forms of the phrase, however, there is no 2.

Expand the drill to phrases like "Call: the children, your sister, your brother, your sisters,

your uncle, your father, variations of the special kinship terms, G AT GO those
in Fes, those in the bled, ctc."

Then make the imperative plural, both masculine and feminine.

Change the verb from a command to a statement. "He/she/they called you." Drill this
with different variations.

Refer the students to pages 61 to 64 of the Student Book, which are the part of the section
entitled "Useful Sentences with Indirect Object Pronouns" that deals with the phrase
"Call so and s0." These pages are to help the students at home with various drills.

V. Workbook (optional)

The Workbook contains supplementary material that can be used at any time during
lesson 17. This material consists first of an exercise to write the meaning of various
benedictions and maledictions. There is also space for the students to record any other
benedictions and maledictions that you or others may give them. (Come up with further
examples of maledictions, since these are lacking in the course.) There is then a dialogue
with an accompanying tape that contains some benedictions.

The Workbook also has two review exercises, one covering the useful phrases using
indirect object pronouns and the other involving looking up words in the dictionary.
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V' Lesson#18 O

L. Any new information?

II. Sentence connections

This is a very difficult lesson for English speakers. It is important to explain the grammar
in a clear and step-by-step fashion, leading the students carefully through an
understanding of this aspect of Tamazight.

Begin by telling the students the following:

This topic concerns how to put a series of sentences together. From an English
perspective one of the peculiarities of Tamazight is that there is no word for "and" to
connect two sentences. This type of "coordinating conjunction” is done not by a special
word but rather by changing the verb forms in the sentences that follow the initial verb in
a series. Admittedly, this is one of the most difficult parts of Tamazight for the English
speaker to grasp. With time you will understand the idea. With more time you will begin
to hear native speakers use this. And with more time you'll be able to use it as well. But
it does take time.

Use the following steps in your presentation of the grammar. It's important to finish this
whole lesson (at least up through part F) in one class period.

A, Begin by covering certain verb forms. Write the following verbs on the board,
and have the students write them down.

Ask the students what the simple imperative of "to spend the night" is. If someone knows
it, write it down. If no one knows or remembers it, you write it down. Ask the students
what the third masculine singular past form is. Write it down. Ask the students what
type of verb it is, regular or irregular. Ask the students what the negative is, This way,

. through student interaction, write down the verbs: "to spend the night, to see, to go up
(monter), to go down (descendre), and to hit." Your list should look like this:

to spend the night L?"“_',l J3 L..ui]’l Ry

to see °L',S\—M‘L‘.. I3 Lﬁt—d‘\-’.. ole_w-"i

to go up (monter) Lr‘ﬁ J3s QA 53 ‘AT

to go down (descendre) )—51 J3s JA! _)_S
tohit st s g <y
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B. Now have the students help you write a short paragraph on the board. If the board
is big enough, it would be helpful to leave the above verbs on the board. However, if
there isn't room, erase the words. The students can refer to the notes they've taken. Make
sure the paragraph is clearly written on the board.

You are going to start by writing an incorrect paragraph on the board. This first
paragraph is how an English speaker would put the Tamazight sentences together without
knowing the special grammar for connecting sentences. It is important to write the
paragraph in this incorrect way so that later the students can see what changes are
necessary.

Ask the students how to say "We went to Erfoud.” Write this on the board. Then ask
them how to say "We spent the night in a hotel there." (You may need to briefly explain
the word for "there." Don't get sidetracked into a long explanation. There may be
regional variations for this word.} Write this on the board. Then ask them how to say
"The next day, we went to Merzouga." (You will probably have to tell the students how
to say "the next day.") Write this on the board. Then ask the students how to say "We
saw the sand." (The word for "sand" here is not used in all regions. You may want to
substitute another word.) Write this on the board. Then ask the students how to say "We
climbed it." Write this on the board. Then ask how to say "We came back down." Write
this. Then ask how to say "We drank tea." Write this. Ask how to say "We ate some
meat." Write this. Ask how to say "We went on our way." (The students may not know
this expression.) Write this.

Thus, the paragraph on the board will look like this. (I've put the first verb in italics and
the following verbs in bold print. Many of the verbs in bold print will need to be
changed.):

-

Sl 1A LA e Jugd o 8 el a@G§ ,e /45
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Have each student read the paragraph out loud. You also should read it out loud
afterwards so that the students can hear and imitate your pronunciation.

C. Explain to the students that this is how, based on their knowledge to this point,
they would put together a paragraph. However, this is not how Tamazight constructs
paragraphs. The paragraph is intended to say:

We went to Erfoud, and we spent the night in a hotel there. The next day, we went to

Merzouga and saw the sand. We climbed it and came back down. We drank tea, ate
some meat, and went on our way.
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In order to connect the sentences properly in English, the coordinating conjunction "and"
is used. Sometimes the word "and" isn't used, but it is clear that a series of actions is
taking place.

In Tamazight there is no word for "and” like this. (This needs to be qualified somewhat.

In a story often the word L_S‘J is used to mean "and.” Taifi lists this word on page 81 of
his dictionary as "et, puis, alors." But the word isn't used all the time. Furthermore, even
when the word is used, the verb form must still be changed.) When there are a series of
sentences with the verbs in the "past" form, the first verb is in the conjugated past form,
but the rest of the verbs take the form of the simple imperative plus the regular
conjugation prefixes and suffixes.

D. So now, using the paragraph that is on the board, go through verb by verb and
have the students change each verb to its appropriate conjugation. Lead them through the
process verb by verb.

L. The first verb ( 1A% ) in the series stays in its normal past conjugated form. Itis
the verbs following the initial one that change.

2. Ask the students what the next verb is. ( L } "Should that verb change?
How so? What is the simple imperative plus the regular conjugation prefixes and

suffixes?" Erase the verb, and write in U-Hi" . (Explain that the O of the "we" form
assimilates into the ) of the verb and results in a shedda.)

3. Ask the students what the next verb is. (! 5 ) "Should that verb change? How
so? What is the simple imperative plus the regular conjugation prefixes and suffixes?"

Erase the verb, and write in _§ < |

4. Ask the students what the next verb is. ( stuwl-' ) "Should that verb change?
How so? What is the stmple imperative plus the regular conjugation prefixes and
suffixes?" In this case, since the verb is a regular verb and has no stem change when it is
conjugated, the simple imperative plus the regular conjugation prefixes and suffixes is the
same as its past conjugation. Thus, there is no real change. (In other words, the "change"
happens to be the same as the original form here, Some verbs are like this, But be
careful of the verbs that aren't.) Don't erase anything here. Just keep the verb in its place.

5. Ask the students what the next verb is. ( Gy } This is "we climbed it."
Point out the direct object pronoun "it" (the sand) so that the students understand why

there is a = there. "Should that verb change? How so? What is the simple imperative
plus the regular conjugation prefixes and suffixes?" Erase the verb, and write in Gl
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6. Ask the students what the next verb is. ( _)j-—-' } "Should that verb change?
How so? What is the simple imperative plus the regular conjugation prefixes and

suffixes?" Like the above verb LS\-:\U , there is no real change because the verbis a
regular verb that undergoes no stem change in its conjugation. Thus, the "change" is the
same as the original. Don't erase anything. Just leave the verb there.

7. Ask the students what the next verb is. ( [PRIvaL ) "Should that verb change?
How so? What is the simple imperative plus the regular conjugation prefixes and

suffixes?” Erase the verb, and write in g3,

8. Ask the students what the next verb is. ( Lt ) "Should that verb change?
How so? What is the simple imperative plus the regular conjugation prefixes and

suffixes?" Drase the verb, and write in (*—— .

9. Ask the students what the next verb is. ( b3 ) "Should that verb change? How
so? What is the simple imperative plus the regular conjugation prefixes and suffixes?"

Erase the verb, and write in 9 2.

Read the paragraph out foud for the students. Have each student read the paragraph out
loud.

E. Have the students turn to page 65 and the top of page 66 of the Student Book,
pages entitled "Sentence Connections." Give them a few minutes to read the pages. See
if there are any questions.

F. Do another example.

Write on the board in English the following sentence:

Every village, there is in it a Koranic teacher, and there is in it a mosque.

Ask the students how they would write this sentence, for the moment forgetting the
grammar they just learned. You may have to help them with certain phrases (like "in it")

and vocabulary ("Koranic teacher" and "mosque").

With the help of the students, write the following (which is incorrect):

6, 0 O . - s b oy W R o:' wi - 0,
Jaitet g oy e WS el g Sy Uy oapee) S

Now ask the students what changes, if any, should be made to the sentence and why.
After the students answer correctly and explain their answer, erase s , and write in
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Have the students look at this example at the bottom of page 66 of the Student Book,
G, Drills with this concept

These drills will be fairly simple. Although they don't involve complicated paragraphs,
the drills can still give the students a feel for the type of grammar here. In future classes,
when the opportunity comes up, point out, either in your speech or the students' speech,
where this grammar point would be used. You, the teacher, apply this grammar
automatically, but the students will easily miss this when you use it. That's why it's
important to call their attention to it in the future.

1. Using the noun cards and a plastic bag, put a number of the noun cards in the
plastic bag. Make sure the nouns are varied between masculine and feminine and
singular and plural. Then give the bag to a student, and ask the student "What's in your
bag?" The student should respond by pulling out one card and saying "There is in it a

" He/she should pull out another card and continue, with a full sentence, "And
thereisinita . This should continue until all the cards are taken out. The forms
of the verbs will vary according to whether the noun is masculine, feminine, singular, or
plural. Thus, the sentences will be something like:

A
* r e l
-« )

0% w 9 ¢ .
etc. . oSy &gl ETEC R Y wa

Then give the bag to another student. Put in either the same noun cards or different ones
or even objects in the room. Have a student now ask the question "What's in your bag?"
The other student responds. Do this for each student. Repeat the drill if necessary or if
the students want more practice.

2. Bring in a map of Moroceo. Put it on the table or hang it on the board, whichever
is appropriate. Ask a student "Where did you go on vacation?" Explain that the student
should make up an answer (not answer truthfully) using five or six Moroccan cities. The
student should answer in complete sentences (even though this is artificial) in order to

practice the grammar; "I went to , and I went to , and I went to ,
and I went to , etc.” Thus, the sentences will be like the following:
etc. . S S B R e b

Have another student ask a student "Where did you go on vacation?" That student should
answer. Then, vary the person. Tell one student to ask another "Where did he [third
person] go on his vacation?" Response. Tell one student to ask another "Where did
Moha and Fatima go on vacation?" Response. Do this to cover all the different persons,
including a person saying "You went M

3. Put out on the table three sets of noun cards: one group of things to eat (three or
four cards), one group of things to drink (three or four cards), and one group of people
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(three or four cards of individuals or groups of people). Ask a student "What did you do
last night?" Explain that the student is to answer: "I went to a restaurant, I ate , 1
drank , [ saw , and I went on my way." The student should vse the cards
to give ideas in order to fill in the blanks. Then have a student ask another student the
same question. Response. After each student has a chance, vary the persons: "What did
he/she/you plural/they/etc. do last night?" Have the students ask the questions to each
other.

4. Any other drills of this type are useful. Make sure that the situation is structured
enough so that the students know the types of responses they should give.

III. Sentence pattern drills using sentence connection

Do the sentence pattern drill in the supplementary material for lesson 18 on pages 110 to
112 of the Workbook. This is an important drill to do and is not optional. This grammar
is extremely difficult for foreigners and so must be worked on a lot. The drill has a tape
that goes with the sentences. Stop, however, at page 112. Don't do page 113 until the
next lesson.

IV. Homework

Have the students write a short paragraph about what they did yesterday. The paragraph
doesn't need to be true but should include a series of actions applying the grammar lesson
of today. '

V.  Workbook (optional)
The Workbook contains supplementary material in addition to what was mentioned
above. This material can be used at the end of lesson 18. It consists of two Tamazight

proverbs which show the grammar of sentence connection.

The Workbook also contains a review exercise involving putting independent sentences
into a paragraph and using sentence connection grammar.
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® Lesson#19 +

L. Any new information?

II. Continue or review sentence connections

Continue or review some of the drills from lesson 18. Go over the homework that the
students have done.

III. Sentence connections with imperatives

A. Tell the students that just as there is special grammar to be used with sentence
connections in the past form, there is also special grammar to be used with a series of
imperatives together. The rules are the same as with the past forms.

B. However, we are going to start with the incorrect way of putting imperatives
together, so that we can see the change more clearly,

Write on the board the following sentence:
Stamp your feet. Dbal ol

Before you write ""Stamp your feet.," ask the students what they think the sentence means.
"What's the verb? Why is it in this form?" [Explain that often where the English speaker
says "your" for body parts, Tamazight (or Arabic or French for that matter) doesn't
always include the pronoun. Usage and listening to people will give the students a feel
for how these things are said.]

Then ask the students to guess how to say "Clap [masculine plural] your hands." Write it
on the board right under the above sentence, like this:

Clap your hands. U-“J-ﬁ e g

Then ask the students to guess how to say "Say [masculine plural] with your mouth."
Write it on the board right under the above sentence, like this:

, , ) . s
Say with your mouth. oo W)

Right under this sentence, write the following phrase:

"Long live the King!" Ml 16 La l"
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Thus, the whole set of sentences on the board at the end should look like this:

Stamp your feet. ._)L*'a)i o Gl
Clap your hands. u-“ﬁli o <y
Say with your mouth: ] ‘:1'-4..-311
"Long live the King!" Ml 1o la‘i*’l"

It's important to keep these sentences exactly the way they are, without changing the
vocabulary, since this is a real Berber poem. Explain to the students that this is a poem.
[T don't know the origin of this poem, but some people from Tineghir told this to me.
Maybe it is something that was taught to children. Don't be concerned that the Arabic
word for "king" is used. Different regions and people use Arabic words mixed in with
Tamazight. This is the reality in Tamazight.]

C. The poem, however, as it is written is incorrect in its verb conjugations. The
correct rule is the following: When there are a series of imperatives together, the first
verb is in its normal imperative form. The succeeding verbs are the simple imperative
form plus the second person (singular or plural depending on who's being addressed)
regular conjugation prefixes and suffixes.

So lead the students step by step through the changes that need to be made.

1. Ask the students where the first imperative is. ( Gl ) "Does this need to be
changed? Why or why not?" No, because it is the first in the series. Its form is like a
normal imperative.

2. Ask the students where the next imperative is. ( Gl } Does this need to be
changed? Why or why not? How? Following the rules (You may need to re-say the rule
to the students.), have the students come up with the correct form. Normally, that would

be a—‘\ls-:‘ . [Explain, however, that in the original poem the form a=+= 3= is used. This is
not what we would expect, although some regions have this =~ in the conjugation here.
We will write a= 33 here, just because it is in the original and goes with the rhyme and
thythm of the poem.] BErase <20 3 and write in a3

3. Ask the students where the next imperative 1s. ( Gl | ) Does this need to be
changed? Why or why not? How? Have the students come up with the correct form,

Erase ‘-—41:5—'1 and write in peg=td=

4. Ask the students if the next verb ( [EREN | ) should change. Why or why not? No,
because it is not part of the series of imperatives. It's what the people say. If they were to
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say a series of phrases (using this type of third-person imperative: "may he ...."), then
the phrases after this first one would take the simple imperative plus the third person
regular conjugation prefix. But that is not the case here.

Say the poem, then have all the students say it together, with rthythm, a number of times.

Have the students turn to page 67 of the Student Book, the page entitled "With
imperatives." Give the students a few minutes to read over the material and ask any
questions.

D. Another example

Ask the students how to say "Be quiet!" (singular). Write this on the board. Then, ask
them how to say "Eat!" (singular). Write this. Ask them how to say "Drink!" (singular).
Write this. Ask them how to say "Listen!" (singular). Write this. Thus, the phrase
should look like this:

& -5

Be quiet, eat, drink, and listen. AL ¢ R (T8

Ask the students how to correct the grammar, applying the rules they've learned. The
correct sentence should look like this:

wooE e B L S LI R - 9 “u
_J_‘_Q_u.l_i t.J_g.w_l [ TR Y W T Tl |

Have the students look at this example on page 68 of the Student Book. [Remember that
sentence connections with the present continuous tense is not covered here, since we
haven't done that tense yet. That will be for a future lesson. Also, do not do negative
imperatives. That takes a special, separate lesson.]

E. Drills

1. Put out on the table a number of noun cards, one group of things one could buy at
a store or a market and one group of things to drink. Then tell a student that he must say
to another student "Go to the hanut, say 'hi' to the shop owner, buy a , buy a

, drink some , and go to your friend's house." [Don't use the verb "come

back," since that takes the < of direction and will be very confusing to the students at this
point.] Have the students practice this construction a number of times. (If the students
can't remember the order of the sentence, write some reminders on the board.) After that,
have them say the same sentence, but to a group of men and then to a group of women.

2. Put out on the table a number of noun cards, one group of things one could buy at
a store or market, one group of things to drink, one group of things to eat, and one group
of people. Tell a student to say to another student "Go to the market, buy a , sell
a , eat , drink , greet , and be at the bus stop at 5:00."
(Write the steps on the board, if necessary, so that the students can remember them.)
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Have the students practice this construction a number of times. After that, have them say
the same sentence, but to a group of men and then to a group of women.

3. You can use any other drills with a combination of commands.

IV. Sentence pattern drills using sentence connection with imperatives
Do the sentence pattern drill in the supplementary material for lesson 18 on page 113 of

the Workbook. This is an important drill to do and is not optional. The drill has a tape
that goes with the sentences.

V. Dialogue using sentence connection with imperatives
Go back to Supplementary Material lesson 13 (pages 79 and 80 of the Workbook) and
review the dialogue between Ali and the Policeman. The two times the policeman talks a

lot contain a number of examples of sentence connection using a series of imperatives.
Use the tape for that lesson.

V1. Homework

Have the students write three lists of things to do:

A. Tell your husband/wife (or a friend for an unmarried person) what you want
him/her to do.

B. Tell your child (or any child) what you want him/her to do that day.

C. Tell your household help what you want her to do.

Be sure to use the grammar of the lesson we've just done.
VII. Workbook (optional)
In addition to the supplementary material mentioned above, the Workbook contains a

number of Tamazight proverbs which use sentence connection grammar with
imperatives.
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¢ Lessons#20and #21and #22 V

L. Any new information?

II. Go over the homework from last lesson

III. Question words

There is a lot in these lessons. It is estimated that this material will take three lessons.
However, you must be the judge of how quickly or slowly to cover the material.

For an English spealker this area of Tamazight can be somewhat confusing. Certain
question words like "when," "where," and "why" arc easy; however, words for "what,"
"who," and "how" are not very clear. It seems that the same Tamazight word can mean
many different English words. A quick look at pages 31 and 32 of the Peace Corps
course illustrates this problem. Any English speaker looking at those pages would be
thoroughly confused. Thus, you must be very careful to present question words in a
simple and systematic way. You must be able to give the students words they can use
with confidence, even if the students may not understand the full range of meaning and
usage.

This lesson will deal with certain basic question words, including a review of words
already learned and an introduction of some new ones. Complicated question words (like
"with what," "in what,"” "by what means," etc.) will be covered in a future lesson.

The basic format here will be to present each question word and have the students drill it
by asking each other questions. The question words that you will address are:

Question words for yes/no questions
When?

Why?

Where?

What?

Who?

How?

Which?

How much?

How many?

Question words used affirmatively

ATTEQEREOOR >

A.  Write on the board in English: 1, "Do you ...?" and "Is/are ...?" Write under it
in French "Est-ce que vous ...7" The board will look like this:
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1. Do you ...? Isfare ...?
Est-ce que vous ...7

These are ways to ask a question which has a yes or no answer. Ask the students "What
is the question word in Tamazight which introduces a question with a yes or no answer?"

The students have been using this word and should be able to say it: (s« | . Write the

word across from what is written above. Remind the students that (» ! is used with a

verb in a question that has a yes or no answer. Ask the students what word is used with a
non-verb in a question that has a yes or no answer. They may remember that the word is

a l . ‘Write this word as well. Your chart should now look like this:

1. Do you ...7 Is/are ...? T. (1 — in frontof a verb
Est-ce gue vous ...7 .9 | — in front of a non-verb

Now ask the students for examples of these types of questions. They should be able to

give you some. Write down, below what you've already written, one example of (]

and a couple examples of 2} . Especially do a couple examples of 2}, since the
students haven't had much chance in the past to practice this.

¢

1. Do you ...? Isfare ...? . ] — infront of a verb
3

Est-ce que vous ...? L. -— in front of a non-verb

?.. LY w-}] T o, @ e L}Hi

w W 8, wg"; PR
Tl ol L85 3) PACNS S P 3 oY 3]

3

-

There's no need to drill ], since the students have been using this regularly.

However, you should do some drills with 3 } .

a. Put some noun cards on the table. Tell a student to ask another student "Is this
yours?" In addition to the question word, the students need to pay attention to whether
the object is masculine or feminine and singular or plural and to what possessive pronoun
to use: '

W=T o) S g1 Uiy 3 ST iy o

w P ¥ 7€ - 4.3‘ L “e oo, s e P
?(L...x_auwl Or)n_\_iLS s | il 3] s S oaiad 2

=

-

-

otc. ¢ (a—igd A) ¢ adind 3
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The other student should answer with either a "yes" or a "no" followed by a sentence.
For example:

w Ou ¥ 7B w e b o & P whe .
etc..(’—\-—‘\—,’l Or)z_\_als 1 it oo or LS7 iy Y

ete. 85 T kDT oS spy ontBT Olwis Gy csh

b. Put down some cards with different people pictured on them or some
photographs. Have the students ask each other questions about the people like: "Is this
you or someone else?," "Is this your mother or someone else?," "Is this Moha or someone
else?," etc. "Is she your sister?," "Are they your neighbors?," "Is he your son?," etc. The
other students give various answers with "yes" or "no" followed by a sentence.

B.  Write on the board in English: 2.  When?

Explain that this is the question word "When?" and not the word "When I went to the
school..." or "When I watch TV I'm happy." (Don't explain what those other words are
at this point. That takes a different lesson with a specific grammatical structure.)

You want to distinguish when the word is used by itself (ex: "I went to school
yesterday." Someone didn't hear the time you said, so he asks "When?") and when the
word is used with a verb (ex: "When did you go to school?").

Write the words "by itself " and "with a verb." Then start with the "by itself " column.
Ask the students if anyone knows the word. Someone may know it. If not, write:

§~—Lta . Thus, the board will look like this:

by itself with a verb

2. When? I?(E..—Aj—..\-ﬂ

Then do some drills with this word. Tell a student to say sentences like:

"T went to school on Saturday."

"Be here at five o'clock."

"I saw Fatima yesterday."

"T will eat at my neighbor's tomorrow."
etc.

One student says this type of sentence, and another asks "When?" The first student gives
the answer.

' Some people use § osiila,
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After this, write on the board under "with a verb": ¥... ZS’T Lrﬂj—..'-ﬂ . Explain that
whenever the question word ‘5—“3—,‘-“ is nsed with a verb in the past form, the word

Z..S’Fl must be used after it. Give an example, and write it below the chart:
Sonsa AT T atlia

Ask this question to a student, and have the student give a response with a complete
sentence. Then have the student ask the same question to another student. Do this so that
all the students have a chance to ask and answer this question.

Write down another question, but in the future tense.
Lilitu e 05357 aclia

Explain that with the future tense, the word ;51 isn't used. Ask the question to a
student, and have the student give a response. Then have the student ask the same

question to another student. Do this so that all the students have a chance to ask and
answer this question.
The board should look like this:

by itself with a verb

2. When? ?LFALL.-"“ Lg 1 ‘rn_‘q..q

Do some drills with "When?" plus a verb.
Ask the students questions like the following:

"When did you see Fatima?"

"When did you go to the restaurant?"
"When did you eat cous-cous?"

"When did you drink coffee with milk?"
etc. :

After you ask a student each question and the student responds, have that student ask the
same question to another student. Then have another student ask the question but vary
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the person: "When did you (pl.), he, she, etc. see Fatima?," for example. You can also
lengthen the drill by using the following dialogue pattern:

Student A:  "When did you eat cous-cous?"
Student B: "I ate it yesterday."

Student A:  "When?"

Student B: "Yesterday."

Then do the same with some future questions:

"When will you see Fatima?"
"When will you go to America?"
"When will you buy a jellaba?"
"When will you sell your car?"
etc.

C.  Write on the board in English: 3.  Why?

As in part B, you want to distingnish when the word is used by itself (ex: "I called you
yesterday.” Someone asks "Why?") and when the word is used with a verb (ex: "Why
did you call me yesterday?").

Write the words "by itself " and "with a verb." Then start with the "by itself " column.

Ask the students if anyone knows the word. Someone may know it. If not, write $Zla.
Thus, the board will look like this:

by itself with a verb
3. Why? fFle
Before you do drills with the word, you must teach the students two possible responses to the

question "Why?" Tell the students that the first is the Tamazight equivalent to the Moroccan

Arabic U84 | It is the phrase 37 Leis | The structureis: verb + 21 laoa
The verb that comes after the phrase follows the same rules we learned for two verbs

together: the simple imperative with regular conjugation affixes + 2 J. Givean
example;

W

0L
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The second way to respond is with "because...™: A8 s Ao This is the same
as Moroccan Arabic. (Some other words are used in different regions.) Give the
following example:

Q-
fela
Slilatel alen| by B e

Now do some drills with the word "Why?" Tell a student to say sentences like:

"I went to the market on Saturday.”
"Be here at five o'clock."

"I called Fatima yesterday."

"I will write a letter to my friend."
etc.

One student says this type of sentence, and another asks "Why?" The first student gives
an answer with either "in order to..." or "because...."

After this, write on the board under "with a verb” ‘. M‘ @-A . Explain that

. [N Wy
whenever the question word @-ﬂ is used with a verb, the word <=} must be used

after it. Give an example, and write it below the chart:
. oo c . PR wy R .
T W S SRS e | i CLA
Ask this question to a student, and have the student give a response with a complete
sentence. Then have the student ask the same question to another student. Do this so that

all the students have a chance to ask and answer this question.

The board should look like this:

by itself with a verb
3. Why? ke . ) Al

- w “ . W P &, wi g .
Explain that there is no difference in structure with the past form or the future.

Now do some drills with "Why?" plus a verb. Ask the students questions like:
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"Why did you take the train to Fes?" (A possible answer is "Because my car was
broken." Or the student can use a full sentence "I took the train to Fes because my car
was broken.")

"Why did you go to France?" [Don't use the word "come." Because it contains a

moveable 2 of direction, this will be too confusing when asking a question. We won't

do the 3 of direction until 4brid 3.]

"Why did you learn Tamazight?" (A possible answer is "In order to speak with people.")
"Why did you buy a mule?"

etc.

After you ask a student each question and the student responds, have that student ask the
same question to another student. Then have another student ask the question but vary
the person: "Why did you (pl.), he, she, etc. go to France?," for example.

D.  Write on the board in English: 4.  Where?

As in previous parts, you want to distinguish when the word is used by itself (ex: "It
happened in Azrou." Someone asks "Where?") or with a noun or pronoun {ex: "Where is

Moha's house?" S 9= ¢ SOI3S e ex: Moha and Hassan are in the
center of town. Someone asks "Where are they?" foirila }, and when it is used with a

verb (ex: "Where did you see the man?" §3lp )T 2550 Ayl ).

Write the words "by itself " and "with a verb." Then under "by itself " write "with a noun
or pronoun." Then start with the "by itsel/with a noun or pronoun" column. Ask the
students if anyone knows the word. Students should know this, since we did it early on in

the lessons. Write: S\ . Thus, the board will look like this:
(s

by itself with a verb
with a noun or pronoun

4, Where? ?95-“&

Ask the students for an example of "Where?" by itself. Use their suggestions, or if no
one can give one, you can give the example:

odve d a
"It happened in Azrou." ot & =)
Someone else says "Where?" il
ofdep
Azrou. 5o

Then ask the students for an example of "Where?" plus a noun. We did this in lesson 1,
so the students should have no problem here.
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(mani + noun in its normal, non-dependent form) .g,—wb ¢5‘L‘° f) 483 LfL’“

Then ask the students for examples of "Where?" plus pronouns: "Where is it (m. and £.)2,"
"Where are they (m. and £)2," "Where are you?,” etc.

direct object pronouns + gl
frlavila f e
SoSila Coaila
i’y ia faiinila
foiiila e ila
i il ¢ aila

It's probably not necessary to drill "mani" + a noun, since this has been done since lesson
1. However, take a short amount of time to drill "mani" + pronouns.

Using the names of people in the class, call out Tofiila <2 gl i ("Hey, David,

where are you?") David answers, using the proper "to be" verb, with something like "I'm
in school, the house, etc." Then David calls out another person's name and asks "Where
are you?" That student answers. Do this for the plural "you" forms as well.

To practice the third person, have a short dialogue that follows this form:

Where's Hassan? o (e :Astudent

Ie's not here. (s | :B student
Where is he? ?‘1‘—..‘4'1-“ 1A student
He's at the market. 3 gt S U ! ‘B student

-

Repeat this type of dialogue between students, and vary masculine and feminine, singular
and plural.

Then ask the students for an example of "Where?" plus a verb. They should be able to

give this kind of example. Write it down. Also write the word ?‘-.“ﬂ—.!—"\-ﬂ under the
column "with a verb."

(oriinD & wlalny) DT Al e
(S5 & W) folels o ol Uy A
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Write these examples down. The board should now look like this:

by itself with a verb
with a noun or pronoun

4, Where? T o ?,_,53_1_1".3\.&

LT Al S
Sl wl_"..a’l U",l &

Before doing drills you should say something about the verb "to go." In English the
question word "Where" often accompanles the verb "to go. " In Tamazight, since the verb

"to go" takes a preposition _)-V-‘— we don't use the word ‘—I-J—ILA with the verb but rather
£l | Thus, "Where are you going?" is fay iy yele

Do some drills with E—:‘-:‘L“ )

Put down on the table a number of cards indicating places: things like "market, house,
restaurant, post office, hanut, stadium, mosque, etc." Ask a student, using the "to be"

I
verb, ¢ s | Eliila | The student responds using a full sentence with one of

the places. The student then asks another student. Vary the names, masculine and
feminine, singular and plural. Do the same with the question "Where did you see Moha?"
or "Where did Moha see you?" Students probably don't need drilled on the questions
"Where are you going?," "Where are they going?,” etc. However, if they want this or if
you perceive a need, do a number of those drills as well, using the place cards.

Have the students turn to page 69 of the Student Book, the page entitled "Question
Words."

E.  Write on the board in English: 5.  What?

For this word, the category of "What?" by itself has a different meaning from the English
word "What...?" with a verb, If someone says something that I didn't hear, I will ask
"What?," which is short for "What did you say?" The polite French word to use in this
context is "Comment?" The Arabic word is e—’—o' This is also the Tamazight word
to use in this context. So write on the board, as in previous examples, "by itself " and

- o,

"with a verb." Under "by itself," write fa—2—

The real question word "What?" comes when used with a verb. Under "with a verb"

write the word $... Eﬁ‘-ﬂ . Ask the students to give an example. They have used this
construction a lot and so should be able to give a number of examples. Write the
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following example on the board: } ZM Z..SL" . Other examples that can be done
orally are "What do you want?," "What did you drink?," "What did they eat?," "What did
they do?," "What did you buy?," "What did you sell?,” etc. Giving a number of examples
here will suffice for drilling this construction.

It's important here to point out to the students this next arca of grammar. When the
question word (technically the interrogative pronoun) is the subject of the verb, the verb
appears in its participle form, This participle form is simply the third masculine singular

conjugation plus a ) "n" at the end.

To teach this, write on the board in English "What did you say?" Ask the students what
the subject of the sentence is? Itis "you." Write the sentence now in Tamazight. What
is the subject? Ttis still "you." Where is the "you" mentioned? Itis included in the verb
conjugation.

Now write in English on the board "What happened?” Ask the students what the subject
of the sentence is. It is "what." Do the same with the sentence "What fell?" Again, the
subject is "what."

In Tamazight the question "What happened?” would appear as follows. (Don't write the
question directly, but write it in the following steps so that the students see how the final
form comes from its parts.) Write first the necessary parts of the verb:

& a

TN ESY BN S

-

Then write the following:
i) + gl

Since in this case the subject of the sentence is the interrogative pronoun og;‘l-ﬂ , the verb
that follows is in its participle form. This form is simply the third masculine singular (as

you see it here) plusa ¢ "n." (When the verb ends with a consonant, sometimes the
ending sounds like "en.") Thus, the next step 1s:

?L.J\Jaé-‘l + Z.SLA

Whenever the interrogative pronoun is the subject of the sentence, the verb is always in
its third masculine singular form. The word LSL" takes the third masculine singular.
(Remember that the word LsLA also appears in sentences when the subject is

2 According to the conjugation pattern we've been using, the phrase here should be ¢ 1:1%T (gla | with
a 2. This is a valid way to say this word. However, so many people pronounce it with a =, even if they
use the 2 in other verbs, that I've chosen to keep writing this common phrase witha <.
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"he/she/you/they/I/'we" or a noun. In these cases, although LELA appears, it 1s not the
subject of the sentence, and the verb is conjugated according to what the subject is.)

There is still one other change to make, As we saw in earlier lessons, whenever L__SLA 18

followed by the third masculine singular form (regardless of whether ;9‘-6 is the subject
or some other noun or pronoun is the subject), the two "i" sounds can't occur together.
They combine and form a hard "g" sound with a shedda. Thus, the following change
OCCUrs:

Tt =)+ sl

Now write this below the chart on the board, so that the chart looks like this:

by itself with a verb
5. What? PR Tl

Point out on the chart that the O in the question "What did they drink?" is part of the

third masculine plural conjugation but that the O in the question "What happened?” is
there because this is the participle form.

F. Write on the board in English: 6,  Who?

For this word, the category of "Who?" by itself can occur in a number of different
contexts. First, there is the context when someone knocks on the door. In Moroccan

Arabic, a person calls out 0S5 I Tamazight you can say ?LJ-“—’Ag\-A . This
comes from the words U"“"“,l + Z;LA , which we did in lesson 10 of Abrid 1.

Second, there is the context when a person is mentioned as the subject of a sentence, but
another person didn't hear properly and asks "Who?" For example:

Moha went. NP = ‘ 31
Whao? ?u»;ngu
Moha. N o

Do some brief drills. Have six slips of paper, On each should be written one short
sentence like the above one. A student must draw one of the slips of paper (not knowing
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what is written on if). He then reads the sentence. Another student must respond with
"Who?" The first student answers. Do this with all six sentences.

Third, there is the context when a person is mentioned as the object of a sentence, but
another person didn't hear properly and asks "Who?" (Technically, in more formal
English, the question would be "Whom?"} For example:

Isaw Moha, .=>%0 ﬁui
Who? et

Moha. N

Do some brief drills. You can use the same idea as the six slips of paper.

Fourth, there is the context when a person is mentioned in a sentence as an object of a
preposition, and another person didn't hear properly and asks things like "To who?,"
"About who?," "With who?," etc. (Technically, in more formal English, the questions
would be "To whom?," "About whom?,” "With whom?," etc.) In these contexts, the
structure is the following:

?L._;A + the preposition
Some concrete examples:

He gave money to Moha. To who? Yoo a1 | = ] Ll [

- - -

Lr ‘v

He went with Moha. With who? ¥ s> Y O]
He went to Moha's. Whose place? ~ $oo =& s ] 3,1

[ saw the house of Moha. Of who? ot U o5 O Gl A5 H‘—”li
or: Isaw Moha's house. Whose?

This is of Moha. Of who? S0 (s LT s O
or: This is Moha's. Whose?
He spoke about Moha. About who? ?L;‘ el e A RN d _}—*-“l

Using the above sentences, do some drills with these constructions. Say one of these
sentences to a student, and have the student respond with the appropriate preposition plus

== . Then give the answer. After that, the student says the same sentence to another

student. That student responds with the appropriate preposition plus (s< , and the first
one answers. Vary the names used or the nouns. For example, instead of "Moha" use
"that woman" or "this boy" etc. Do similar things with each sentence.
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Thus we can see that the word (52 here means "Who?" However, the word (= also
means "What?" in the context of the same prepositions. It's the sentence context that
determines whether the meaning is "Who?" or "What?" Some more examples:

Moha went to the market. To what? ?g_;“ = 8 j—w*-" ) I Y

Put this in the plastic bag. In what? ?{“f‘a & el G g &
He spoke in Tamazight. In what? ?g,_;‘“ L RUINE TP D SIS p !

I saw a house of wood. Of what? for O il @S AL
Put this on the table. On what? $s¢ & D

With these sentences do drills similar to the previous sentences with "Who?"

Now we will consider the question word "Who?" when it is used with a verb. Under
"with a verb" write the word ¥, c_gl-n As you can see, just as Qg;ﬂ means "Who?" or

"What?" with prepositions, so ¥.. LSLA means "Who?" or "What?" when used with
verbs. The sentence context determines the meaning,

Write this example on the board: pR ;51-& This can mean "Who did you see?"
(In formal English "Whom did you see'?"), although it can also mean "What did you see?"

Another example is * Tl & oAt (_51—4 "Who (or whom) do you know in Fes?"

Just as with the "What?" meé.ning of %... ;51-4 , when the word "Who?" is the subject of
the sentence, the verb occurs in the third masculine singular and takes its participle form,

thatis, a J "n" is added to the end. Take the example "Who bought the book?"

The basic sentence elements: il Ll 1+ + gk
The participle form: PR AR ¢ )+ OL“FL“
The combining of the two "i" sounds into "gg": PP | uLa—u—S

Write this example on the board in the chart. The chart should look like this:

by itself with a verb
6.  Who? ToniaSle ¢ .. sk
?(_5‘! + prep.

LA Lole
?L_;__ﬂ" o g, ﬂl L'ﬂ . ® ﬁ‘s’u
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G.  Write on the board in English: 7.  How?

For this word, the word for "How?" by itself is fUieia.  Write this on the board
under "by itself." Someone says "T went to Fes." Someone else then asks "How?" (that
is, "by train, grand taxi, bus, etc.?")

Other contexts in which to use this expression would correspond to when f i s
would be used in Morocean Arabic. In many cascs, S e 2S asks for an explanation.
"[ have money problems." fURlaaS  mwell, first I lost my job. Then, someone stole my

wallet. Then, ...." In this case the Tamazight word is $owliara . Write this word on
the chart under "by itself.”

When the word "How?" is used with a verb, the structure is simply ¢ verb + Silaa,
Give the following examples. Write the first and fourth one on the chart. Some verbs,

like S, take an indirect object pronoun when used with the question "How?" The

sentence is literally "How did you do to the cake?" Since the ) is used, redundancy is

needed in the sentence, and so the indirect object pronoun ! is then added.

How did you go to Fes? Tl e a3 hlana

How did you speak with the people there? S O e oo 2l et (fhleya
How did you break the door? Q‘—\M A5 il

How did you make the cake? B ALS ) Jéﬁl' ol lare

How will you go? 0,007 (hlesa

How did you say it to him? faat Ctuliiiaga

The chart should look like this:

by itself with a verb
7. How? i aa §... Ulimagie
$ il a

Do some drills with the word "how." Use the six sentences listed on the top of this page.
Tell a student to ask one of the questions to someone else. Have the other student give
various answers. (You may need to help the student with different types of answers.)

92



Then that student should ask the same question to another student. After that question
has been asked a number of times, do another of the six above questions in the same way.

Another drill is to have written on slips of paper different sitnations. One paper says (in
Tamazight) "I have problems with money." Another says "I have problems with work."
Another says "I have problems in my family." Another says "I have problems at school."
A student draws one of the slips of paper and reads it to another student. That student

responds with fuwlilaga | The first student gives an explanation of how he has
problems.

H.  Write in English on the board: 8.  Which?

For this word, the question always occurs with a noun. (We won't consider here the
question "Which one?") The phrase can be, for example, "Which house?" Or the
question can contain a verb "Which house do you want?" Write on the chart "with a noun
by itself " and "with a noun followed by a verb."

Ask the students how to say "Which house?" They should know this, since they've done
it in early lessons. Now ask them to say "Which day?" ¢ oals LOa Ask the students
why the word is sl and not (! . Remind the students that the structure is:

noun in its dependent form + L
Werite that on the chart.

When a verb is used in the sentence, such as "Which house do you want?,” the structure is:

9

verb + &l +  noun in its dependent form +

Write that on the chart as well. Then ask the students how to say "Which house do you
want?" Since the word for house is an "a-constant” noun, that doesn't always show the
dependent form very clearly. Thus, also ask the students how to say "Which well do you
want?" The word for 3 1 will clearly show the dependent form. Write that sentence

below the chart. The chart should look like this:

with a noun by with a noun followed
itself by a verb
8. Which? fhounin + W ¢, OLS’GI + nounin + e
dep. form dep. form
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There's no need to do drills here, since these were done in earlier lessons.

Have the students look at page 70 of the Student Book.

1. Write in English on the board: 9.  How much?

For these words also you want to distinguish between the words used by themselves (or
with a noun) and the words used with a verb. The former would be when someone says a
price and you didn't hear. You ask "How much?" Also, you may want to ask someone
like "How much are the bananas?" With a verb a sentence might be "How much did you
pay?" or "How much do the bananas cost?”

Write the words "by itself or with a noun" and "with a verb." Then start with the "by
itself " column. Ask the students if anyone knows a word. Someone may know one. If

not, write S s & | Tell the students that there are two others that are used as well.
Write them: ilica and s, Thus, the board will look like this:

by itself or with a verb
with a noun

9. How much? ?dl-ﬁ—a&
?1« LN S
i

Do some brief drills with these words. Put some fruit and vegetable cards on the table.
Have the students do a small dialogue like the following:

fobld Jatd A student
dl-,t)i ¢ 400 B student

U3 A student
.dl-‘...),i & 400  :B student

The students should think of different prices and different ways that prices are said. You
can help them with this. The students should use all three words for "How much?"

After this, write on the board under the "with a verb" heading:

£, 061 Juols
S Wi
S v

94



Explain that whenever these questions words are used with a verb, the word °LS‘T must be
used after them. Give an example, and write it below the chart:

& - -
? ° . P Lﬂg‘i 1,.05,

Ask a student in Tamazight "Did you buy bananas?" The student should respond "Yes."
Then ask the student "How much did you pay?" The student should give an answer in a
complete sentence. Using some picture cards (any sort of object that can be bought),
have the students repeat this sort of dialogue among themselves for three or four objects.
The verb "sell" can also be used. The students should use the three words for "How
much?" as well.

The final chart should look like this:

by itself or with a verb
with a noun

9, How much? fdad g... L§1 Ja’d
ELAD IRPA S
118 EN AP S0 Jalila
¢ ® @y - L] Zusui 1., LN

J. Write in English on the board: 10.  How many?

For these words you want to distinguish between the words used by themselves, the
words used with a noun, and the words used with a verb. The first use would be when
someone says a quantity of something and you didn't hear. You ask "How many?" The
second use is when you want to ask something like "How many bananas?" This can also
be used with a verb: "How many bananas do you want?" The third use would be in a
sentence like "How many do you want?"

Write the words "by itself." Tell the students that the words are the same for "How
much?" Write down all three words. Thus, the board will look like this:
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10.  How many?

by itself

13| N

-

E 5
V| ENA A

Then write "with a noun." Ask the students if they remember how to make this
construction. This was already covered in lesson 15 of Abrid 1. (Sece part K of page 68
of the Abrid I Teacher's Manual and page 74 of the Abrid 1 Student Book.). The first

thing to write is just "$ plural noun + O + J 5" a5 in "How many houses?" (With
words for fruits and vegetables, often the plural is a collective noun that looks like it's

singular.) This kind of phrase is also used with a verb, so also write "with a noun and
then a verb." Underneath that write the two different ways this can appear with a verb:

... 25’1 + plural noun + O + J=d and € plural noun + O + ... L;"ri + Jald,

Ask the students if they can remember how to ask the question "How many houses do you
have?" (You can use any plural noun here.) Ask them if they can guess how to ask "How
many houses do you want?" All three words for "how many?" can be used. The board should
look like this:

10. How many?

by itself with a noun
with a noun and then a verb
fdad ¢ plural noun + ¢ + Jatd

L. L5’i + plural noun + O + Jad
§ plural noun + O + ... 151 + Jas

by APY You can substitute (A for Jad
Ui a You can substitute Jalia for Jald

Then write on the board "with a verb." Underneath write ... lei JaS and

‘.. L,_S‘ Wlia and f... (_;3! Juli’s | These phrases would be used in a

sentence like "How many do you want?" where the idea of quantity is understood. The
same sentence in a different context would be understood as "How much do you want?"
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It's the context that distingnishes the English "How much?" from "How many?" The
board should look like this;

by itself with a noun with a
with a noun and then a verb verb
pY8 BN ¢ plural noun + O + Ja=d ‘... ¢.91 Jalis

f... (ﬁi + plural noun + O + Jatd
?pluralnoun O+ . Esi + Jals

i s You can substitute Hldia forM. ) LﬁGl Wodia
?LJIL‘-&—’-A You can substitute le—“—-\i;ﬂ for d@ . % :.Sal JB—L

It's probably not necessary to do many drills with this construction, since it has already
been drilled in lesson 15 of Abrid . However, if drilling is needed, use the drills from
that lesson. That lesson included just the phrase "to have." You can add different verbs:
"How many do you want?" "How many did you buy?" "How many

did you sell?"

Have the students look at page 71 of the Student Book.

K.  Each of the question words can also be used in affirmative statements. Tell the
students this, and then give an example:

W,  “& i L1 e 8 ) y T @
I know when you did that. L s TR gr'“—‘—..‘—"‘ et

Write this example on the board. Then, using page 72 of the Student Book, ask the
students to say the various sentences listed there. You (or another student, in which case
you must give the students the list of questions. If you do this, tell them to cover the
Tamazight side.) say the sentence in English, and a student should give the sentence in
Tamazight. Have the students look at page 72 after you've gone over all the sentences.

L. You don't need to go over the information on page 73 of the Student Book. Itis
there for those who are interested in knowing more about how question words are
formed. Tell the students that they can read it and look up the reference in the dictionary
if they want to know more about question words.
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IV. Sentence pattern drill
After you have finished all the question words, do the sentence pattern drill found in the

Supplementary Material for lessons 20-22 on pages 118 and 119 of the Workbook. This
is very helpful to do and not optional. There is a tape that goes with the sentences.

V.  Workbook (optional)
In addition to the supplementary material mentioned above, there is a dialogue that can be
used at the end of covering all the question words. The dialogue emphasizes questions

and has some exercises concerning questions that go with the dialogue.

The Workbook also has a review exercise covering questions.
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Lf Lesson#23 X

L Any new information?

II.  Negation of the future tense

A Ask the students how to say the following sentences, and then put the Tamazight
on the board:

I will leave tomorrow.

I will drink tea tomorrow.

I will go to school tomorrow.

I will say yes or no tomorrow.

Remember that although there are many variations for what tense indicator to use for the

future, we have chosen in this course to use simply 3T . Ifthe students seem to need it,
do a quick review of how to form the future tense:

~E

simple imperative with regular conjugation prefixes and suffixes + 2

B. Then explain to the students that the negation of the future is formed in the
following way:

the future + the past, negative, conjugated + U8

form of (|
(This is an auxiliary verb.)

Because of the )3, the auxiliary verb has the "i" vowel present ( I | becomes ("rw' |, for
example), so there is no vowel change in the specifically "future” part of the verb.

C. Underneath the above middle column (speaking about (s~ |) write out the full

conjugation of the past, negative form of (s~ | . Ask the students how to do this.

(Remind them that this verb is the verb for "to say," although in this context it doesn't
mean that. It is simply an auxiliary or helping verb to go with the negative future.) After
the students give the answers, the board should look like this:
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the future + the past, negative, conjugated + 03

form of (|
ul ‘. - “‘.
- E -
wa T Wa e
f - 'J—‘_‘_‘..
N\ a A wa "' : A W ’..
w w,
S )
w T A e Wy T

Have the students read through the conjugation, including with each word the 09

D. Ask the students now, based on what they know, to give the negative of the
original four sentences on the board. Write these out so that the students can see them.

E. Drills using these sentences

Ask a student "Will you leave tomorrow?" He must respond in the negative "1 won't
leave tomorrow.” Then that student asks the same question to another student, with the
same response. Do this pattern with all four sentences. The students can mix them ap.
Then, have the students ask these same questions but vary the subject: "he, she, they, we,
you (pl.), etc."

Then ask a student “What will you do tomorrow?" The student should respond "I don't
know, but I won't ...." The student should say three or four sentences of things he won't
do tomorrow. Then that student asks another student "What will you do tomorrow?" The
response should again be three or four sentences of things he won't do tomorrow. Do this
until everyone has had a turn.

F. Tell the students that there is another negative word used for the future tense (and
only in the future tense). It is the word S Xt replaces the word ) $ and means
"never." If the four original negative sentences are still on the board, simply erase the

word U8 and write in JL\-"_s . Also erase the word "tomorrow." Have a student read
each sentence. Ask "What does it mean?"

[ will never leave.

I will never drink tea.

I will never go to school.
[ will never say yes or no.

100



Mention that the negative in Tamazight always includes the word .9 . In this case the
original word is Dby (which is used in some regions), but the first _) has dropped out
to make 3. This word is used for "never" in the future, but not in the past.

The word for "never” used with the past form is (=233 . (Remember that there is no
auxiliary verb in the past form. Remember also the vowel change to "i" where

appropriate. The word BEERPY simply replaces the word ) in the past.) Write four
sentences in Tamazight:

I never left.

I never drank tea.

I never went to school.
I never said yes or no,

After writing the first sentence, ask the students how they think the next sentences will be
formed, based on your example.

G. Drills with "never" in the future and the past

Ask a student to list four things he will never eat. The student should say four complete
sentences with these words. The sentences don't need to be truthful, if that keeps the
student from being able to say four things. Then ask another student (referring to the first
one) "What will he never eat?" The student should respond in four complete sentences
(in the third person). "He will never eat ...." Vary the persons, referring to plurals as
well.

Do the same with four things she will never drink, four places she will never go to, four
words she will never say.

To drill the past, ask a student in Tamazight "Did you ever go to Australia?" (You should

write this question on the board, since it uses the word (=33 ina "positive" way
from an English perspective: as the word "ever" instead of just "never.") The student
should respond in a complete sentence "I have never gone to Australia." That student
should then ask another student "Did you ever go to ...?" using any place he'd like. Have
students ask this question about different people, singular and plural, masculine and
feminine, and third person as well.

Do the same for questions like "Did you ever eat ...(goat, for example)?" "Did you ever
drink ... (Sidi Harazem water, for example)?” "Did you ever see ... (the King of
Morocco, for example)?" All the answers should be in the negative, even if they aren't
true.
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H. Have the students look at the following pages in the Student Book:

1. Page 74, entitled "Negation of Future Tense." Give the students a few minutes to
look over this. Answer any questions they may have.

2. Page 75, with "never, usar" at the top. Call the students' attention to the box

whete the verb (| is conjugated in its past, negative form. Then have the students

cover this page so that they can't see it. Ask the students to write the following sentences
in Tamazight:

I will never smoke.
She will never go to the café at night.
He will never leave jail.

You will need to give them the simple imperative and third masculine singular of "to
smoke." They may also not know the word for "at night" or maybe "jail." Before giving
the word, ask if anyone knows it. Maybe someone does. After the students have written
the sentences, correct them together on the board. Then have the students look at page 75
again at the sentences there.

Also point out that the bottom of the page is not the future tense but the construction with
two verbs together. The Peace Corps course calls this the infinitive; we called it two
verbs together. The reason it is listed on this page is that the form " 'ad' + verb" is
common to the formation of the future and the formation of using two verbs together.

ITI. Workbook (optional)

The Workbook contains supplementary material that can be used at the end of lesson 23.
This material consists of a dialogue with an accompanying tape with questions on the
dialogue.

The Workbook also has two review exercises. The first reviews the future negative, and
the second is a Tamazight proverb using the future negative.
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[T Lesson#24 &

L Any new information?

II. Review the negation of the future tense

Use similar drills to those in lesson 23.

III. The continuous imperaﬁve and the present continuous tense

Tell the students that with this lesson we are beginning the last major item needed, the
final pillar, in the structure of the Tamazight verb: the continuous imperative,

A, Introduction of the continuous imperative: its meaning

In Tamazight there are two types of imperatives: the simple imperative and the
continuous imperative. Up to this point we've learned the simple imperative and how this
is the basis of most of the verb forms in Tamazight. The simple imperative denotes
something that is done once or done in a single action. The continuous imperative
denotes something that is done repeatedly or continually or regularly or habitually,

Write the following examples on the board:

Go to school. — J S J—° 3 3
Go to school every day. — ok oS JeS e g AN

The word 32 is the simple imperative. The word _3 33 g the continuous imperative,
It is a command that means "go continually" or "go regularly" or "go repeatedly" or "go
habitually." English does not distinguish between "go one time" and "go repeatedly” in
the verb itself. English makes this distinction by adding the phrase "one time" or
"repeatedly” to the command "go." However, Tamazight makes this distinction in the
verbal command itself. Write the next example on the board:

Drink the water. — Ok
Drink water every day. — O S ol L

The word s is the simple imperative. The word L s the continuous imperative. It

is a command that means "drink continually” or "drink regularly" or "drink repeatedly” or
"drink habitually."

103



It can probably be said that the continuous imperative form by itself isn't used as much as
the simple imperative form. That's because everyday usage of commands tends to be
one-time actions. However, the continuous imperative is very important because it forms
the basis of the present continuous tense and conjugated forms of things done regularly or
repeatedly.

We'll get back to that tense in lesson 25. For now, we will look just at the continuous
imperative by itself.

B. The form of the continuous imperative

The continuous imperative form itself cannot (usually) be predicted from the simple
imperative form. There are a number of patterns, but you cannot easily predict which
pattern will apply in most cases. Thus, the continuous imperative form must be
memorized for each verb.

This brings to completion the four pillats that must be learned for every verb in order to
have all the information needed to correctly conjugate the verb in every tense. These are
(in this order):

the simple imperative,

the continuous imperative,

the third masculine singular "past" conjugated form, and

the third masculine singular negative "past” conjugated form.

(Remember that the word "past” is in quotes, because this is a past form even though
some verbs in this form also have a present meaning. This is like the Morocean Arabic

word b= Ttisa past form but with a present meaning "he wants.")

Thus, the following list shows how verbs should be learned. Write each verb on the
board in this order. Ask the students for the simple imperative. Then write it. Then you
tell the students what the continuous imperative is and write it. Then ask the students for
the third masculine singular (past form). Write it. Then ask the students for the third
masculine singular negative (past form). Write it. Follow this pattern for each verb.

Point out that the verb 3 also means "do."

(;5! J3 \ 151 & & to be (desc.)
oy Yy == &) tobe(loc)
& 3,1 IS v 3,1 3T 43 to go
J—U, BY’ \ j—“ ok to forget
"3_9-""{1 3 \13_9-“"’_1, bMga™i 135&  tobegood
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Ask the students what they notice about the continuous imperative. Is there anything in

common among them? They should see that these all start with eithera = ora —. Not
all the continuous imperatives are like this, but most are. This is, then, generally true of
continuous imperatives, but you cannot predict the exceptions and you cannot predict

whether there will be a = ora —. There can also be some vowel (and at times
consonant) changes in the verb as well.

Since the above four items are what are grammatically necessary to conjugate the
Tamazight verb in all of its tenses, this is also the way the dictionary
Tamazight~Frangais by Miloud Taifi presents the verbs. Have one of the students look
up the verb "to drink” in the dictionary. (If the students forget how to do this, walk them
through it step by step. "What is the root? What letters will you try to look under first?")
Once the student finds the word, have him/her read the entries out loud from the
beginning. Write them on the board. The board should look like this:

SW
sew
swi-a, ssa, ur-swi = boire

Ask the students what the SWis. (The root letters of the word) Ask the students what the
sew 1. (The simple imperative. Note that the "w" does act like a consonant when
the verb is conjugated, but that English speakers usually hear the simple imperative as
"su.") Ask what the swi-a is. (The past conjugated form stem. The "i" and the "a"
indicate that the form is an irregular verb, the "i" being used in the "I, you (m.s.), and you
(f:s.)" forms and the "a" being the aliph in the other forms. We've simply learned the

third masculine singular | 9= | to tell us this information.)} Tell the students that the next

entry, the ssa, is the continuous imperative. Then ask what the final ur-swi means, (The
negative past form. This shows there is a vowel change in this case.) Then comes the
meaning.

C. Drills with the continuous imperative

Based on the five verbs that you put on the board (and the verb "drink™), ask a student
how to say "Go to Fes every week." (You may have to tell the students how to say
"every week.") Have each student say a similar type of sentence using different
destinations.

Then ask a student how to say "Call me every morning." (They need to remember how to
use "g" + indirect object pronouns + "ttilifon." This was covered in lesson 17.) Have
each student say a number of these types of sentences, varying the indirect object

pronoun: "Call him, them, us, her, etc."
Then ask a student how to say "Drink tea every night.” (You may have to tell them how

to say "every night.") Have each student say a similar type of sentence using different
drinks.
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Then ask a student how to say "Be here at 7:00 every morning." (You may have to tell
them how to say "every morning.") Have each student say a similar type of sentence
using different times and places.

Ask a student how to say "Always be good." (You may have to tell them how to say
"always": Ity )

D. Masculine plural and feminine plural of the continuous imperative

The good news about the masculine plural and the feminine plural of the continuous
imperative is that they follow the same rules as the simple imperative. Thus, the singular
imperative is the same for the masculine and feminine. Ask the students what we have to
add to the singular imperative to make it masculine plural. (Add <l .) Give an example,
but remember at first to use a verb that has a singular imperative that ends in a consonant.
This allows the "at" to be added without adding any vowels for pronunciation purposes.
Use the verb Ols\a—= (s\e . Write these two forms on the board. Ask the students
how to say "Help me now." (Use the simple imperative.) Now have them say that in the
masculine plural. Then ask them what needs to be added for the feminine plural. (Add
Sy ) Have them say the command in the feminine plural. Write the masculine and
feminine plurals on the board. Now ask the students how to say "Help me every day"
(singular). Write this down. Then ask them how to say this in the masculine plural and
the feminine plural. Write these down.

Then ask the students if they remember what happens when the imperative ends with a
vowel. (Often a == is added in between the imperative and the <) | although
sometimes if the imperative ends in an aliph what's added is just a <, For the ey

often the = is dropped. Refer the students to lesson 18 of Abrid 1 (pages 78 and 79 of
the Abrid I Student Book). It would be useful for you to have these pages with you. Give
some examples from those pages.) Now using the continuous imperative of "do," “be,"
"g0," "be good," and "drink," ask the students how to say these in the masculine and
feminine plurals.

Repeat the drills of part C mixing up the singular and plural forms. Tell the student "Say
to so and so...."

E. Pages in the Student Book
Have the students turn to pages 76 and 77 of the Student Book, the page entitled

"Imperative." Also have the students look at page 78 of the Student Book, the page
entitled "The Continuous Imperative and the Present Continuous Tense."

IV. Homework

Assign as homework the review exercises on pages 134 to 136 of the Workbook.
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E Lesson#5 X

L Any new information?

II.  Review the continuous imperative of a few verbs

Ask the students the continuous imperative of "to do," "to be" (location), "to be"
(description), "to forget," "to drink," "to go," and "to be good."

Also go over the assigned homework, pages 134 to 136 of the Workbook.

1. Continue with the continuous imperative and the present
continuous tense

A. The meaning of the present continuous tense

So far we've learned the continuous imperative. Now we are going to learn the present
continuous tenge which is based on the continuous imperative. It is important first to
understand the meaning of this tense and when it would be used. This is confusing at
first for English speakers and takes a while for them to grasp. (The reason for this is that
the "past” form in Tamazight of some, but not all, verbs has not only a past meaning but
also a present continuous meaning. This is what causes confusion. For example,

b3 | can mean "he went," but it can also mean "he is going," as in £13 ! el
"Where is he going?")

1. The first meaning is something that is done regularly, repeatedly, continually, or
habitually. Examples are:

He drinks coffee every morming.

He goes to school (every day) at 5:00.

They speak Tamazight. (Not just a one-time sentence but this
talks about their on-going ability.)

We go to France twice a year.

I always forget that word.

He rarely buys turkey.

Note that in English this corresponds to what is called the simple present tense.

2. The second meaning is something that a person is in the process of doing right
now. Examples are:

What language 1s he speaking? He is speaking Tamazight.
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He is drinking tea.

What are you eating? I'm eating meat.
What are you doing? I'm working.
What is he saying?

Note that in English this corresponds to what is called the present continuous tense. Not
all verbs, however, have this meaning in the present continuous form. Some verbs have a
present continuous meaning in the "past" form. For example:

Where are you going? ['m going to Midelt. Oddae e o= 338 el
What are they wearing? They are wearing jellabas. .= Ul BN s PV () 7 PV LﬁLﬂ

These verbs must be learned individually, and it is by usage that the student will be able
to know which form to use to convey the present continuous meaning.

This does have a parallel in Moroccan Arabic. For many verbs in Moroccan Arabic you
must use the present continuous form to say things like "He is eating now." "What arc
you doing? I'm drinking tea."

He is cating now. Ll JsL s
What are you doing now? I'm drinking tea. .OL_.SGT “—‘:)—m Ll ﬁ-‘:‘i U

However, certain verbs must use the participle form to convey the present continuous
tense, that is, "what someone is doing now." For example:

Where are you going? I'm going to Midelt. 2 & J (gile U feale b

What is he doing? He is sitting. u-“;“s P P C TGP S
He is standing. a8y ga
He is sleeping. el g

To use the present continuous form with these verbs would mean things like the
following:

He sits in this café every morning. &L S peeatll S b RN
He stands here every day. b= 75 S e S S
He sleeps in the class. .e—oﬂéi“ b e i S

Only some verbs function this way in Moroccan Arabic. These verbs have to be learned
individually and by usage. For most verbs, however, the present continuous form means
both something that is done regularly and something that is happening now, that is in
progress. Tamazight is like this as well. We'll see this best through actually using the
verbs in sentences.
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B. How to form the present continuous tense

To conjugate a verb in the present continuous form, you use the continuous imperative
form [There is never any stem change.] plus the regular conjugation prefixes and

suffixes. The tense indicator 2 "da" is then added in front. (There are regional

variations for this tense indicator. We are choosing in this course to use 2 "da." Other

. )
variations include ) 1 "ar" and J "a. "}

Note the following example, "to drink repeatedly,” with the continuous imperative form
Ws | Write the conjugation of the verb on the board, although leave off the tense

indicator Y "da" at first. Ask the students to give you the conjugation, following the rule
that you gave them. The board should then look like this:

The conjugation (without the tense indicator):

T Fu
‘.l_’.».».’.'s ) B
el A
g . L ]

The present continuous tense always has the tense indicator added to it, so we must add 3
"da” in front of each word. Write these on the board. The board should look like this:

The complete form:

) Fllu
‘al_u_i“ R A 3
el i AL 3
G d Ly d
Sdl e 3 i 3

Have the students practice saying these forms. Then have the students come up with the
following sentences. Ask them in English how to say each sentence. Work with them
until they get them right. Write them on the board. Show the students that this present
continuous form means here both something done regularly and something that is
happening now.

Do you (s.) drink coffee every morning? ?C\—J—t&a S j—e;s—l VR0 )
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Drink (repeatedly) Sidi Harazem water. JJ“A—”‘W .e:)‘_);& (S L'JL“’T [

You'll get better.
They (m.) drink tea in this caf€. REUPArEE i i LSL‘ S e
What are you {m.pl.) drinking? ?eu*-“-::‘ 3 Lﬁb-‘

Next, ask the students what the continuous imperative of "to go" is. Have them give you
the full conjugation of the present continuous form. Write it on the board. The board
will look like this:

JJ_J_!J CJJAJ
‘a_ji‘..:j:l ..\de
L_..\_A)ﬁ.’.'\ J_gﬁl
OsdAla PRUERARI
o)w —..—J J.u &,3

Then ask the students how to say the following sentences in Tamazight. Work with them
until they get them right. Write them on the board.

7S POV DR PR S B S e PR SPS e S

Does your (f.s.) daughter go to school or not yet? )

Cuowdwuﬁuwﬁujua
They (m.) go to work every day at five in the morning.

dHJ—D}ﬁL\SL\LA-\-u\LJL—J—]LUL—I}_\

Once a week he goes to the market.

Note that the meanings here are all continual, habitual actions. But for this verb the idea
of what is happening now is done by the "past" form. Give the following example:

odh g

Where are you going? I'm going to Azrou. .30 | g o 3 fadN el
C. Some patterns for the continuous imperative

We'll continue later working on different verbs in the present continuous tense so that the
students can start getting used to using this tense. But now we want to note that although
you can't usually predict from the simple imperative what the continuous imperative will
be, there are certain patterns that help you remember the continuous imperative once
you've learned it, and it is possible to predict some continuous imperatives. The
following three patterns are helpful. Go over each pattern with the students, explaining
the pattern and writing the words on the board. You may want to give one example
sentence with each word.

110



1. Often, but not always,a = ora 3 s part of the continuous imperative. There
may or may not also be vowel (or sometimes consonant) changes from the simple
imperative. Sometimes the — is just added directly to the simple imperative without any
other changes. Some examples follow:

other changes occur "t" or "tt" + simple imperative—no other changes
k) WP L"_‘I:A o _9.3__1% 1 _5_(':«
1 I e T W O Wy T ﬁ

: S
(el By

F

i

A

*
5|

I

=

2. For verbs that have their simple imperative in the form of e—a‘—w (that is, three
consonants with the middle consonant being doubled by a shedda), the continuous

imperative takes the following form: ?lj_'._uj (that is, a "t" is added on the front, and
the second vowel becomes an aliph or a long "a" sound), The verbs that fit in this
category are usually ones that come from Arabic. Some more examples are:

.t'l ,,!,. S . mst.
L)#J W!'. L W]’.
W, O & -,

3. For verbs that have their simple imperative in the form of Cste (that is,
consonant, aliph, consonant, fetha or sukun, consonant), the continuous imperative takes

the following form: ol sa (that is, a "t" is added on the front, and the second vowel
becomes an aliph or a long "a" sound). The verbs that fit in this category are usually ones
that come from Arabic, Some more examples are:

S )
Ol Ol
Y, _51.:_1“" 3 :,LG

Have the students turn to pages 79 to 81 of the Student Book, part of the group of pages
entitled "The Continuous Imperative and the Present Continuous Tense." Also have the
students look at pages 82 and 83 of the Student Book. See if they have any questions.
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IV. Texts using the present continuous tense

It is important at this point to hear the present continuous tense being used. Thus, be sure
to do the two texts (numbered 1 and 2) in the supplementary material for lesson 25, pages
137 to 142 and pages 142 and 143 of the Workbook. These are not optional. There is a

tape for each text. Note that in these texts the speaker often uses the tense indicator J.

V.  Workbook (optional)

In addition to the above mentioned supplementary material, there is a third drill and a
tape that goes with it. This drill uses the present continuous tense and then lists a wide
variety of jobs. This drill can be used to learn the present continuous tense and
vocabulary for jobs.

The Workbook also contains a review exercise covering the conjugations of certain verbs
in the present continuous tense.
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A Lesson#26 K

I. Any new information?
II. Review the continuous imperative of a few verbs

A. Continue practicing various verbs in the present continuous tense, using the verbs
from page 83 of the Student Book. These were referred to in lesson 25.

Ask the students in Tamazight "What do you do every day?" Have them answer with one
of the verbs on page 83 of the Student Book. After one student answers, that student asks
another student the question "What do you do every day?”

Then vary the question to "What do Moha and Hassan do every day?" (Or use the names
of students in the class.) A student answers and then asks another student the same
question. Continue to use the verbs on page 83 of the Student Book.

Vary the question to include all the different possible persons: "I, you, he, she, etc.”

Still using the verbs on page 83 of the Student Book, have the students make up their own
questions to ask each other. If the students run out of ideas, you can ask them some
questions, but it is important for them to practice forming their own questions. Some
possible example questions are:

"Do you (he/she/they/you (pl.)/ete.) stay in Morocco in the summer?"
"Do you stay in Fes in the summer?"

"Do you always stay in the house?"

"Do you go out of Morocco once a year?"

"Do you go out of Fes a lot?”

"Do people laugh when you speak Tamazight?"

"Why do people laugh at me when I speak Tamazight?"

"Do you cook couscous once a week?"

"Do you talk with your parents once a month?"

"Do you speak (some language)?

"Do you speak with your children about Moroccan culture?"
"Do you wear a jellaba?"

"Do you wear (any type of traditional clothing)?"

"Do Amertcans wear sandals?"

"Do Americans wear jeans a lot?"

"What are they building next to the Post Office?"

"Are they building a MacDonalds now?"

"Why are they building new hanuts?"

"When do you wake up every day?"
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You can vary the above questions with different question words: "who, what, why,
when, where, how, etc." You can also use these questions as a springboard for
conversation, although try to emphasize the present continuous tense in the conversation.,

B. Using the following verbs, have the students come up with more questions and
answers. For each verb, you give the simple imperative and see if the students can
remember the continuous imperative. For each verb, write the two imperatives then ask
the students for questions and answers. Then go on to the next verb.

L ] S

S
?] ar o 5
J Je 3
s s
e] w! - L fay - ‘6
w Yy O & “ .
(aL..A._L.\ ey Wi
Some possible questions are:
1. "What do you eat every breakfast?” You may need to teach the students the

words for the meals.
"What do you eat every lunch?"
"What do you eat every dinner?"
"Do you eat couscous every week?"
"Do you eat chicken livers?"
"What do you eat for Thanksgiving?"
"What do you eat for Christmas?"
"What do you eat during Ramadan?"
"What are you eating now?"
"When do you eat during Ramadan?"

2, "Do you understand Tamazight?"

"Do you understand Chinese?"
"Do you understand Turkish?"

Use these questions as an opportunity to teach the negative of the
present continuous tense.

The lesson is easy. Justadd U9 in front of the verb. There are no vowel changes or
auxiliary verbs. Note the following sentences:
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Refer the students to page 84 of the Student Book. Go over the sentences there quickly.

3. "Do you speak Tamazight?"
"Do you speak Tarifit?"
"Do you speak Tashelhayt?"
"Do you speak Arabic?"
"Do you speak Japanese?"
"What do you speak?"
Say the sentences:  "They speak quickly."
"They speak slowly."
"They speak slowly. T always understand them."

4, "How do I say in Tamazight?"

"How do you (pl.) say in Tamazight?"

"Do you say in Tamazight?"

"Do you say or in Tamazight?"

"How do Rifis say the word '

"Why do you always say No' ?"

Say the sentences:  "We say , but they say M
"Rifis say , but Soussis say
"Americans say , but the British say M
"Moroccans say , but Egyptians say M

5. "Where are you every morning?"

"Where are you every day at 11:00 in the morning?"

"Are you always at home on Saturdays?”

Say the sentences:  "Every morning they're at work, but every afternoon they're at home."
"Every day at 3:00 he's at the café."

6. "Why doesn't she greet men?”

"Why doesn't he greet women?"

"Do the Muslims of that mosque greet women?"
"Do you greet everyone?”

7. "What are you thinking about?"

"Why are you thinking about your problems?"

Say the sentences:  "I'm thinking about work/my children/vacation/my family/my country."
"He thinks only about himgelf"
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ITI. Dialogue using the present continuous tense

Use the dialogue in the supplementary material for lesson 26 on pages 148 to 150 in the
Workbook. It is important for the students to hear the present continuous tense; thus, this
is not optional. A tape accompanies the dialogue.

IV. Nominal sentences with <

The dialogue contains a grammatical feature that we haven't yet covered in the course.
This is how to make a nominal sentence (that is, a sentence without a verb and having

only nouns) with the word 2.

A. Tell the students that this < is different from the preposition @ meaning "and" or

"with" (accompaniment) and different from the 2 of direction used to show nearness to or
movement in the direction of the speaker. Give the following example:

g.s—“ o, ® 'ri 3 1% %

aMoroccan he's him

Thus, the 2 effectively means "he/she/it is" or "they are." In French, this would be
"c'est" or "ce sont." Lui, c'est un marocain. (See Taifi's dictionary, page 48, for an

explanation of this construction.) Note that the word following this type of 2 does not
take the dependent form.

B. Now have the students give you the Tamazight for the following phrases. Write
the Tamazight on the board:

Them, they're Moroccans. FUN g ar S R i
Him, he's a butcher. ) ﬁ’i 3 4G
Haddou, he's a bus driver. 5L W BPPY Si  EPICEEN
Ali and Bassou, they're livestock sellers. N BV [ Sy D ‘,r‘—o‘-‘-
C. As for the feminine, it is slightly more complicated because the < assimilates

into the following ~3 of the feminine word causing that — to be said with a

shedda: — . Give the following example:

B . “w - . & -
[.“_AJ=L“_\_J__1|_)::.1&J+J] i ye et LN
Her, she's a Moroccan.
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D. Next, do the pronunciation drill on pages 150 to 152 of the Workbook, part of the
supplementary material for lesson 26. A tape accompanies the drill. The drill attempts to

show the difference in sound between masculine and feminine words that follow the 2.
The drill also gives sentences where there is no 2 so that the student can hear the
difference between the presence and absence of the 2,

V. Taifi's grammar appendix

This is not something to spend time on in class, but something just to bring to the
students’ attention. In the back of Taifi's dictionary he gives a grammar appendix. This is
a compact presentation of basic Tamazight grammar, especially verb conjugation tables
and pronoun tables. All these tables have already been presented at various places in the
Abrid course, but Taifi puts everything together and also mentions different variations
that exist. Pages 85 to 92 of the Student Book give Taifi's grammar appendix in Arabic
script. This list won't be of interest to everyone, but some students may want to see the
different variations that exist.

V1. Tamazight first names

Taifi also includes in the back of his dictionary an appendix giving a list of about 150
masculine Tamazight first names and about 150 feminine Tamazight first names. This is
quite a valuable list for foreigners who are often baftled by the new and ditferent
sounding names. Many more names exist than the ones Taifi has listed, yet the list is an
excellent one. Pages 93 to 103 of the Student Book give Taifi's list in Arabic script. The
students can use these pages as a reference. Pages 93 and 94 explain some of the
difficulties involved in writing these names in Arabic script. For many names there is no
standard. I explain the various rules I've chosen to transcribe the names, although I'm
aware that others may choose to write the names differently. I'm also conscious that there
could be a number of mistakes in how I've written the names (because some standards do
exist), and I welcome any corrections or suggestions.

VII. Workbook (optional)

The Workbook contains a review exercise covering questions using the present
continuous tense.
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